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SESSION 1-A: JAPANESE AS A HERITAGE LANGUAGE SIG PANEL
Chair: Hitomi Oketani, Eastern Michigan University

Panel Title: TREOBAIHERER (HER) CTEOoLIXKEZEDFELD T v — NV AMERICHIT T
(Towards Development of Global Citizenship for Japanese-American Children through the Japanese Government-
Sponsored Supplementary Schools (Hosyuko) in the US
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Toshiko M. Calder, Johns Hopkins University
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Discussant
Kazuko Nakajima, University of Toronto (Emeritus)

SESSION 1-B: LITERATURE PANEL
Chair: Malgorzata Citko-DuPlantis, Texas State University

Panel Title: How to Engage with Pre-Modern Japanese Works (Kotenseki): Showcasing the Richard Lane Collection at
the Honolulu Museum of Art

What is the relevance of primary sources in pre-modern non-Western intellectual traditions in the age of digitization,
proliferation of modern theories, and a world-wide pandemic which has altered the way we interact, study, teach, and conduct
research? Based on our interactions with the Richard Lane Collection at the Honolulu Museum of Art (HoMA), consisting of
11,000 items (Japanese books and East Asian paintings) dated between fourteenth to nineteenth centuries, we focus on the
unique benefits of hands-on work with pre-modern Japanese works (kotenseki). With demand increasing for online resources
as the world recovers from the pandemic, access to primary sources in person may be more challenging than ever before.
Nevertheless, in the spirit of New Philology, which emphasizes the significance of engaging with primary sources for training
and scholarship, we consider the impact of the Lane Collection’s materials on our understanding of pre-modern Japan’s
diversity of text and knowledge. Thus, by sharing the history of its acquisition, and the work recent scholars have done on it,
Kiyoe Minami reveals the Lane Collection’s singularity. Ken’ichi Kansaku reveals how experts from Japan approach pre-modern
sources of the Lane Collection’s quality. Robert Huey explores the benefits of kotenseki for pedagogical and outreach purposes
in academia and the local community. Malgorzata Citko-DuPlantis focuses on the benefits of engaging with primary sources and
on their potential impact on one’s research interests and approaches. We also address how the collection’s residing in Hawai‘i
affects the community and contemporary international scholarship about pre-modern East Asia.

EWEPBEDOLDICTEDIZL—F I ANVERERBRI Fx—F - LA ralbrya O] (A time
capsule to pre-modern East Asia: The Richard Lane Collection at the Honolulu Museum of Art)
Kiyoe Minami, Honolulu Museum of Art

Founded in 1927, HoMA has ca. 50,000 pieces of art spanning over 5,000 years. The Lane Collection, assembled by an American
ukiyo-e (woodblock prints) scholar Richard D. Lane (1926-2002) and acquired by HoMA in 2003, is unique and its many
uncommon pieces attract international attention. The Korean Cultural Affairs Agency discovered and restored a rare sixteenth-
century Korean painting Scholarly Gathering. Hanada Fujio from the North Asia University in Japan transliterated and wrote a
commentary on the world’s only known complete set of the book Otogiboko (Strange Tales to Keep You Company, 1671) from
the city of Edo, re-issued in Kanazoshi Shiisei (Collection of Books Written in Japanese Syllabary, 2014). Along with various
genres like early modern Japanese fashion magazines or books on mathematics, the collection contains numerous instances of
multiple editions of the same book allowing for comparative research. For example, Iriguchi Atsushi from the National Institute
of Japanese Literature (NIJL) argues that the eight versions of Osaka Monogatari (The Tale of Osaka City, seventeenth century)
represent some of the earliest reportages in East Asia. The history of the collection’s scholarship demonstrates that its value is
not only in the rarity of materials, but also in their diversity. It is a time capsule transporting us to the world of pre-modern East
Asia, and since 2011, in cooperation with Kyushu University, NIJL, and the University of Hawai‘i (UH), HoMA has been
cataloguing and building an open access database of the collection, a helpful online tool especially during the pandemic

(L FHEEEL—Vv A a7 a iZBILT—] (For research and education: Approaching the Richard Lane
Collection at the Honolulu Museum of Art)
Kansaku Ken'’ichi, National Institute of Japanese Literature



Collections of pre-modern East Asian materials so extensive and diverse as the Richard Lane Collection stored at HoMA are
rarely found outside the geographical regions of their origin. Since the collection is in Hawai‘i and contains ca. 7,000 hanpon
(Japanese woodblock-printed books) from the Edo period (1603-1868), it took time to comprehend its content and
significance. Looking through and placing the books into various categories, teams of Japanese scholars focused on researching
and cataloging the most remarkable materials: kanazoshi (books printed in 1600-1680 mainly in Kyoto), early kusazoshi
(illustrated popular fiction published in the city of Edo), e-irihon (illustrated books), and ehon (picture books) by famous artists
like Hishikawa Moronobu (1618-1694). Although some items were incomplete or required restoration, there were many
different editions of the same literary work, so overall, it is clear that the Lane Collection is an invaluable resource for research
and education in Japanese literature. After receiving a KAKEN research grant from Japanese government in 2018, the team I
formed at NIJL has continued researching and cataloging the collection, while we cooperate with UH faculty and staff in
Japanese studies—Robert Huey and librarian Tokiko Bazzell—on the practical application of our activities and contribution to
the local community. Based on Hishikawa’s Hyakunin isshu zdsansho (One Hundred Poems by One Hundred Poets with
Portraits and Commentary, 1678) and other examples, in my presentation I introduce the basic methods of traditional Japanese
bibliography and demonstrate how to enjoy kotenseki while studying pre-modern Japanese literature.

“Outreach and the pedagogical uses of materials in the Honolulu Museum of Art”
Robert Huey and Pier Carlo Tommasi, University of Hawaii at Manoa

Land-grant universities like the University of Hawai‘i (UH) have an obligation to give back to the community that supports them,
yet in a field like classical Japanese literature, it is challenging to share one’s expertise meaningfully outside the university. The
Richard Lane Collection in the Honolulu Museum of Art (HoMA) provides an opportunity to combine pedagogy and community
outreach in unexpected ways. Scholars from Kyushu University and later the National Institute of Japanese Literature (NIJL) in
Tokyo applied their skills to uncovering and cataloging the rare and valuable works in the collection, but thousands of books
remained unexamined. In a series of workshops from 2017, NIJL scholars have trained UH faculty and students to better
understand pre-modern Japanese works (kotenseki) in general, and guided us on how to catalog the many remaining books so
that the museum - which is, after all, not a library - can better decide what to keep. In the process, we have found specific items
that are significant to our own research, and have also realized that such materials can become “textbooks” for learning how to
transcribe texts written in cursive styles (kuzushiji). In my presentation, I will describe some of the activities we, as volunteers,
have engaged in with regards to the Lane Collection and other collections at HoMA, thus simultaneously performing service to
our community and furthering our own academic interests and fostering collaborative research with Japanese scholars.

“Direct contact with primary sources changes things: Finding ‘E-iri Kokinwakashi, Waka itoku monogatari, Ise
monogatari’ in the Lane Vault”
Malgorzata Citko-DuPlantis, Texas State University

How does one discover new research topics when so much has already been published, annotated, and defined in Japanese
studies? My training at European, Japanese, and American universities exposed me to various methodologies but it was the
Lane Collection at HoOMA that affected my own methods most. The Lane Vault—a room in the museum’s basement where the
collection is stored—is a different environment from a university classroom or digital search. No one tells the volunteers what
is “more important;” they gather information themselves when physically faced with hundreds of years old works. Having dealt
mostly with ancient and medieval materials, I never saw myself intrigued by the Edo period. But direct contact with primary
sources changes things; it transforms what and how we become fascinated with. One day at the Lane Vault, I came across a
classical Japanese poetry handbook from the Edo period which presents two classics, Kokinwakashi (Collection of Japanese
Poems from Ancient and Modern Times, ca. 905) and Ise monogatari (The Tales of Ise, mid-tenth century), along with a poetic
commentary Waka itoku monogatari (Tale of Influential Poems, 1689) printed side-by-side on the same page. It sparked my
interest because I value reception studies and the book reveals how people in the Edo period learned about Japanese classics.
By investigating its visual format, target readers, textual history, and comparing it to other examples of its kind, I reveal shifts in
text canonization and reception history in pre-modern Japanese literature that still affect us today.

SESSION 1-C: PEDAGOGY PAPERS: LANGUAGE AND TECHNOLOGY
Chair: Mieko Kawai, University of Virginia

[BEE2—RICBTDIAF TV BEBEDOZRE - 2R FFHEHR ] (A case presentation of efficient and
effective use of online textbooks in distance courses)
Samet Baydar, Purdue University
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Yuki Yoshimura, University of Massachusetts, Amherst
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“Significance and potentials of L2 Japanese learners’ contact with L1 speakers in a virtual ‘third’ space”
Mitsuaki Shimojo, University at Buffalo, SUNY; Miho Fujiwara, Willamette University; Mitsuko Takei, Hiroshima Shudo
University

Over the extraordinary years of 2020 and 2021, Japanese as a foreign language teachers outside of Japan have sought
opportunities for their students to interact with L1 speakers of Japanese. They typically look to virtual spaces to realize such
contact situations, often dubbed “virtual exchange” (0'Dowd, 2016), mainly because neither incoming nor outgoing mobility is
feasible. In the literature, virtual spaces have often been discussed in relation to their thirdness. Since Bhabha (1994)
developed the concept in his postcolonial theory, thirdness has been theorized in various disciplines, such as “third culture” in
foreign language education (Kramsch, 1993) and as “third place” in urban sociology (Oldenburg, 1999). Dooly (2011)
investigated online interaction discourse and identity constructed in a virtual third space. Markiewicz (2019) argued for the
notion of a “virtual third place” with the emerging technology that creates a new kind of communication in the virtual space.
This study explores how learners of Japanese as a foreign language in U.S. universities perceive their virtual contact
experience with L1 speakers in Japan and other learners of Japanese in the U.S. In the small-scale project conducted in
November 2021, learners participated in two types of task-based conversation sessions via Zoom, firstly only with L2
learner(s) and then with L1 speaker(s). The post-session survey and interview were designed to investigate the learners’
perception of where the conversation took place in terms of the two situations and how the presence of other (native or non-
native) speakers influenced the interaction. A reflexive thematic analysis of the survey/interview data has revealed the learners’



mixed perception of virtual L1 and other L2 speaker contact, which hints at characteristics of thirdness. The results from the
analysis will also be discussed to present insights for future virtually designed exchange activities with L1 speakers.

SESSION 1-D: PEDAGOGY PAPERS: MATERIALS DEVELOPMENT
Chair: Yoshiko Mori, Georgetown University
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Japanese language education in a post-Covid world)

Asako Hayashi-Takakura, University of California, Los Angeles
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“Creating Open Education Resources to indigenize the beginning Japanese language curriculum: Challenges and
potential outcomes”
Nina Langton, University of British Columbia, Okanagan

The creation of an Open Educational Resource is challenging, but offers great potential for advancing both the decolonization
and the indigenization of the curriculum in an important step towards reconciliation. The university has demonstrated a strong
commitment to both of these initiatives, and the project reported on here is an attempt to bring them into the Japanese
language classroom. The presenter has previously introduced Ainu-related content to beginning Japanese language classes, and
has now started a project to create an open access multimedia textbook incorporating readings, recordings, graphics and
exercises using basic Japanese to encourage students to become familiar with and reflect on the world of the Ainu. Some of the
challenges include incorporating Indigenous Knowledge and pedagogy, which involves deep reflection on current teaching
practices; overcoming the restrictions of copyright while bringing in authentic voices of Ainu people; incorporating place-based
learning when the place where students are living and studying is not the place they are studying about; preparing materials
appropriate to the learners’ ability; and establishing relationships within the Ainu community when travel to Japan is not
possible. In addition, there are practical concerns around project and textbook design, and the management of the project team.
While these challenges can sometimes appear overwhelming, there are also many positive and encouraging aspects to the
process. Online webinars and conferences featuring Ainu scholars and artists open up opportunities for exchange and learning.
Some publishers and authors show great generosity in waiving their copyright in order to make materials freely available to
students. Students are exposed to new or different teaching methodologies that may be more conducive to knowledge
construction, and both students and instructors are encouraged to become open to new perspectives, as well as to reflect on the
process and purpose of their learning.

“BIJ in Minamisanriku Digital Archive website: Utilizing open resources to develop a sense of social contribution
through the Translation Project of the Survivors of the Great East Japan Earthquake and Tsunami”
Yuko Prefume, Baylor University; Hideko Shimizu, Vanderbilt University

The purpose of this session is twofold: 1) to present how to implement a translation project and 2) to explore and discuss with
the participants alternative ways to utilize the BI] in Minamisanriku website as an educational resource in the Japanese
language classroom.

The year 2021 marked the tenth anniversary of the Great East Japan Earthquake, which was one of the most devastating
natural disasters that took place in the history of Japan. Baylor in Japan (BI]), a short-term summer study abroad program,
began in 2012, merely a year after the 2011 tragic event. As an educator of Japanese, the presenter was compelled to provide
students with a volunteer experience within the tsunami-devastated community. Thus, in the summer of 2012, following the
tsunami disaster, when basic shelters were practically non-existent, the BI] group visited the tsunami-stricken area. Arriving
with trepidation at Minamisanriku for fear that our presence would further cause a burden to the community, we witnessed the
resilience and determination of the people of Minamisanriku. The community engagement experiences and student reflections
revealed the overarching theme of the importance of human lives.

The website of BI] in Minamisanriku was created to preserve the memory of the Great East Japan Earthquake and the BI]J
community outreach activities. The website contains a digital archive of photos documenting the students’ service activities and
interview videos of the people of Minamisanriku. It also provides a lesson plan for a translation project to facilitate
understanding the impact of the disaster and developing a sense of social contribution through Japanese language education.



Specifically, the lesson plan includes sample learning objectives, activities, assessments (e.g., rubrics for self-assessment and
social-emotional learning), timelines, and suggested tools. Although the target learner level of the project is intermediate-low
or above, use of the materials for other levels will be explored.

“Teaching benefactive constructions and motion verbs via subjective construal patterns in L2 Japanese with concept-
based instruction (C-BLI) and SCOBAs”
Kyoko Masuda, Georgia Institute of Technology; Amy Ohta, University of Washington

Japanese is a difficult language for speakers of English due to typological differences, including construal patterns. Japanese
generally expresses events via subjective construal (SC), understanding the speaker as merged with the scene. Japanese, thus,
avoids first-person reference, instead creating focus on the speaker via other means. This study applies Concept-Based
Language Instruction (C-BLI) (Gal'’perin 1992) grounded in sociocultural theory, to teach Japanese SC, motion verbs, and
benefactive constructions systematically. C-BLI explicitly teaches concepts with SCOBAs (visual materializations of concepts),
while promoting students' internalization of concepts via tasks involving verbalization, re-materializing the concepts, and
ample practice (automatization) to promote language development and use.

The present study integrated concept-based materials into an 8 week-summer online course, with interactive lectures
incorporating animated SCOBAs and internalization tasks. Instruction targeted intermediate level students (J-CAT score from
101 to 209 at the beginning of the course). Eight students participated in the study. Concepts taught included : 1) how SC's
speaker-centric perspective eliminates first-person reference 2) how motion verbs iku ‘go’ and kuru ‘come’ are organized
around the speaker's perspective, showing directionality toward or away from the speaker, both when used alone and in verbal
compounds that encode change happening "toward" (past-to-present) or "away from" (present-to-future) the speaker in time,
and 3) how two kinds of ‘give,” ageru and kureru, are organized around SC’s speaker-centered perspective, and how benefactive
verbal compounds with ageru, kureru, morau are used along with uchi-soto concept to encode benefactive meanings.

Data were collected using a pre-/post-/delayed-post test and process-oriented design and a post-instructional interview.
Qualitative analysis of the students' concept explanations showed development in their grasp of target concepts. Meanwhile,
test scores on pre-/post-/delayed-post tasks items testing error recognition, contextualized fill-in-the-blank items, and short
essays show overall positive effects of instruction. The interview data suggests further directions for C-BLIL.
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SESSION 2-A: PEDAGOGY PANEL: LANGUAGE, CULTURE, AND IDENTITY
Chair: Shinji Sato, Princeton University

Panel Title: TZ LIXOBEPA D ANERMS : BEE, a—F, [nh—7] [ (LD REEFEOEFNZ LITOH
FIZ& T T2 b D] (Social Justice in World Language Education: What Can We Learn from Case Studies of
Immigrants, Children of Deaf Adults, “Hafu,” and CLD Children?)
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THSAEDERICBITE2EARBFHRBTORENEEZLSI-BEFE L2 —FOXEEH L IiZ2—] (The role of Japanese
language teaching in promoting social justice: What does a dialogue between immigrants and a child of deaf
adults tell us?)

Yoshio Nakai, Osaka University
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“Talking about social justice in a language classroom: What role can the ‘New Face of Japan’ play?”
Richa Ohri, Chiba University

This paper focuses on narratives of difference, exclusion and racism faced by ‘hafu’ and long-term foreign residents of Japan
and proposes to use it as an educational resource in critical language pedagogy. The core of critical language studies, is to
expose and critique injustices, critically understand power and inequalities, and exercise engaged praxis for establishing
societal and individual wellbeing (Kubota and Miller 2017).

Discussing topics related to inequality or social justice in a language classroom in Japan can be a challenging task because
Japan is often viewed as a sanitized nation, untouched by issues of power and inequality that plague the rest of the world.
Japanese students do not have much experience discussing such critical topics, especially in language classrooms, in dire need
of criticality. Faced with this pressing issue, I started a project, ‘New Face of Japan’ in 2019, created with the purpose of
bringing stories about difference, exclusion and racism faced by ‘hafu’ and long-term foreign residents of Japan, closer to a
wider Japanese audience and more so to language teachers engaged in the study of communication and instruction. Personal
stories are powerful. They can be enlightening, didactic and address serious issues related to identity or social justice. Narrative
analysis (Gibbs 2018) of the interviews revealed two common underlying themes in the interviewees’ experiences of difference,
exclusion, and racism in Japan. It became clear that a deviation from the definition of ‘who is Japanese’, and the qualifying
characteristic features that entitle someone to be perceived as Japanese led to the discourse of difference, resultant exclusion,
and racism.

New Face of Japan can provide educational resources in the language classroom which will help teachers scrutinize how
power, in new forms of domination, operates in social, cultural, economic, and political domains and to expose and critique
discrimination, oppression, and inequality.

TCLDRELERDEANBREEZXZDIILEOEE-—REDHLDAMLNFERDEI/LIL~DHE — |
(Language education to promote the holistic development of CLD Children: The multicultural challenge in a
public elementary and junior high school in Japan)

Chiho Sakurai, Osaka University

AFFOBMIX, BARDCLD (Culturally Linguistically Diverse) WEAERLOSZEELERIZBIT D, 2 ETATT 4
TADEREBRE LIEHAEERL, TOERICEDIHEOEBRERICET 5002 L, CLDIRELAFED S AR E
ERETLIHEREODY Ha2BRTH LTH D,

BARTHZIUULRER, HELBOERNREIND LIRS TALWE, B—FFA4 74 ¥—0 RITiHEL X
NTFRHE AT L& THRFEN TERITUEFEEHNCSMTE 20 LWV S X 2 XEULHEZ O T, CLD
REAFEOHE - XIBIIAERIENR LD TH D EEDLIDEHRVEERD D,

FOES e, TIONN—Y IRBEAERZHE ED DR —KEOANFR (BEDT70%) . BFFKR (RED45%)
T, NFURT U=V T HESF (Garcia et al, 2017) ZEGROEM S L, 1) BHESE COERENE, 2) FEIE
IZBITD NIV AT U= AN ADOE, 3) BESETOLZH T 0T T AERICEERED TIN5,
SHEIFERTE CIIRREEHBEOT#HN E DN TE LB Th o7y, FHHRHZ IR, BEICHT 5 REAEDOBERM
REBERRONDLICRY, ZOZ EIFHEBOERICBEEL KT L T DH, AFEFEK TIL, SIOP (Sheltered Instruction
Observation Protocol, Short & Echevarria, 1999) 25 < #%234iK55 0477 — & &, SCAT (Step for Coding and Theorization,
KA, 2019) CRHDHABDOEKICHT 24 2 2a—0nh7—20—MadF L o>, WEAEEDORESMOKT L&
BOWEAER - BEBOLERFIZOWVWTH LD, YL EUT, PRESGNCLDREAEDO R AMIED - OIZHEDOIR L
LTI o TWAH—FFEA T4 1 F— R~ DR & 2 bt~ DOPE O FIEEMIZ DWW Tagim L 72\,

Discussant
Shinji Sato, Princeton University

SESSION 2-B: PROFESSIONAL DEVELOPMENT SIG PANEL
Chair: Yoshiko Mori, Georgetown University

Panel Title: TEEZHEBIZLII2AARABHEEFIXBE v V=27 b BH2BUNCTEBZ LiX?] (Governmental,
Private Sector, and Academic Collaboration in Support of Japanese Language Education: What Can Be Done
Beyond Teaching?)
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[HABHEXECKMEME - BARBUFHME N T& % Z & | (What the Japanese Embassy and other governmental
agencies can do to support Japanese language education)
Tomoko Nakamura, Embassy of Japan
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(ZEFOITa—NANREXFE2ELD ! : BAFEHAE~DIE | (Teach Japanese, cultivate students' global
minds: What is required to become a teacher of Japanese?)
Tomoko Hoogenboom, University of Maryland, Baltimore County
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THAFBEZZLEZBIZMARIDZ200» : HABRZEHF LLEOHE A D) S| (What comes next after learning
Japanese? From the perspectives of Japanese language learners and employers)
Yoshiko Mori, Georgetown University
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Discussant
Ikuo Nishimura, Tokyo Electric Power Company Holdings

SESSION 2-C: SECOND LANGUAGE ACQUISITION PAPERS
Chair: Shinsuke Tsuchiya, Brigham Young University

“Is ‘ganbarimashita’ a compliment or consolation?: An analysis of speech acts in a university-level Japanese language
program”
Megan Scarlet, Kaitlynne Elzings, Steve Moody, and Jeff Peterson, Brigham Young University

Acts of complimenting and consoling are the building blocks of social relationships. However, differentiating the two can be
difficult, as both involve encouragement or concern in response to a negative situation. It is generally believed that
compliments are overwhelmingly rejected in Japanese culture (Daikuhara 1986; Saito & Beecken 1997; Tatsumi 2010).
However, much research has shown that in addition to rejecting, strategies such as accepting and evading are also frequently
used in natural Japanese interactions (Adachi 2011; Fujimura-Wilson 2016; Katsuta 2012). Whereas, the speech act of
consoling has received less attention in research, pedagogy, and sociolinguistics. This study explores the complexity of
differentiating consolation and compliments.

Using conversation analysis and the notion of interactional competence (Young 2019; Greer, Ishida, and Tateyama 2017),
this study analyzed both quantitatively and qualitatively the acts of giving and receiving compliments and consolation among
twelve participants in a Japanese Foreign Language Housing program in the U.S. In contrast with more formal situations, these
casual interactions of students living together and using jokes as a means of getting along have a strong playful nature (Moody
& Tsuchiya 2021). Results indicated that rejection of compliments was less common, and that accepting was also not frequently
observed. This is because the majority of compliments were given in jest, making the possibility of acceptance or negation
awkward. This often yielded an evading reaction of ignoring or avoidance laughter to compliments, which occurred most
frequently. Some of the consolations were accepted, but many were evaded with a linguistic strategy of ignoring.

Based on the result that learners tend to evade or avoid responses to compliments and consolation, the importance of
providing an explicit instruction on other types of strategies, such as accepting, in response to these speech acts will be
discussed.

“Requesting in a Japanese immersion setting: Politeness and a shortage of complexity”
Blake Thompson, Hannah Snarr, and Shinsuke Tsuchiya, Brigham Young University

While studies comparing requests made by L1 and L2 Japanese speakers are still fairly few in number, Iwasaki (2008) found
that the ability to make requests with sophisticated linguistic devices is limited among L2 Japanese speakers. The present study
analyzes requests used in a Foreign Language Housing program by defining them as a speaker’s attempt to get a hearer to
perform or cease some action (Ellis, 1992; Searle 1976). Requests were further divided into two categories: (1) transactional
requests, which are made without peripheral modifiers due to their non-face-threatening nature, and (2) interactional requests,
which are modified due to the possibility of threatening the listener’s face (Brown & Yule, 1983). There were 33 total requests
identified in 8 hours of video-recorded data selected from 50 hours of dinner-time conversations over two semesters.

The analysis of transactional requests found that learners tend to prefer grammatical forms that are more direct in the
formulation of the request. For instance, overt request markers like onegai shimasu ‘please’ and V+kudasai ‘please verb’ were
the most frequent. These markers contribute to requests that reflect the politeness strategy of "bald, on record" (Brown &
Levinson, 1987). Consequently, the learners rarely upgraded requests to increase the force, nor did they mitigate its force with
hedgers or other politeness strategies even when varied requests models were demonstrated by proficient speakers in the
program. Alternatively, laughter or humor, which can mitigate the face-threats inherent in a request, were used instead of more
sophisticated grammatical forms such as causatives, potential forms, or giving and receiving verbs.

As a pedagogical implication, our data suggests that while immersion settings give rise to natural social actions in ways
that are not available in classrooms, without explicit instruction, immersion alone is not sufficient for developing grammatical
complexity in performing requests in Japanese.

“Invitation in Japanese: A comparison between JFL learners and Japanese native speakers”
Suwako Watanabe and Natsuko Llewellyn, Portland State University

Invitation is typically introduced at the beginning level of Japanese. Cross-cultural studies on invitation indicate that Japanese
inviters tend to utilize negative politeness strategies to minimize imposition on the invitee. Szatrowski’s (1993) study on
telephone invitation in Japanese found that invitation involves complex negotiations with kikubari (considerateness) and
omoiyari (attentiveness). However, invitations presented in textbooks tend to be simplistic as the invitation is accepted
immediately leaving little room for negotiation. How do Japanese as a foreign language (JFL) learners execute invitation
compared to Japanese native speakers (JNS) in terms of linguistic elements and politeness strategies?

In this study, a total of 18 participants, 7 JFL learners in advanced college Japanese courses and 11 JNS, played the role of
inviter in four invitation scenarios involving two types of activity (one-on-one and group activity) and two types of relational
distance (equal-close and equal-distant). In the scenarios, the invitee would express hesitation upon initial invitation, but the
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participants were not informed of the hesitation. Analyses of the discourse data revealed that the JFL learners’ use of linguistic
patterns to execute invitation were less varied than the JNS which showed grammatical variations (e.g., conditional and use of
doo) and structural complexity (e.g., combination of conditional and potential forms). Moreover, the JNS participants
differentiated politeness strategies depending on the relational distance, using positive politeness strategies to the equal-close
invitee and negative politeness to the equal-distant invitee. The JFL participants’ strategies did not exhibit a similar
differentiation according to the relational distance. In addition, the JNS participants pursued the exchange after the invitee’s
hesitation, however, the JFL participants abandoned the invitation without lingering on. The findings indicate a need to develop
the ability to perform invitation as an extended discourse involving negotiation with an interlocutor.

“Learner variety of modality in the emergent interlanguage of Japanese”
Razaul Faquire, University of Dhaka

This study aims at characterizing the learner variety of modality in the emergent Interlanguage of Japanese from the
perspective of grammaticalization within the premise of Functional Approach.

Modality within the scope is understood as the grammaticalization of opinion and attitude of the speakers towards the
proposition that the sentence expresses. There are mainly two types of modality: ninshiki no modariti (i.e. epistemic modality)
and hyouka no modariti (i.e. deontic modality) in Japanese, realization of which involve the idiosyncratic process of integration
of modalisers (i.e. modal verb, auxiliaries and suffix) and that of operationalization of grammatical rules (i.e. insertion,
suffixation, inflection, cliticization and subordination) requiring the appropriate conjugational/derivational forms of
verb/adjective.

The grammaticalization in SLA theory has brought findings with regard to the acquisition of modality in the European
languages that modality in the initial stage is marked by intonation and in the subsequent stages formal means gradually
appear starting from more transparent items such as lexical means finally reaching to the grammatical means. Informed by
these findings with regard to the idiosyncratic rules of modality in Japanese, we hypothesized that the process of integration of
modalisers and that of operationalization of rules constrain the process of grammaticalization of modality.

To verify the hypotheses of our study, we analyzed the corpora on modalised utterances of seven L2 learners of Japanese
documented for months eliciting the spontaneous speeches in one-week interval in the natural situation.

We found that the process of grammaticalization of modality has been constrained by process of integration of modalisers
and that of operationalization of grammatical rules rendering the effects of them in the learner system of modality.
Consequently we found that learner variety of modality in Japanese has been constituted of abundant stereotypic means
[daijoubu da] and base form of verb/adjective [e.g. kusuri o nomiasu. Sono hou ga ii desu], protosyntactic means [e.g. nomite
kudasai] and parataxis constituted of modalisers devoid of required lexical verb/adjective [terebi o mimasu, kore__ onegai
shimasul].

SESSION 2-D: PEDAGOGY PAPERS: CURRICULUM/COURSE DESIGN AND IMPLEMENTATION
Chair: Mieko Kawai, University of Virginia

(EEEREFELXETE -7 Fa—F—7Fu 5 hDEEBE] (A report on a Japanese peer tutoring
program: Learners support learners)
Nahoko Collis and Michiko Nakada, University of Rhode Island
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[FIBLA_ATOEAD L RAZBIZHET DHLEMEE ZDFE] (How to address learners’ different proficiency
levels in elementary courses)
Yoshiro Hanai and Shoko Emori, University of Wisconsin, Oshkosh

AARE 2 — 201 BICITBIERIC HARGBEFEER 0D KAMHENRH 228, EERTIT Y 7 ABEEEN VS LEYE
FHHTHFEMNEDICONTENEIED D, L1 bLT | Ik —ATEERE—FLEV ERLL, HENTHHE
OB UENZSEDLZEREVEICEY, ZORITLULDEIFBEEICHR UEHZITObEL LS 2 &
EEAD LT B I LIZIEB 2 ThE TN W) Z LIZBER S, FBRE LT, FEHENE N (Kang 2016)
TEREIC IR 2 00T 722 B E O G AEFEEV (Chang, et al. 2014) R EOHEFINBE SN TWD, 4 F TOHERE TIX
L erolzlibbdN, TFOFEREORNLENLLEEZEANE+HICEKEFORMMEH LS5,
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HKEBEILIZIOL ) REEFHDO T, FHENRENITHSO L NG STZIEHNTEDL L) IHFka— A2 RE LT,
BRENTRET U7 T CERIFEHO—HMEBATHITZD LR U= 7 HMITEVE L, BRE. £2EEREY
OFREEITEDE TRB 2 IRIRT 2R 25T 72, BENTREBICAERICGRELCELY =2 7 vy 7 O LB L,
FET TV o TEADFEERIZA > T-HESLINHE T L)1 L, T, &WOIFMHOEEHETE Y =
THA MWL T 7 EATEDLEIICL, WOTHEFEEREDOLND L HIC LTz, ZOME, EEEICHIT R A LT
NI d =<V ARAET D, LVEOFEFEERROLNVOa—RAEBETHREOEE LRI E LN, LT
X, TRODEBEERBEZB LT, FEREOLLECHS Lk —2ADBREL BT,

T LEP VL r~2B2 T —HBAMBR~DFEEHNT S 2 —F ] (Creating new solutions to global issues using an
interdisciplinary approach)
Kyoko Matsui Loetscher, Columbia University

OECD (Rt /1B EERE) 1. 20300 L W VUCA (THIRNEE CRfESE, EHETRBEIR) &2 T miT <, AN
LWL oD are T yr—%, L0 BLSHMTHIEZODOMMAEZRESEST S]] Z L2 HME L, Education 20307 12
Yx 7 M&ESH EF7 (0ECD, 2015) , TDOH T, VUCAL 72 DEHMROEEITE W TAEMEN B S 2RI HRHE LT
2N EECHI EDOEEHEEZRLTND, FET—~2EHE - EATOFEIHEOST, MEOHTRIIHHIERZ
ZANBLENL T L, 2B L BB L0 D, HILWRIRREZAET 2 N2F CHLERDD T2, EFHIT, 2
S LTREN B THIOIL, BEOFERMGBHENOEE BT 5 &0 9 FEBENT 7 1 —F (Repko, Szostak, 2016) Z#HY
Antz7 eyl NeRIlz, RERITZOFERBERETH D,

ARBIL, KEOFMEFRIZH ADFNLKFDO B E PR ABARGFEI—AZBW T TbiLz, Z7a— LR E L TOR
BRI INET -l L, MBI OWTOE#REZED, TOERZRY | ke Al 7V —7T—20
MEEZ R, ZOERSITICHLEREROFIRSH 25O, &4 D& PN TORMERREL R G EEZRBHF o1,
F LT, R ENTMBITEOFE - HESICOVWTHE LAY, B2 EZR L, KRORMIELZEEHT VO H
WEEAITolz, TOBLUA—NMIELD, 77 ARIITHEREL, BRLSHME Lz, ABXTEIFPEDOT V7 — MNi&EE
WMATHELEBIC, ZORENT Fu—Ficks7udzy FEBOBEREAIMICHONWTELET D,

TShow (¥3a—)& Short (¥a— )l &< | (Analysis of Show-TO-Short stories created by high-
advanced learners)
Miharu Nittono, Columbia University

EADER—VREOLTOA M=) —ICHAIZENELZ [a—ba—b] . FxDEDIIEM, V7oL 57Ty
Joea—%T, FTVERBTATT, KL, £H Lz a— by a— & B BHROBAESEE T REMIH
ML, BLLFERE, o, FEEFALICLMAMEICEATLA M=V —2AESEDZLE2HNE L TTR-> T D
EHOEERHMETH S,

FEIVE] OFEBIEHARGEABT OBRBICB W THRERE LN DODO—2Th D, 225, AWEIZEE S, MW H., £EHD
HRICROMCHG TS (KB 2017) 2 L &2EANE, ThaREOTITIRY ANTWL o0 FRIZTRERRVIEL N
HERETHH D,

INFETITo CELIBETRIEL LTL, 9. 7R ICE S 2Oy a—bya— &AL, TD%k, (o
7240 CTHETHLT /NN FE T a — Mg — M) (EHF 2005 ; B 2015) 2#FEMm L, £, A h—U—
OYERRIZBE LTI, LTOBERZEDH L2 &ML L,

1) HERHE, B, B AH 42500 (INLIIRETH - 2RICBEB LIZLDOTH D)

) EHEGREEEAT D
) e - IEARBLAERT S
) ik E (ol LEbEIRICTS

5) fEer ANnsd ( IShow] 7=5FFLATH D)

REIZBOTL, ZOXIBREFEHEOTT, 201 4FEKNS20 2 1EKETIZE N a— ., 5 8RO E
BT 5, 51T, ZO8EMIZFEDIEMNED L > R EELZF T 0% a— MA MU —0O=EH, (7T B
b, UIWoRE) | (745471 (REOHFLE, WEOMAES, N v 7 o#FkE) | THFEE) RBERIDHD
72y (BTJIH 2000) OENBEERT D,

=W N

Saturday, March 19, Afternoon Session - 4:30 - 6:25

SESSION 3-A: PEDAGOGY PANEL: CURRICULUM/COURSE DESIGN AND IMPLEMENTATION
Chair: Magara Maeda, University of Wisconsin, River Falls

Panel Title: 1% ¢ =27 /R TABLE FOR TWO USA (TFT) X KXZEDHAFEZ 7 2 : HHERTEROFRZ BEH L T] (Dream
Collaboration Between TABLE FOR TWO USA (TFT) and a University Japanese Classroom: A Pathway to Global
Citizenship)

NRUTF 29I %KRT, =a—/)—<)b, 37 AN/ —<VIEROBAEHLAEIIME HETETHS I, EIE (2013)
Y=Yy LRy =X 77 7a—F 2B L, HERTROBEKREBIE L (272235, MEMRR, 28RO S5E
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BE] OBEMEZEML TS, LHLEEKMIZE D TR, 1EROKRFED THAREEZ¥S] 2o [HARFETHFET S
AAGEHBE~> 7 b, FICHERFROBHEA~ L BT THT D059 7,

AEL TFTO TBIZEVT 7ay] #ITH18H720, THIZELIBIZED Z1Fo TKRb Y TidZe <, HROERM

i%aﬁ@ﬁim_owfégﬁ%“”kbf B oWfko s 7 A THRELLITLUTERY ARV LW KEDHAK
BEMOBNWEZ SoNTIZ, ZOEOI TR [TFT*BRFO A ARGEY 7 A BEH LT,

ANV TIE, T TFTUSARE SR OBREA~OE 2 2B A SOV TR T 5 & L bz, SEIO a7 R4
#BDORBEIZDOWTTFT USADHEDN SR TN, FENWT, ZOaFRIIBIM L 4 FEHIRFERC=a ;#%4— cHL v
CREBRDTOT T ATEHZDZANDBAREHZIMN, THLENDOL~UL, EERESLREICADYE, TFTOMAH /Wa-
%wmmﬁ/TV/hﬁﬁ%ﬁw&#6&%%77/\fﬁ%yb\ﬂW@ﬁﬁ@ﬁW%m@ﬁbﬁﬁ%Eﬁ%@??i
TEDEHIATH D OEKRRELEZT B, BEIL, WAWARIEED AL ESRRY, MEEMRLL, 2282, #

LWHERZES T RES, A ICEMT 22 RBSEIHBEWHNERZT L 22, TA VIO AAREHETOH
LWHIAETH D Z LIZoOWTHERL, L5,

TERBEITRALOMAEFTITIARNTHAEZE X3 ! | (Change the world through wa-shokuiku collaboration with
Japanese language programs!)
Mayumi Uejima-Carr, TABLE FOR TWO USA

TABLE FOR TWOIXJE & ALAK ORI EL Y e 72 2007412 H AR TAIRR Shvizth, HFUTIEEINAA Y | 20104 LY
TABLE FOR TWO USA (TFT)& LCT7 A U B CIREIZ B L T\ 5, AARRECTHFITIENZIEERIMEL LT, figic”
—HALE [BIEVT 7 vay) KO TEE) bIEHo—RELTTTHOTND

[Fnf & /Wa-Shokuiku -Learn. Cook. Eat Japanese!| (http://www.wa-shokuiku.org)ix, 2017455 A ¥ — | L/=TFT
DT T T ATHESCHELE T AV IOEBICBEZDBEE TR T LD, RENTEECHBEIERDED
ED HRZL DERLHKREME > TAT VAL BRDFE, B~OFKH, BIZEHT 2 AAE, HALHBTEE TV LRI
B A (AU, RRIBEIE., IEMMES) ROMBEROIZDIZEDZRET /v a e LT [BIZEDT 7 v a v
T o) Fite EBIRIAS FRD TSI 8o TS, FERKHRIZEZNLTHFERDA T A VIROF
VIR Ra—ABBELTEY, BETA, JA X, T4 ATy a VR ERIERA LB TR LA L 7o T
W3,

ASEIZOMBEA L TA Y « AT Fa—AEKREORBAFE I FATHEALTL L 9 a2 7R &£, HEKFTRO
am%ahﬁﬁ$%ﬁa&ﬂW@%ﬁ&®ﬁ_A BOT—LNHDIEND, aTR~NEESTZ, ARETIE, SE0O=
THRICBIT DENRPE., BAFE T 07T L8EaTRT DI %t@k@i9&WX&v4f%ﬁ&ot®méﬁwﬁﬁ§ﬁ
VTR RAa—RAERNT D, MBBEZHLEAEOFLEDLE TRAT L, a7 REZBELTOFV - 3 E ol
Mo FX LI TiEom c SHBORBRLEIZONT, TFTOHEOEmL T\,

TBIZEYW 7 7Y ay, ThT? :BCEYVT7 73 a v 2BULEPuliRBAFEYZ 7 ADERE{] (Onigiri
Action, so what!?: Zero beginner Japanese learning community enrichment through Onigiri Action)
Sanae Jennings, East Los Angeles College; Magara Maeda, University of Wisconsin, River Falls

W, AABHBCRWT THEAFEEZH 2 L) b THARETYE] ~0v 7 b, HEKTROERE B LICSEHE D
HEME (F1E2013) 2UHTAL, SDGsRALRIEFR Z 7 7 AT AN DRk % Ik A 37 ST %, T2 12 FERAE O BlI%
FERLAANREL, RF VR TITEIRZ L GO T A BT 2 VO TINS5, L L, IR OLY F
BHO ., Bk THAFETEE TS FRLTRARRZ }:’C 7220,

AHERIL, BREGenkizfEVWVRRSTRIECTHZI DI RFELEaI2=T 4 I Ly PO HARFEHNI A peer mentoring%
WL, Brgiko s 7 2 THROBRES B AROR IOV TEARERSE & L TTABLE FOR TWO USA (TFT)® [
CEDT 7 vary] ICMVMAREERRE CH L, BEMITE R THY - AR O My 7 ZTFTOMEEA T
vy RFa—R TE¥K] ZMH, Culturally Responsive Teaching (Ladson-Billings,1994) % % J& L 72 %% & Intercultural
Communicative Competence (ICC) /Intercultural Citizenship (ICti), fEEEFSCSDGsDOEFR A I AN THEE a7 M,
BRELUWTLTED LI ITEDIZMNICONTHRIFHOEH, 7EAA L M EORKREI L &I+ 5, WA
LoTIDEIBWMYMATHMDTOZ LT, REEEIRDDESLINEVIRLZ b1, LinL, BRRKEAOTT
FAN AARGEL S o TEEEENIEMAICIR B RRk 2 OS2I L), PAEORENLLILY 7 AR THERLS
DFRHEZ 2 TWND T ENRRZIT b,

ASEIOR Y BHOREEN D, Lok b 2 FEMATICICC/IC, AR EFJDOEHLW H = L OLEM, KR
B E IR L7z = 7 AR<CH Y #lA, Culturally Responsive TeachingPHNE & B AND Z L DEE, S%OMHE, BE
WOV Tham LT <,

(A=t T4 v 7 REHEI )V F 2T 2ICBRY AND2HR 1% (Empowering classroom activities through
collaboration with TABLE FOR TWO: The effect of bringing authenticity to the curriculum)
Junko Tokuda Simpson, University of California, San Diego

WES D AMEE T, SR EBA DT TR, FEEB IR 221ER A X V0N EHIC o S, IR R
@ﬁm_mﬁﬁé km*@%nfw5QMQma FEEEE LD BEWRENLDICT A0, FEEIC ﬁ4xk%a4
AEH NG, FEETEROEHEZIT S 2 L3BO THER, £/, 7 7 AFH2BRELS wbt%® N RPY
F—t T 4y T RANFETRD ARG, FERAGERT ) 2T LEERTHZ X, BRiOEEREETH L, $%
F TIXTABLE FOR TWO (TFT): D=7 ARZEL T, EDOXHEHEFIROAL— t/74/7&%@%ﬁot®ﬁ
T, ZFEEDT T ATORBBERNT D,
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THEAOZFATIE, FHERT e s N (BARITOFHE) CEEIERNLA Ty Ra—X BRI LA
BV, BARZHOBRER I LV AIZONWTHNZY, BEOBRI NV AIZONTEZ IEHIE#FZITo 12,

SHEAEOT T AT, TFTRRVBATO LR OBEBEOREZ YR — 570 2Ia=71—P—ERS
nYxZ b CBRYMAT, ZO2=y N TR AR BIZEIC W T h i, RN Z 2170MEZ #fFEL7- E
T, TFTOFBO B ER R EE2E X, £/, TFT USAREKROLBRKEZ7F A MAEY—h—L LTHE, FENEOM
ARG E 2 HAETITHOME 2RI, —HOFHO T LD E LT, FEFIIRFEOASEICTE D Z LM%
Bz, PR E T ER AR R R R SN — T EICIRE L, FHNICEBRICE TIEEL R, EEOREY
FEREEHILEZHBLTVDS, AREXETIIaTIREZE L TORE LI, SBOME, BRIZHOoOWTh#Em LIV,

MEENAEORROALRBHED (¥ . Ml . 185 —HMRFTREZEFRZD ST HEAFBHE] (The
why, what, and how? of Japanese language education in the age of destructive innovation: Japanese language
education for developing global citizens}

Yasu-Hiko Tohsaku, University of California, San Diego

HEO—FOBMIIZTORROMAEZAEEZDLZENTEHIAMEETTCDILTHD, SHEHFTOBMITIIHEEN B &
BHEMRG D E5bihd, ik -fERREOmM#%E G2, BEHETEHE2EZDLIICHAIONFIETHY . B
WEE2HIZHOTY ., BUbaHomA2b e 9 ELMAEAV., —HICHROMEL MR L, TWHSE2E->TWL 728
DODAMA, HENEZRBEIEDIONRETH D, BARBHELZED,. N E CTOHNEREE CII. BENENSEGES .,
HEMWBIICIE, DEVEERBTONR»-70, BEOT 7 ) o V—E BT 244, HxefMBEICEm L, 1T
EIMAERREREZ XD L, BRFEZBEL T/ e — WA SE2#H T TR, BOOROREN ZRKBHE, 1
OREEMRL, FrLWHEEREESTHL, WhZHERTREZEY HT Z LA BARFEHABICERINTNDE > TLW,
HERHRAZBFHRT2AKEHABT IS OETHLARL, TNFETOHIREHT LITAE, NE. FELELERE b0
Thod, FILWETHARBEEZHZ DD LEBIEH LWELEL G BAEHE 2HED . [ed ) BAFEZHZ 5O,
il 282500, TE9] BA5002EBEZ5MHHE2 N2 TW5, AT Iy 7k 0 iR¥ERED RBNTE L IER
2B OMRABEDEN R TERES, TR LDORRBHEOHFMNEZEZLVVNF ¥ o 22 W2 TWS, 0D
BT, WAVWARIEEDONIELESRBNY, MEEMRL, #2282, FHLWIEREES T B, HRICEB
THRNERBESEIHENEMNEZR -T2, TAVIOREREHABTOHF LW FHMTHD Z L 2w 5,

SESSION 3-B: LITERATURE/CLASSICAL JAPANESE SIG/PEDAGOGY: CURRICULUM /COURSE DESIGN AND

IMPLEMENTATION PAPERS
Chair: Susan Schmidt, AAT]

“The school of Okamoto Bun'ya today”
Rosa Furnari, University of Trier

What is left of the ko-joruri in Japan? Traces remain on the island of Sado,in the prefecture of Ishikawa and in the prefecture of
Kagoshima and Miyazaki. The inhabitants of these areas call it Bun'ya bushi. Bun'ya bushi is a type of declamation that
accompanies a simpler and more primitive puppet theater than Bunraku, which, instead, is accompanied by the declamation
called Gidayu bushi.

At the beginning of the 1600s, storytellers of the Sekkyo genre (stories with a religious background) settled. They
performed in city theatres, had their own style and became stars of their own kind. Among these, it is essential to cite Okamoto
Bun'ya, founder of the homonymous school.

Bun'ya-bushi became very popular in Osaka in the last twenty years of the 1600s, but it prospered only for a short period,
probably overshadowed by the arrival of the Gidayii school. On June 17, 1911, a Bun'ya concert was held at the Tokyo Music
Academy by a group of musicians from Sado. Academics who watched the performance were surprised, claiming they had
never heard anything like it. But why does Bun'ya bushi still survive today in places so far from each other?

“Mirroring Sexuality: Order and emotion in Clear Mirror of Male-Male Love (1687)”
Michael Toole, University of Denver

In the wake of the British Museum’s groundbreaking exhibition in 2013 and 2014 on erotica, or shunga, scholarship analyzing
Edo-period erotic texts and images has seen a bit of a boom. In contrast to earlier scholarship on sexuality and erotica in the
Edo-period, the new shunga methodology endeavors to unravel the discourse of entire texts and situate them in their social and
historical context (Gerstle and Clark 2013). Such a methodology differs from earlier scholarship, which attempted to analyze
the entirety of erotic works over the breadth of the Edo-period. And yet, few scholars embracing this new methodology focus
their analysis on "male-male love" (nanshoku'{%) and the “way of youths” (shudé #&i&). My paper addresses how order,
desire, and power function in pedagogical texts aimed at practitioners of male-male love, such as Clear Mirror of Male-Male
Love (Nanshoku masukagami % - ~14%, 1687). Published in Kyoto, this text instructs its readers on how “youths” (wakashu
Fi4%) should behave. The author dictates how youths should write letters, groom themselves, and even how they should feel. I
argue that texts like Clear Mirror of Male-Male Love operate in a normative fashion with a specific interest in how youths
should maintain their emotions and in how they should discipline their bodies. Rather than envisioning male-male love as an
aberration, erotic texts such as Clear Mirror figure these male-male relationships as just another iteration of the harmonic
balance of the universe. Drawing on understudied texts, this project proposes new methods of approaching Edo-period erotica
and sheds light on how male-male love was another manifestation of universal forces to be ordered.
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“Classical Japanese structures in an early Showa Sanskrit to Japanese sutra translation: Established discourse and the
restriction of the standard over the literal”
John Bundschuh, Swarthmore College

This paper examines the influence of predicate morphology found in the kanbun kundoku style of Classical Japanese on the first
complete Sanskrit to Japanese translation of the Golden Light Sutra by Ama Tokuju early in the Showa period (1934). While
Ama claims to follow a literal translation technique and refer to Sinitic versions of the text primarily for vocabulary already
firmly established in Japanese Buddhist discourse, his translation is clearly influenced by grammatical forms from earlier
Japanese renditions of these texts as well. For example, where past tense pre-quotation speech act verbs are found in the
Sanskrit, such as uvaca ‘spoke,” Ama translates them as both the perfect ieri ‘has said’ and the nominal iwaku ‘that which is/was
said.” Although the originally stative (a)ri verb form had undergone semantic expansion to convey either perfective or stative
aspect depending on the context, the nominalized pre-quotation speech act verb iwaku is clearly a reflection of Classical
Japanese, in particular the kanbun kundoku style, rather than a direct translation of a nominalized construction from the
Sanskrit source text. Furthermore, Ama deliberately uses Classical Japanese morphology in his translation, including the
tense/aspect markers tari and ki, in contrast to the use of ta throughout his preface.

Focusing primarily on a parable of literal self-sacrifice rich in expressive morphology and embedded quotations, this
paper compares the predicate morphology found in Ama’s rendition of the Golden Light Sutra with both a Classical Japanese
rendition (Kasuga 1985), and the sutra in its original Sanskrit (Skjeervg 2004). It concludes that Classical Japanese grammatical
structures mediated through kanbun kundoku had become standardized in Buddhist discourse to the extent that even a
translation from Sanskrit attempting to adhere to the source text as much as possible could not help but be influenced by these
established narrative techniques.

“Teaching language and media in a critical content-based Japanese classroom: Subtitling as pedagogy”
Saori Hoshi and Ayaka Yoshimizu, University of British Columbia

This study proposes a collaborative curricular initiative that brings together socio-linguistics and media studies in a content-
based language classroom that involves both advanced learners of Japanese and Japanese speakers through a pedagogical
practice of translanguaging (Garcia, 2009; Wei, 2018). The study adopts a critical approach to CBI (Kumagai & Kono, 2018), co-
taught by two instructors with different disciplinary expertise. The instruction, informed by media and subtitles studies and
socio-constructivist perspectives of identity construction through language (Cook, 2008), aims at promoting students’ linguistic
analysis, close textual analysis, and critical media analysis through production of subtitles and critique of existing audio-visual
translations.

Critical approaches to audio-visual translation (Nornes 2007, Sinha 2004, Kapsaskis 2008) provide students with
opportunities to discuss ideological implications of translation in another language and engage in subtitling as a critical process
to reproduce, question, or subvert ideologies of source and target languages and cultures. For example, informed by the
literature that Japanese translation has historically involved use of stereotypical, hyper-feminine language for non-Japanese
female speech in media (Nakamura, 2020; Okamoto 2021), students analyzed selected media texts to examine how such
“domestication” of the original text manifests itself in cross-cultural audio-visual translations (Nornes 2007). Students also
produced their original subtitles in Japanese for an English film and reflected on the ideological implications of their translation
choices.

In this discussion, we specifically focus on 1) in-class activities that compare promotional materials of a Disney animation
film “Moana” (2016) for Japanese and English-speaking audiences, and 2) collaborative subtitling assignment of an American
film "Tangerine” (2015, dir. Sean Baker) that feature transgender characters. In sum, this study discusses challenges and
possibilities of collaborative subtitling and audio-visual translation as pedagogy and its implications for transdisciplinary
approach to the development of translingual and transcultural literacies in language and media studies.

SESSION 3-C: PEDAGOGY PAPERS: LANGUAGE, CULTURE, AND IDENTITY / JAPANESE AS A HERITAGE LANGUAGE
SIG PAPER
Chair: Shinsuke Tsuchiya, Brigham Young University

[BERFBHEOHIIBIIDZ~A 7 a7 Ly a ]| (Microaggressions in the Japanese language classroom)
Yoshihiro Mochizuki, University of Michigan

~A a7 7Ly a (microaggressions) &1, Y SNz BEOMI L WF IR, il Al ST b EH
DFEME (NFE, Yo F—, RN L) 2RELZVEELZY T2EEMRBALE Lo THARERDLIZLETHD
(Sue, Capodilupo, et al, 2007) ., BEEORWLDOIZH 27 ELTYH, £, —DO—2//hEREDOTH, T FOLEIC
IR R B R 52 D, FOX A ruT Ly vait, BAEOHEENTHLHENICEI > TVW5HDTHD
M, FZICEERITH D BARGEHIENII RS 13720,

ARETIE, BAFBFEELE RGBT 12T o — MREORKRZ S LI, BAEHTOBYE T, BEHRORRLOE
ANBNEDLIIT~A 7T by vart LTERTINOFERNEZZRT, THEBET DO HMICIXMNTE DI NE
BT L, TUr—MERICELDE, ANE, UV F—, HERRET TR, FRESER, REMRIRE, ~( 71
Ty va rORBITIZIRICDID Z LR Shrol, Fi, BN FEE A~ INEFERERLO~Y A 70T Ly
TarEFTR, DY X2 T AREBFE L UM R ARCEABAFAEL, BRbEINERAZEHLIZY . SBERN
WKHIBELED T 0o b7,

BENZER LR~ A 70T 7Ly varEERhnizdicth, Fxdiliian B HOmASEANE., ZhE#E
BHARNZM & BV, SRS A OB 28GRSR A B I LEN DD, RERLZBEL T, AARFEHANA L DH
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BFRBRAHHICIRVIRY . FHENLZDL L TERDA VI N—TREEaI 2 =T o E0ICmd, &k - 1784
HEEITH —BhE Lz,

THAREFHZZ FRICRVWTHAEXLWTRMEDEMR % B#HE T8 A1 (Nurturing intercultural citizenship in
intermediate-level Japanese courses)
Ayako Nagai, University of California, Irvine

AR T, WEHRKZ KO ABRBERER S 7 ARV THESEMTEREZERT2R-AICOVWTHE D, N1 T 4
(2008)IIAMEFEH B IX 72 24HEOFEHICE E LT, l@kttf@747/7474le& DU JR TR A (R A
TREHLOTHBHLEMLDB, THIC %”%ﬁm%t@mﬁim%&m%wéﬁbf MEEZEZTREZY, AHDS
TYRLEENTNDE Z ERBIFIC ﬁﬁ%&fﬂfﬁwﬁbfﬁéﬁ&#zgkﬁé H 55 D Bl G 7 O FR 5o & %l > 3L
ettt L, 7 VT 4 IARSUEE#REZLR S 2 L T, B OMERCES. TERESK~ONA 218D B i
THDTHD, -, 77 F—MQ019)ITHMOM S E&E 2B MR L, AL RMEEZ BRT 2 - DIZoHRe
DHEOBEEERY, aIa=br—Ta VRERERME L CUBERT I E2HERL TV,

A2 ClE, FAEEBFIPELOH D AARADHEMBEICHOWTHEBFE L%, BEORI & L, FHRIC7 T %
THE L7z, thafBEIC W TEF, T4, Mt 2RI H, AN v F B a— LIHERROME o7,
FEESDORBTHOHETORRELEON LNET D Z I W ilx0f = kitS (b2 L, HEFRELTCOBRRE
W L7z, AEOT —~< L LTE, e X, brEib, BaMEekE. ARV R TOEFENE I, FHI
IR EA L, ey =7 PORMBTHAIN 7 4 — RNy 7 2170, ZARIZEOT 4 — KRy 7 & HKicrmy
=7 MEPLUEETE LTz, RZIZ, BEOKRDOERIGE TR IERRIEITH 2 LT, BB OMMNE LD XD
BEEH L T=,

“Project-based ecopedagogy: Pragmatics and ecological literacy in the language learning classroom”
Maiko Ikeda, Ryukoku University

In the 21st century, we face a critical period of global ecosystems deteriorating in the face of ever-intensifying globalization. In
response to the deterioration of ecological diversity expedited by rapid globalization of the 21st century, UNESCO (2003)
among other international organizations have commonly identified the obligation of higher education to adapt curricula and
develop students’ ability to address sustainability issues (e.g. Wright, 2011). However, this obligation remains unfulfilled, as
most disciplines outside of STEM encounter difficulties in incorporating sustainability education with subject contents.
Moreover, scholars have recognized that even in cases where ecological awareness models are implemented, information
distribution alone does not sufficiently equip students with skills for progressing sustainability (El Zoghbi, 2011). This failure
to effectively transform and mobilize students’ diverse knowledge bases for sustainability advancement is especially apparent
in the language learning classroom.

Addressing these limitations, this study develops a project-based curriculum for the language learning classroom
informed by Ecolinguistics (e.g., Stibbe, 2010) with focus on pragmatics instruction. L2 learners of Japanese are made to
critically analyze how endangered species are semiotically and discursively represented in Japanese tourism-oriented media,
and in turn, how those mediations construct a reality in which tourists unknowingly damage Hawaii’s ecology. Additionally,
learners are asked how Japanese speech styles are strategically employed in these texts through guided analysis. Based on their
findings, students were made to consider how these resources could be reformed to promote positive representations. The
project culminates in material development and a report submitted to NOAA summarizing student findings which proposes
solutions for tourist-ecology interactions. Through this project, the language learning classroom becomes a site for both
ecological awareness, sustainability competency and pragmatics competency development. Students develop critical
understanding of the relationship between mediated constructions of reality and actual practices in addition to pragmatic
competence regarding Japanese speech style usage.

“What is the best way to teach learners of Japanese as a heritage language? The case for content and language
integrated learning (CLIL)”
Barry Kavanagh, Tohoku University

As a methodology the Content and Language Integrated Learning (CLIL) approach has still not been widely examined in terms
of its potential in the context of heritage language education and research in the area is limited, especially in the context of
Japanese as a heritage language. The needs of heritage and minority language learners’ can be described as different and a
‘foreign language approach’ or a ‘mother tongue’ approach may not be appropriate. Can a CLIL approach therefore be suited to
the needs of learners and practical for heritage language teachers to implement in their classes?

This talk will begin by outlining the basic principles of CLIL from theory to practice followed by a discussion of
quantitative and qualitative survey data obtained from Japanese language teachers from heritage language schools across
Europe on their knowledge and perceptions of CLIL. Results showed that even though many heritage language teachers think
CLIL can be a good fit for their classroom, their knowledge of CLIL, and how to integrate CLIL into their classes is something
they are keen on improving and learning. These teachers were then invited to take part in online workshops conducted by the
author designed to show how CLIL can be a useful approach for the Japanese heritage language learner and how it can be
implemented within the heritage language curriculum. Feedback towards the workshops was positive with many teachers
describing what they do as something close to CLIL and that the workshops created good ideas which could be incorporated
within their teaching practices at their own schools.

Although there still needs to be more research conducted, these initial surveys and workshops can provide us with a
deeper understanding for the potential of CLIL as an effective pedagogy for the teaching and learning of heritage languages.
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SESSION 3-D: PEDAGOGY PAPERS: MATERIALS DEVELOPMENT
Chair: Yoshiko Mori, Columbia University

TR OESE —FHERERAYIIHATZWD FHDH D LI — | (Revisiting beginner-level reading: What
do the learners really want to/can read?)
Satoru Ishikawa, Boston University; Kazuhiro Yonemoto, Tokyo Medical and Dental University; Yuta Mori, Leiden
University

WL LS/ SOECREE, A IRE i, 88 O BRSO A7 DI » TmNE O G fF Bk 2 BT 2 OB EE LV, F72,
WD BIUEREICIN 2, HASHEREARCA N TITV—RAL Vol RAMRBAEENZHICOT D ENEEL SN
% (PR, 2007) 2%, BFEIZIIVROFARITZ OFRCTHEE LB, F5F, ETOoRAFE L LCoAIcEE L
N\ (I, 2006) . ZHUSH LT, kTt UIE LIZFefiE 2 HbIc N BRSO 2B RN B S, A1k 5 0Bt
WCHREEZ BT 2FEEL L (K, 2018) , TO7-®, H4FE, a0 AR (TF, 2013) & L0RERE
DD, PENOIUHEREEZ N T VAL B 0B L FEFEO=— X hH - BRI EI 41T 5 2 L OEEMENER S
TWb, LML, BERMICHIRFEEEOGRRICH T 2EHREE TR ETH TV Aoy,

T, IR COFMICHT2FREOEREED L EHNE L, BXEO 3 KFCBWTT v — Ml E1T-
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REI&RER>TWD I EnEbhiz, LinL, WOHBHNCHMENZLEL T, b LIEHEAEZWVEEI 2 (] :
MRER, (L, F23E) KT ARENLIE, FEEPYRTHDDLLEXDHHOEEBRICHATLWEE S bOOMICERH
DT ENREISNT, ZOD, BRFEHONKFORFUCEEEZ 52 2HB L FEEFFOBEROBEELTOLEERDH Y |
ABETITZOEEMD D Z L& BT o e WG OB iz 72 B>V T AT 5,

T ME L O TEL OP—ZBRHN R XERBRICERDFIAT 4 7#E— | (To whom, about what, and
how do you write?: Writing instruction for learners’ proactive style choice)
Kunihiko Homma and Masaru Mito, University of Hawaii, Manoa

SEOEMIL. TOHERAT LY, MR ETHHTFE, FELSESCEZSER EOBEEN & W o o ffix 2SRRI
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LIEEVEE, B, EUE TTF - 9 L R T2 ThHB) K BTV v E R E —BICIIASIT B
Mz s b00, EEOIFENIZE W TIE TORESINIZ R TESEENEL, FEEAGDBATANVERIRT D Z LT
BThd, R, FEEPEZSEOUMRBROGTZMHBERNZEETAT 4 U 7IRENCIY e Z & 07 < vy,
I, BRIFEESETH-oTH, SNSREN L L, BEOEBORMA2 L, HAF~OEET ONEIZEIKIC
S L= SCREA bskd SN D, £2 T, AFETIE, MO ABKRBHEBEORT AT (2 7 F 273 EOREHESHE
RaERKM L TWDInagi Lz, £/, FRFERBLCIAT AV 7O =FEH 2, RV 7 v 7 va 2842 T
FEBFORBIROEEL o7, B, URBIR LR ER & ORI OWTEEE LFELE I M2, 28
FHORBINE TOBEFUITE U B E o0 Lic, ARSI, SEERICBT 2N ER~OE#RE mD, FEEE X
O FERE IR SRBIR AT T EEN R T4 7 4 V7 REICEMT 5,

THARFEHEDON U ¥ 2T AIZEIT 5 High Variability Phonetic Training (HPVT) O EE#45 | (Reporting the
results of implementing High Variability Phonetic Training (HVPT) in Japanese classroom and curricula)
Chisato Kojima, Illinois Wesleyan University; Ryan Lidster, Marshall University; Danielle Daidone, University of North
Carolina, Wilmington; Alisha Reaves, Towson University; Silvina Bongiovanni, Michigan State University; Jamie Root,
New York University

FERBFEICLE > THEEE SN A EF RIS OMFICE D DIEENISOERCHETOFENMELSND 72D, U X2 T AEAT
DL EENHELVORERRTH D, AL TITALK O B FBEMEIC 31T 2 High Variability Phonetic Training (HVPT) %
B F 2T AITEAT HHEREIZONVTHET S, HVPTIZEERCHM R EORR 2 EFE WS HMEIEo—&
LT, @i 2 AVl v RN ENZ EAHE I TV 5 (Sadataka & McQueen, 2013), L2 L., %< O
TIEERETITOND hL—=0 7L EFE D FTHLEENRFHFO AREEGICB N, BF L RETOIBICIRGN
% (Tajima et al, 2008), & 52, EEROHEE B CORAICET 2 MEIXEIZER D70 < | BEWEEZ AW 72 e Tk
M%< % H® 2% (Thomson, 2018), AL TIL, FIET HHFEAZHWIEHVPTZ A U ¥ =2 J LMTEALZILKO HARGE T 1
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ERRDOONI-HERET S5, BHAEBHVPTICE EN D ERA LI ZERE, Yy LEBEEE, 5. 7T5E. 8%0
DT, ZNOHTRTOML THRIAMARBENBD DIz, OO ED I b, EXIZEDL LI TORMER—FBIK L,
BEOHGENEG N L ERBL TS, BRUICHEERAA—7 ) V=2 LT, BAEHE, 2EEIRICELTT
JEANTE DU =27V A MERRBET T, ARERTIX, BRTOT2 7T AOBMELHENT S,

“Using haiku to teach mora timing and special moras in Japanese as a second language”
Vance Schaefer and Kaoru Ochiai, University of Mississippi

Moras are sub-syllable timing units in Japanese (Bloch, 1950) perceived as being approximately equal in length reinforced by
kana orthography. Moras are traditionally called [ha-kw] beat ({1) as they create the rhythm of Japanese. Special moras of
short vs long segments differ in length: consonants by a 3:1 rate and vowels by 2-plus:1 (Tsujimura, 2014). Special moras
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contrast lexicon: [to-ke-e] watch, [to-o-ke-e] statistics, [to-k-ke-e] preferential treatment, and impact grammar, e.g., verb
conjugations: [ki.i.te] listen vs [Kki.te] wear or [ki.t.te] cut vs [ki.te] come. Consequently, the functional load of moras in Japanese
is quite high.

Moras are not perceived or produced by first and second language speakers in an identical manner (Dupoux et al., 1999).
Segmental length differs between the two groups (Han, 1992). Native English speakers learning Japanese as a second language
apply English stress characteristics of higher pitch and longer vowels when they should apply only lexically-contrastive
segmental length or pitch differences in Japanese (Kondo, 1999). Fortunately, exposure and training enable learners to perceive
and produce mora timing and special moras with greater target-like performance (Hardison & Motohashi-Saigo, 2010; Hayes-
Harb & Masuda, 2008). Noticing is beneficial: counting moras (Hirata, 2004). Variability training is impactful: phonetic
environment, speaking rates, isolated word vs within sentence, and real-life conditions (Hardison & Motohashi-Saigo, 2010).

Haiku are ideal Japanese counterparts to jazz chants (Graham, 1978), enhancing awareness and thereby,
perception/production of mora-timing. The brevity of haiku supports focused listening, production practice, and targeted
assessment. Haiku can be scaffolded by pre- and post-activities: short explanations, controlled-guided-communicative practice
(Celce-Murcia, Brinton, & Goodwin, 2010), traditional Japanese word games, in-class/recorded recitations, information gaps,
composition of original haiku, and more.

The presentation covers:

1) Overview of moras: structure, cultural impact

2) Research on L2 mora perception/production

3) Teaching principles and template informed by research

4) Sample activities

Saturday, March 19, AAT] Special Session - 6:30 - 6:55 PM

FRav T U4 VX (Covid-19)3 T Iy 72k D7 2V 0 BABRERSE OEL : 2022 £ 3F AAT]/JFLA
PRI R BT R

Impact of the Covid-19 Pandemic upon Japanese Language Education in the US: The Initial Results of the Spring
2022 AAT]/JFLA Survey

Saturday, March 19, Evening Session - 7:00 - 9:15 PM

SESSION 4-A: PEDAGOGY PANEL: LANGUAGE, CULTURE, AND IDENTITY
Chair: Yuri Kumagai, Smith College

Panel Title: T TRFEFEFH ] £\ 5 E| (The Snare of the "Mother Tongue" Speaker)
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WEWEZ ST 2 L EHIT, AROAARBHFICBNT REEFEE] EVIRPLVLNICLTEND Z LN TELD
MR L NFRERE L BMEN & IR 6;k%95’]k L7=uy,

TEARFE BEHEE] A7 74 70BN & 2 5EREXHE O W REM L 38 (Possibilities and challenges of
interactive composition writing with Japanese native-speaking volunteers)
Jinhwa Chang, Mount Holyoke College

AABHBICBWT, EV4—kyviarrudas b U—r 2175 2L THEEEI THEEFE] & OHfhz i
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AFER T EIF 2 EEIL. 2020087 H m¢&aﬁﬁiﬁﬁmﬁkf7/747w%%ﬁ% bl = 7 o B |
ML IMaErny=2 b Thd, BEMICZIE, TEALILZRN20204 : 00k FAl EWHH A MLT, EH5LT
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. fifi A EROD, BERESECWIEIZ21To72, 22 TRI VT 4 T HEEED T8 25HA T, 74— KXy
JE7ul FicERT 5mATE LT, IFECSMmLI,

CDEIRRT T 4 T OBMPFEZEOENTIED X D R BE 5 2ok H D700, FEEOHMAEE (&
W, 2000) OEALZES LTz, TOME, RTT A TDOBIMTLY . TTOLITEDIFIDIRFAEZ TWo72Z L3
Mofe, LML, FEEOEBZXLBERLOHRBRD Th7e, THFEWHEE] &V BT TIEES AR ~O R LI
LIRDZENHLNE R, ZDOZ LT TREEFEE] LOORNY ~OBRKRHELEKA LD THET LM%
R INTREREE b,

M| LOBBE»ORERVICRD [BREREE) BR: ERAEOETCOZEFHOETOLSIT D)
(‘Native-speaker' consciousness generated through interactions with ‘'others': Students' discoveries in
telecollaboration)

Yuri Kumagai, Smith College
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[EENSBHIZARDT-DDHAARFEHE | (Notes towards a Iberatory Japanese language education)
Yukiko Hanawa, New York University
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THAFE TBEEE] BEMOAF « A— b X/ 757 4—] (A meta-autoethnography of a “native” Japanese
language teacher)
Momoyo Shimazu, Kansai University
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SESSION 4--B: LINGUISTICS / STUDY ABROAD SIG PAPERS
Chair: Susan Schmidt, AAT]

“Advice giving in conversations between friends”
Ayana Hatsuda, University of Arizona

This paper examines how two interactants, who are friends with each other, give and receive advice in interaction. From
medical consultations to chat with friends, advice occurs commonly in our daily life. Studies on advice often draw on theories of
speech acts and politeness to explicate how factors such as grammatical forms used to deliver advice and participants’ social
status affect each other. However, these studies do not take into consideration how people actually talk in real interaction. In
fact, conversation analytic research on advice pioneered by Heritage and Sefi (1992) shows that, even in institutional contexts
such as doctor-patient and teacher-student interactions, participants manage or negotiate knowledge on a moment-by-moment
basis. That is, who is entitled to offer advice on what matter is not always predetermined. A considerable amount of
conversation analytic research on advice has been done in institutional settings, and on the data of English. Yet, if mundane
interaction is the basic form of all other forms of talk (Heritage, 1984; Schegloff, 1996), the importance of analyzing advice in
mundane settings cannot be understated. This study uses Japanese conversations between two friends as data (taken from
three existing data corpora). The analysis reveals that (1) interactants orient to entitlement to give or receive advice as
something that should be collaboratively established; (2) as a result of (1), advice occurs late in the conversation, a piece of
evidence for dispreferred actions (Schegloff, 2007); and (3) explicit requests for advice are rare, but when they do occur,
interactants deal with a multiplicity of actions. Implications for Japanese language teaching will be considered.

“Let me apologize again’: Analyzing DaiGo’s public apologies on YouTube in pragmatic perspective”
Jinyue Xu, University of Washington

Public apology as a speech act is performative in nature; it involves the apologizer’s active presentation of self and the
audience’s reactional perception (Goffman 1971). This paper analyzes two public apologies made in 2021 by DaiGo, a Japanese
celebrity YouTuber, for his discriminative speech against homeless people. Although reluctant to apologize at first, DaiGo was
pressured by public denunciation to release his first video apology, in which he performed a casual “non-apology” (Kampf
2008). This insincere apology intensified public indignation, and DaiGo withdrew the previous apology and released a new one.
In his second apology, he appeared more formal, yet his emphasis on self-purification made this apology equally unsatisfactory.

The audience’s reception revealed why DaiGo’s apologies did not achieve their intended effects. As public apology is
rooted in the audience’s culturally shaped expectations, the inefficiency of DaiGo’s apologies can be attributed to his false
estimate of the audience’s cultural rhetorical resources (Liebersohn et al. 2003). Whereas his audience expected a sincere and
formal apology for his hate speech, his highly casual first apology reasonably irritated the public. During his second apology, he
tried to purify himself despite his audience’s expectation for redressing the victims, which aggravated the imbalance between
him and the offended (Kampf & Lowenheim 2012).

Employing an integrative pragmatic perspective, this study examines DaiGo’s apologies regarding both illocutionary and
perlocutionary forces. Inside the apologies, I inspect his verbal strategies for image repair, including clarification of the
offensive speech, acknowledgment of his ignorance, and use of miserable stories to display self-victimization. I also examine his
non-verbal performance through appearance, gestures, and facial expressions to disclose his attitudes. In addition, I
contextualize the apologies by investigating the audience’s evaluative feedback on the apologies’ appropriateness and DaiGo’s
sincerity. This research thus highlights the rhetorical and dialogical features of apologetic pragmatics.

THLVWEZOE -3 714 iz Lo TEENZ S D — | (Whatis online study abroad? A new destination)
Yoshimi Sakakibara, University of Michigan; Makiko Osaka, Hokkaido International Foundation
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(2> T 4 VBT BIT % Can-do Statements® F W\ 72 B C.iE i D B | (Self-assessment using Can-do Statements:
A case from an online study abroad program)
Fumi Yamakawa, Otaru University of Commerce
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SESSION 4-C: PEDAGOGY PAPERS: LANGUAGE AND TECHNOLOGY; CURRICULUM /COURSE DESIGN
Chair: Yoshiko Mori, Georgetown University

(F A VERBZICLBITACTEZEA LZZVLRREXIEBR T2 OEKEBE ] (Report on remote study
abroad using online communication technology to support students' language and culture learning and
exchange)

Junko Fujimoto, Miyuki Doi, and Takamasa Yamada, Nanzan University
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THEESFICEDET = ADOEBENSEHE DM ] (Analysis of lexical characteristics of animation through word
frequency)
Hiroko Yamamoto, Marina Ogawa, and Tae Homma, Aichi Shukutoku University
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TEA-HE: 68 FHEMTOFEOEVNAXNFa— FIXREINAZVWEHBEFOMERLEE~DRE
(Problems overviewed with joyokanji which cannot be displayed properly: An impact on Japanese language
learners exposed to Japanese text online)

Ikuko Komuro-Lee, University of Toronto
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through breaking the norms of kanji and kana: The Moji Project)
Miyuki Yamamoto, University of Massachusetts, Boston
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SESSION 4-D: PEDAGOGY PAPERS: CURRICULUM/COURSE DESIGN AND IMPLEMENTATION
Chair: Mieko Kawai, University of Virginia

IRvFIvrtala=T 4N Tuyz/ bOEBLEEEM] (A community involvement project and the
COVID pandemic: Changes and significance)
Tomoko Shibata, Princeton University
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HBEETAIa=T 4 2E2—RXAF Yy P REXZBLTCEOHB L 272 D — | (Building community in the
classroom: Togetherness and relationships formed through skit presentations)
Naoko Sourial, Columbia University
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TREMBEOMRICAIT T COIL 2=y FOEKBRE] (A small step towards raising awareness about
environmental issues: COIL project in an intermediate level Japanese classroom)
Yukari Nakamura-Deacon, Arizona State University
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“Toward cosmopolitanism: Assessment and refinement of Japanese language and cultural course curriculum”
Michiko Uryu, San Jose State University

2007’s Modern Language Association report presented new guidelines and goals for foreign language education in American
universities in the age of globalization. The concept of trans-lingual/cultural competence advocates foreign language education
as humanistic learning rather than mere language and cultural instructions. In order to foster today’s cosmopolitan citizens, the
role and belief that the language teacher carries has a significant impact on language learners’ perspective on the target
language, culture and society as well as their constructions of multi-lingual/cultural identities. Japanese language and cultural
class discourse, however, carries a risk of reinforcing the existing Orientalist ideology through classroom instructions, teaching
materials and teacher-student interactions. For instance, it tends to reinforce the stereotype of Japanese people and culture as
essentially exotic and unique “Other” through the authoritative and rigorous teaching instructions of cultural norms that
govern both Japanese language use and social interactions. Such propensity ironically makes non-native Japanese language
learners feel further “secluded” instead of integrating into the language and culture of their interest.

This presentation aims to promote Japanese language teachers’ critical awareness by addressing the prevailing
Orientalist discourse embedded in and reinforced through today’s Japanese language and cultural curriculum. The study adopts
the post-structuralist theory-based analytical approach (McNamara, 2012) for elucidating the following issues:; (1) how the
Orientalist ideology is embedded in language use of course titles, syllabi contents, and the main curriculum, and (2) how such
ideology is observed to affect students’ perspectives of the target language, culture and society in their course work. The
analyses suggest teachers’ critical awareness along with their belief of cosmopolitanism are necessary for creating curriculums
free of Orientalism. The study also advocates teachers’ active role in changing the Orientalist discourse by assessing their
courses materials and interactions through the post-structuralist approach.
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