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AATJ Membership

Membership registration: https:/www.aatj.org/membership (January 1 - December 31)

Quarterly newsletter, semiannual journal

Member rate for two annual conferences (ACTFL, AAS)

Professional development programs

Japanese National Honor Society (high school or college level)

National Japanese Exam

Membership in a regional or state Japanese language educators’ association
Teacher Awards

Special Interest Groups



https://www.aatj.org/membership
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Overview

Japanese National
Honor Society

College Chapter

Pre-College
Chapter

Nengajo Contest

National Japanese
Exam

Home)» Student Activities »

Japanese National Honor Society

The Japanese National Honor Society recognizes and encourages achievement and excellence in the
study of the Japanese language. The American Association of Teachers of Japanese (AAT)) is pleased to
assist teachers with a way to recognize their outstanding students, to encourage them to continue in the
study of Japanese, and to promote activities that give students ways to use their language skills.

JUST GETTING STARTED? HERE IS AN OUTLINE OF THE JNHS PROGRAM.

INHS Directors Kumi Kobayashi and Holly Ogren's presentation on JNHS at the 2021 Fall Conference has
been posted here. CLICK HERE TO WATCH THEIR PRESENTATION ON JNHS CHAPTER ACTIVITIES.

Nominate your students for induction into the Japanese National Honor Society.




AATJ Teachers award for K-12, Higher Ed

Deadline to nominateis 6/31 So...Start thinking now about a colleague to

nominate

About Jobline

search Q

Overview
Teaching Resources

Core Practices
Coaching Videos

Annual Conferences
Journal

JOINT

AATJ Teacher Awards

AATI] Lifetime
Achievement Awards

AP Japanese

Cheng & Tsui
Professional
Development Grants

AATIJ Store

Prof. D (! Ad 3% Study in Japan Student Activities JLPT

Home ) Prof. Development >

AATJ Teacher Awards

The AATIJ Teacher Awards recognize outstanding teachers who demonstrate excellence in teaching,
advocacy, and leadership in Japanese education both locally and regionally. AAT] customarily presents
the awards to the recipients during the ACTFL Annual Convention each November.

Awards are given annually in two categories:
- K-12 Level Teacher Award
- Community College/College and University Level Teacher Award

ELIGIBILITY:

Candidates must have a minimum of three years’ teaching experience at the level for which they are
nominated, and also must hold a current membership in AATJ. Nominators may be anyone familiar with
the nominee's teaching (e.g., a colleague, administrator, parent, or student). Nominators who are
teachers of Japanese (language, literature, culture etc.) must be current members of AATJ. No current
AATJ board member is eligible to receive one of these awards.

NOMINATION PROCESS:

The nominator completes a Nomination Form, assembles the required supporting documents, and
submits all documents electronically to aatj@aatj.org. Please note: The nomination form may download
itself to your computer rather than popping open on your screen.

NOMINATION DEADLINE:
June 30.



In-Person

Art Exhibition

TANAGOKORO

Alternative Crafts by 16 Japanese
Contemporary Artists

EVENTS

Virtual

ON-DEMAND: BOOK CLUB CONVERSATION
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Wellness Wednesdays

Live on FB every Wed. @ 12:30pm PST
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MEDITATION @

with Japangse Singing Bowl

EXERCISE
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JF E-Library

Coming later this spring!

* DVDs/Blu-Rays
* Textbooks
e Authentic reading materials




Protocols

Please mute your mic.

Please use the Chat Room for questions only.

Feel free to respond to the question in Chat.

There will be time for Q&A at the end.

Please complete the evaluation and the PD survey after the webinar.
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HABRZENICBTIRRLGAEZERBEOHOIFEANDZIE

Takami Taylor: University of West Florida (15 minutes)
William Matsuzaki: All Saints’ Episcopal School (15 minutes)
Mariko Moroishi Wei: Purdue University (15 minutes)
“Teaching reading comprehension to JFL Learners with autism spectrum

disorders: A pilot study”
Qand A (10 minutes)

Discussion: (20 minutes)



Takami Taylor: University of West Florida

Designing the First Step of a Function-Based
Support Plan
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Takami Taylor, M.A., BCBA

The Board Certified Behavior Analyst® (BCBA®) is a graduate-level certification in behavior
analysis. Professionals certified at the BCBA level are independent practitioners who provide
behavior-analytic services.

https://www.bacb.com/bcba/

BCBALI(Z. 1TENSHHT ABA) DH—E RZF R T A5 EAEBEMICEEINT-F (RBETEHNHT L.
Board Certified Behavior Analyst) , ABADEFARELTHD—EDHE (KRERDIRZE) EEFMLE
BOEEZR-L. TAMIERLIE-EZ TN T LR EHZBACB®: Behavior Analyst
Certification Board®) HE25E

11
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Applied Behavior Analysis
ABA
W RITEN T &I
TEBRFED1DT, ARIDITHEBEAEZDANNSBEDHEERORMEHDRTHH

L. TBOEXRREZHE ST, RUOFAERERRICICHALTLIS5ET 57, 1960F K
AIaEY  S0FLULICHE=YZEDHROCICAICET 2HRRAGHENESZLEHLNTIND,

Applied Behavior Analysis (ABA) is the science human behavior and the application of behavior
principles to change socially significant behavior to a meaningful degree (Cooper, Heron, &

Heward, 2007) and its experimentation is used to identify the functional relationship between the
environment and a particular behavior.
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What is Behavior?

1TEIE (T A A ?
* An observable and measurable act that a person does.

e Behavior is the product or result when an organism
interacts with its environment.

“If a dead man can do it, it ain’t
behavior. And if a dead man can’t do it,
then it is behavior” (Marlott & Trojan
Suarez, 2004, p.9)




Function-Based Supports for Students with Problem
Behavior
Diagram 1 BEHAVIOR SUPPORT PLAN: COMPETING BEHAVIOR PATHWAY

Maintainil
Consequence

Desired
Behavior

Antecedent

Setting Event

Problem
—»| Behavior

https://socialinnovationsjournal.org/editions/issue-39/75-disruptive-innovations/2615-the-competing-behavior-
pathway-model-developing-function-based-supports-for-students-with-problem-behavior

Maintaining
Consequence

_ﬂ Function

Alternative Behavior




Functions of Behavior TE D4 RE
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Response Class




ABC recording
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ABC Checklist (Assessment)

AEATIRRT
Antecedent(5E{THIE)

oDemand(task)
oDemand(wait, stop)
o(activity) interrupted
oltem/activity restricted
DAttention divided or
restricted

oUnstructured time
oTransition

oNew task/activity

olLoud, noisy environment
oschedule/routine change
o Other

Behavior (175h)

Function of behavior
MDAcess? (@Escape?

@Attention? @Sensory?

BEALZITEIAREE

oDisrupting class

oRefusal to follow directions
olLeaving class

oNegative statement about
self

oNegative statement about
others/ class

oclass/task unrelated behavior

oVerbal refusal/ threats
oOther

CEATGHERELT:
Consequence (§&3R)

oKept demand on

oVerbal redirection
olgnored problem behavior
oVerbal reprimand
oRemoved from task/activity
oGiven another task/activity
oLeft alone/ isolated within
class

oCalming/ soothing

oPeer remarks/ laugher
oGiven undivided attention
oEscape from task/ activity
oOther






Function-based support
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Facts About Developmental Disabilities

“Developmental disabilities are a group of conditions due to an
impairment in_physical, learning, language, or behavior
areas. These conditions begin during the developmental period,

may impact day-to-day functioning, and usually last

throughout a person’s lifetime.” Centers for Disease Control and Prevention

https://tinyurl.com/yckkxsby



https://tinyurl.com/yckkxsby

No special education after high school

EEROES.
o2

R
R

R
H—EX

IDEA (Individuals with Disabilities
Education Act)

Education, entitlement

#H. &R

One of 13 categories

School, State (Parents)
2R, M

Success HUtX

Evaluation, remediation, special
accommodations

ADA (Americans with Disabilities
Act)

Civil rights legislation of equal
access

College doesn’t need to ensure
students success

Students may success and may fail
like other students

Impairment in major life

Student

Equal access FEFLET7I/tEX

Reasonable accommodations
Based on functional impairment and
impairment in a major life activity
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Temple Grandin

TV Movie (2010) TV-PG

Biopic of Temple Grandin, an autistic woman who overcame the limitations imposed on her by her
condition to become a Ph.D. and expert in the field of animal husbandry. She loves animals! She
developed an interest in cattle early in life while spending time at her Aunt and Uncle's ranch. She did
not speak until age four and had difficulty right through high school, mostly in dealing with people. Her
mother was very supportive as were some of her teachers. She is noted for creating her "hug box",
widely recognized today as a way of relieving stress in autistic children, and her humane design for the
treatment of cattle in processing plants, which have been the subject of several books and won an
award from PETA. Today, she is a professor at Colorado State University and well-known speaker on
autism and animal handling. https://www.imdb.com/title/tt1278469/

Home Freetome Store Channels Categories v My Stuff Deals

Temple Grandin
Fekdok ok (6, o 8.3 1

[HBO] HD. An autisti
people everywhere.

(@ Rentals include 30 days to start watching this video and 24 hours to finish once started.

Rent Buy More purchase iy
HD $3.99 HD $12.99 options P& ©

> our Terms. Sold
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https://tinyurl.com/2p932kv9
https://tinyurl.com/5n78rh99

Willlam Matsuzaki: All Saints’
Episcopal School

How to recognize and support students with learning differences and
ADD/ADHD in a K-12 setting

28



1in 5 children in
the US have a

learning and/or
attention disability

Developmental Disabilities

Learning Disability
ADD/ADHD

Executive Functioning

29



Dyslexia 5to10%

of the population

Dysgraphia 5t 20%

of children

Y & @&

Affects a person’s ability to read, spell,
and write. They often read slowly and
make mistakes.
Dyslexia does not mean a lack of
intelli c?em:e Many people thrive with it,
including actors, elected officials, an
entrepreneurs.
It is NOT a problem with reading letters
kward or changing the order. That is
a myth.
May struggle with:
» Sounding out written words
» Spelling
© Reading comprehension
» Word recognition, even with common
words
» Learning a foreign language
# Solving mathematical word problems
° May struggle with phonemic and
phonological awareness, which is the
abul:g to hear, |denh1y ond change the
strudure (for
example, pic niouf words that rhyme
or counting sylla

Affects a person’s ability to write
effectively. Impacts handwriting,
typing, and spelling. Rooted in
difficulty with memorizing and
automatically retrieving letters and
numbers.

May struggle with:

» Forming letters

» Writing with proper grammar

® Spacing letters correctly

@ Writing in a straight line

» Holding and using a writing instrument
eﬁe'iiagoly s v

» Messy handwriting

© Often associated with motor skill
struggles

30



Student Lens

Too much information (Content | It's a marathon, not a sprint.
vs. Skills)

The material is not of interest to | Predictability and support
the students/age group (consistency)

31



........

Prairie Assistive Technology
- st

Apps to Support Students with
Executive Functioning Issues

Many students have executive functioning
challenges that can hamper their learning. These
challenges are complex. Today's mobile devices can
be valuable tools to support their educational
journey. While apps are not a solution to their
problems, they can provide them with supports,
strategies and tools to overcome many of the
barriers they face. It is important to remember that all
students learn differently and selecting apps should
be based on the unique learning needs of the
student.

This app list is only a sampling of apps available for
each skill area. This is not, nor is it meant to be a
definitive list. This list is intended to give you a
starting place and a rationale for picking certain
apps.

Executive Functioning Skills
@ Executive Functioning Issues
@ App Categories

® Apps

asmtaty

Developed by Mark Coppin December 2018
“Design based on the Padagogy Wheel designed by Allan Carrington and modified by Cherie Pickering”
© Mark Coppin 2018

32



!
iThoughts  Apple Calendar

Siri Reminders
iHomework

Educreations

iStudiez Pro

)

iStudiez Pro  Google Keep

|

Choiceworks

iHomework




iMood Journal - Mood
Journal

MoodKit ﬁ
. ‘
(4 :
Reminders with Voice
Reminders

AvoKiddo Emotions

¢\ | #

e
4
Lme TImer o~ oMonster %

Eocus Keeper : Work
& Study Timer
Swift Playgrounds
-
G o Math Doodles @
,&y cloro

Luminosity: Daily Brain Games ClaroPDF Pro

Q iAnnotate 4

Fit Brain Trainer Quizlet Flashcards




Activities to Improve Executive Functioning

5 to 7 Year Olds 7 to 12 Year Olds Adolescents

Card Games and Board Card Games and Board
Games Games

Physical Activities Physical Activities
Movement/Song Games Music/Singing/Dancing
Quiet Activities Requiring Brain Teasers

Strategy and Reflection

Goal Setting, planning and
monitoring

Tools for Self-monitoring
Study Skills

Activities outside of the
“core classes”

35



Five Core Beliefs of

Differentiated Instruction

The curriculum the

Content

students access and
how they access it

Product

How students demonstrate

what they have learned

How teachers sequence
the learning and the ways
in which students leam

Environment

How learning is structured

Adapted from Tomlinson & Maker (1982)

Students differ in
their readiness
to learn

Students learn
best with high
expectations and
support from
adults

Students learn
best when
material is
connected to
their interests
and experiences

Students learn
best in a safe
community

Schools must
maximize every
student’s
capacity

36



Case Example

What would you do?

It has become clear to you (in November) that several
students in your 8th grade Japanese class are struggling with
retaining the vocabulary and applying the grammar. Those
students are also finding it difficult to focus and/or to organize
their binder.

37



Mariko Moroishi Wei: Purdue University

Teaching Reading Comprehension to JFL Learners with
Autism Spectrum Disorders: A Pilot Study

38



Reading Comprehension Deficits in ASD

e Hyperlexia:

o Exceptional word decoding ability and phonemic awareness, but no
comprehension (e.g., Gilman, 2012; Minshew & Williams, 2007)
e Delay inlexical development:
o Slower vocabulary growth and lower attainment-level (e.g., Charman et al.,
2003; Weismer, et al., 2011)
e Difficulty in integrating information:
o Nointegration of information from previous text (e.g., O’'Conner & Klein, 2004)

e Restricted interests:

o Extremely narrow range of topic interests (Mancil, 2008)

39



Reading Comprehension Deficits in ASD

e Difficulties with abstract concepts:
o Difficult to understand abstract words, sarcasm, and metaphors (e.g., Eskes,

Bryson, & McCormick, 1990)
e Lack of schema usage and inference making:
o Difficulty with prototype and concept formation (e.g., Gastgeb, Strauss, &
Minshew, 2006)
e Working memory is underdeveloped:

o Lack of organization, planning, and maintenance of task-related focus (e.g.,
Barendse, et al., 2013; Kercoods, et al., 2014)

40



Pilot Study

Participants:

Two adult JFL learners (1 male, 1 female)

©)

@)

©)

Joe: 20-year-old male with ASD and anxiety disorder

Maika: 21-year-old female with ASD and ADHD

Both were NS of English

Enrolled in a directed study with the researcher (two hours/week x 15 weeks)

One-on-one interview at the end of the semester ( 20 - 30 minutes)

41



Materials: Reading Texts

EEEsaE
R4 E2Go
B8535 7]
BEATASDEBEF

BANDR S —BRE

Researcher’s selections

BADEHE
BMDBRTF
BEDEBEHE

2 0

Y8 E
FIBAD—ILKEhy
TJLA ky—yR1 X
A

WWAAN
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Reading Instructions

Explicit vocabulary instruction with visual aids
Pre-reading questions

WH-questions (who, what, where, and when)
Sentence-by-sentence comprehension check
Graphic organizer

Identifying main ideas of stories

Story recall

Making inferences and predictions

© N o g bk~ 0w Ddhd =

43



Explicit Vocabulary Instruction (L% ;y—2RYZA)

@ M=) - O5O\aNR=<< A>T, MAHDIFEE




Pre-reading Questions (Bl DO EF)

1 EMMIEIFETIT D RYbEEST=ZENHYFET H,

2) A=A T RKETEALGENERDCENTEET D,

) NUHI—IEEATFENHYFET D,
AVHIN—EEBICEBHYET h. ZIITfAZEANETT D,
5)thDEMEE SO THRELAEEBEUVET D,

45



Graphic Organizer (FIFA 7—)LFAvY)

46



Sentence-by-sentence comprehension check (204 )

o[RATELRNK, BKYZA, REEBEFHTHEITIE, |
(Q:BFfAELTETHI?)
[20FRINDSH. BNIIZDLANIVEYT - D3—TRKODERDI— DX EHREE-
1= ]
(Q:LARAFSVDERIFAEENET M2 OS—LITHETTH D
o[ ENIF18, D=—I[F201=>7=]
(Q:BEFS. AFTIH,)
o ROBMDH. BNIE—IUETEIETmEBIZHFEL =,
(Q:I—IUHTHIEIFESWLSEKRTT D, )
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Exit Interviews: Joe's comments

“I just love small classes. | feel suffocated and distracted around many people.”

“l don't even like to read in English; | don't like manga either. But this kind of
special support sure helps me to read better in Japanese.”

“I’'m definitely a visual learner. The words with pictures rocked!”

“More frequent breaks (during the class) would be nice. I’'m such a slow reader,
and reading’s exhausting.’

“When | took Spanish, | had to read those stupid poems which didn’t make sense
to me. Then they laughed at my interpretations.”

48



Exit Interviews: Maika's comments

“I appreciated | could choose my own readings. So much more fun and
motivating!”

" My least favorite (activity) was ‘finding the main ideas (of the story)’
because you can'’t find it in texts, and there are no clear-cut answers.
“‘Sometimes, | don’t even remember what I've just read. So | liked it when
you often asked us lots of (comprehension) questions and kept us on track.”
‘I don'’t like to make inferences, 'cause, you know, what'’s the point of
guessing? What if | guessed it wrong?”

“I still remember the meanings of the words with the pictures.”

49



Discussion

Colleges don't fall under the Individuals with Disabilities Education Act.
Different colleges offer different levels of support.

More and more students with ASD entering colleges (Boyles, 2012)

Students with ASD: More academic, social, and mental struggles than non-ASD
students.(Jackson, et al., 2019)

XEREIF A (2019): AR &RELZFEUV LB BMGEEVO—3

A strong partnership between teachers and students with disabilities is
essential for inclusive education.

50



Ceffee

a— Discussion (20 minutes) %h?{@

Please introduce each other (hame and school name)
Please write discussion summary on the Padelet

Topic 1: Discuss the following case study from Matsuzaki sensei's talk. What would you do? Who
would you talk to? (10 minutes)
o It has become clear to you (in November) that several students in your 8th grade Japanese
class are struggling with retaining the vocabulary and applying the grammar. Those students
are also finding it difficult to focus and/or to organize their binder.

Topic 2: Share your experiences on teaching students with ASD and/or learning disabilities. What
worked well or didn’t work? What kind of support would have been beneficial? (10 minutes)

Please return to the mainroom after your discussion at 4:28 p.m. (Pacific time)

Evaluation in main room


https://padlet.com/ysaito_abbott/oqkw29rbqchqfx7w

