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SESSION 1-B: PEDAGOGY PANEL: CURRICULUM /COURSE DESIGN AND IMPLEMENTATION
Chair: Asako Hayashi-Takakura, University of California, Los Angeles

Panel Title: T#Z8ENSIVTAF— (BFK) ~DE: =a—/—< NV TFDOSuP=/ %F (PBL)] (Journey From
Learners To “Authors “ Through Original Creative Writing)
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THEILMFICROH LMK TAEAREIS 2P 2/ EIEE (PBL) OEE S5 | (From the classroom to the
world: Report on Project Based Learning (PBL) activities)
Asako Hayashi-Takakura, University of California, Los Angeles
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“Group story creation opens a gateway to Japanese studies”
Lisa Steward, University of California, Los Angeles; Lisa Guiotoko, Heinz College, Carnegie Mellon University

This presentation demonstrates our reaction and reflection of creative writing activities assigned in the Japanese language
course. Our perspectives as undergraduate students in Japanese studies would apply for other students in the future. In the
fourth-year Japanese advanced reading course, we had two different writing projects: one a traditional project involving
research on the Olympics, but the other was a more unique relay essay. This second project required that we write a story as a
group, but this story was not planned in advance by all members.

We found it was more difficult than the traditional research project. Not only is it difficult to construct an interesting plot
that makes sense, but it must flow properly between what the last person wrote and what you as the next group member are
about to write. This challenge though did not make the relay essay less enjoyable. Even though it might have been more
creative effort and effort in general, it felt much less mundane writing a narrative than doing a research project.

We had another interesting project in the fourth-year advanced speaking course in spring 2020. The course was
delivered remotely because of the COVID-19 pandemic. We were divided into small groups in breakout rooms of the zoom
meeting. The final project in this course was to write a script of a short drama as a group.

[ was a bit nervous when we started the script assignment because [ haven't done that before, but it turned out to be a
lot of fun writing it with classmates who [ became friends with. Due to technical problems while using Zoom, we used the chat
function of Zoom to complete a script of the drama. This project reflects our new way of communication via Zoom during the
COVID-19 quarantine.

“From buyer to builder: Leveraging language instruction and library expertise to bridge resource gaps through the

creation of Japanese works”

Tomoko Bialock, University of California, Los Angeles

The university library, as a whole, collects Japan-related materials in a wide array of disciplines, though gaps in library
resources exist within the East Asian library collections. Primary users of the collections have been faculty and graduate
students engaged in the studies of Japanese literature, art, religions, and history. As the librarian for the Japanese-language
collection, my role is to select library materials from commercial vendors to support teaching and research. Working under
budgetary, time, and space constraints, one of my strategies is to speak with users to make ours an essential collection.

Despite the establishment of a 1,000-volume Japanese reading collection that covers various levels and genres for
learners of Japanese, a resource gap exists between literature and language acquisition. This paper describes my collaboration
with colleagues to bridge this resource gap by designing a roadmap for the students to author works in Japanese. It involves
cooperation between a subject librarian, a language instructor, scholarly communication specialist, and the students of
Japanese language.

We describe how we leverage existing institutional infrastructure to provide a second life to these works as valuable
open educational resources (OERs) that help bridge the resource gaps of language learners. This unique approach licenses
works for reuse to make such resources globally available for the very first time. These methods may be adapted by other
disciplines to further support disciplines lacking appropriate quality content.

Discussant
Asako Hayashi-Takakura, University of California, Los Angeles

SESSION 1-C: LINGUISTICS PAPERS
Chair: Yoshiko Mori, Georgetown University

NHZ L THRKEKRTY: Linguistic microaggressions and L2-Japanese speaker legitimacy”
Jae DiBello Takeuchi, Clemson University



This paper examines an interaction during a press conference in Japan in which an L2-Japanese speaking reporter questioned
an L1-Japanese speaking politician. Although the press conference was conducted in Japanese, the politician code-switched to
English in response to the reporter’s question. The reporter challenged the politician’s use of English, and a confrontational
exchange followed. The reporter’s response demonstrates that the code-switching was unwanted and was perceived as a threat
to her speaker legitimacy. As such, the politician’s code-switching can be interpreted as a linguistic microaggression.

Microaggressions are comments or behaviors that intentionally or unintentionally discriminate against the recipient
(Kubota, 2020; Sue, 2010). In this study, linguistic microaggressions refer to microaggressions that are not only verbal but are
also focused on language use itself. Drawing on microanalysis of conversation (Erickson, 1992) and interactional
sociolinguistics (Gumperz, 2015), I examine code-switching within the socio-cultural context to illustrate a struggle for speaker
legitimacy, something often encountered by L2-Japanese speakers in Japan. Microanalysis demonstrates how the L2 speaker
resisted the linguistic microaggression and asserted her speaker legitimacy. Supplementary data include Japanese news reports
and an open-ended questionnaire conducted with L2-Japanese speakers in Japan. These data shed light on L2 speakers’
experiences with unwanted code-switching. The use of supplementary data also supports triangulation with the interactional
data (Duff, 2008).

Previous research describes code-switching that is affiliative and rapport-building (e.g., Moody, 2014), however, few
studies examine unwanted code-switching. [ argue that the unwanted code-switching reported in this study was perceived as a
linguistic microaggression and as a threat to L2 speaker legitimacy. My analysis demonstrates the need to examine other types
of code-switching, especially when it is unwanted or unwelcomed. My findings also contribute to research that critically
examines L2 speakers’ struggles in Japan and has implications for how we understand L2 speaker legitimacy.

“Utterance-final tteyuu as a discourse-pragmatic connective in conversation and storytelling”
Michiko Kaneyasu, Old Dominion University

Tteyuu (and its variants toyuu/toiu) is a lexicalized combination of the quotative marker tte (to) and the verb yuu (iu). It is
considered a nominal complementizer linking a head noun and its modifier describing the content or attribute of the head noun
(see (1) and (2)).

(1) nan-nan tteyuu/toyuu/toiu uta
(2) nihon ni kaetta tteyuu/toyuu/toiu uwasa

In ordinary speech, however, tteyuu, but not its variants, also occurs utterance finally without a head noun. Preference for one
form over the others suggests a grammaticalization process may be underway (Rysova 2017). Using audio-/video-recorded
conversation and storytelling as data, I will demonstrate how the utterance-final tteyuu is used as a discourse-pragmatic
connective, which expresses the relation of an utterance to the immediatediscourse context.

Qualitative analysis shows that the utterance-final tteyuu explicates what is under question via description, clarification,
or exemplification. A successful interpretation of the head-less tteyuu-utterance relies on a shared understanding of and
expectations for what the utterance-in-progress may concern. In conversation, a tteyuu-utterance often directly relates to the
immediately prior contribution. (3), for example, is given in response to a request for once-known information (Hayashi 2012)
regarding the topic of the earlier conversation.

(3) nanka [school-name] ga imeeji to chigatta kara yokatta tteyuu.

In storytelling, on the other hand, what a tteyuu-utterance relates to is often not in the prior discourse. When storytelling is a
solicited or presentational activity, there is a strong expectation for the delivery of a climax or upshot of the story. In such a
context, the utterance-final works to link the current utterance to the context-specific expectation. (4) is an example from a
solicited telling of a funny story.

(4) oshiri ni sekken o nutte, ano: tsurun tte deta tteyuu. ((laughter))

The findings underscore the importance of considering context when investigating how people communicate.

THARHARFEBICBITBEHFE=—F A7 A] (Code system of quotation marks in present-day Japanese)
Hidemi Riggs, University of California, Irvine
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"Recipients’ behaviors in storytelling by native speakers and learners of Japanese”
Megumi lida, University of Arizona

This study investigates how native speakers and L2 speakers of Japanese respond to tellers when they describe their past
unpleasant experiences. In particular, this paper focuses on participants’ utterances in mid-telling and at the completion of a
story as an indicator of verbal resources that are available to the L2 speakers. This research is not attempting to study the
deficiency of L2 speakers; rather, it aims to understand the practices in L2 speakers’ interactions in the activity of storytelling.

Based on the existing scholarship, storytelling activity involves multiple verbal and non-verbal resources. Affiliative
actions and alignment actions (Stivers, 2008) are central concerns in response to what tellers describe, especially unpleasant
experiences (i.e. troubles-telling and complaining). Stivers (2008) defines affiliation as story recipients showing support of the
teller’s carried stance at the place of story completion. Preferred affiliative activity means taking a stance that is similar to the
teller’s stance toward the event(s) being described as, for instance, sad, horrible, or exciting. Stivers (2008) considers tokens of
“mm,” “hm,” “uh huh,” “yeah,” and nods as alignment actions, and recipients treat the turn as still in progress by producing
those expressions (C. Goodwin, 1986; M. H. Goodwin, 1980; Jefferson, 1984; Schegloff, 1982).

By analyzing the corpus of Japanese and incorporating the existent research on storytelling, this study shows how L2
speakers behave differently at the completion of the story from native speakers. Although native speakers and L2 speakers
behave similarly in terms of alignment actions, L2 speakers produce a lower degree of affiliative actions. In order to develop L2
speakers’ awareness of affiliative actions, teaching how to respond to the teller’s unpleasant experiences by using appropriate
expressions will be an important topic to teach in Japanese language classes.

SESSION 1-D: PEDAGOGY AND SIG PAPERS
Chair: Mieko Kawai, University of Virginia

Japanese for Specific Purposes SIG:

EHEEO=—XZIE 257072y yaF VARE—ZADEEZHEL T) (How to better prepare students
for their future careers: Toward the development of "Japanese for professional communication”)
Wakana Maekawa, Masami Ikeda, and Takako Aikawa, Massachusetts Institute of Technology
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Study Abroad SIG:

“More than study abroad: Evolution of internships abroad from goodwill volunteering to sustainable internships in
Japan”
Nobuko Koyama, University of California, Davis

Overseas internships are gaining more appreciation and educational value and are considered to be “an increasingly popular
experiential learning method” (Toncar & Cudmore, 2000, p.55). Gains from overseas internships vary from language
improvement, personal growth, and overseas work experience, to the development of intercultural competence (Deardorff,
2009). Structures and contents of overseas internships also vary, some being a combination of study abroad and internship.
The Japan Children’s Home Internship Program (JCHIP) was established in 1993. It started as a goodwill volunteering
opportunity for students of the University of California at Davis (UCD). Over its 27-year history, JCHIP evolved and expanded in
every aspect. What started with one intern and one children’s home in Kyoto, Japan is now expanded to a summer internship



program with eight affiliated children’s homes in Japan. Every summer, 13 to 15 UCD students participate in this 10-week
summer internship in Japan.

This study focuses on the structural evolution of JCHIP from a goodwill volunteering program to sustainable internships
abroad and shares pedagogical and logistic insights into designing and operating sustainable internships. The operation of
JCHIP saw drastic changes over decades. but its success in recent years is due to its sustainability at multiple levels. One of the
sustainable vehicles is “senpai-koohai relationships' among former and new interns (Koyama, 2020). By examining the
milestones and changes JCHIP has undergone over the years, this study addresses key factors in designing and executing
sustainable overseas internships.

Pedagogy: Curriculum/Course Design and Implementation:

[KREZEMAR N—F ¥ VKBRS (Virtual inter-university experiential study abroad program)
Yuki Waugh, Texas A&M University; Naoko Ozaki, Rice University; Hajime Kumahata, Baylor University
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AVAIZ) ZEBEICENVTL Y AT OB L FEEE TRHBELENR, ZoomOF S EENLIZRELHE L, W
REOFANVHAREEZFIRRCTEDZET ThHo R aAIa=lr—2a v OAZANVERFEL LT, HBSHETH
DHAFEZBERL LT ZECEREEW GRS RELR T2, 7 A M X 2500 - (KBGEES B ) %
2T AMTHAIANT,  (EFRE, NT AN FXAETHEZ T 5L T, BETIE) A T4 0 TOERERE.
FARRHE & ORRFRFAR AR ORE &2 R KBRICIENT L 9IS Lz, ARETIE, KEBOW A2 ERICHE N ER L
BT VT 4 BT 4 OBFIERBN LN D, S%OBELAREMIZ OV TELZ LIz,

Pedagogy: Materials Development:

MTzeFHicks) - MREBTICHSFEFEFES (D) 2F O HABFEE ~OXEICHTIMEDO—BE]
(An examination of issues concerning support for Japanese learners with learning disabilities (LD) after the
transition to remote instruction under Covid-19)

Yumiko Matsunaga, University of Colorado, Boulder

LS % 2Rk el - REE R OB B ONNERE o — A ZERN 2 TR TR Y . HIZ Lk E SR8 5EHR - /M E
PERHIRIE A B A T - RUSRESI R ER SN TV D, FRICEE S (LD) 2R oFE B X2 ZHFE TR, HEx
PR — b - HLE S £4ETH D (Downey et al, 2020; Leons, 2009; Sparks 2006; Wight, 2015), #REOH=EFREFH T TH, 29
o MEMHIEN DT TN LU R U TV, aemo T, #Ee VE— MZEIIBITLEZZ LIZXY
BRDF v Lo VICH AT 2 2 L Llpode, ARERTIL, BEEDNHEY LELDOFAEITHT 2 ) T— MEERBITH D
PR—FOERREMERE R - KBOWmEN»6EET 5, £, 1) VE— MBATRIORL - MESZHETL, 2)
UEe— MREBITHR LD L S 5t zAT o720y, 3) O, MINEELZRY, EHNIETEITo72h, 4) 5%ITH
. EDNIHIEERTZADIDERT D, ABRENOZEADO— NI TBICARZ2EE (KN - BICR X RWEE
(LD) | OWFEFE-> TWETd, FEEDT T A N —%5F %72 DO0ffice of Disability Services (DS) 7> 5 5 F 72 RE M) 72
THIBMA, AR A RICE o T, EBEOTR— bOBiFIlholenbAbETEm LIV, &&l, 5% TH
FEBERIE) OBV ¥ 2T AICLDICE L TMA A XEXIHELDSR EMEME L OO NVBFEIZOVTHIRE LV,

Friday, March 26, Evening Session - 7:20 - 9:15

SESSION 2-A: PEDAGOGY PANEL: CURRICULUM/COURSE DESIGN AND IMPLEMENTATION
Chair: Noriko Hanabusa, University of Notre Dame

Panel Title: 25D J)) : ZAMNICR 2 BEEFR D ATEEME] (The Power of Tadoku: Possibilities for Nurturing
Autonomy from Diversified Perspectives)

23T, FEICLDOIKREDA LTy NEBLUTEBLHIIOTAHETH D, AR TR, AEFBICRAIK A E
EEFENECTHAREMEIC OV T, BEOEREZE L CEAMICH LD, HHIEFIHLOSZFHEICIE, TORME LT TS
TEBATERLE LA E B O~_N—ATREICH T [HAOHIEAOR LAICHEET L] [FHAORBRN I —/1L
ThY., kMY L EMIZILR] 2 MRS 5 (Bamford & Day 2004), N HICK - T, &its 7 A TSy
FEZTANDLZENTE, BLOERET=F —3 5 EERNZFZOFOF RN AIRE L 725, Krashen (2014) (% LA
DEDITHEET2FEEIL, 7 7 ARLHEN R LICHE _Sihx L#ESEL LN TED] Lk ZHOICRED TN,
BERFPEHARET L EBEZDND, Fio, N T Iy VHOHEREFIIBERESCE OB, TN ERRER
U (Schleicher 2020) = &35, Zatld FHRIA W RERFHMUICES BICHBT 2 L 52571259, —~FH T, —FRELRLD-
B, ZEtEERICH T DAL, IERDOEFSLIGELIZ DWW CTHEHIMIC RET LR & 5,
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NIV TE, ETHREMCORR 2B TH DL LD AT ER OREFEELMB T2 (BFR1) . KkiT, FEE
DHAMTEHRRBTEHAZIY BT, ZHRPERMRBEHFEE Bl 2omT 5 (EK2) . LT, A ¥ Ea—flhf
R0, HENZFD BRSSP TR B2 ®ET 5 (BER3) . KRS, HEMZEBA2FEE V= —
EEmnglSHLEpE LT, ZEARROFa—A2MY EiIFD (EE4)

TEREIZSORPEZZHOEARB IR ONEEKF ] (Basic principles and practices of tadoku leading to
autonomous learning)
Makiko Awano, NPO Tagengo Tadoku

NPO% SiE% e Cld, HEL ﬁf@ﬁﬁ(@#mm)%ﬁﬁm\mmﬁ HAFEZ BT O L~ LRI X E O HfE A B
BEn (BfE1457 4 bR HRR) . BAFEZHSIRE., EEINTE, 2010FEE» HIX A AFEHE THLHR 2 IZE5R
ERENPEIND LI, Zhic Oﬂfﬁﬁ@%ﬁﬁ&@%ﬁ%%ﬁK@%hf%f%éoK%ffi\%u@@
BERBFEEZEMHABL, DM, @K3$@%%ﬁiNéE&ﬁ@ﬁ%@%ﬁ&&ofmé:&%%céofwo
A (EfE2016) & LIEHEND EADLFHORMIL, £HE BICHENOGADO TR LR 2 50T, BEMRE
HDHEE T, BRI, TihabbAERE I N ?ﬁ%mﬁ&k%szé Lith o,

NPOIZ £ 3% [FEE A~ AN X DREER LN LI SAHDZ L) LEEL GEFM2012) | T0E
BoObiz, LAABIOZHEATREZERT D & EBITHBROREEZ L-ABNERLTWD, 6T, m_%ik
SEEHIR LB AT W T F A R TH AT T, FEHED WREHR) 2Rbx 2NA L ERELEFo7 T—fo
Al THHZEREHREINTWS, £, FEHECHE AT O4>OL—1L, ORELWVHDONLQEEZF2FIC@) )
LRPSELRZL@EE L ol oK EEF T, ZIRELTND, SHIT, XEHITIT T#Hxkhwvw [FRRL
BN WO OB ETRLTWS, ZOHAFOL—LEXEOESNITITLTERINSGZ LI, FEFHITH
AN OBS T ~OEEEEEFETHZENTE, BRELLERATFICRET 22N TEH0TH S,

TERMARTHALAFETOREDIC . FEHEOLRERRLERDHLHHFEE]  (Fostering readers’ autonomy through

tadoku: Allowing learners to read freely)

Tomoko Katayama, Tokyo University; Nanae Sakuta, Tsuda University
*%%K\§¥WTﬁbﬂéﬁU%ETi FEREIRCTFA Fxdihr, EETHMEZILFT D2 ERZ, TF AL

CIHEMARZA LN, MAERORVEIICFEBELFE LY BREN 720722808 TE D, —FH, ZHTIE

%32?—1‘ THATNS D EFL Z LA S ., BHI :éﬁﬁ%@k MEEITENTES, TH (20060) (T THMRITHIAF
LXEOMAEMREM THY [SCEEMR :§Tﬁ$ﬁ§%f_j‘ HaBET L83, WRICEREZ R DD L) EER~R
TWDN, ZRREL, HHOZRMEERD, [HiE= %”%@EWMEFmﬁJ%%%(%%w%)J?é%kﬁof
WHEFE A D,

FRET, BUE, FADORFTEHMRFELRZEL TWD, ABE TR, ZHHREICRIT 2598 E OB TEERR
H DT & i LT AHEMREAFEERT 2ZHORMEEZR S, % s LTI, Tk~ o34Ez2 L b b
Too TOFATBIE, R LABIOEHENTIREEZ G A TWD, FAORELREST v 7 b—7 MIRT v r— L
DIRRMZGHT LI ZA, TBRBENI~OHCERY ] EEDOA vy —V2EX5] UTHZHE LT %, Hax REiHs
FtEnT, ALHASDEZTHA TV TS, BIREZ R OEHSCHIRO L7 i3FE B L > TRR> Tz, 51T,
HHIZHZ EZBOONDLEVIHIRBEZEL T, PEHEOACEHEFD RS Ro TV AT HBIZEINT, FEETIX
EWW&LTEKA&%&T%%oTVéaﬁ%%&%WELT@ULH\ﬁ&éik“%%ﬁ%%ﬂ%%ﬁot%”%
LR LIz, 28 TRt oRE2RET S,

ZEFEFOBRNALEH BEANZHRBERE ~DEBFRZEH S | (Autonomous tadoku? Findings from learner
interviews)
Wataru Takahashi, Kanda University of International Studies

ARFTIT, WENSFTETE L TUTbNW 5ty a U BMEDLL N, IHHEZEENTHS b BRNICEHE2FIT T
W Z bE, B A —RABICEVALNCT S, Sttty v aviAARE I —m 30 2 BT, FHTE 1 [
1Thic, BERBIIIEE L LT, #AbORIEEHRITOER, L, SNMEOHA S DORHSAFITKT 2T R84 2%
OXEIED ST,

HEMIZZ AT 27201213, BAERESCEREREF /R L, FEHEAFICL2FHEEBMLEILR D, IDIT,
%ﬁ@w—w%EmLTMA%@W5 L, BOTHADDOERET SHZ k%*b%né(@ﬁ #E2016) , 3EIC
DIHAVEZE2—TIX, By va v ER-RICEHERITIZD, E9X0o TEHEToTNDD, IHITEAREE
WS H 24T > TWDADERHE LT,

%@%%\%ﬂ%ﬂ@%%f%ﬁbt%ﬂﬂ@iﬂm%ﬁ Ty a r TORBREEN LN LEH AT Tz
ZERbDoT, ZOFITE, BHEPEFIZL o TEEREENZELTH, ML TWEE b AL, £, KBRS
ik D=z, BRI ym%ﬁéﬁﬁéﬁﬁbfmé$%§%6ﬁ Tiholz, BlziE, £Ho— L EAEN L THA
%"%&bfb\f__é:% Aw— T4 oREE, KANENPOHHEOFE L VA LA DOE AT LW I E, £ 1L
T, BEOM, FREZE AP OTXHRERICH 52T T2 Z LG S,

DEDZ LD, FEALTITH TORBRIT, B LARD LA EEE L T 720 ARMEEZ B A TW T TN
HDHOTIERNESI D, THHEDEREL LI, IEHICRODOLNLZEZENZOVTHRFT 2,
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[ EHPOFEFEERBOFI—A~FEFHE L -V —DEFRKI (Cultivating learner agency: From tadoku to
student-proposed course)
Noriko Hanabusa, University of Notre Dame

OECD (2019) 1. HEEMoOWM&E B2 5 FHE—Y v —] #BET S, Zhit TR T34 42 5 SE 572
WICH ST T EERSN, PEREOLEEZBCCRESNI D2NTI R 20V EDOTHD, 2D X 57,
RUT I IV BRORFENPRERICBWCETETEEICRD EEZDND, ARETIE, ZHE/EEE Vv —%
EH LT BB &2 W T 5,

FEFRBZIL, 20134FE L 0 KEREHBIC T, L, Yoy MREREREEMBAALLESTRERITR-oTW5,
TaYx hTIEEL OFERSEERIERLE BRIITER L, 250 BHEECAEMIZ 2R D Z e B 0o TE T
(Hanabusa & Juhn 2018),

I BT, 20194, LHHREOMBERLAD 1567 - ) ICEAEZEH=—X THARESLH - 28 - 7«
AHpyvav] BRELE, DokARa—23ErHB IS, PAEPBESCAHE., MR 27 72X —MEOFELAEWN
Lo TIREL, BIFRERFEETHORELEHIE VD, M OITRTOZY OIEE) 2 HEEIAICHIR 0 IR 0 22208 bk
EEOIK L, BEIBEENT Ay va rEilc, Fl LA — POZEOBEEZIY ATV, IHIZEHEERD
o, FELBIIAARE T 17T AL RHSNEEIZ A L, #E RS L TITB LIAD T, 202 ik, FFE52HE
Z. BEEEZLBIAANEFEAI 227 4 —OEFICHFLS L TCND, 2F0, FEHENRE L CITEEZEZ L, FHi-i
RN 7 AL ZEVHL TWD E 525,

WETIE, ZFIREOMBIL, Hia—AREESV I AR, BEFHEZR & &2 00T - BT 5,

SESSION 2-B: PEDAGOGY PANEL: LANGUAGE AND TECHNOLOGY
Chair: Midori Ishida, San Jose State University

Panel Title: THAFEHEFICE T 2 BRBMTOHMFEE : COIL (F 74 VERELERBFE) OEEKR L THEME]
(COIL (Collaborative Online International Learning) Between Japan and the US in Japanese Language Education:
Implementation and Prospects)

WMEDOT VXM E A T A VEEOREICEI Y, HRFTOAARBEFEENARCNDEAREFE LAV T ET AR
HMABUCENY, BEFEEITO 2 ERAREL /o TN D, ARV TiE, COIL (Collaborative Online International
Learning:4 > 7 A »EHEEHE GBI 7 E)O €T V& AAGEAEICIY AL, AROFENRE T AEHEZE U THETE %
T2 ol R ERBEOMEEITV, WEAREELZ L BT, S%OCOILEEE OREMEZ RS,

B DI K TIL, COILE WD BEWMREORFE L BHENERIC OV THIRAICR A~ BT, BROEEKRE TOEA
FEEDAT L, Z LT, AU 74 THEETE 2 BAMOBENFEOWEE Y LIER D IZONTRMERT,

Z LT, BE0RFLUETIE, KEOKFETOCOILEADEEREN NZDELREIT,

BOORETIE, AAED 23— A CHMAAENZCOILO REHE 235, RIYLMEEADREL TR E Liza—
ANDEER—EE LT, 6EDOCOILE Yy a a2 EDEIITHER LD, £-WES L RELRET 5,

ZLT, EEORETIE., BORETHENEINZCOILS TP =7 NNOBHBOIEEIC BT 2528 #F 0 SEZW
BEHESI LR 2 HET 5, ZARMTOFLAVEZHBICED D OICHERY) —F —2 v OB EZ MR L,
S DOFFEA~DRIE LT 5,

BUORETIE, KERKRFTORREHRT e 27 MBI 2 o084 5COILEAFEH Z2MET D, Ko, 8
FMDOa—R L R2AEOSENSEORHEEE - LTI o SBEOTR MNP BRI KIE LB e ERT D,

INEDREIZHEASWEBENR, o 74 VEBEEBBHTFEOEALZE L T LHMOT 2 OBRMLERDZ &
ZHIH LTS,

[COIL (v T4 v EHEHEERBHZYE) A LAEH -2 BAREHFEK] (Implementing COIL in Japanese
language teaching and learning)
Keiko Ikeda, Kansai University

COILIL, IEEEBEHBNIHICBOWTHLAEE > TV OIHEEERTIETH D, WNORFETERTIBEL~Y Yy F L 7%
1TV, ENKFETRET 2%4E LA OFAERHEFEZ21T5, 2T HOPCOILEEE ZIEH LI2H LWFECOEDN,
HROBEHEHETRAY Y FTRIAL TS, BAEHFICBWTH, ZOFEEEATIEESNIERICR o7, BE
FOFBT HRFETIE, BAENTHO CCOILZRED ) X 2T 2O~ ELTHRVIAR, ZOX) RHETRHEHES
HHEME(IGE) #2018 ICxE LT, S TE 2 BB FEOEBHOHEME L T ENM T 2C0ILE, RPETHE ILLC
(Language Learning COIL))] & W7 AT A XL, SEFEITHE LIISEIRG A I A F ~ A XL TSN RF & O E21T -
TW5,

2018-20224F O CHEM FE MBI AT EHMICB O TIE, HHICH RO KREM T, ZOLLCABRERBAL TS, HAE
WO RFHEFEDBIEEZICE > T, LLCZBL THES S RKERFOECT EDaIa=r—3a 3, BHENFE ORI
WA HBL L, HESE LAV TaIa=lr—ra 2RV ASNEREELIT O EERES Lo TS, KETHA
FEEJFLE LTHEESHIZLE - ThH, SEA YTy FOMEZELELIVEZEL DAY v bEARBTHEE LD, ARETIL,
COFEEEBRIGHOBARAENIIBIT 2L EE L, TOFTHHAEEHLE (AAFEESE) ICEREBWVCOILB ED
LA BBIEND EZREDLONE Wo = RfEL R L TV,
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TBEXftaIa=slr—varv@BIIMLoz®DCOILT ¥ A > | (Designing a COIL program for developing
intercultural competence)
Midori Ishida, San Jose State University

F_SwmE LCHABEFSFHEICL o TOREIEM), B2 B RIS OAAEGFEE L. BAELTHVWTaIa=
F—varyERY, MENIZERERERD D LB, WECMrE2T25Z L, ARETIE, 20X REIMEM =
a=r—a N0 EEZBIEL LTEAZETOCOILOI Y A ONT, wFEEER-T A LR 2B 5,

KEDORFETOHARLA LD 23— & AR TOIKILFED 2 — 2ADFAR TH1EIEMIE Y O ©F 4+2# %17 9 COIL
T, 7V —7NTHRERED D5, BEWOKFSLHIBERN LE S 7 A4 AROFKK, HFOULE LIV EI MD
DDA LAY a—, [EBOERCS L E 9 N TEICOWTOFELENEREL Voot y v a L E6EIRITTND,
T, PIDICBEWEEY & 2IEBE(TR o7z B¢, WIRKIREZITV, RZEICHBIRIEEEZ{To LW ColLT v 7o
LDFETIVIZH]I > TN S,

N0ty ya rEMBICEDSTEDIC, UTORICEEEZRTAILENRDH D, a2 —ANTOCOILOMER T &
R Y a— VIR TN —T IR AELE. EROMIE, EASEORR, T Al ORHA GEERROEL x|
BIREZRDIZS WE)SOKRGKR, FEREFICLDWOIRY LHANC L7 4 — w7 FEThD, FFiZ, BRARLHARL
{BIZBE9 2 — i R FCEEB S ZCOILZE L THREIZL T LEDLRN LD (eg, 0'Dowd, 2011), #EVIKY &7 ¢ — K
Ny 7280 COILTORYIY LFEINTENELFEHENEBIIRSOETLENDH D Z &2 imfH Lz,

MCOILIZR T 2EPSEEDH DAY —F - v 7 HARPBOHIERFFPLDRILIRAIN—RELANER
5 DL Zh ] (Modest and careful co-leadership in COIL: Exploring a successful task-based multi-party
conversation from Interactional Sociolinguistics)

Yasue Kodama Yanai, San Jose State University

COILTIRERIATH X AT a7 M, FEHEORFELE VI EREFIZHY HbETH D, TDOD, FA—TT
WD TIT FREID Z EMZODER, ZAEOMLRWERLER, T4 0T, TELETEHEIICA L—XIZE
FEEED, BXAONTEH AT BZERTHTOICIE, V—F =Ty IREERBO—D LD, VK= v T L,
Ve =2k D hy X T, —HNNRREEZBELAL TH DM, IFE, HARBOHSSEFRONH TIE, $HC
EURARBICBWNT, BHOAMBERTHALAVWERDL Y —F—2 v TERD Z EOMENER SN TWND
(Vine etal. 2010, Schnurr & Chan 2011),

ARETIE, 2OV L=y TOBEANE, KIEITH D ARNFEEIR(BME14L, KME28)ET A U B NFA24
(FBLF1B)NC Lo T bz, BOOEOH X0 LBV AR LAV, BHXROBE WO UL OB o i 04
EEAELZERAME LIEZ AT IGEIOEFH(EIE305 ~405 D2 2 o4 L= fE B2 &4 5, HFiEE LTk, M
AW OHRTHEFOBAND, 2 A7 ORI, BRANORLD FRIAERD, BRINTZE~OFE, A —D 7D
K OERRCBE M O WVERED X 2 7 EREBMOITE) & | ROOHE R RBEE 2 /R 3G, B3R & O RRMEE M O1THE)
W2, HERENGEH S TWAENE R, TOME, TNOEEHLTHY U —F—RNHEKMTE—4T o8B0, #5
DILFTY) —=F =2 v T2 TND L, FHRICLVEY DAL NR—DEF~DOEBRENRLIZ ER > TN Z L &R
7T

TCOIL(EBREEZEBT) BT BRIV H 7TV IORELER: BRZODOEHF %ZBEL T] (Lingua franca in
transforming COIL (Collaborative Online International Learning): Two cases of Japan-US collaborations)
Nobuko Chikamatsu, DePaul University

TR B & BRI MBS D BB SR & B e B IR EICOILIE, E R AL OEmREZBEL T/ a— "L REE ) & &
WMEEBLZ L RNE L, KETHICRERZMbO T, /oo — A TREBLBERICBIEIN TS, FHEEFICIET S
AFETH 201 3HLK31IHEDOKRFEL 70 a—ALL EMRBEIN TS —F, AR OBEIZR bR, KE, 5
IR ZERF R ERREOENENREIN DT, BAMORFES), FICRE TR - B b2 0ERO—2LEX BN
b, T TCARETIXEMOBEARSIE V7T U MICAAREEZMZ, BAREFER L BARAORFEAEOCOILZERL W
%,
AFE TITEAREEN R R DU T O ZODCOILEHZHEN L., FOREA LT 5,
HE 1 (201 9QEKFEH)
KE : AAGE4AEAT—R
HAR : 3a30ilpia— A (REEBEHER AR L)
M OBLASEE © H oA GE
=2 (202 0FEFELH)
KE: AAFE4AFEAa—2R
HAR : HARGEHIE T — R (HBITLER)
HImOBRSEE © BARGE
fia—2TE R me Y =7 b Z2H@BFE L L. KEORE A OFRAENETHO B ARGEDOFEIEDEFIEREIC A RN TFAE
NIa— 2DV | Hima BERFERREZR ST, 77— 1 TIIR T OFRE S7E L BEL2 A SN EERERED
TRVVEERERE, A2 TIIAABOREM TR E L RoTe, FEDT 4 — RNy r GERBEHZOY —_A LA X
Ea—) ZITIZCOILIZRIT ABHASFEOEE], KLOHEBEEEFRH BT 2 5BEEOERFELE L, £ 7 5COILO ke
ML R~ DREE R D,
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SESSION 2-C: SECOND LANGUAGE ACQUISITION / PEDAGOGY: ASSESSMENT PAPERS
Chair: Yoshiko Mori, Georgetown University

"Adult Japanese-language learners’ choice of point-of-view and their storytelling styles”
Masahiko Minami, San Francisco State University

This study explores the narrator’s choice of point-of-view. Comparing native Chinese and English speakers’ Japanese narratives
to those produced by native Japanese speakers, the study investigates: (1) What grammatical forms do L2 learners of Japanese
use at the emotional apex (high point) of the narrative? (2) Do the grammatical forms at the narrative high points differ for a
given task? The study examines two spoken “story-description” tasks, Task 1 (“The Picnic”) and Task 2 (“The Key”). The
majority of the native Japanese speakers, regardless of topic, use the passive voice at the emotional high points of the story (e.g.,
The protagonists were surprised by their dog” instead of “Their dog surprised the protagonists” in Task 1, “The male
protagonist was warned by the police officer” instead of “The police officer warned the maleprotagonist” in Task 2). At the
emotional high points of the story, moreover, native Japanese speakers use te-shimaw-u (which implies a sense of regret) and
te-iru (which expresses a resultant state rather than an on-going action), or a composite form of these along with the passive
voice. In the case of Chinese speakers, on the other hand, whether or not the viewpointshifts at the high points depends on the
topic. English speakers, regardless of the topic, tend to use the active voice, which indicates that the viewpoint tends to be
placed on the subject of the scene (the dog in Task 1 and the policeman in Task 2). Also, L2 learners scarcely use te-shimaw-u
and te-iru, and even if they do, they choose one of them and do not attempt to combine them. The study thus suggests the
importance of promoting early conceptual understanding of L2 forms (e.g. the passive voice and some easily overlooked
grammatical items such as te-shimaw-u and te-iru) and their stylistic significance.

“Unlearning the redundant particle no in Japanese relative clauses”
Yunchuan Chen, Duke University

Previous studies reported that L2 Japanese learners tend to insert the particle no between the modifying clause and its head in
Japanese relative clauses (RCs) (e.g., Clancy, 1985; Koyama, 2006; Sakoda, 1999), and this misuse is observed among learners
of different L1s such as English, Chinese and Korean. This research project conducted a longitudinal study of one L1 Chinese L2
Japanese learner in a small 3rd-year level Japanese class. His spontaneous Japanese utterances from a total of 12 consecutive
class meetings (900 minutes in total, recorded by Zoom) were transcribed and examined. The data shows that the redundant no
occurred in 14 of 49 (28.6%) RCs produced by him. Moreover, Murasugi (2000) observed that L1 Japanese children also insert
no between the modifying clause and the head in Japanese RCs, and she argued that appositive RCs could be positive evidence
for children to stop the misuse of no. However, our learner’s data suggested that this positive evidence might not work for L1
Chinese L2 Japanese learners: although he was able to successfully produce appositive RCs without no, he still continued
inserting no in other RCs. This research implies that although both L1 Japanese children and L1 Chinese L2 Japanese learners
tend to insert a redundant no in Japanese RCs, its grammatical status is different: no is a complementizer in L1 Japanese
children’s grammar but is a determiner in L1 Chinese L2 Japanese learners’ grammar. This determiner no can be seen as an
equivalent of de in Chinese, which has been argued to be a determiner (e.g. Simpson 2002; Saito, Lin & Murasugi, 2008). Future
studies on L1 English L2 Japanese learners will also be discussed.

TV RNV EHEREMICLIEREES . 25V ) —X2HWT 5 L ER EMEYH/ TE 501 (Incidental
vocabulary acquisition through graded readers: How many words can one incidentally learn through available
Japanese graded readers?)

Mamoru Hatakeyama, University of Victoria

AEFEZBICBIT B L3O RE0—> L LT, (MFEREEE (= L&, 2011; Horst et al, 1998; Pigada & Schmitt,
2006; Waring & Takaki, 2003)23 & F b5, (THAMGEREE G &1L, WABEA Bi0 L LcBiifiic, REENRSEIER
SCARCHE Y K LA R S, TOBEMHEN EFiR41T5 2 LT, BB0#ELZ L TH D,

NI D7D, A< & H8[E (Horstetal, 1998 ) . L VHREIZ ilSlEl (Warlng&Takakl 2003)FREEREHE A
MOKINDEMLERDHD EINTVWE, ZThzb ell, Ll LABEEHODIE, MHRFEENS 12BN FER IS
ZEBREFELWNEEIN TS (Nation, 2015)

. BED DL HEMBM 2HM LB E, B bW o WIEEREETE 50 THA 90, AHFETIE, UL
BAARFELH T A 77V —ICIEA T L L EEZ L~L0nb4F T78ft 2 5eit L725AC, 128 B ST D
MRS D E T, Tﬂex b @D 22— /R ZA53HTZIZKH Coder (48 11,2020) % 4 Lto FORER, BEOBIHFES
170,1653%, 72 0 FEEIL5,20455 CH -7, €D H H12MILL EHBL L 7= H DIX7573 . WNIRIT 45138978, BhEi19155.
ﬂ%fﬁ"u187un\ Fﬂjuﬂgounfgf)ofuo

TID OFEFE A IH HAGERE /B B AEE THRBIZ TS &, 41.4%23H4AMk (N5) L~b 255%A3H3#% (N4)
LUl 15.6%25H28% (N2N3) LUk, 3%723 18k (N1) LL, 14.6% 0355 CTh - 7-, Lkx AiET oo niE L s
:bnézﬂélxwvw BEEL - EHEEN, ZHBMIC L 2EEEEIRIIOIBERIMH XL LNbhroln, bl
HEOBFIZLY, EELTEHRBENTHY . BTG S M EOSRICH_RTZRNRLOTHELEEx D, &b
Iz, é‘f&@%ﬁ%&ﬁ%%a:ob\f®%u§a:ou\f%iﬁ&‘é%ﬁﬁ&;éo
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¥k AAFBFEE LI LD IICEX~DFTEZ 4 —FA Ay 7 &FIH L TW3 5] (Engagement with written
corrective feedback: A case study of learners of Japanese as a foreign language)
Jun Takahashi, University of Nevada, Reno

TESCHR IRV T, AEREHRIXZ KARME 7 0 — RNy 7128 TTW 5 A3 (Lee, 2014), ESL~D 7 4 — K 3w 7 (LLF,
WCF) IR BICE o THER R, HDOIWITEREN D D LW oloifid b H 5 (Truscott, 2007), S HIZ, Hx OISR
DWCFOBIRMERE L FHES L OFEMEELT X TVDR, [T-o& D L L2 LiTbro TRV, £ DORERKIZWCFA
F_SmOLAARE Y =7 PERRREOMANER, £A06, S ROF 27 AMBERREDa T
XA MRYER L EBICBEE L T 6 TH D I & BRI 4L TV 5 (Bitchener, 2012; Ellis, 2010), - T, FHENE
DEIIZWCFZEES> TV AN EIRET 72D, ERITHONTNET R Mok, FEBFICEREZY TR ET
%L NHERE STV B (Ferris, 2012), ARAFFRITFZEE N ED L HITWCF~Z o =Y LTWA 0, S 512, EARER,
AT XAMIBRBNEI DL IICWCF~DZ U F =D A FEBBRLTWDEINEHLNIT S, o Fe# 7 X Ellis
(2010)D T =T A M ERE, ATEL DI D20l A 2 Tz, ZI0E I3 A AR S EYBBRE O 3 N L HEA
D2ANThD, FEFIFIstFT 7 baHEEX | HBICWCCFE L O WEXETHELI T/, T3 A ¥ Ea— JlW
B, TR MM, 7 7 ABENOEI LTz, S O/RR, FEFIIRIC LI RWCCFE b b o2l b b bd, £
TR BN, AT, DI ST A M ERE T, S50, FEHEOBANERE 27 X2 MYBERP T —
DA EEMIC, FLTEBICERLTWASZ ERNbhol, ZOME, HAEFEOHBITFEEOKE R TH A b
WCEELTWCFEEZ DI ERRUITHA ) LRt EnD,

SESSION 2-D: JAPANESE AS A HERITAGE LANGUAGE SIG / PEDAGOGY: LANGUAGE AND CULTURE PAPERS
Chair: Fumiko Nazikian, Columbia University

ERZEE vy X —XAERBFET AT I—TORL LIEE] (Remote learning: Attempts and challenges at the
Japanese Academy of the Rockies)
Hisako Schibli, University of Colorado, Boulder

0y X —XARETHT I, AL ERAE, KA 7 AETRONMIENEE T 2207 MINCH 5 LMEAEE O
HAGEMREE SR TH B, 20204531, RNV T I v 712X » TEREE ISV B o7z, HEEROEFE HB.
v —a— &R T, 20206EK B 5] E#i & ZoomZ E ] L 72 MR EL R L T\ 5, MKGEH AFEFI L LT,
Three Modes of CommunicationZ /&FEHIZE WA ) T2 7 AZEH L TEBY ., ERFEICEWTH ZoomZ R L 72 %%
HREFREFEONT U ZA%E 2T, DIRENGEREE T, FRPLTFHOERAEICEDEL, LT, 727/ Y —Y—
NETEM LIZR A2 AR TIIM LIz, £, ERRELVOHIRICEITS, A%0OaIa=7 4 A7 —/VilHE DR
bRz, ML TWaA7 Fu—F L Lz,

THERER (K-12) THESLLMBEAL Y VTV HERBARFLEE~ERILEZNEFFIE~ ] (Additive
bilingual Japanese heritage language students at hosyuko (K-12) : A case study from socio-psychological
perspectives)

Hitomi Oketani and Kyoko Kawase, Eastern Michigan University

AFFIT, KEEEND (FTLITHHOCEICKEICBE L) MK HARGERE OV BV OFRE LA DI TR &
OBMRIZOWTHE L7 0 Yy hO—ETH D, oo THAREHEHEL) o RN GE) WRd X Hic, KE
IZBT DA A ARGEEEE b, A KROMEM CEHERERE - UEERE b2/ n— UV AM & L TERBHIFCE S, —F
T, APV VAR AT, ma—I—F LN KRBT L R KEO B B Ml Tl MK B ARGEFERATEE L
WO FET D, AREIL, TO XD 2K A AGE AR END, KB G8 BN EET 2 s Ic BV ¢ ShaEl
NOMERERTHEZZ T THEoLMERANA Y UV (ARFERIIZERGEGE L -VL) OERAEICEREY T, #
LDOBSTBRRELE INETOLOEE (TAT VT 4T 1) L25F/BOEMRIZONT, FHIZHEN LN OELRET 5,

IXEDE B2 FEZESYERARTFORE: BEX{bF v =7 bCulturaZ {5 T | (JHL instruction to learn how
to perceive culture: With an intercultural project Cultura)
Masako Douglas, California State University, Long Beach

AFEFRTIT, Mk HARGEHE TR 5 AARYLOFETER T, FEEN LA B EN 20 E L TR T FMICFESD TR
2, LB ADHTHALTWSbDEELXDZEEHBNE LEFEEER & 20O > - Cultural W\ S {FEH D
B, BLOZOFE~ONEREREWET 5,

R HAGEER CIZIEA Off>& | Hi0TEFEREOFEFITEELBL TULEH X TV AERN L, 2o 3k
) IEFERVESH, D2 E0RVERESREZMGEE L TEEFCZHNEZ O TV, oMo BT,
WA A DT RAEBFIRARTE L EDOERTEEZLDTHY . FANWAELET Uk Xk LT
b,

AFRBTHRNTHFEENEL, [BRATEDLZ2 W) UbE WS L O x HEFEHBFLHMMA L BIZTHE L, ks
ILBZAPFTERALTNSEDELTELZLNELICRBILEZAMELTVS, ZOFEFHI, ~VFatk
oV TRRZASBESE Li-Cultural W 5 Bb 2 B L Li=T7 7o —F 2o T, [ESEV ] 2y 27 & LTHOKR
AFEEROERE L BAOEBRAENF T4 TRBLIEHEORSE A2 b LI, [HEY ] OoFEREE TV, £
OFEREZ S EICAD T bR BERY OEELERITHT L WK E /> TS, ARETIL, Culturaz & Hiz%H
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EHOBA &, ZOFEEEMEARR LB~ T > r— FOFER 2 b L ITHEE L BEN O UL EE T 2 B0 &£k
EWET D,

TEXLEE N ZMEXIRZ v RET AV ERWEA T4 a—XTOFEGHEE] (Tasks using the process
model of intercultural competence in an online course)
Noriko Fujioka-Ito, University of Cincinnati

BIALREA N LT D OFEERIZIT (1) REHOEFRD S M £ F T okl 2 Hamb Lz BUbEZ R EE T L
(Bennet, 1993), (2) M 3fbizxI4 5 H CEMRICHE SN E Y T AR EMERDHE (Gudykunst, 1993), (3) E30LO TRk
EHlo bR - Bk - HARIC OV CORTRIUBREI LK ILET /L (Byram, 1997), (H)Fi 7= MiECE&ICH T2 H EE
& EAS S O A BT B BOSUEIERE /17 1 & 2 5L (Deardorff, 2006) D40REITEITFT HN D (Moeller &
Nugent, 2014),

AFFETIE, 4% HDT 47 KL (Deardorff) DELGHICESUW 72 0SEE (8152 . 5 &, K. FHf) V — 12 AV CfE
B LTZFEHRED Y F 2T JMIOWTHHAT 5, FEAEHEIT. A0 T4 U RETRAOL - 2D a—RAZBEL
T D AARGEFR LSV OFAT, a— R BRI, Hﬁmﬁ%ﬁhéﬁ&#% AL EF O3 HT &8 L CHARBIZ DN
f@ﬂﬁ%rw HRAZEROSEE L Thb, BAROEICHET A ERMMEE-%., 2EHHIT. MAt&iob@%

Wb D TEMDOBERSLIEEICONTE X, %D%W®Eﬁ®xmfﬁﬁﬁﬂébﬁbgﬁﬁ ZELUCHERLE
Z & THEKRT D,
b, MhEOL 0%%ULtﬁ G FFOITHEEME LY E00 LT 52 & T, Bzt coFEPITEOR
HRORE L7e TEMOEE R EIC VW TRBETH2RIEA ST, BXERBEIEDL LV I FEPRICONTELET S,

Saturday, March 27, Afternoon Session - 4:30 - 6:25

SESSION 3-A: PROFESSIONAL DEVELOPMENT SIG PANEL
Chair: Hiromi Miyagi-Lusthaus, Boston University

Panel Title: T# S EHZ A ARFEREICIY A2 : i L EE,) (How to Approach Social Justice Topics in

Japanese Language Education)

REMNER, HOPL~A VT 4 —OHMOR L, BRFBLOBEREOREREHZERERODLIENEGEY ., SE
HHEBOSBFICBNTHIOX ST —~ &MY ANTRELTTO ZLPHBICANGND L 91272 > TE 7= (Ennser-
Kananen 2016, Glynn, Wesely, Wassell 2018, Randolph Jr. and Johnson 2017, Konoeda 2019, Kubota 2020), Z#LiL, %A /3
VT A&KAIN—VarE AT IR LD B TERERRMVMAR L R TE LA BOHRITENTIE, BARR
MNELBEALD, LOLARRE, 207 7r—FIZBlT 2B OHMESLB ORR, B ORIFK, ZRRRFLED Ny
27Ty R BERBEEOT 0T AORY RO R R GRS Ma Rl L EBETOLERDHY | HRIERIC
T2y 70BAZREIZL TV EEXBND,

RAFA T, OIDIC, HATERERD BICEE R v 7 ML, AATEE CHAEREH S B o T
BEYD, TNEME 2. EBICKEO AT —ACBOTHAERICHET S N Ey 7 2 8A LSRN 5, %
T BRETIRDNA LV AAREZDOZRIE~DOK D& 2R TTEE (W—T#k) . KT, FEARANDOFROZEEZ T —<ITL
iRz MWLy AT a—b (THk) | %L\&@%ﬁbfBK%%%K%Z—XT&A%E&%WDAMt&
— A (kL) OFREREEITI, O LT, HBERET —~v & L AKRBEBHEOREELY TR T &0,

S ERZHAFHERBT DRI ANDIEER - 0L HEMEZHIZ]  (Social justice in the Japanese language
classroom: Why it matters)
Yoshihiro Mochizuki, University of Michigan

#21EFE (social justice) ORIEITEEA 2B CTHE OZITHEL KITLTEY . THESHEHEBTIZBWTHHIS TIERW,
LU, BARFEBHBEOMKRCTII, REBIRANENINE v 7 EES 2D THA D, HMICHARICMEERCmEN 20 e
WHMIZ, B o T 4 TR Iy 7 THLIPATETEHIDOBHE LW E WS HEREE X LD,

HREFRE -FTE-TH, LTI, Mk, B8 Y& — 827327V 74, SiRd, LS
TRMENFE LB ARG > T D, ARETIE, EEHROER, Bixit, ~4 777 Lbyrvarbtnoaiz, fHE2E
EFBEWO ETCRARG a7 M2 THEEBIC, HEEELZBAREHBFICRD AND EIXEI VWD Z LR, L
DEIRBEND DD, EOLITEBETELZONIOWTEET S, Bio, OZEEEL WIBEANDL, BAEEE
OB T, HENRFEEE N ED X 5 I2m A2 % Ik HERs - ﬁé?bfwé#@$ﬁ%ﬁ 1%,

HAREREREIZIRY AND Z LT, TFEOHEREHETOBIEOD—>TH D, BIYLEMEISC T/ a— 1 VITROF
BAZD72 BB, ERERREWVI LU XEZELTH DL OEEBSRHBICEM ZRT TS L0 SicksW\WT, 2 U7 44
e XE A= LOBMELENEDOTHDL, ¥—F v FEEEZHOTHSERIZOWTEALEVFwmLEYT5Z LT,
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FFFIC S @R Om Eb BT 28T, NEEROSHEATLRE TE 5, ABKEZBEL T, AAEHMMAA S
DHEERBRZHHANCIRYIKY | R ERICHAT T A ANCED LS RITHINRRTHLINEE XL e Lz,

TEAROHDOLRELZRTIEE: FEARERFELT LHARFBHELOTALDLIBE N FE AT Z & (Activities to
explore diversity in Japan: What an L1 teacher learned from L2 and heritage speaker TAs)
Noriko Sugimori, Kalamazoo College

SiEA T A4 0 X —HF5e I, L2 HARGEHEI~DENRFEOIH A ZFF 2 573, L1 L2 HAGEZEIME 5 HASEEDE D
WTEERICAMN GND Z L3P RNE I THD, a2 v T, HROEERED S DR FANTAL L’C??ﬁ/ﬁ@ﬂj
DT TA (FR) ZHRATELEZEORFCTIIEPENGRZ, BRRENKBE o7, L LIEHREEREEGES & kK
FERE OFMEDTA~DOZMEST, TOHARTOERBREEIZ, HRETEMN TRV ROZEEE~OR DX 22T
TEEN % H)— AR O D D IZE D AT,

Wk [P AXI] Tk, TAE DR L BRABRFARIT G 2 28, B OLMZNORBRHE LT A h v v
3V ETo, FHERO TEOB] OHAOHMBETIE, 2ELTAN —OEEFIREZBR, TOROLEEEHEE LI,
BIEHE O T — A U AE ., BHEAROE TITLHBEOATE S Wikipedia THRRER Lz, 1FEAEDORENAEICWD
FEEEN L, FEOA o F Ea—nb UL REROBSEOHILICONVTTA, PARENELEZEY ., BEORMED
B B LT,

TAOME D AARGEICIE—R, AL B2 0N AL 1 Al WEEEM%) bALNIZA, 2O AKRENRTADT AT
YT 4T A4 %?ﬂ*ﬂ*’?‘é &%ﬁﬁn)ﬁb AAGEBRE DR E o 72, T OIEENELL B ARFEEEE 2023, native speakerism% it L |
SRR AAGEEZ RO T ERWEIC L ERN o2, BETIEHSHEMER L LI VNETEZ LD L LTCSHELYHMBTIZ LD
M (Kramsch 2014) %, AAGFEOFEH L LIFH T D,

TERBEADCEZHVWIEIRR 7 ) —=V BEADE| #BELTHERETRZ A TERSDZ L] (Using
zainichi children’s literature for an intermediate Japanese language course)
Naemi McPherson, Brown University

SMEFEEE O 4y B2 B Thiversity & Inclusion®D# X FHEIE#HREE T —~ T 57 70 —F ORBREE DIV, B
AFEHBIZBVWTHLZO L) RERIZE SO ZH LWEIMOT 7 e —F B ROLNTHDDOTIHRWVWEAI M, Ll
BEOHEBEICZDL ) RARTIIBRDBNESTENT, v T 4 7T RhT—<II b ITRhNnW LR EEDSEL
NEEBETD L, ARV TOEBRRKNEETH D DIEHED R,

ZIVE TR CITHGEE « SCL~Ub, ik CIERIEH O R % VERL - BA L CHARDOZHEMEICET 2 Bk % =) 5
DA E L CEM, BEPHNOTZO 025 LANRTERNWEWIMERb T, 22T, Fa—AB I X275
LD—BL LT%AZIK%%&H WV, SRR AALHESERICONTEZX D 2=y F&MEAM - AL, Konoeda (2019)

TR MEICER L, T — A TOMBE T —<IC L7z 3RIOEJREORAZRE L TS, KEETIE, BAK
@74/)74® IN—TThHEHBEANOEEZR VA ZBE L T, HALEOZHEESCERKEEINCOWTEZS
a2 Lz, F72AKR A TiX. McPherson (2018)DiHAE TH L MIR o7z THAEREHEOART —<~D @] &
[2—ABEOERBEMITIEHEES) LV ZREBEL, BEE, WHEORRASCKFEOEANI bR LT Ly
AVEY 2 — )VOVERRIZER O T,

AIERTIE, PTREARFED I TAT~A 7 VT A RiEEER T —~ & Liza=y NCEEENRFEALZ L, §ELE
Szl lE b s, AT u—FIET 5 A REM & EIC OV TRFN 5,

M#S ExZEBME %8 L TH X 5] (Teaching social justice through manga}
Hiromi Miyagi-Lusthaus, Boston University

&%E%%Hﬁ&&?zfﬂié&wb%iﬁ@&f WENTE N, MEFEEE COTNO—MRI, F722 ZHIED
BURIESORBIZ LV IENY & AEthdic, REEFXULWEAITIES A0, < OIS ERDO i) % T8 5] #
ié@#\it:&é&fﬂi&%&wﬁﬂéﬁﬂ—#é@_Ebﬂfwé%ﬂf5%0Tﬁ%£%®gﬁém$ﬁbé
DB & H IRPLIZ *ténrwé®fi&wﬁ%5# Fio, HDWERE VD LORMINEE I TV
WE (AARLET) HREPAEZBNEEZHEVEISETICENE LD 7 T AT AND DONEERBS I DT
THLdH D,

AFFTIE, TROBREEZRNTICHS EREHAX T H%2, HARE RS 7 A TOEKE TICHRNT 5, Llain
DEBEAH ST a—RAEE R TN E STV, 2 0 2 OFEFEFHNTIM A IZBA%E L 7-Japanese through Manga® \» 9 =
—X%ﬂxé%A% tozmn—z®%39%@ D& LT A 72ZER B X X ZERNC DWW THE K S
LoD LBV, TOEOICFEAEICHEEIEBEE LT TEEHYEH] & T /%> (Rouge) ] AT, TLTX
DO FE I AT, LA RO L BEA#ER & it Z 2 20 x ORFHIAY > Y RO 238 U TRk - Bk
¥ BLEINZONWTH AT V= ROT A AN v v a VTRAEIBZIETHDLIRE L, FAEDT V=T 3 A% HIFH)
B Z o 2 BEE L H 50, A ERCHM OB VIAL R E T ERIATN R o HE LS4 H D a—AFE o, ARE

TIEEDOREREZ T 5,
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SESSION 3-B: PEDAGOGY PAPERS: LANGUAGE AND TECHNOLOGY; MATERIALS DEVELOPMENT
Chair: Mieko Kawai, University of Virginia

THAREHE COBARBVROFHICE T332 (Applications of immersive virtual reality in Japanese)
Kazumi Hatasa, Purdue University

ARFER TIXEARVR(EAHID O A ARFEHE CORITHLE LN MmAZHE L, AIRERFIAFEEZIRET 5, AR
B ELZAEBRT 572912, Oculus Go (VR~v K& v }) [CWander& \Wo 77V #fEH L7=, (WanderiZGoogle Street
ViewDF —H %% ) T<MBIZL T, ~v Rty r2@ L THERE®Kb> 7 7Y Th s, )

A B =Xy MERENTZERD~y Rty F TWanderZ B4 % &, AR T UTHAE L BE N CBATICW 5
BREZEXATE, ~y Py M2 OLOFEFEZHERALACRAEZ LR LORFNAEETH S, o T, ZMEDHEHS
FAT LT Z RS 2H R E2RZAN LT, BEPABARENOREY 7 —%2 752 N TED, HENTOHRD TR
FIDOWGFTIZRA T, EIDZEHEV B THEWVWSET 7T 4 BT 4 bARRIZ/A2 5D, F 7o, Street ViewDTime Line DI¥HE % £
D&, WHARKEBROPRMOD L O RIGFFOMECEHBERHZ L HTE D,

SEIOFATTIE, MR m—%T 1 2 AT L 5] & THERERICH S TCERBRBOL I b DIXE ZITHZ
22 LW ZODT VT AT 4 RBIRolc, VREWI EF—LEEZNLTH DA, Wanderd X 9 7 Fefll 722 LA
VT NEMESIZTTH, FEICHRORIEBFEREOMENTRTHD Z LB brole, FREERE, N—FU=7 D
B2 ERMETH DL, Zhd %iﬁ(ﬁﬁ'ﬁ%ﬁ?ﬁxtﬁﬁ%&%&E’C“jtb‘ﬁ:ﬂﬁﬁf“%%5’6‘?9)50 INETORIZE LD
R ORISR 22N 2SR LT i, FEE OB T ICRWICHEIR T A fREER H 5,

TZHERET 7 U VoiceThreadiz £ 57 7 b7y b R : ERMBREE AV XTI T4 T ITTITDCHLERDS
® & 1% ? | (Enhancing learners’ output using the multifunctional app “VoiceThread”: What is necessary to make
asynchronous classes interactive?)

Yuki Yoshimura, University of Massachusetts, Amherst

20204E3 A a T ROBEBIIL Y, Z<OHEHRBETY T— MREDNMB SN, Fx RBRERESMFET L, [
WA FEREIAR EO S BIIRNO SR &5 2 5, R TEE L BEPRIFYIZZoom7e EOT7 ) r—ya %
EVRHEZIT S b O T, FERFITFEE L AERREYICA Y T4 0 ETERLT, £FREEVRHEORWEHIZE X
ONTEE R TRERECH S, FERBEIL, A, IEEZROLT, BODON—ATHRD IR LEE T, L%
ODONDLIFENS D, FEENMLLNDL T, MWETEX2EROBEENIBOIND LW IMEL H D (Hrastinski,
2008) .

ARBFFEClE, VoiceThread& W5 77U r— g &~ T, ERMBEREOF S ELDTICEEEDOT Y N v b
EEOT HIKIZOWTHEAN L, 2O EBFHHIC SOV T#RE T 5, VoiceThread Xk, #&., 7F A b, FEX, B5~
DU AR AN, HEM khﬂgiﬂﬁl@ﬁfljﬂf})%/f /57774’7 EZDEMEER T 7Y T D, VoiceThread &4 i L
AAGEPIRR A F IS, B &, SUBME . S5 ’%]qﬁﬂifﬂfﬂﬁﬁ VAR AT DX FEME A AT,

—FHPEE o 7B L LT, [AARREEIC Téazﬁiﬁ W Bl EE — AN — ANDOPRFEE 2 5 5 1R T &
R ETHEODRNVEEEOR SR EMAR T 2R e RERFNE LTHET W, FEFEMOF] SOV T,
PR %2 RO B D RESMZ, F83E CTldHrastinski (2008) T STV, [HMAB O, R, BT, BAR
i, X 2 e ED AR _Ob\’C%Eﬁ LOT o — NREDORKRE®RE L, R, FERIEEZ E0 L HI2EWGT Ty
KDWRA R THDLNITONWTEAMNEEREBRND,

THE LZIALERRBEZ EIIFENTHL IR L_ATOH LA AR ] (How to make the most of rapid
development of one-to-one technology environment: New implementation model at elementary levels)
Yoshiro Hanai and Shoko Emori, University of Wisconsin, Oshkosh

RUF Iy THERBMHELDLY L2 L IEEFTHRVA, RERBO—DIZBRICET > TIREN KR 2
{722 T, INIBEHAKORENBBICME L2 L7EAH, BENISERFRERE~OEEZHEOND Z LIl o
=28, ARETIE, /RO T T AR TOFRERALT /TN —TFU—7 A, RERBANTHIALEHRDOBRE 215
L7 ABRE 2B Ans 2 kT, %ﬁ&&%fﬁ CFRRICKIN KD &) Z L B FERET S,

INIBROBREZIENTZ0IE (77 /80— 2 AL b E< kD Z iy, AoFRESHKDLZ T
Eﬁﬁﬂﬁﬁi‘ﬁm (Bush 2013)&“9%7J5#k@]7‘_% Yo THUTHZVATOZ LN, IALBEERN S Z Y ETTlE R o

WEBWTiE, 77/ aY—2 o lAFE OGN LN RHRBETEL, RENTTZ /) uP—2 87
ﬁé LT LD o, BAITZZOXIREBZOT, BENOIEHTEBWTHFENB S OmAZME > TITX 510020 =
DET AHEEM L0000 EOEFFEFMEBILARATA R, ZROF T A VB I A XEERT L2 EICk-T, 727
oY %1&f‘iof_j§75>'fﬁ4é’1f_k%z%ﬂé%@] BIL Tk, ENI %\%Eﬁ\ﬂﬂ)\ﬁ EATZ DR M LT-, A
(2020) i, FHOREBIL L FadE{kIZ « FEBEASORIGIRERLL BICATREIC 22 D BTV B, BEERFDOFEEIC
BNTH, 20X 2ol AHE ﬁﬁﬂ%\%é%ﬂ%ﬂ@ HEE bﬁtxﬂﬁ*‘tﬂﬂ%élm:fxoto AFETIT
FEEICPE L7 a2 — A0 EKRZ KT, IAIEMCROREEIC L Vil L2 kB o EEih 21281 5,
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SESSION 3-C: PEDAGOGY PAPERS: CURRICULUM/COURSE DESIGN AND IMPLEMENTATION
Chair: Fumiko Nazikian, Columbia University

BBELES O FA B YT AER T 2= 1] (Online collaborative video translation project for A-
bomb testimony)
Kazumi Matsumoto, Ball State University

ACTFLIZ /B — A2 A XL 200 2 1 R 2% L~y FOFRCIELUAOSTF LI ANLEN S SEHKS 5217
W, R2ERDOAF ARG EIERLTWD, ZOAXR T I 2= —3a VEENET T ARL . BEEEEH. 20T
AN xR AR, ) —F =y TR EEARAFANE TN TCNDE, ZNERE ZAEIIP RSO E T
A VR —ATHBCT IR Y027 e a—20—Bé LTEM L,

etk 7 SAEOEI B ICHS L FIBOEB IR B, TAVIOERESKEA, I 2=T IZFMIZO2NTELTH
5AANRYERT AV ORI TITbNTZ, TOAXY MIAARANET AV D ANOZAEBNMENEFINKBEEOET A
EFRACHBT 2R STl T AOFRBME LR, AT a—ATHBER eV 7 N &iTo7, ZOET
FIEAR VNN =T WNLRFE T O T, PEE DSFUREE T4 ORKRBR %2 455 T L TV 20— O YouTube B 7 4 T
b2, 2oOTaVcl FTEHRLIEETAZATLLI) ZEE2EMIZEEE2 0 NE I NV—TIZ0 T RIRIEEE2 L TH
Hole, IR v Yy MIFEFHEFLIATOIL, BIIRO T 1 — Ry 73 L FEEDMTV, 207 40— RNRNw I %
FERFIIFITRICNE - (EIE LTz, FH Y 7 F(Aegisub) DfEV N J71XYouTube & i L CTHOE 43 72 b OFIR % S\ FHEf)
XOETHEA LT, BIRRET Ak, FERELCT v r— MR EITo o, BECTEBBHET AR e Vs bO
Efidgz L, FEHEOFOEACTFLO 2 1 A F L0223 ZHFEL, 4% 0T a7 hOGHEEZEE LT
U,

A BEREBFRECT— TP ORINERELIE—IREOEK : HHNETREEILLOEERRE)
(Comparing face to face instruction and remote learning through data analysis of the 4 language skills: A report
from a summer intensive program)

Yumiko Tashiro, Kenyon College; Erika Hirano, Pennsylvania State University; Mayumi Hirano, University of Nevada,
Las Vegas; Brian Hagihara (Thompson), University of South Florida

KHZESY B — MZEL VWO HAGELZH X DN A RERREOBINEANE X 72HI/E, 5% 0O B ARGEARF T NLENOFH
REEDLIIIENE L DA S D, NEMO I FARY — REFEME T B AGE#RE L, AAREOARZHER LRl
ESNTENEZB LT, BEDY 2T 2O—FES5%E A TERT 2 &0 ) BIEZET 0D, £ LT, FEHEOHAEY
PMEEZRBI-D, £y a VIRKHEICSTAMPT A b & g L T\ 5, ABFZE TR, MERETITONTZ20194F L U £— F
¥ (FEA) TITh722020EDSTAMPT A b DFER A ER L, ZEBEOBE VPN FEEAEIZE 5 BT LONELE
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Tomoko Shibata, Princeton University
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[N—F Y VBREICBIT2EHFEDESR] (Enhancing “student voice” in virtual learning)
Naofumi Tatsumi, Shigeru Eguchi, and Miharu Nittono, Columbia University
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SESSION 3-D: CLASSICAL JAPANESE SIG / PEDAGOGY: MATERIALS DEVELOPMENT PAPERS
Chair: Yoshiko Mori, Georgetown University

“Waka as a standard of language use”
Paul Warnick, Brigham Young University

Fujitani Nariakira was a groundbreaking kokugaku scholar of the 18th century. He was the first to systematically categorize
parts of speech in Japanese according to their functions. He analyzed the Japanese system of conjugations, and he is also known
for identifying specific time periods in the development of the Japanese language. His two main works were Kazashishoo,
published in 1767, and Ayuishoo, published in 1778. In Kazashishoo, Nariakira analyzes 96 words and phrases, which are
primarily adverbs, conjunctions, pronouns and compound words. Many entries include variants and, in total, he discusses 220
expressions. For each, he gives an explanation of its meaning and identifies the equivalent expression in the colloquial language
of his time. He draws from prominent poetry anthologies to show the use of the item being discussed. A total of 524 poems are
included from 32 different sources.

In Ayuishoo, he analyzes particles and auxiliary verbs. With the entries and associated variants, Nariakira discusses about
200 expressions. For each, he includes the kinds of linguistic elements to which it can connect, the meaning and use of the item,
its colloquial equivalent, compounds in which it can appear, and examples from poetry to demonstrate its use. He includes 10
poems from 44 sources. In addition, within his explanations, he includes phrases from numerous other poems representing an
additional 30 sources.

This paper examines Nariakira’s use of poems in explaining the meaning and demonstrating the use of hundreds of
elements of the language. The paper explores his citations and their sources, and the language changes that he notes over
time. An examination of his work sheds light on language use and how the language of poetry was viewed by
scholars. Nariakira’s work informs the study of literature, linguistics, and pre-modern Japanese.

m

“Kyogoku School poetics and the meaning of poetic ‘enlightenment
Caroline Wake, University of Northern Colorado

The Kokin Wakashu prefaces proclaim that the purpose of Japanese poetry is to naturally facilitate the attuning of all living
beings in shared understanding, through the actions of a poet as "self" conveying their heartfelt emotions to an audience of
"others." As modern readers of the prefaces, we tend to accept this statement at face value without questioning it, presuming
that Ki no Tsurayuki and Ki no Yoshimochi eloquently summarize a universal purpose of poetry that has traditionally been
treated as the very foundation of Japanese poetry. But their foundational statement, I argue, is dualistically framed, and there
was a later poetic school thatphilosophically challenged it by exploring poetry composition from a liminal state of being that is
neither "self," nor "other," but "one." I examine the selected poetry and writings of the poets Kyogoku Tamekane (1254-1332)
and Hanazono (1297-1348), affiliated with the medieval Kyogoku school of poetry (thirteenth to fourteenth centuries), to
ascertain how composing poetry from and in a state of "oneness" was considered by them as a means toward experiencing a
state of non-dualistic being that transcends poetic expression. The waka expressions of their experiences themselves embody a
paradox--since poetry is a dualistically-moded activity that requires "two" participants (the poet and audience), and since the
non-dual experience itself eludes linguistic expression. However, the larger objective of attempting and performing this
paradox was to experience that state of being that we today commonly label "enlightenment," a higher purpose for the poetic
Way that is yet sparsely researched in waka scholarship. Reconsidering the significance of Kyogoku school poetics in this way
will reshape how researchers read and interpret waka poetics following the Kokin Wakashu prefaces.
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“Steps towards the indigenization of the curriculum: Introducing Ainu culture and history into the Japanese
language classroom”
Nina Langton, University of Britich Columbia, Okanagon

In recent years, many universities in North America have prioritized a commitment to reconciliation with Indigenous peoples.
As Abe (2017, 27) notes, fundamental ideas in this commitment include “making the infrastructural, curricular, and pedagogical
changes required to promote the balancing of Indigenous and Western worldviews, values, and ways of knowing
as an act of Reconciliation.” How can we as Japanese language instructors take this commitment to heart in our classes and
contribute to the indigenization of the curriculum? We may feel that the issue is not related to our classes, or that it would
detract from the more basic task of teaching Japanese language content, but introducing our students to the culture and
traditions of the Indigenous Ainu, the history of colonization within Japan, and contemporary issues resulting from the
oppression of the Ainu people can enrich our curriculum and provide meaningful opportunities for students to reflect on and
engage with issues of diversity, community, and inequity, as well as consider different worldviews.

This presentation will describe the experience of the instructor in introducing learning materials based on Ainu
literature, culture, traditions and history into a second-year Japanese language class. Although the focus to this point has been
on receptive activities, the presenter will also explore possibilities for production activities that engage students in a respectful,
meaningful and mindful manner while attempting to avoid cultural appropriation or surface-level “lip-service” to the
indigenization of the curriculum. These activities are also designed to take advantage of the increasing number of authentic
learning materials that have appeared in Japan as a result of efforts towards the revitalization of the Ainu culture and
reconciliation with the Ainu people.

“Using negative exemplars in kanji homework and assessments to deepen orthographic awareness: Effects and
reflections ”
Ryan Lidster, Marshall University; Chisato Kojima, Illinois Wesleyan University

Teaching and testing kanji is a complex challenge, made even more so by the transition to more online instruction. It is common
practice to present a model and elicit repetitive imitation of that model by having students trace characters or fill in words in
context. While instructor-led drills provide ample exposure to the correct form, there tends to be few opportunities for
discussing what variations on the form are incorrect and why. Some deviations from the model are simply a matter of
individual style, but others could result in an unacceptable form or cause confusion with other kanji. Learners have to become
able to identify what the range of acceptable variation is.

We developed a set of practice activities and corresponding test questions that present intentionally miswritten kanji
and ask students to identify, correct, or explain the mistakes. The goals were to increase attention to features of orthographic
form (hooks, relative length of strokes, etc.). This practice helps learners build awareness of the types of variants that are and
are not possible in Japanese. We collected data on test performance and distributed a survey to former students asking about
the effectiveness and importance of different ways of studying kanji.

Test results show the correlation between error correction items and traditional kanji quiz items was moderately high,
indicating that correction items provide valuable information to teachers when used in addition to (rather than instead of)
traditional items. On the surveys, students expressed beliefs that practicing and being tested on error identification increased
their accuracy and attention to form, and that they were helped, not harmed, by seeing negative exemplars. We discuss how
these activities, including proposed improvements, can increase kanji teaching effectiveness. We conclude that this approach is
beneficial not only for online teaching but also in-person teaching practice.

Saturday, March 27, Evening Session - 7:20 - 9:15

SESSION 4-A: PEDAGOGY PANEL: CURRICULUM/COURSE DESIGN AND IMPLEMENTATION
Chair: Shinsuke Tsuchiya, Brigham Young University

Panel Title: The Performed Culture Approach: Rehearsing for Improv ({KJE3X/L 7 7 u—F : U n—H A5 NS
T a—2 v AN)

The Performed Culture Approach (“PCA,” Noda and Walker, 2009) assumes that the goals of language learning are to
participate in the culture where the language is used and to function effectively as a contributing member of that culture. This is
in line with one of the mainobjectives of a recent trend of language instruction advocated by Social Networking Approach
(Tohsaku, 2013) and Critical Language Instruction (Sato, et al 2015), which is to help language learners equip skill sets needed
to effectively participate in the increasingly globalized world. An integral component of PCA-pedagogy is the incorporation of
open-ended activities that allow learners to apply previously rehearsed performances and utilize their knowledge of language,
culture and the world. Through creative application of what they have learned in script rehearsals, learners test their
hypotheses in realistic cultural contexts. Using concrete examples from programs that use NithonGO NOW! (Noda, M., P Wetzel,
G. Marcus, S. Luft, S. Tsuchiya, & M. [tomitsu, 2020), new material built on the principles of PCA, this panel discusses the concept
of improvisation in spoken and written communications and offers learners’ and teachers’ perspectives on various types of
open-ended tasks, including open-ended conversation and narrations. Staley will draw connections between his experience of
learning Japanese and“Active Analysis,” the training techniques of a widely studied actor-training theorist Konstantin
Stanislavsky. Curtin will discuss how she incorporated culture talks in English to facilitate learners to apply conversational
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strategies in open-ended tasks in her introductory-level Japanese language class. Takizawa and Maruyama will discuss
improvisation in general and present how narration is implemented in intermediate-level Japanese instruction. Tsuchiya and
Leach will discuss how to incorporate social purposes for reading and writing assignments in interpersonal and presentational
modes using SNS and resume writing assignments.

“Active analysis in immersive classrooms: A student perspective on acting and ‘performing Japanese culture’ “
Christopher ] Staley, University of Pittsburgh

In this presentation, Christopher Staley discusses his perspective as a professional actor and PhD studentin Theatre and
Performance Studies, as it relates to his experience learning Japanese through the Performed Culture Approach and the
textbook NihonGO NOW! Performing Japanese Culture in an introductory-level Japanese language course at the University of
Pittsburgh. The curricular structure of FACT (lecture) and ACT (recitation) classes resembles theatrical “table work” and
“ensemble performance” respectively, which is bridged by the student-actor’s own “rehearsals” and “character development” at
home. Thus, the curricular structure scaffolds cognitive engagement with the scripts (in theatrical terms, “dramaturgy”). Staley
draws connections between the implicit techniques used in these FACT/ACT classes and the training techniques of Konstantin
Stanislavsky, a widely studied actor-training theorist. Stanislavsky’s method of “Active Analysis” utilizes a similar type of group-
learning model as these FACT/ACT classes: first, the ensemble studies the biography and intentions of the characters (in their
“own language”) based on the script/text before trying it “on their feet” and “in-character.” This process is repeated over and
over, asking the actors to step into and out of their roles in an iterative way in order to better understand how they themselves
would act in that subjunctive environment (in theatrical terms, the “what if” and “playing from self.”)

Active Analysis demands actors avoid rote memorization by doing various improvisations - or études - to first embody
the circumstances and objectives of the characters, and their relationship to one another, before setting the text verbally.
Significantly, the immersive language environment utilized in the Performed Culture Approach, combined with the fictions that
student-actors must embody in dialogue performance, provides for an exceptionally theatrical paradigm that empowers
students with cognitive flexibility and agency in their learning.

“Culture talks: Preparing learners for open-ended tasks and improvisation in remote instruction”
Karen Curtin, Portland State University

Many language educators and learners agree that open-ended tasks are essential in language acquisition. While script
rehearsals and structured drill activities are meant to prepare learners for open-ended tasks, learners often have a hard time
forming original sentences and applying conversational Japanese strategies outside of those memorized scripts and phrases. At
the same time, open-ended tasks became even harder in the remote environment, which reduced or eliminated body language
and produced additional fatigue from increased screen time.

Curtin will discuss how she incorporated culture talks in a First-Year Japanese language class to address fatigue,
encourage engagement, and facilitate learners applying conversational strategies in open-ended tasks. In the culture talks,
Curtin adapted ideas inspired by NihonGO NOW, such as Japanese kotowaza (‘idioms’) and omoiyari (‘thoughtfulness’), and
discussed them in English with the class. Discussion of culture in the L1 gave learners a chance to openly engage with the entire
class while the instructor guided learners in applying their observations to assigned dialogues, which in turn created
deeper engagement with practical conversational skills. Students reported that the culture talks helped them better focus
in class, which alleviated some apprehension and fatigue. Curtin tasked students to consider how they may see these
discussions apply to patterns of communication in the dialogues or other real-world examples. Encouraging students to
question the how and why of choosing certain communicative moves fostered sensitivity to different ways of communicating in
the L2 (Mori, et el. 2020).

Furthermore, the guided talks allowed students to better personalize useful expressions in the dialogues to apply in open-
ended tasks, such as script variations and open-ended conversations. Student interviews revealed that they not only greatly
enjoyed these improvisational tasks, but also believed they were effective in helping them apply patterns of communication
from the culture talks.

“Tryout: Narrative improvisations for intermediate-level Japanese learners”
Kumiko Takizawa and Shunichi Maruyama, The Ohio State University

Narration is a challenging speech act for L2 learners due to the particular set of linguistic knowledge, communicative
strategies, and cultural competence required. While Japanese native speakers prefer the first-person perspective in story-
telling, English-speaking learners of Japanese tend to rely more on the third-person perspective (Okugawa 2015, Yabuki 2017).
Even for advanced learners, it is still demanding to consistently tell a story from a first-person perspective. These previous
studies suggest the need to provide and instruct culturally coherent narration in class. NihonGO NOW! incorporates a number of
dialogues and activities that motivate learners to deliver their personal narratives in Japanese. The Scene scripts implemented
in NihonGO NOW! portray various characteristics of Japanese spoken narrative: frequent use of n desu form, tara for indicating a
climax of an event, and utilization of aizuchi, etc. Instructors of Japanese who utilize the Performed Culture Approach (“PCA,”
Noda and Walker, 2009) present culturally authentic contexts in class that enable the learners to construct narratives. By
experiencing realistic events from a first-person perspective and rehearsing how to narrate these events in various contexts in
class, students will be able to apply their narrative skills when facing similar situations outside of class in the future.

In our presentation, we will discuss how narratives are presented in the Scene scripts of NihonGO NOW! and how
Udedameshi (Tryout) activities in NihonGO NOW!'s Activity Book provide different situations in which learners produce
personal narratives.

Furthermore, we will demonstrate how narration practice can be implemented in intermediate-level Japanese instruction
utilizing those activities.
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“Connect NOW! Creating social purposes for interpersonal and presentational modes of written communication”
Shinsuke Tsuchiya and Steven Leach, Brigham Young University

Understanding different social purposes and cultural expectations of reading and writing is essential for language learners
to become effective global citizens (Tohsaku, 2013) and contributing members in the target culture (Walker and Noda, 2009).
However, such social aspects are often lacking in reading assessments that merely evaluate students’ reading comprehension
(Zhang, 2009).

Further, the primary audience for typical writing assignments is the teachers who evaluate students’ work. While these
forms of language assessments can serve as scaffolding activities, language learners need to be able to apply their language
skills in social settings outside of the classroom.

Shinsuke Tsuchiya and Steven Leach will discuss how to incorporate social purposes for reading and writing
assignments in interpersonal and presentational modes. NihonGO NOW! provides abundant examples and activities of
interpersonal written communications in the textbook as well as on social platforms created specifically for NOW! students and
teachers, including on Facebook, YouTube, and Instagram. Participation in such social platforms was incorporated as part of the
curriculum for the first-level Japanese students. Language learners were given assignments to communicate with each other in
written Japanese, read a variety of posts and comments, and react and comment on posts in which they were interested. As pre-
and post-reading and writing activities, class discussions were held on topics such asthe etiquette of texting and email
communications, emoji usage, and participation in various social media platforms. Though NOW!is designed for beginning-
level learners, using the models and scaffolding activities for building presentational skills in the second volume, the second-
level Japanese students drafted a resume in Japanese for a job position they are interested in pursuing and participated in a
mock job interview. Selected students’ interpersonal and presentational communications will be showcased and implications
for future course development will be discussed.

SESSION 4-B: LITERATURE PANEL
Chair: Malgorzata Citko-DuPlantis

, University of Texas, Austin
Panel Title: When Warriors Ruled Japan: Dynamics of Power and Symbolic Authority in the Medieval Era

With the rise of cultural studies in humanities, interest has grown in redefining traditional paradigms of power and symbolic
authority in medieval Japan. Acknowledging that the dynamics of symbolic authority operated differently under warrior rule
than in previous eras, we contend that the shift toward less conventional paradigms fostered, and was in turn fostered by,
diversity in the performance of power. Diversification of audience, subversion of symbolic authority, and dissemination of
secret knowledge about ancient practices demonstrate radical differences from conventional assumptions about medieval
Japan’s intellectual tradition and cultural production. While in tune with contemporary currents in research on medieval Japan
(by Pierre Frangois Souyri, Elizabeth Oyler, Vjayanthi Selinger, and many others) our panel aims to go even further in
reconsidering how we use the tools of historical, literary, or gender analysis, to expose alternative functions of power and
symbolic authority. Saeko Kimura offers a feminist reading of Japan’s thirteenth century war tale Heike monogatari (The Tale of
Heike), arguing that its significance stems from the depiction of anonymous women’s salvation. Based on his study of the
fourteenth century war chronicle Taiheiki (A Chronicle of Great Peace), Jeremy Sather explores a violent encounter between a
warlord and a retired emperor for what it reveals about power dynamics under warrior rule. Malgorzata Citko demonstrates
that the last imperial collection of Japanese court poetry, Shinshoku Kokinwakashi (New Continued Collection of Ancient and
Modern Times, 1439), initiated and sponsored by shogun Ashikaga Yoshinori (1394-1441), paradoxically undermined his
cultural and political legitimacy.

“Women and salvation in medieval Japan: Gender approaches to the Tale of Heike
Saeko Kimura, Tsuda University

Heike monogatari (The Tale of Heike, ca. thirteenth century), a famous medieval war tale about the struggle for control
over Japan by the Taira and Minamoto clans, has long been a primary focus of scholarship in medieval Japanese literature. As
Barbara Ruch emphasizes, this tale not only contributed to our realization of how differently from earlier periods literature was
produced and consumed in Japan, but its central theme—the Buddhist law of permanence—is crucial for understanding
medieval Japanese culture. Moreover, the global interest in women’s history beginning in the 1980s resulted in feminist
readings of Heike monogatari, including the renowned works by Tanaka Takako and Hyodo Hiromi. This paper adds to these
voices, focusing on how women are presented and how they attain salvation in the last chapter of Japan’s most famous war tale,
Kanjo no maki (The Initiates’ Book). The chapter portrays the anonymous ladies-in-waiting who leave the court society to
become Buddhist nuns, and thus venture beyond the control of royal power. In a world where official court position was the
goal, lack thereof in the court hierarchy gave these women agency to pursue the path towards their rebirth in the Pure Land, a
salvific realm in medieval Japanese Buddhist teachings. I argue that Kanjo no maki has historically attracted so much attention
because it is a symbol of the salvation of anonymous women, and further that Heike monogatari’s broad recognition as a
performative genre is a direct consequence of it targeting an ordinary women'’s audience. [Language of presentation: Japanese]

“Disorder in the court! Taiheiki and the violent world of Japanese war chronicles”
Jeremy Sather, Virginia Polytechnic Institute and State University

When the warlord Toki Yoritd famously insulted retired-emperor Kégon by punning on the word for dog (inu) and retired-
emperor (in) and then rode him down on a Kyoto street in summer of 1342, he committed an outrage unthinkable in ages past.
The war chronicle Taiheiki (A Chronicle of Great Peace) depicts the violent encounter as the triumph of secular power over
royal authority, the culmination of a process that began with the establishment of the first warrior government in the late
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twelfth century. It also speaks to a shift in the role of violence: up through the fourteenth century, violence was restorative
when it was deployed as an extension of royal authority. By Toki’s time, however, that capacity was largely eroded, and his
assault on the retired emperor put to bed any questions about whether royal authority was necessary for either the exercise of
power or the legitimation of violence. The restorative capacity of violence was also lost along with the decoupling of royal
authority and secular power, and what supplanted it was the ideology of unrestrained violence known as “the lower
overturning the high,” or gekokujo, that characterized Japan’s Age of Warring States. This paper argues that the Toki-Kogon
encounter is a site for enacting the fragility of royal authority and the legitimacy of secular violence necessary for ratifying the
ascendancy of warrior government. More broadly, it follows Amino Yoshihiko’s work on the medieval, arguing that our own
preconceptions about violence have clouded our understanding of the premodern world.

“Imperial collections of Japanese poetry are not compiled for shoguns: ‘New continued collection of ancient and
modern times’
Malgorzata Citko-DuPlantis University of Texas, Austin

SESSION 4-C: PEDAGOGY PANEL: LANGUAGE, CULTURE, AND IDENTITY
Chair: Momoyo Shimazu, Kansai University

Panel Title: T2 v FHTZ LIEOHEFICBITS 24213 Y| #HFE7 %] (Rethinking the Notion of “Connection”
in Language Education in the Age of COVID-19)
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(hFvPvat A BRIEROZEIEOBEEOWEE : 2L XETAT UV TAT 4D F T VA M] (The promise
of language education in transitional times: Entangling and untangling language and identity)
Emi Otsuji, University of Technology Sydney; Makiko Matsuda, Kanazawa University
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Discussant
Neriko Musha Doerr, Ramapo College

SESSION 4-D: PEDAGOGY PAPERS: CURRICULUM/COURSE DESIGN AND MATERIALS DEVELOPMENT
Chair: Fumiko Nazikian, Columbia University

[ NVF VTGV —XHKEDOEE : R BAFE 22—V F 25 5T YA ] (Implementing multiliteracies
pedagogy: Curriculum design for intermediate Japanese)
Kyoko Matsui Loetscher, Columbia University
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(BROBLRIBRLEBEMEFELLEREE : 2ANREREZE 5 ZDHIZ] (Multiple reading instructions to

facilitate thinking from multiple perspectives)
Yoshiko Mori, Georgetown University
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“Teaching the benefactive with concept-based language instruction (C-BLI) and SCOBAs: Moving from concepts

toward proficiency”
Amy Ohta, University of Washington; Kyoko Masuda, Georgia Institute of Technology

Communicative language teaching moves learners quickly to language use, withplentiful practice. What is missed, however, are
conceptual gulfs that make it difficult for learners to use Japanese naturally. Concept-based language instruction (C-BLI)
(Gal'perin 1992) aims at this problem by teaching conceptually. The benefactive (yari-morai) construction requires command
of grammatical and sociolinguistic knowledge. Conceptual challenges include understanding benefits (Shibatani 1996), in/out-
groups (Sakamoto & Okada 2016), honorifics (Pizzoni 2006), the viewpoint of the giver/receiver (Otsuka 1995, Yabuki-Soh
2017), and subjective construal patterns (Authors 2019). With C-BLI, we approach these via materials that, over time, build a
conceptual understanding of Japanese grammar, as a foundation for the benefactive.

SCOBAs (schema of complete orientation basis of action) are materializations (e.g., drawings, charts, animation) of
scientific concepts that form the centerpiece of C-BLI. SCOBAs, accompanied by explanations, internalization exercises and
communicative practice, that guide learners’ internalization of the content. We present SCOBAs for three sets of foundational
concepts and the benefactive construction itself, to demonstrate the potential of C-BLI.

Our first SCOBA materializes the concept of subjective construal, the centrality of the speaker’s perspective in Japanese
grammar. For benefactives, verb choice is tightly interwoven with the speaker’s perspective. Our second SCOBA presents the
concept of the in-group, because the speaker’s perspective in Japanese incorporates the self as part of a grouping of intimates.
Our third SCOBA supports understanding of how an action impacts the speaker/ingroup in terms of benefits, guiding students
to evaluate actions based on whether they benefit the self/ingroup. Our final SCOBA, including animation, introduces the
benefactive construction itself.

We conclude with recommendations for inserting the foundational concepts into a typical JSL syllabus, where they can
support learning of other structures as well. Our ultimate goal is to move toward a conceptual approach to teaching Japanese.

“Teaching of storytelling in the Japanese-as-a-foreign-language classroom”
Chikako Takehara, Harvard University

Storytelling is a conversational activity observed in daily interactions, where stories are locally emerged and triggered by the
ongoing talk (Jefferson, 1978). Any conversation participants can orient to a story (Karatsu, 2010), and stories are methodically
and sequentially constructed by not only a teller but other conversation participants through interactions (Hayashi, Mori, &
Takagi, 2002; Kushida, 2009; Lerner, 1992; Stivers, 2008). However, the use of linguistic devices, non-verbal components, and
approaches toward a story vary depending on languages (Fujii, 2007; Fujii, 2008; Hayashi et al., 2002; Ide, 2018; Watanabe,
2010). As a result, language learners are likely to struggle with constructing storytelling in the target languages (Aiba & Nakai,
2010; Nakai, 2004; Zhang, 2019). Nevertheless, there are few studies on teaching storytelling techniques in Japanese language
classrooms (Aiba & Nakai, 2010; Kida & Kodama, 2001; Nakai, 2004). Out of the three studies, only Kida and Kodama'’s research
uses an actual native Japanese speaker’s narrative as a model for teaching. Yet, their focus in teaching is only one technique of
storytelling, evaluative devices. Accordingly, in this study, one Japanese narrative between four Japanese college students from
the Sakura corpus was analyzed through conversational analysis in terms of how Japanese native speakers construct
storytelling and what kind of linguistic devices support storytelling. The analysis reveals both a teller and recipients
collaboratively construct storytelling through involvement strategies such as seeking confirmation, challengeability, redrafting,
commenting, and repetition. Also, the teller utilizes a variety of linguistic resources, including onomatopoeias, conditional
conjunction -tara, conjunctive particles -te/de, quotation marker -to/tte, and evaluative devices. With these findings, this
presentation provides teaching ideas of the three different sessions for storytelling by utilizing authentic narratives from
corpora: lessons of 1) structure and linguistic resources, 2) evaluative devices, and 3) involvements strategies.

Thursday, March 25
Keynote Session: 7:10 - 8:25 PM
Speaker: Oriza Hirata (¢H A U ¥), playwright and theater director
[%f 55 DB D B AFEZEF | [Japanese Language Education in the Era of “Dialogue”]
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AAT]-Sponsored Sessions at the Association for Asian Studies (AAS) Virtual
Conference

Tuesday, March 23, 12:00 - 1:30 PM
Beyond Content-Based Instruction: Japanese Language Collaborations with Japanese

Studies to Optimize Learning

This panel is part of the Association for Asian Studies program and requires registration for the AAS conference.
Chair: Anna Zielinska-Elliott (Boston University)
Panelists:
Nobuko Chikamatsu (DePaul University)
Hideki Hara (Japan Foundation)
Danielle Rocheleau Salaz (University of Colorado)
Emi Yamanaka (Boston University)

Thursday, March 25, 6:00 PM

Classical Japanese SIG Roundtable and Meeting
The topic for this year’s Classical SIG meeting is doubly timely—pandemics and online pedagogy. The presenters
are Professor Hashimoto Yuta of the National Museum of Japanese History and Dr. Laura Moretti of the
University of Cambridge. They will discuss the transcription project "Tackling Pandemics in Early Modern Japan",
which replaced the Seventh Summer School in Early Modern Japanese Palaeography (2020). Considerations will
be given about a number of pedagogical reflections that have emerged by teaching how to decode early modern
cursive Japanese while making use of Al in a virtual environment.

The SIG meeting will be held via Zoom, at the following link:
https://byu.zoom.us/j/95533110897?pwd=R0pgQzlhYVc3Tk5VTUxaVnBWNGpFZz09
Meeting ID: 955 3311 0897

Passcode: 187103




