AAT] 2020 Annual Spring Conference

Sheraton Boston Hotel (39 Dalton Street, Boston, MA)
Meeting Rooms (Fifth Floor, South Tower): Arnold, Jamaica Pond, Olmsted, Riverway,
The Fens, Public Garden

Thursday, March 19, 2020, 8:30 a.m.-5:30 p.m.
(On-site Registration and Check-in: Fifth Floor Lobby)

Papers whose titles appear in Japanese in the program will be delivered in
Japanese; those with only English titles will be delivered in English

8:30 a.m.-10:10 a.m. — Session 1

SESSION 1-A: PEDAGOGY PANEL [ PUBLIC GARDEN RoOM |
Chair: Shinji Sato, Princeton University

Panel Title: TBETHAN& L LIXDOEE 2235, hbd, 1225, 2<BIZEDEEM] (Mobility and

Language Education: The Importance of “Connection, Relation, Transformation, and Creation”)

BR, R, HeFEAE, mirdE. s, NEBR. RITE EHHRITLENCE LTBEIT 5 A4 TR TV, %
LT, #7222 Ax, ZLT, SEORXDVITENZELT-0T720 TR, FRRHD, HESHEEDKE HLEAM L,
Fex gL AF N T s, BEABACBOY IS TRWVEEEN - BIHAEOAE AN 2, BAORFEZEL TV
L0 THRL, AFICSES&ERGELEMELIIEEILTWS (FFiR2019, 2H2018) ., 72, KEICBWTHBEE
RIZORUTEM O THY | REFEHE., 777 - A AT LRBR, FEADPLOBROMEIIFIZ=2—R ks TH
% (P§1L2016, MJF2018) ,

IO OMBEIIAMNEREEE &R OEA S b, SNEFEBE IS HEE O S E SO Lo T HERERY 72
720 Tl BEVWRBEZFIZOT720, SUEER - RUEHSRRNEZRD 2R EOHENRENLH S, Lieh-o
T, SMEREEE BV TS, BEVWEEY, 2hbbZlidbbAA, BEVWRES LLTWVWa I =T 0422415
ZLEETHHEBIZANDMERH DD TIERWEA I D, RERL, BEWEMY, 2»0bbdHMIE, MiEhala=f
—vary, OWNTE, BEVWRAEL LLTWVWII 2=2T 420 EO-DENLTH D, ARV TIE, TENn 3
ZDNRFY AN, BRFBFEHENZOL I BRBEITIHIALX L ZEIZOMEICE ) BMTE 5200 E W IBEIZHOVWTEHE
e N - RS - BEEOM (B 1996, # 1E2013, #8175 2015,/27% - #1H2018) 22HLBE%21TH, ZO/ IRV T
EIATKE, BADOAARBHABTEZFH L L LIZOHBIMNTE D008 L ThHI,

M TBBT2I2Ax L LE0HE: ZLEOBEBFMPTEZION] VY IrbUyFIRTHEBHFICMbD>T
<hh2BEFHEET-H | (Mobility and language education: How can language education help immigrant
workers transition from outsiders to insiders?)

Seiichi Makino, Princeton University

FUIEFEAARBEEE L SHEZONEND [UF LY F | ORMTEZ M > TR T 284 2358 L b2 LT
X7, SEIOTF—<3Y PO HA~BELTHAAICE > TOYFOLERMTHIICHR S, Eo64< THE A EE )
(BE»®E) OfETH D,

FUISFEHE - ULEBEIZT X TRALDOIETY bO AL L (2R3 5) ZEREEEHMFELTWD, LrL, BRI
HRHRIELEE, bULbhbBRELESRB TN RITNER LR, ZORBEOPIIIKRDO L I REDNRAD,
1L BREZ T ET HEMRE, 2. BRFTEE L O, 3. BIBIE U BARE L BASYLO#EY 7 a7 4o v v—
VAL RO T A M EITV, LV ERHIET D, 4 BRIEHE LR TO DG b Ot - NP
WL ZOEBE~DIGH, REEFTDHILNTED,

BAFEHER E L TEDDbITBEZRITNER LRV AR, BATESBRSEBE-DLOBAERD L ULEEIE )
R THBLTIERNWEA 2D, FBHEFEITLRENENOEG TCROONHEA 2L XVOEREOTa 7 42 —D
LAJUIZET B, ZOTDIZIEFORTWHAERLETH S, L, BRAELHEAFEOBRRZALTHRS L, EfED
BV CIIAAEORAEZEDICHERDH L VO BRAZVWEY THD, Y I L0OBESHE L L LICH AR
AbBREZBOBEIIT> TEZ TOHE UL EZESERETIHRWVESL I, VL TF~A->TL DBRDHELZD
OREZ-TRT, TOSiEE UL~ (Db ZENNETHAI,

BRZJANES] LLTOBRIZBITDHAREBHREZHFSE T 5] (Reconsidering Japanese language education
in Japan as a “host society” )
Uichi Kamiyoshi, Musashino University
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FEEIL, ARKENTHAEZEG ICHEDS TS, AARTIE, AEAPGMIEMLTEY, AEANDOZIT AN HAGE
BHE BT 280, BORNREHPERSSHD, £OX 52T, WHT THABEEEIZRADIZDIZTDID D)
LV RICEL THEERZA L T2,

BRAAR) ORMEZET 2 AKRICEBODTHABREBEREZT O, AABOBRRNES 2RI NVTHAFREL LT
ITOEERPRNEEFTDOND ZEbb D, NI, AAESERINDZ LT, AKBEEEO —HSOERERMETH L, L
ML, BAGEOHBNEE D Z L2 —JMRMEMEE LTV, AXREEEICRRIIBZVOTIIRNEA I I, A DJE
W&V, BEROBEOED THNIE, WHBEIREZEL TEMETE DX 225, £/, ICTEIFORET, HAREZEHEG
THETTHONIRE, BEICBTLFREICOIDIBATILET R 2V 525D, By & RGBT « K TH520
DY Y —=ZARFy MFUTHFEEL TS, —FH T, Z<OAREENIC, BTV L 2T o288, BAHMR
AEFEZEEL TRV LV 2T LOBEEMRAE TEVNEZRE L TWDES S, ZOXIRIEND, N& APEREL
DD, A a=T4%52< D, HEEOIDHLVI IR, [TFERELTOEBAREHE] HE L ToHEE
HFl WO ZER, AABEEOHSMRERL LTIV RELR-oTL2E-bND, 20X ) REEERIZT AU D
DHAFEABICOHES 2, ARENENOXRICIH N TER EREZ B L, ZhnbDBARREOH Y 5% i
TOHILEBMBELRDIESD,

vz

TVUCAY — 1V FOBROHBAEFHE : 2l 5b, bbb, xd, 2< %] #E | (Japanese language
education in the era of VUCA: World education for “Connection, Relation, Transformation, and Creation” )
Yasu-Hiko Tohsaku, University of California, San Diego

21 D FUIVICAY — L B & RTINS, VICAE idVolatility (Z®IM) | Uncertainty (RFESEM) | Conplexity (#
MeME) | Anbiguity (BRBERME) OEXFTEMAGDOLELZLDOTHDL, TIH=AZ OBEEFTORNERLTCT AV IO
BEREMENED L SETH LM, EVXART, 20O MR ITE SN 2 TH, MBEIO, THIRRE, EHERERTH
BELTHEWIED, —BIL L TE 7, 2142 L TWCAY —/L R & THRERTEY . HER THLVWAY —/L N
EEDZENTEDINMEZE CHIERHEHBOMLBE THDLESbND LI TEIZ,

SANEREECE ITIX, UL - SRR O E 5 2, BEMESTEEEEAD LT IHMEMBEN L, SEFEEZH XD
e, AR, BRIUEREBRAE, Wby AHN, HENEREIELIHENENRDH L, ARERELED.
INECTOIERESE T, BEEN BRI, BENAENIZE, bEVEERRT LN, TAVIOBRAR
B EB AR, FEEO ) LRERERICAAREEMNE D OIXEEODLTNET o TEINWEA Y, BUE, WAWARIGAT
BB L CIEET 2 AMAEMLTWAN, AAREZZEE L, AMA, e hzH516h), E2idTo THIiEnD AL
EoNY | HAEEEbY, MEEMREL, H22EX LR EZES TR, HERCERT 252 RESE
DHEEMBRNERI-FT L ZZ2, TAVIOBRBEBHEOH LWFHAMETIZARWES 9, ABRTIXZOH LA ARGE

BOHGHIEMRE L 7 A U WICBT 2 EENERTEEIC OV CERT 5.

Discussant
Shinji Sato, Princeton University

SESSION 1-B: SIG PANEL : JAPANESE AS A HERITAGE LANGUAGE (JHL) [ THE FENS RooM |
Chair: Hitomi Oketani, Eastern Michigan University

Panel Title: THARFHEEHEE | ORI LS EBOBRBHEFICKITDEARENS OEZIZHITT] (Newly Enacted

"Promotion of Japanese Language Education Act" and the Importance of Collaboration between Japan and Abroad)

BT AT Sz THARGEHE RS (X, BAREN @O AAREZENRFR U LETH LN H L [HE
B B OBkEER TS, KAXFVEZOMERT LD THD, NFAITIE, ZOHEEOFHEZORMBES 2L,
EREALICE D IBE CREBIEZ KD 2 BLEH O P TH LR - Rl KEEOMEGE L LToHABHEOIIRE
F L0, BIERRSBEORD AT v 7L LT EIMIBIT 5 BAGEREHEERBFEESE () | 2% L, KA A
SEHE (JHL) - AMEEEE LT HAREHE (FL)OM 28 2 THES O Bl AN HHE L. A ABFIC KB oM E2RkD 5
ZEERETD, NPT, JHLEE CORETIEZIFLEE~NGHA Ll 2R LR’ b, X0 R MN2 B AEEE %
HIELC. 4% bIFLJHLBEE N E O & REICHB W T, B L BRNIFE TH L L2 R_ET D, SRKA3TIE, W
TEOMADYIRO BAFEESICET 2 A2 B E 2. L ZH - o 85E - B3UEEE O EEEZ N1
Vo Tin s <= AF V) HNAVEROBRENERT, HBIZ24DT 4 A0 yH 2 b, BRI 707 0z —o B
L, PERSLPEBREOZEZTIRT 2 AABEED HRED ATREMEEZRF L, AABHE RESENR1E 2500, AAGE
FEMRL L TEZ T BLBEMEEFFZ D, %ITIFLEJHLO DE#E ) | BN TEilE ] | R - e L shIg
Weo NER) | RS THgELBx THEVWO NEEE)] OEEMNE LK O H ARGEHE I BERE SHEOMEMRIChIT TH L
WVHHFRIE D ~OI D $AZ RS L TRV ORIE LT 5,

MTEABHEHREE |CRTEZERAFEZEL TR X TE/%ZL] (Findings from the signature campaign to establish
the “Promotion of Japanese Language Education Act”)
Toshiko Calder, Princeton Community Language School

HAGEHEHEE) 3, PABEBE LR TOE I L, ANOHRLE, RIL, NS THBEEZIT oME 2 kK
IRICHESRT D L0 ) A EZIBIT T D AIE 3R . TORSLBRT, KRS, AARZHA L LTEIMIKETD
EMERMARDOIHLAE ~OXENRIT TN D Z ERMEICRY , REHMAOZHOFBEOEL LIHERANEE -7,
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ZFOEFENP ST LT=BBEOFERE L 13, OIESDOTHLEE D% < MEFIE O JE 722 W2l o B 855 12 L 5 d/h
BHOHRIZERONTNEZ L, Q29 LEF/INOAEMEI RO MLEL T 5L OIHEEK S AMBE~OXETH
D, BHEZMOTFOOMREEETHDZ L, B, WEAEOTEZEN &+ DB OMER TIE, Afk0iELEHNRN
KEFEEEVIEERDV NS, XBEAGUIREAITK O, KEBSCBAREEE R R WEIIHRMIH D Z L3/
L STz, FRFICERGIEME OTHLE S 2 SRS EASEE OITEORBICHY . XBOMIEINTE I L LERS
Nz, EEOMER, BRIITENAOEFE DRV AETN TN, BOL LI HEEEO AR 2 BIGICR T-0I2iE, E4 0%
RFRELRR 238 U C HARBUFA~E @& 0T 2T )M ERH D, T INETHTEHRORINMNI D -7 T AN —Y OFER %
SURBEHREAOFEHLBEFHENVNETHY . Zhalis 2 TRAMARBERED 4RI XEThbs, AREHE
DOEEN ST B0 5, AR E B 2 A OBUMAE S HEE U, BARBIFICKEOM EZ2RD 57201 MR
5 HAREHEHERGRESE (B | OBRNMEIRET S,

TJFUJHLEABEOMAE L ERICBIT2HEOEH LR % H I LTI (For cooperation and collaboration in
research and practice between JFL and JHL education )
Masako Douglas, California State University, Long Beach

AFEFTIE, JFLEE & THLAE %R & EERO D CHEICM A EZ DTG WVEE L HREZ T2 EAMTICE > THET
HHEERBEETDH, HEEETIE, KRR (F12~265%) THSO BARBHE 2 EANEITHT 5 HARERE )
L TEBANOTEICHTDAAREHE) O2200F T 5D, BRI TOWNO AAREHEOMIE L BETHZD2
OO HARFEHENNRLESTES Z L3N oTe, LA LBAEOHBIRGE AL &, 0 2FENE<HOSHETHS L
EEWHRTZWEERS D, B IEERE KRFOIFLO HARGE I — R IIJHLEEEREE L TWD 2 b b, Zonb
5 NRAEZ 7 A] TlE, HEROHNEBEEOT 7a—FIZHBENRB OGN LRV ES I ERAHD (X7 T 2, 2019;
Beaudrie, 2010, 2012; Carreira, 2017; Yu, 2008; Zhang & Davis, 2008) , L2>L723 5, FHEOEFGRTIFLIHLAIIZHI. D7
RAEAED ZEMTERWIBURTIE, IREZ 7 A TOENRIBEFIEORBERBH L SN TS, BHEETIE, JHLEET
OB FELZIFLABE~NSH LM E LT, ERAARGE— 2O BARFEH OERWIFLEZEEOEEZ OFRE L JFLYIka — A
DEZOREIIBIID NT VAT UFV 70T T —FoOMHEZTORBEORIE, LONRAEZ 7 ATORIHLO T 71
—FICLDIBEDROMRIEIT Y, T LTCIOREZ L LT, LV RN BARFEZE L2 B L TS % LIFLIHLE S
FOMTREE EZBICBWTEE L HBREEZ L T ZENARTHLZ LE2EST 5,

IRAYHN ATV IAEROBRRNS OREE - MAFEL L TORAKREDER | (Developing Japanese
as a mother tongue/heritage language from the viewpoint of bilingual/multilingual development)
Hitomi Oketani, Eastern Michigan University

[HAFEHE L CGE3 2/ 55195%) ) 1 TENFMESMCIEET D MAD T, MIMIBAE LT BAD TR 4 5 HA
BHEOREZKD IO, TNLOFIZHT L HAFERET 2 XETHERHOEHEOMOMNEREREZHT LD LT
%, | ERERNZ, ZETKREIBW CUIBHFE COFREE L WITL T, 55 - MAFETH D B ARFEOMER - HED
oIl A a=T 4 X— A TOMKHAREAROMEBRERE TREMTbN T I, BITHETIE~A / VT 1 558
ThHHHFE B—57) OBHFEGE SHICEKETAERE (I IX, 2001) | FRHIZSFERAMETE (0~8mEAIk) 128
D RERE - BB EEO RN (F5,1998) MRS TWD, A TliE, KEICEHHET D HASCKEICBIEL
72N DT (K-12) DNRIET D KB BRERAR)ICE N T, BAREHE b OEIBRR AT & OIFESHET T Y
=7 FOREREMEZ, NV B - TV HIVEROEEN SBRFEAOREE - FLERO AL EL O T
B, ZoTa Tl FTIE, FELEZE B REE - FRAR)KLONZ O « KFED ZAL—IRT, x4 & 72 D phaehs
HiEOFELD (1) AAEL-LVOHEE (2) AHhE - RIEEZR OB~ (3) AL - I - NREPELHY T
LA ~OHMESZ 2B L, XEEIT o7z, FHCARSRIAL T, #RLEE2EODLICHE0, RBICEDXIRLT 4 xR
DLEEIR DM, FIZIE B ARENOHLS TH - AT EOREE - BUEBEHEICKEOMEANME A 6ND L Lo ED LD
R EMARERTHINEEZRDI LD TH S,

Discussants
Suwako Watanabe, Portland State University
Kazuko Nakajima, University of Toronto

SESSION 1-C: SIG PAPERS (JAPANESE FOR SPECIFIC PURPOSES; JHL [ Jamaica PoND RooM |
Chair: Yukiko Hatasa, Hiroshima University

R - HBFEZENE LT AT IV T - AV—F 0 T a—RX0OEBEL Z0IEHAFE] (Academic speaking
corpus for research and pedagogical purposes: its design and usage)
Chiemi Hanzawa, Yokohama National University; Katsuhiro Ito, Tokyo University of Foreign Studies

AARDRKFRRZFUCRE LT 2B FESMML TP, TATIv 7 « Py R=—XOREST HIER ) BRAETND
BB LT R— MRMIXOEEHEFLE LT HT I v T « FA4T 4 JHHEOMENR S| 3L SHEEZHRIC
L7t gEixb 2an,

TIT AR TIHFELSHETH 2 ERBOR L BU B L ORBRKE T W T I v 7« A =% 0 7 2 MR 2 66 L i
A TN DORGET —F O L a— A LE Rl AT,

FAHT — F I FEICARORFRORFBUACRET D AAGE R AGE & 0k, wEH, PEEZ RS 3 5 Bk A AT
FREDLQEAS K TUNE LTz, BERIITOEFLEELTSD A B —F 2 77 R b &b LT, ERBE & 30, BBRaKICoW»
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THSZREL, TOFNLMY B2V E D IZ10MERINL CTEM Lz, T—F138kE., XFbanzbo0idn, R
HHAOFEOEZERBIME L, ARGEFEEOHEIL A ARFEFEER L OSPOT (Simple Performance-Oriented Test) D1
W FRERRYINE L, ZHE TITR2004 007 —Z 2 UEFE ST, IR 32— 2L 2R AT D, a3 — 3R IWeb
FETRARTET, XFAETIANT —F L EFT—F 2 XU rn—RT52 R TE5, £, BEREBRIOLOT —F
RBLOTFX MRE O AIREL 2> T D,

AREERTITa— RAFEREORELHERAFEERN T L LI, HREMNTOERFIE LTHEE B L1l
FOBAMGRT — 2 ORBERICER LR EZHBN T2, oI, HETOEMAME LT, RMUEMIZT 2 HAR
FEREEEE . P ERFEFEOREABRZ FEFICHEHNE, TORNE, RKEEHE, SUCREBRZR EOBEVWZON TR DX 2’
FTIEBRE RN T 5,

TCOILBIZFZRAVWEEXRZACLZ2HB LIRS 2P 27 FOEWYMA] “(COIL project in Business
Japanese class)
Tomoko Shimomura, Arizona State University; Chie Fujikake, Nanzan University

ARERIL, TV TMNERFOETSRAARGE S FATHEM LT m Y27 FOERKERETH D, RETHFALZEIRR
BT S LR — MER R EOEE EREOBE CTENT I EZHME L, MILKFEREY A TV %NU-COIL
(Nanzan University - Collaborative Online International Learning)iZ &l L, FEEE FHEEERICOILY T X LD ~7 ey =7 b
FHEE LT AN, Zo7ayey NI, BHBEORENRT LREICH L, BROPRERLEN T A vieloA
YA vala=r—varY—rERVHHEL, BENICIN—T TAHELIET AT 4 T A EFEEDIAT A RTH
RIDLEVWHIBDTHD, MIDFETAAFEOLEMN L, FEOBERZEET 720, JA—7AROME My 71T
DWTHANIERZFERVWE S IT LTz, T LHEOEERROEEROA, FFAICHZBRFE LEVDORERR LT A
T4 T EBEIO TN —THBEILONTOREELZEVRXALAR— M LTRHT LWL 5 272, BRICEL T,
HAGES T 2ADFHEITHARNFENS AAGEOMERICET 27 RS 226 b o7z, BHRIZWDKRFPAL HAETRHELES
W BEE & LT OMBEICIRY DO, 1ZEAEDFEICL S THD TORBTHY | ERLSHBROBIZIZULOE NS
FOERBEOTNAELLD I bbhoTe, TuY =y FOFEITEAENT & 5 FHE~OEAFHHIZMA, COILY T RIZH
MUTZEZEOHEEN LD 7NV —TFHEb & ENTz, ARIOFERTIE, TR =y FERMICKT 2FEEOKIEEA4HD
ARBIC OV T HBLELTZW,

[BAEE D Academic Speaking D Ffli Good Speaking D45 | (Assessment of academic speaking skill and
characteristics of good speaking)
Yukiko Hatasa and Chisato Yokoyama Hiroshima University

AARENOREFAEITIOFEM CHEE L, KPP 2 BETRPEDAML TS, L, KFEEFTESRIND A AGEGE
7135k (JLPT) (5cfif & MR F T (Noguchi et al. 2008, P4, 2005). 3836 & 31l L T 72V, £ D728, JLPTIREET B 5E
FIWCHGHBRT Ao TS, 2, SARITITE IR ERWVEPZERMZ TND EWEMENEL TS, £ ZTA
FETIE, AAREFEEOT T I v 7 A =XV TR WD FHMEZ BT L, MO XU ERFFEORBG S, EfES.,
S HEAERYE U S (Kuiken & Vedder, 2018) % FEAZMGET 5, S DIZFHEAEWFEEE FHOIAMERWEEE, 2 L TR
FEREE ORGEOFHE A T 5,

AW HEITHARAKRFAE304 & HARGEEEZ604 ., 71904 TH 5, ILETSE TOEFL iBTZ b & ICFaRErR 300 & 1
L., EWAF AT o4 T4 R L, BIEEEE L-, ZDO%EE%, CEFR (Council of Europe 2001)TOEFL iBT,
ILETS% SRR L 7= Speaking FFAfiE#EAR & LICEFMi L7z, & 612, FEHEFORFEOMBG S, EfS, BHEE . BaEmEt)
SEME L, AL OBREREINCON Lz, TORE, FHMELAETEMES LIRVBERICH Y . ERS. HRErE
PEEHEBBRH R, FHiGE EOMBEIZE» -7, £2 T, FHAEVFEE, KWHEE, £ LT, BREGREOR
FEOBMIS ZEIICHIT Lo L A, HRKE, HX oA SCREH, SEREOMEMAL EIEVWR R LN, ALK TIL,
ZORERE S LI EROFEEHFEIZHOWTRE 21T 9,

TEAXAREDSCBIBZFELOIABHEORRK : HPEDOF 2 F 012 (Japanese language education in the
Japanese community in South America : From the local teacher's perspective)
Eriko Nakajima, The Japan Foundation, San Paolo

KNS FERIZHT THRANELSAEET AT AU RO B AREREOEBEIZIT., BARANTFHOEEHBTICHLIN, B
E2 5100480 BRI L7-BIfE, FETO AAREHBFTIELFE L2 ZT T, L LRFIZEKRICBW T, BAEHE 28
MR A MBI e <, BREZI D OIXES TRV, FERKOP TIXARERICE T 2E0HO B ABHE &#
LT THVEGESEE ] EERZENZVA, BRESOBRIIZHETRHE U LTS WVEW RS, 2011), £ 2 TRBEE T,
EERFEEY vy BARULE # —03, AFRTE D B AL VREE A~ O B ARGEHE BRI L CINEE L
ZH LI BEORE  BEORY, EMBECFE) . TARaIa=7 s OFE B 5, 232=7 1 DH
By . THREEKERS : ABER BRI, AARBE»SDFE] OBAEIE., F0F 0 B ARKEBHRE OB 28 L4
T 5, 1219904, FKICBIT 5 H RO HAGEREZ MKEZEE] L LTAAS VU INVEEDOHRD & 52
DENENHLNIZN, ZOPMAITITYE T E L ARWBISTIERTE HMEFEHRE 2BETHEI LTS, 2o éh
5. [AIFSBAASFE K B ARGEHE EEREDO FHAE L LTHEE LA VX 22— KT v — AN S, Bk BARGE
BHERAN . DB ~DODRAREBHELZ EDOLIICRATWAD), FAKREHETLZBLTEOL YR AMEBEREZHEL T
NWDHDMDIZDONT, FLEOTEARERET D, TNOLEERTHI LT, SHROMKITET DHEDED HARFTEHE XED
FFEE 2R L7z uy,



SESSION 1-D: PEDAGOGY PANEL [ RIVERWAY RoOM ]
Chair: Masami Ikeda, Massachusetts Institute of Technology

Panel Title: THZERBREFORET D HAFEZ 7 ADOB IR (What Is Happening in Japanese Classes Now with
Increasing Numbers of Self-Taught Learners?)

HHBEEOERICE Y PATEESFEN SR L, MPETHARZzEGT2REERBALT, KD 7 XITHRA
TOMPRBE LML TV D, xR EHEZERE L, MFDOHRTHYZR LAVZEET 5 2 & NFRERIFRIC, 28R
EICBML LD LES O, BEFLIZINETOMET, BT 2MFPHOFLEEROPBHIEOMY, MERBRE 25
T2 7 A TOREEE, WMERREOLHAEOMRAER L2 RET 20506, MPEFRES 7 AOBEIZHONT, FU T
— TNV TR 2 I BB O R AGEBEIM CORBRZBMOB S 25 T& /2 (MH - Ml 2018) . AR TIEZ
NozEEE L, AATMARRENRET 27 7 AORM - 8 - MO AAZHE L, SBROBAFHREOHY I, £z
B OEENZDONWTELET 5, FERITIE, Bagiks 7 ACBIT 2MFRBRE OBERD &S OFERREE OFE
RIS R IT T RBIC OV T, FERET —Z 2T L, FEBRERFHI O W T~ D, BR2TIE, K¥EO kL~
A LI E ~ DA 2 B a—fERN D, MPFIRES 7 ATBIT DHET VA OEE B oxE, £ LTH
BOMREMIZOW TR LD, BRI TIE, BROFT T A 2 a—ABIMNT 5 MARRE OFIRE A > 7 & =2 —FER-R
MOBLNIIL, AT a—ARELDHATFEFAB BN TRETREE ZOREIZOVWTEZXD, ER4TIE, M
FRRRE 2 B EEEMO LAV ENLBRIRE N T2 (IfREFELBHTRL~IL) 2BV TRFED B L LTHRY
ANV T 22T 4 OFREREZITV, FEHES - I-—OEHENPLERET I,

Poflfka—R BT 2MERBREOFENRAEEOERTICKIETHE] (Examining the influence of self-
taught learners on complete beginners in an elementary Japanese course)
Masami Ikeda, Massachusetts Institute of Technology

KRFOHARGE 2 —ABEE OFEE R OLZREDES, Hx OFEBRELRICIEZ D 2 LB FELREIZR>TWnD, Ml
FRBENZEET L, BEHFIXINE TIOMFE O EEFHESCM PR INE OFLEEEANORR IR EE21T> TEN,
INHENWTNEMETH BRI LT RABICESEZ Y TRV HATH -T2, TV A ARXY M T A MPRED
N7V HEARFEE ol a— 2280 TIE, BBROBIERR O BAFE L LM O ENBE Th 0 208 5 L MRS
DOFENER LIZK W EW I FEERH - 7208, 2019 A O¥ v ¥k a— AT, a—XBERTO 7 > 7 — A
RIS T MR ML, RREENLRIE RS-, FOMRE, BEEOSHRFERENH SIS EFEBIIC, 4
o —2EOMRELRATEL, FTHLa—2Z2RPTEDIZONEL DFPILEDL T, TOIFE AR a— ABEE
THERBLANTED TN D LW BIRN LT, MERBRE 25 CEEEEOFEIZL > TREENFHOYMER T TH b
NOFINHES W) CHA2010) 1ZHaY . HAFEFLEICHEIGT 2ANCEO TLE > O TR0V & ) BENEEEL
L7,

AR TIE, WEERAEFR 2 — AT, FEHBEZOREZNER T 5 2 EBEOER 228 E 0N &
(Dornyei 2001) »HHEZ, 5 DE _FEEAL LB LB A MR T DIZEANTZ 5 Z L1, HmEtd 5, B H
BREOZFENEHIET T, 5%k — XA DBER ORSENMFERIRE & 70 5 W EEITAEBRICH 2< . 20
R CAREENFEIHEZ MR TE 2 L) PR REOHKFHIIMANBLEN, FHRET — BB R L & THE
L7zuy,

MFEHEREDHIAFLZE AR THRORy ZINF ¥ —] b —a—XAT7THA( v - BEORE L RER %
# z2 5 —] (Learning “Japanese pop culture” with self-taught learners: Teachers’ roles and curriculum design)
Naoko Sourial, The New School

ARFEOHAARFEOHETHMFERBEN L AN S, MERBRE LB EIRL VD7 T AHRELTWD Z ERL0
KON, 2019EFZLHICARD AARGE LY 7 2 TiE, ZAOMZERBRENEE L TV, ZTOND—A, Y2 (K
L) FIARRA Y TA D=L EEREN, MFEORTER L)V ETELFEET, BRERMOREZEOFEMIC, AOOX
FORERTHIARTAARB LR ZARDDLZ L2, AARED I 72D TEM LT, A%RETIE, MR RER
FIIR LTI TR, BNy I 7T 00 RERFOZAEBRET DI ERLSAVD Y TAT, A7 NV— T R#HER
e LTHENZMMATELZDD, HUF2TFATFHF A L NIONTIHEN, ZLTV 20 ~DA A B2 =20 NTF 4 A
Hyarv)—F—% LD TAT 4 AH vy ay, BEHROBBEOBEKRZZET, HEIETHIZOVWTHRET 5,
Ka—2x THRKOKRy ZHLVFvy—] 1k, THROKR Yy FHLFvr—] LWHT—~%2@L T, AAEEZHZ HCBIDO=
—ATHY, SIEED - HBHFEEE L, 2V T AMIE R, ST D28 (FEFM2015) AEREND, Aa—2#&
THOBELE LT, Va iZ THARETIIAA— T Ay a Lz, BBz, EWEVTLHZ LT 4%
TLITELE) AARBOFEENTE, Th, FNEIAT—2D VT v 7 ALE=FEAR] oF T2, B biESLH
HRICACRILL, BAZHAETELOEAS ) LiEolz, BT, REBIEEOMOZEED D ORI G | MFEHIRED
IO LTEHARFE LR I —RACB I DHET VA L OME - 5% OAREMEIC SV TR L D,

(ZF I va—2APbBETHIEKRLEDMZEDERE] (From solitude to solidarity: High school students’
experience in self-teaching and in an online class)
Ayako Anderson, Global Online Academy / Noble & Greenough School
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ERAEA Y T A VREERMT AARIITALK - PR K T U7 R - T 7 U BB BFNLERCA v F—TF
aFNAZ =BT ORMBL TS, PIAAREI—RIZIE, BHOE ) FRICAARFET 07T LABRROERERD
DHIEL0~50LIFEHEE LAV TA LV THAREEZZEHLTND (LL1 - 2 -3, HFLULER204) , MR
Bt A EZRL) X VA ZAA L R T A M EZIFTLN2ICADL T —ANEL . FOBIIHEEH2~34T
HD, LUl BEFU EOHE - SUEREEHA AAREOATRIFTEDLEMEL VIR, T T, MEERD PR
NESTL TETHHEARBRTET L, BRELEERDOH LD, T TA VAT 4T 2B L TURFEL TREFEES, 72
BHZTHyTA L a—AZRIRTZ00, [MERDTEHLTA L a—RITANDDD, WEDE o, 28 HIEE IR,
FrTA v a—A~DONFEEIR EIONWT, FEETOEE 2L ~DA B a—REEA2L~DOBYA V¥ B a—F
BEEITORREZRET D, S5, BRAEOMPENAAREOMFP 2B L CEHETE LD - BHERNEL LD, T4
Va—ANRELHEN L S5 BOMBEICHONT, FAEBREEZ L LICERT D,

TENTRET 4BV ANTZHEABREORSL —EREE2EFTHHEEDH Y 5 LIiX—] (Apractical report
on the incorporation of self-study into a Japanese language course: How can students' autonomy be developed?)
Tomoko Ikeda, McGill University

AREIL, MFRBRENBETARFOAKRES FACELNT AT 4 — 2 BA LT EEBRETHD, BREZIZINET,
PR 64 ICA  F B a—% T, 60RO TEE, AARERELOMEELZNCOVWTHER - TE T,

AVEE2—=06I%, EOEPHARGEZ 7 ATITARGED LAV EICEFRR S, hEF & DHETAICL > TFEREHBTEY,
AAGEZ JANBHHICACRBE TEX 2, SOICHOEBIIORN DG Lo TWA I Bbhrole, ZDOZ EMG, M
TRRREZ G LNV EDOREVARGEZ 7ATH, BMRPEEZZNENOFEENERIRTE, HoMmEF & oK%
B, BEAWEKRLEZ DL ERMIT VUL, HEL WO EREA OFEEFEOREDL LRV BLOTIE VN EE XTI,
FITAERTIZ, FFEENEM - BELBINTX A ELIRETF 4 —ha—2T0—7O—8E LTHRY AN, BHW
OFERRE LG T oM bk T 2, BEMIZIE, §B8 CTEF, UE, 7=AREO) Y —R&®IR%, AL TiE
W - TRERMMCTFE L ED, BRILA—FE2RE L, $727 7200 279 A MNICERE L7cBmik &, ZER
RINICSRT =T 4 A v aryOiFfEFIAL. ZA—7TEHDOEL T ZAZT 4 —OHEBRRICHOVWTEHE LE -7,

FORER, MPRBRELZEL TN —7 T, HOBMOFEEIZEZ DWENKREL, D7V —T LIERRDEE NS
FEOBEOHR TEWAR LN, ZTROOEREZTVr— A U Ea2—FEPLLHITL, ALOEEZ2EHET S
RO > TV AIMERBRE DM a2 F_X50, FEHES— N I —OHRENLELET S,

SESSION 1-E: LINGUISTICS PAPERS [ ARNOLD ROOM |
Chair: Sooyun Park, Kobe University

TEAREHBICRBITS T EAMMBLTLZE W] OFHF%ZH < > T (Onthe usage of takusan benkyo
shitekudasai in Japanese language teaching)
Sooyun Park, Kobe University

AFETIE, AAREHEE. & 0biF, Pk AAREZEEORGICBWCHAS LIXUVIXERT 2 < Sk L <7
SV EWIHRBLOBEE S IZHONWTELRET D,

Mo &) X, TEORE] (ZH2002) & LT, £, 5, BEORZRET @432 (B BRATICA
N EAWD Rl SABEWE /A BRITVoObL KD EAHWE) o L, BIEDEEZRT <& @
FERIZOWTIE, 220 EDOBFO X A FIC Lo T, TEME 5L INDb0RHY, 20— 72 A
WI B EFETFHZENTED (M)12010) . AFEKRTIE, BUVAARFEIZEIT S (72 SA) OFEMASEE (F—X1%,
FRAAAFEEE SESYM o — ] (ESLEFEFZERT) L0 INE) Wi, FIEARE (11M) (B DRIFIOE A FE
RROGHTFERICESE, 1) 2o T SAMMT 5] 1 NEMK 2RATLEION, 2) EMK Ao HBb
LY. REWRO B AEHAE OB TCIIMERENTLE I ONTOVWTH LS, £, 1) 2o Tid, OBED &% 5
T 72 S A) WBEFICHELNRRETHZZ L, QEEOEEZRT 72 A BNIET HMEBEFNZITHIRH Y |
MR 21 . [BEZXD] OLIIT, BT L IKOLTAL LR THEEMNTER L O 2B & ITHV Iz »e
LTHBHLENW) ZLEIRAS, RIZ, 2) IZOWTIE, IO BAZBZERETIIIECOE 2R ET HRIFOEANZ LW
ZEICEET S EWD Z & EIERT S,

AEBEFERAZBLC, fBREOaY br— LX) BEOMA LI TE2RADEH SN, TR FEEOEEDICL
AT ORREMERHD VD T EER LTIV,

“Applying data science to Japanese linguistics: How do Japanese politicians talk?”
Koji Tanno, University of Kentucky

Data science provides tools to conduct linguistic analyses on large volumes of linguistic data at the scale of millions of words
through a case study on changes in Japanese politicians’ language over the last 60 years. What is adopted as research data is a
body of spoken texts over 150 million characters available in the Japanese National Diet Minutes Corpus (JNDMC). Using the
morphological analyzer Mecab, we were able to tag this huge body of texts mechanically by Python scripts. Form and content
analysis were performed on the tagged texts and yielded the following results regarding the most prominent changes in form
and content as revealed by the JNDMC corpus. With respect to change in linguistic forms, three major syntactic categories, i.e.
verbs, adjectives, and nouns, were tracked over time. A significant change was found in the use of the humble verb oru ‘exist’.
While this verb was one of the most frequent verbs in the 1940s, its occurrence became scarce in the most recent decade,



suggesting a change in how politeness is expressed or perceived in formal language use. In terms of speech contents, certain
keywords indicate shifts in the nation’s interests. For instance, while words like tsute ‘connection’ and seihu ‘government’ had
high currency immediately after the World War II, words like anzen ‘safe’ and kokumin ‘citizen’ gained popularity in recent
decades, reflecting increased individualism in Japanese society.

“Gender representations in Japanese-as-a-foreign-language textbook dialogues”
Ayana Hatsuda, University of Arizona

This study examines gender representations in mixed-sex dialogues in Japanese-as-a-foreign-language (JFL) materials, with a
focus on the ‘discourse roles’ of male and female characters. Previous research on sexism in foreign language textbooks
(English, Greek, and Russian) has reported that women are presented in a disadvantageous position compared to men in many
cases, conforming to the stereotypical image of women as subordinate to men (Lee 2014; Porreca 1984; Poulou 1997; Rifkin
1998). However, the major focus of these studies has been on the textbook content itself (e.g., the characters’ male to female
ratio, occupational roles, personality), and not much on textbook dialogues and the ‘discourse roles’ that male/female
characters play in them (Poulou, 1997). Since dialogues are made in such a way that learners can imitate them, learners, by
practicing dialogues, may absorb any gender-associated biases either consciously or subconsciously. By comparing traditional
textbooks with online resources, this study explores how gender is represented in terms of language functions. All the mixed-
sex dialogues in two series of JFL textbooks widely used in Japanese language classes in the U.S. will be examined. Drawing on
Poulou (1997), language functions will be divided into four categories: informational, phatic, directive and expressive. As
comparative data, dialogues from an online resource for Japanese learners will also be analyzed, for traditional textbooks and
newly developed online resources may reflect gender roles differently. The results suggest that, in both textbook and online
dialogues, men tend to give information and women tend to ask for information, and that male characters tend to produce more
utterances than female characters do.

THABEFHLEERNICaIz=r—arv275E B LDEE | (Japanese language learning and willingness to
communicate)
Ikuko Okugawa, Keio University

AT HRICEFZL TV DI RFPAEEZHRIESOHABFE LEENICaAIa=r—va VU EITE) LT2EE

(Willingness to Communicate) & DOE A7 b D TH D, T, HEOEBERFIZHAMZWIEIC R > THBY, AR
THHABFEZ NIRRT 2FEHEOHDBHEML TV, ZORTHLEHEERBICOVWTIEH IBEOEFENRINT
WD, BARGEFEHEES B ARSI 2%, HAGEEH OB B AGER ) L EO LS Il NEIZHONT
E. HEVEMTOILTOROVDORBARTH 5, HMEFEE OB BF%E TidGardner and Lambert (1959, 1972)D

REREIE BB & D ZHENERL R TWnD, 2T, ZOFHBEME T NIHEMNREBEZRE > TS
ME DD FEOAICEIRD H 2 0372 W NFREERICEER L., ZO/ME. BHOESWIIEET LI LW ZERPIH M
W7o TW5D, E£lo, BRIE~DORIIZH LIRPUE TRV & FEBEHRBMET 25 2 &£ (Clement (1986)) . HFED L D
WZHEFENEFEOR TAT A X ANFEWEEIZ EFEER A B LS9 WA (Giles, Bourhis, and Taylor (1977)) 23fE##H S 4L
TW5, ABFETIE, AAANDOIEZLEIHKIC OV CHA % L/zYashima (2002)% 2552, AAESEEO TEHEEMER
M) 2ERL, BALHAY) =T —v g v BIuMEERERERN, EFRARZE - B~ 0BG, WS ToOHRFE
EBSEE~OBLLS HAGERE ), AAGEFEBEREEERH L Z L 2R3 T, EHIC, BAREEEFICHAESEOE LA
ERBRSE 572 ENBNEEESFHRT 5L TEEHEREZRD DL L EIRET S,

SESSION 1-F: LITERATURE PAPERS [ OLMSTED RoOM ]
Chair: Christina Laffin, University of British Columbia

“What am I seeing?: Modernist descriptions in Kajii Motojiro”
Miyabi Goto, University of Virginia

The development of modern Japanese literature was particularly marked by the drive to visualize the invisible in descriptive
verbalism. The desire for recreating physical semblance, already present in discourses and practices during the Edo period, was
further fueled by the prevalence of reproductive technologies such as photography in the Meiji period. As exemplified by
Tsubouchi Shoyd's prescription for the novel that "makes seeable what is hard to be seen" (The Essence of the Novel, 1885-
1886), the urge for mimetic description went beyond the surface of physical objects and trespassed on the internal realm of the
human psyche. Resultantly, recent scholarship considered descriptions of interiority a distinct feature of Japan's literary
modernity. The emphasis on interiority, however, may obscure important differences in what is being described. The object of
descriptions varies not simply in visibility—the visible exterior or the invisible interior—but also in modes of seeing—the
physical seeing or the mental seeing. Taking Kajii Motojird's work for example, this paper investigates how mental seeing, such
as imagining what does not physically exist in front of one's eyes, is described in conjunction with physical seeing of objects.
Kajii's descriptions actively confuse these two modes of seeing, arousing anxiety in the text. I contend that such anxiety ensues,
not because descriptions cannot make the invisible visible, but because descriptions disclose there is no distinction between
the two modes; the mental seeing is the physical seeing. This paper thus contributes to a historico-literary perspective to the
recent rise of work in visual studies.



“The anti-espionage novel and the fostering of wartime subjectivity in Imperial Japan, 1941-45"
Quillon Arkenstone, Washington University in St. Louis

Maligned as a product of the modern period’s ‘barren’ years, Japanese literature produced during the Pacific War is
nevertheless recognized as having played an important role in the creation and maintenance of a wartime subjectivity. In Japan
as elsewhere, writers were mobilized from both home and combat fronts to sell the public on the war; nowhere was this truer
than with detective fiction, arguably the war’s most popular genre. While recent scholarship has begun to offer a composite
view of the genre and the activities of its preeminent figures in the modern period, works produced during the years 1941-45
continue to be given short shrift, a fact usually attributed to either postwar embarrassment or claims to inactivity on the part of
their authors. My presentation addresses this gap by focusing on a sub-genre of detective fiction that was particularly active
during the war, the anti-espionage, or spy, novel (boché shdsetsu). Through a discussion of Edogawa Ranpo’s Idainaru yume
(The great dream, 1943), a work that immerses readers in the subjective experience of participating in the war by alerting them
to the dangers of Imperial power threatened by theft of technological secrets and sabotage, [ portray a genre in crisis, as it
attempts to reconcile the enlightenment thinking undergirding modern detective fiction with the sanguinary ethnic nationalism
permeating the conflict. I argue that the resulting contradiction sees the anti-espionage novel as capable of reflecting the
realities of a nation at war but incapable of explaining those realities, as it remained caught between its dependence on a
rational modernity on one hand and on the other the pressure to collaborate with wartime authorities, whose own ideas
concerning the utility of literature were being reoriented to function within the context of a very irrational Total War.

“Capitalist expansion and interstices of solidarity in Kuroshima Denji’s Militarized Streets”
Edwin Michielsen, University of Toronto

Following the Showa Financial Crisis in 1927 bringing down the Wakatsuki Administration, the ensuing cabinet under Prime
Minister Tanaka Giichi was pressed to find a solution for the economic malaise. Among his solutions, Tanaka ordered several
military expeditions, known as the Shandong Interventions (1927-1928), to ward off Chinese Guomindang troops deemed
necessary to protect Japanese capital abroad and reinvigorate the domestic economy. In response to these events, the prolific
proletarian writer Kuroshima Denji, known for his antiwar writings, visited the Shandong province to prepare his novella Buso
seru shigai (Militarized Streets, 1930). In this paper, I shall start with a brief historical description of Kuroshima’s trip to
Shandong and the censorship surrounding the publication of his novella. Then, I shall turn to a discussion of Kuroshima’s
novella to illuminate how he articulated a class-based resistance between Chinese workers and Japanese soldiers. This paper
will argue that Kuroshima, by taking the Shandong Interventions as his reference, attempted to elucidate the invasion of
Japanese capital into China proper, to expose the cooperation between the Japanese state and capitalists, and to portray the
burden imposed on Japanese soldiers and Chinese factory workers. Juxtaposing the broader historical context, Kuroshima
created a space in his story where Chinese workers and Japanese soldiers could meet and communicate in each other’s
language. The exchange and visibility of struggles between the two groups made it possible to expose the intricate structures
behind war as well as to imagine internationalist cooperation against war. In doing so, Chinese and Japanese proletarians tried
to reconfigure the urban space of Jinan from a national warzone to a class one.

“High culture revisited: Studying “high” culture as resistance in the Age of Pop”
Gian-Piero Persiani, University of Illinois, Urbana-Champaign

The field of Japanese Studies has undergone a Copernican revolution in the last decade or so. Formerly the jewel in the crown of
overseas Japanese studies, so-called “high” genres such as waka, noh theater, and Neo-Confucian thought are now seen as niche,
obscure, elitist, if not passé by publishers, grant-awarding institutions, and university hiring committees alike. By contrast, the
once-ostracized contemporary popular culture is now everyone’s darling. While desirable and beneficial in some respects, this
sudden, almost frenetic shift to the new and the popular has created problems of its own which are no less threatening to the
health of our field than our old obsession with the old and the “high.” In this paper, I investigate the roots of our current
fascination with the new, and take on the thankless job of pointing out some of its more insidious aspects. I also argue that
more than to any inherent flaws, our current hostility toward the “high” is a reaction to the distorted view of it popularized by
an earlier generation of scholars. Finally, I point out some surprising benefits of studying the old and the unpopular in this age
of permanent, market-driven desire for the new. Without sliding into a Bloomian defense of the “Great Tradition,” I conclude
that a well-thought out balance of modern and pre-modern, “high” and “low,” niche and popular, is what the field should pursue,
if it values its autonomy and educational mission.

10:20 a.m.-12:00 p.m. — Session 2

SESSION 2-A: PEDAGOGY PANEL [ PUBLIC GARDEN RoOM ]
Chair: Satoru Ishikawa, Boston University

Panel Title: TZ N5 DFFFEVARNVICBITIHEBTEBOHRE~LEDEBHABTHREIORAI DB ~] (New
Possibilities for Teaching Beginning Level Japanese - Based on Recent Developments in Foreign Language
Teaching)

DS FEHEITHB WV TIL, 21st Century Skills X°Content Based Instruction (CB)72 & O WA BRI O/ EEHE . Ko
T a YA URER Y B A FIA REENER 2O TS, L, #fk L~ TIEERD L
B BEOBGEERE L) X 27 ARTFOLICR-oTEY (FIRL2005) . FEJZ LD LS IcEnLL EofREk
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REMR IV IARIIS WEWIHERDH D LY ICBbD, — 5T, FEEOHERIIEFEEGODKEED DL Z &
IXZ L DEMTHLEZATHDHN, FIHHEO LV TIEFEENE L FEEOHNL S RERERD Y, FHEORE
S L TR E W ERLH D, (FH2007) FIL~ULDZEELE WD BRTIE, TR I D UL~ TO IR
BAETHY ., WELEREOHIR G A E > T21st Century Skills TR S A HEHIEERLANE S, BHROV 77— LI
FEODT AIHEENIE SN TVWA L9 ICR X 5,

SMEREHE TlX, SEEAEEZMIET &I BV, HBRHEE, AE R A MIET I ENEETH AN, FRC
TR TIEZENDICHE OO FEMIZR SN TND, ZTORMEE LCE, #EROHE - BRE2T LS LEN Y T2 T A0S
MWERNZ & HIL XL DX ¥ v TRREVERDHITOND, ZOEERIZEBWT, (EROWETHbN TV D IE - 38
BIFEIIIN A2, ZHE TLILE-7221st Century SkillsPCBIN H DIREZ GO X IIGEINLEILRDIEAH, T O
FATIE, UL~V DRSO « FERA T E LSRRI A, EEDOSIERE OMN %2 W8I Kk S
., PEEOHKCHEEAMEZERL, TF = a 2GRN 0L, SEEELZRELINE V) HEERBEELEDHE
ZLTZW,

FJL_VDOEEE~DOBEHRRAE - FRHEVPALFE I JRACHETIRE, HEH, SBEUSNOBEE L)
(A survey of beginning learners: What learners expect from the Japanese language classroom in content,
instruction, and goals)

Satoru Ishikawa and Myeongok Lee, Boston University

BEOHEREHETIX, kb Fvatn - AF 4 —X | da—a v /"RLCEFR EE S LI L-BIZEAZEEARL
THVFaTZ ATl 7 ARMERTNDIIENZNIEAY, ZTRICMAZ a— L RBEROAMERE BfE7 2 1
FOMA X L7 P SREAB IR AL LEE IR TWD (EE 2017) . 20— T, HRELANEZEMA L
Content Based Instruction(CBD)°7 7 / n ¥ —%FIf LeiE, £5t, B FE L CAAGEAT LRV EIREDLREL
EL T, ZnbDELICELE, BAEEANCIEIN Y ¥ 27 LOWENRDLNATND,

FRIZ 2 1 R R X UICE N D ICHINIES . AIEME 2 X35 CCBI A 6 - 72 5238 3 o0 A Bk 2 )i 3~ 2 f5E
FEABHBETLP LML~ TIZAELSIEBY ASn->5o5H %5, L, R TIEErRrzo ks i@k abbi< (EEL
2009) | FIROFEENR IO LD RIBEIZH L TEARBRER > TV EWVWIIFICIE, FEISOFEEA N T T V—
HOMRIZERIN T RWVWE S ICEbh s, FEHEORGEESCEMICKT 2 ERUESE, EEFEEEOETF N~ 3
VELBRL, SREEGICKRESEEBEEZXDLEZB XD (Horwitz 1988) , £ 2 C, AAEEZE _4EFE (FL) &
THHRL N DOFEEFEENRIZ, BATEDO Y 7 ACBWTCEEEBEA THILHMES, R 77— %82 b
CBIZEDEDL I BREFEMEEATNE D, BAEOREIIMEZYHFL TVEIONIIOWVWTERAEEIToTm, RFERKT
X, TORRERE X, SHOYRLSNDOT T AT, FEHENED XS WifsE HAGEY 7 A ANTWHO M0
FHLMZ L, SHOTEA ) ¥ 2T AOFRPEICO N TR L,

[k FEHEMIZE T D [30fk) H#* 1 (Revisiting “culture” in reading texts for beginners)
Kazuhiro Yonemoto, Tokyo Medical & Dental University

ARFEFRK TIXHARFEOYBRAMRE BT 5 UL O 2 T, DI T 2R E RO LI T o T HBFEREIC O W THRE L,
FEBEORIGE S LITARTEEOBER L AREMEIZ DWW TERT 5, SHEHAF IR T 23BIZB L Tid, A8 EHROULE
DIAIL, b Skt TREPEIC )T 2 B O T, FEERICEY AN 2 LEESTER S Twa (J)ll, 2002 ; Kramsch,
2014 ; Kubota, 2008) , 7272, #EEHM D% I1X, FATHRIZEB D THEBIN TV D L 2 Z2FEER, H—17 LR
M- TR, SIHIZ, XEFEMICEREZY TR, HUICET 2 HENSHEBVR L, Aike LToxboH
BICER > TWABZ EREbNT, 22 CAEKTIE, BFADOKRFETESHEPEENRIATo T2 BARDEL NOE A
FRBRIZHE 2 X Tl BHIRE), ) T INRATEL NZHOWT DREEO TR OVERIEE) . 3)FAENER L - 5tfE e
DOBMIFE L V) —#HOWMNEZE L, FEFICEDOLS RAANEENTONE, BEFOBRELFELE I —AKTHOT
U — MREZBUEIZO L, fRE LT, ERRELE Vo b DI W EANITxT 2R, FEA DR
B 2 Lan, BHERE R L OBGR~DRDOENRD-T- 2 LN R ENT, EHIT, M LONAEIMEZBZT-HA
DEROERH, WAEDRBEINT, 2O b, BMEHE T L2HMOEFROEZEN (Kubota, 2008) 721 Tid7e <,
SALOHE 2 7, T xE T B RCHI 2R LR W B ~ D KM S TN 2 0 EEEZ AREB TH O BRHIE & b
I 5.

TN DDORRER ~AFNVEREE--0fbar T V% S~ | (Presentations at the Novice level: Connecting
presentation skills and content)
Emi Yamanaka, Mariko Itoh Henstock, and Etsuko Okita Snyder, Boston University

SHEEOP T, WD LRICED EFTAY—F M ARKXFEO HEERNSHEISLAF A ON LA AL LTH
D ANBN TS, 22 2=/ — 3 (l|interpretive, interpersonal, presentational & — K733 5 2%, FIFEERPE Tid3C
ERRFEFE A B LT ATOFHESE O B A IC oW TOREENR % < (FiRtfi2005) | presentational & — K22\ Cidk
PR LI DTSR R E THREMTON DB ENR LWL 572, THRIBRIINAELZHY LiaD., BRI OV T OB (4
JESR - ki) . FEFICL D M LEWHR SEEOINAER D . WIRONEITFEE OMEY L VHIE DN
ATIERWET25RAH L (FH2007) o X, HIROE/SFEPLOLORENS, WEZER L ZTRICBITT 2RI,
FERENEONKIIFRNERE A0 (&G 2012) | AFRREEREZITO%E. HATE TOWFRRIEREERD 22V EEH I,

VY= ADPNTROREDOREETE, <O L~ EICFHSHENET, FEHE - BEINTFTIZ L VAR > TV L 00
LR TIERW D, BRPMADOAF MIAARBHEOHL RO TEFERELZIT2H I, LEARFRLEITH Y FUE
BEDOIRENREEN TS (REH2014) 25, FEEOFFH LIRS LTI X 27 OBRITES TRV,
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T, k7 T ATES R DEBEREIT OB, HEEOM B Z RN U5 5 SUERR I IS OB R O B % i
DT B7ulxy Fafiot, ZAUIHHEA~D R b— X721 7% BHi59 & I B AICE T 2 B OB & o b Efi
ERODHZ L, FIREMEED D NEHRRDOAX AR Y —F OG22 HIZIOTFHZEZHNE LTS, AFEETIE, 20
BRI 7o Rk & FHE D BB O W THEETT S,

[##&kL XAV THAREVROFIHIZE 353 %K | (Applications of AR and VR in beginning Japanese)
Kazumi Hatasa and Samet Badar, Purdue University

A3 TIZAR (Augmented Reality #E9EF52) & VR( Virtual Reality{RABEL L) D WL L~ L TORITH HE DN H R 2 Wk
L. FTREZARFIHFIEZRET D, ARITIT Y 4 A a2 RE TR, #EFFSN TV HARISEZ . VRIZIXOculus Go (VR v
Kt b) ([ZWanderk W5 77V 2l L7z, (WanderiZGoogle Street ViewD T — & % /%) T <BBIZ LT, ~v K&
v B LCHESERE®RDY T 7 TH D, )

Xy AWM H D TEA] 2R LFFE TS [Find Japan on Campus | TiX, ARISOARBREZFIFA L, &7/
— T A — FEETEDH AT o, ZOFRBTIEE U7 — AN KZOLEERBINT L, KEMTHA T,
FMLAZDTEA D, £, RERCITORN 2 EFRE T A TERT 2EOEH 21778572,

VREREE TId, 4 7 —x vy MERENTEE DO~y Ny FTWanderZ &892 &, FAR L XIIPAE L HENF
CHBANC WD BHEEZ A TE, ~y Ry b0 EFEMA LA CRAEZ RN b ORFTEN AR TH DL, o T, &M
ENRHEHSCRITLEZ E R 2R EERANLEY, BENBARENOEEY 7T —% T2 2 LN TE 5, GAndE L
WIRGT, BHICRIRTE 5, (B BROMHEEHZ L)

ANEOHIR, FESNEBOALE T, G- CARRTXEMEL H 55, ARD VR AR T EHE OB Ik
HERCTE AAHEMEARE VO T, ZHETORICE SDONARWVARER VT 2R L TV& 720,

SESSION 2-B: SIG PANEL: JAPANESE FOR SPECIFIC PURPOSES (JSP) [ THE FENs RooM |
Chair: Tomoko Takami, University of Pennsylvania

Panel Title: 21D E PR XA EARFEHTET : HE L fF¥K] (Business Japanese Education in the 21st Century:
Present and Future)

KEOEFHABICB T HEVR A AKRGEHE L, MOAARRFICADN., HF - v )V TICHERD D PEEPHE AT
1980F %Y., W< ONDORFETE VA RAARFE =AM IN, HE o7, ThLEOR, BV A ARFEHE OSHIT
L, 2L T0d, ZOXRFATE, T, T AU IO3DORRLHIKOKFETOE VXA HARGEE ORHOEH]
EWET D, RPIOBRTIE, DI 7NV =TMNORFZBILFHENI VX 2T 5, EVRAAREN) X277 AOEH
WZOWT, FRICPAE - BIBE - a3 a2=7 O - BIOE VR AT EBINNL D =— X% ZE LA E2 .0l
T, BT 5, ROFEERIT, KEREOKZTOURDOE VR A BAEHEOEREZHRF L, b oIc21ifiM 210
HEEZAEIZIRY ARNZEY R ABAREa—AOEREH TH D, #1240 C (Communication, Collaboration, Critical
thinking & problem solving and Creative and Innovation) (23 H L 728 IEECEEFEDZRO B R LIRS, 3EHDORKEK
Tk, ARORERRT—EADOR =D T4 =2 a vy OfE2ZT, IV TN TROND B OESRITHE S RKiEd B x
A== R ERALORBMREITHIE L, BV R R AAREBEHEOLOMEHICET 24 EHmT 5, RZlceEoxrA L
HAGEZE ORI L OO ABNCTEB L TV AT A AL A, BUE « FORICHNT THEE 72D B DR R BAGED S
MIZ DWW TR T Do

7e—rAHREZXETES B.S. B.A. (BRR, MR EXFZLEOSHBHEON Y ¥ 7 LOBE: 25
AL — = L3 E]| (Collaborations and challenges: Designing curricular space for language education among
B.S. and B.A. majors to meet the needs of a global society)

Yoshiko Saito-Abbott, California State University, Monterey Bay

Modern Language Association (2019) OFET —XIC LD &, 7 A U BB 5 @EEHE T A AGE L @EEOFEHELN
2013 FELUEDL T XTIV D b DD, AEEEZ ZSFAEDORBAKIEICHD L TN ZLRHE LN >TND,
FIANEFEZME L L2 KERE X T D W BRI~ 70— b3 2RI BV T OSMEREEE OALE ST H3
BaIhd,

LRFLTIIANEBEEEPKRFZORHAE CRETRERAO—2L LT, SEEOEEHIIRFEDI vy a « AT
—hAY MBI S, ARZLUORMEFHRE LTH Y 27 AWMV MEER T, L LEEO—KEE - FHEL
F 0 RFENTHEREAE OBER & LBEHIZ OV TERICHE SN, FRHIH ) F 27 ACREORVBS.(FERR)FH T
7= NLRRDPEERIND OO, ZORAELNEBHEUNOER CTH O LW I BRGMIIFENT, 2ok
T, BRR, UEROFEDSTHERE~OEHMELKWRL, 2 1 AT LOEBEZ BIRICIY ANTH T SHBEE
ERACHBE 23227 O, BEIOE VXA EBRN OO =—XEBE LA F o7 AEHEL
7

AR TIIZOERAZIEIC2 1 HRICBIT 2NEEAETOHY 7, $2OMEMT, SFEI I F2T A EVX
AHARFEA Y F 2T DTROONOBEE L TRRROF M ZiEw T 2.

M2 1R ZFALEERD ANTZHFRZRE YRR BAEHEELE] (Intermediate Business Japanese incorporating
21st century skills)
Tomoko Takami, University of Pennsylvania
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ARELTITREDOE TR A AXRBREOMREL, 7BE20EOF O VR AAABUABERELZ SV 20, FHEO®
WIREN DY R — M2 AL T2 E VXA KRB HEBTORERLZ BRI L. HOI21HH A X L OEGZ BEIZERY AL
VR AARBHREORSR - RERE#RT D,

1980 MREF N EFRV A ARRFICK A b, fH - v VTR H 22 FENHE A, KETH BV X HAGE
A=A E ST, LA L, AARREMERT D &, AHIH T 2 k2 FFoREE LY . B VR A HARTE~O B
BOLIELEEDPN D, BIETHHIC AREREN LV HIRZERS &, REDORFAEIZE > THAGTEAE P EZRBOESIC
FEOD HRBHERE WV EIEFE XV, TO XD RBUREZRE 2 T, 211B AR V20 Az, 7 e — L AMEE
T 5 EICRBEERBWZ b DI L TITS B AR S, £ LT, TOEKEFIE LT, 212 F 1 D4o50C
(Communication, Collaboration, Critical thinking & problem solving, and Creative and Innovation) ([Z{#H L T& U Wit/z,
RETRARATBELEON Y ¥ 2T L% - REZHBN T2, HRDOE VR AYLRBEG 2 127255720 TR, 20
S RE I VT A INICEZ, Bfbala=r—ra oL LTEXD X AT, 15 - LESHT L, BN
FESAENERT S TEET Y =r b RE, 20X 2770V NOMBEEFEDTFRIONTOEREL LD
(ZHAIT L72v,

(F4 PHINEROET R RADHAREHTE | (Business Japanese language education in a digital world)
Motoko Tabuse, Eastern Michigan University

T a Y3 ax A — FE BIFCEMLLTEY ., ATHBEEHOEFIFRES B EAEFRIRALTNS, #7—T
X, ZEBEREINTEDL YT Ly MEOATERL, BFFEROMAEaIa=r—va b TEH L0 holz, Eiz
Fk 2 72 [E &3 D B ARNIRITE O TARO /N OB SEFIFIZ2019F3 A2 = 7 958% ETICB ED HRofz, A¥
VEMLUTET ST, BARE L 75OSNEEOm S OBRN TR R -7,

—J., BHERRERRERT 7/ a U —0FE, HTEFTTZT AN TS DT TR, 20124127 bz
T a— 7 KEFETOFEGERIL20134F) TIX71% D FA NI EHZEO F R ITHEBIFSEZER L T s 0lixt L, 76% D 555
HEDPHEFIRIC T2 LTz, YL O BEIRR O B X 1XF LM B L, BB & ARFIROEB VR HE D 55
L7 o TETWVED, SHEHE OB TR B2 B IEL TWE L ZABZ VD TIIRWES I b,

HAREENS00LLEHD I HTATBNTH, AED A THEZBH LZFIRY— AW aDZZ itk =
ML OHEERED LSBT 200 BE L TV AEIRR - WikE b WD, HREXICHET 2 FEAEDL 2, BTk
OEZETHFPHEROMLEF L HFRRTWEH, KEFHT 7 /) no—L BRELEOMRN R HTF LT EARRERELRDOLES
I, HEMEIROMREE A THEBHOE VA AV AT LAEEER L, = T4 =2 a Y ORZRR LD L, 2k
DOEVIEAFEENED I D)L LRI NER LR ERELE D,

Discussant
Hideki Hara, Japan Foundation, Los Angeles

SESSION 2-C: SIG PAPERS (STUDY ABROAD; ASSESSMENT; AP JAPANESE) [ JaMaicA POND RooM |
Chair: Fumi Yamakawa, Toyo University

IZITANKREXZVHULEOEBEZLIZMIT T EVHLROBAZHEDOH LIS (How can the ‘host’ and
‘home’ universities collaborate? : From the home-universities' perspectives)
Tomomi Sakuragi, International Christian University; Hiroko Sugawara, University of California, Santa Barbara

HARGEZZSFEICE S THARASNOEZFIXEOHDONEZEZ D REMEOD D RE Rk Tch s, THFPRE - HFPE
I TR A~DEIR] OFToEANREECES>THO TORKRTHY | BE~OWHFLZEO EE5—FH T, xR RL
RWEICHEE T 5 2 ST b e, B0 HULEO BAREZEICE, BRICHETIE T e 2T, FENLEL OV
AOESCHERTELND, LiL, TO LX) RPEORERLCMBE RN, RBOBFAICKHINT 5% 0 AU S 1T R
ZIZK VORHEIRTH D, 250 H LR EZITANIEO BAGEZE N I0F L+ 2 2 & ©, REDORLOR 4 fif
HL, OO PEREZ LIV RELEZDLDIZTE LD TIHRWEA D I,

AWFFEO BIL, AAGEHE, BEE2RBLUEZFENLOEREZ L LT, BAEN « EAOKETO HAEHE O
PEDOFRRMIELMRFT T 562 & ThdH, SENLHARENDOKFHBED A RFBHEOHRSIC T+ —D AL, T4 TOT
Ar— NIRA A LT,

T = FOERM GF16R) 1T RE S UTO4RICHETE 5:(1) HAREANO B AGEZEH OFLEBREOBUR & EH
B TR ; QYEFMOEEHEOLALEBHE N X 5B T 5 RE ; QYRFEROEEHEOLE ; (O)Z T AN
WEXEDHLROBEEDERE LT AT T,

BEE CICBERIE T, £2< OAARBHEN AAENTOAAERESCAARFZOY R — D DICHENIT
Bix e TREZ LTV D HER, HEHENRZ DAL, BP0 AN E ORI 72518505 O BRI 2R BRZ NG S
N, BERTIHHEOHEZTELRV AL, 4%OBAREN « EI O B AGEHE OEEERILIChT Clmz iR 7m0,

TEABHEOFMOTHN - NEEDFTMIZE T2 A ] (The deviation of Japanese teachers: A preliminary
study on content assessment scoring)
Marie Adachi, Kwansei Gakuin University

AL, BAROKFZTORERET AT 4 > FEHEFRIZBWN T, HAMO TFHiO 3 25 L, "He/eR Y 3o
M—IZESTD2ZEEEMEL TS, TOY, HITHIETHHEER - HF (2015) . F4ERE (2017) | HH
(2016) %, 19KDOLENL B 2 —%1T\ (%88, 2019) . RO 2 HICEH LT,
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1RBIE, FHMOOEWIHMOBAITEFE (BARE) miv b TWEm - MkH) ThoTcb o, 2HBIE, TFHE
OFN] FIMLTEID . ThABKEPo7Z0E TWEE] EWHIRThole, TTH TWAMR] B L Ciddtm L3l
BLEDN 2, FHEOTHICTET 2RI, REFRTHTHLZ L hbhole, £ TEAMETIER, THABEZHEON
REOFMIEDL ST NDEOMN] 2ELETDH, TOOORMEEE LT, FHiY—n v—T7Y v 7| Z8A - 1Bk
L7z,

LT, NATOFMBLA AL [—EM (Consistency) | & [mHME (Originality) | & E®. FHBIIIEEE LTUT
DFRE - S EiTol, MAEFEELT, T MEXT—YONELY (L FHEEO A AREFZEEEW =2 — 2
(International Corpus of Japanese as a Second Language (IJAS) ) XV 11fE#EH L7z, T LT, fEXOT—~iL, 77—
ART7—REFERHL] & LT, WT, =TV v 7LD EE AARBHAEENSFL EHY . BARDRKFETIELH
BORBRO b 2 AATEFRE13A TR L2, FPEIT2019F10H 07 =7 BTN L7,

SHLEE LT, FHMIiZEONL—T7 Y v 7Tk o THENFEE BE) %, EEFEER L OcRBTR L, o
LOXE—BELHABTH, SO, TINLB/ONIERIY ., AREICHANTZHREICOWTEET 5,

MEHEPEAEDORBRNZEN%E X 2 57-DIZ] (Supporting and enhancing the experiential learning of exchange
students during study abroad in Japan)
Fumi Yamakawa, Toyo University

AR TIE, BARATHAREZ ZSEHEPAEORBRI TR XX DD DREDOFEEREEIT I,

THE, BAROEZ L ORFETIE THEYE) BPRESIEINR TS, TOEBELO—2DOFEL L TZANEFE TS T
ARHEESINTRY . FICEMEREOZ T ANTREITEE > TETN D,

ZOXIRBEEIL, FMEFERRONT-HEHM T TELILTZORBEZ L, TNEHELIBRB KDL,
FONEFEODT D72DITIE, ZNETFFR— T 2O2MNERH D EER D, RERLBIE, FRENI LOITRBRE L2 b
LWV o TARTEHEDTIEARL . ZDORERDreflectionz il L CHIOH TEETHLOENLTHS (Dewey, 1933) . L72M
ST, b LELDORBREZFOITHENDIT 5 R — bBARTFIUE, ZHEARISR TR EZ KRR Lz & v 5 KR T
FOOFEENRNEFEIRE L TLE D FREERD D,

% ZC, %1% apanese Culture and Society] &\ 9 Y42 Z FHHE A DOKRBRIFZODO Y AR — & UTHERT,

iRk #E5%  (Experiential Learning Theory ) | (Kolb, 1984) # ¥ DOBGRMIFMA L L CHA LIREL LB LT, £
OFER, EHEFAEITRIC IRV K Y ~X—,3— (reflective papers) | ZEL Z L& THYORBREZZBOICONT T2 EN
TE, ZHERFVORDENLEFHETONTWNE Z ERHALI R -T2, HEETIE, TOREOERFEL L, B2 A
DRV FZOEARET D720 DBETOEEIRCE F T 0 7T L DH Y HIZTONWTEET S,

“Using the Japanese Language and Culture AP Exam as a Diagnostic for University-level Proficiency)
Carlos Pimentel, Western Michigan University; Fang Ji, The College Board

The Japanese Language and Culture Advanced Placement (AP) exam was launched in 2007, and is taken by an average of 2400
participants worldwide each year. The exam content is designed to be comparable to 300 hours (approximately 2 years) of
instruction at the college/university level. However, this comparison naturally begs the question: how do college/university
students who have studied for a comparable amount of time actually perform on the exam? In this session, the presenters will
discuss the exam results of the 2016 released exam taken by 12 college students at a large midwestern university. The students
were divided into two groups: 6 that studied Japanese for up to 300 hours, and 6 that studied for more than 300 hours. Using
the results as a diagnostic, the presenters will discuss the structure of the exam, the difficulty level, the pace of Japanese
instruction at the college/university level, the variability in AP credit allotment across colleges/universities, and the
implications for post-secondary Japanese curricula. The presenters will also provide information about the professional
development opportunities that help instructors gain familiarity with AP Exam assessment. Finally, session participants will
also learn about ways to participate in the annual AP Reading.

SESSION 2-D: PEDAGOGY PANEL [ RIVERWAY RoOM ]
Chair: Shigeru Osuka, Seton Hall University

Panel Title: [Critical Content Based Instruction (CCBI) OBANBEMEWVWI T —~v THAABHE L
% % 5] | (Looking Ahead to the Future of Japanese Language Education for PEACE Through Critical Content
Based Instruction (CCBI)

HREMTF > aF U X a, BEF—EFK (Patriotism), REMEFOEFEASOLBORENEH L, 4 FE TRIELN
AL LCEmET o, HAESCHEZEME L BRSO R L EINTENTE TV IERAEZ D, 20 L5 REE
MEORm T, HAGBRESLHABEME L THRHELDTHS I D0, AR TIE, FEMEE &V D T —~ TCritical
Content Based Instruction (CCB)Z i L T, IR OMFE. HAFEEM ORI, &tk - RFETOEBEREL®H L T,
IR HDHABEEOEBLEETOREDY L ZDAHREMIC OV TELL L7\, CCBI& (ZContent Based Instruction (CBI)
{ZCritical ThinkingZ AWV CHMZEF TOSHEEZE/ LRSS, e — A RHATEXONLIFEELERT 254 HI
L LTW%, (Kubota 2016, Sato 2016) 429", H—FEKFIL, EMHEmEZEL T, AMEHASEF/EODT L= RU X b
(empowerment) & L TOHARFEN Y ¥ 27 AN EDRITHEETE L0 E2BET D, RIT, FRBRKEIIEFEEREHEL—
SEAEMET AU BDOER « KETRUER SN TWD4OD AARBABREONEZ B L, B AZEER OFE S 2
P95, Hio, FEEIC PP oW ToT 7 — ME LEERE2RIC, PEHEORENLSOBRERED Y 27 A
ODNWTHLEREZTS, ZL T, BEREEIT, B TOCCBIOYNELIE, b~—T71027 T L TEEENREDFEE N —
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LEFNTEEOKRBRZEOT v — NREOHKRERE 2, B TOEMBE IOV TOERREELT D, KEIC, HN
FEEIL, A@EOREEMBEICAN N5, K7 A ARFEHH L~ TOoral History Metadata Synchronizer & i1 L, #4030
WAV HE2a—DAXT—2uFRl L, AEZB L TAABEYE T2 2 EOEBICOVWTERREEZT 2,

THAFEBEETOTFEMEMR~DELE] (How canJapanese language education contribute to peace education?)
Yoshitomo Yamashita, Arizona State University

ARETIE, HAGEEE 2 AEPEZT (Humanity Education) O —#8& LTH A, FREGRN S AWM 22/ 5
T T 2 b (empowerment) & LTCOHARFED Y X2 7 AOFAHREMEIZ DN TERE LY, ZNETOHAREZHEND
EFNEE ~OFERBIEIL, BOAH - BERAREREDY 25 0 EEHE AN FEIC S TS (Kamiyoshi, 2018; Ichishima, 2018;
Okuno, 2018), L72>L., Z# 5idGaltung (1988) DyHEMmAYNEFN & FEMAY RN & REENRER D SN B2 &, HRAY M
DRI o T, RS & I3k, BRSO ARTE/R KRR BRI ER R R oM e E g & & &
2D HENEN B SE I THENEONRIEL S, AMOBE»D ORI EHE2EEL 1D, HiT, 18
HIER &1, RO iGN ET /R U A LT, Ax OBIEMO T TR, MESNDIREETH D, KIERTIE,
Z OREENER OB B EFEE ORI O W TOSEBRET VAR Lz, BIRIZIX, Ruiz (1984) @
“Language Orientations” DE7 /LT, HICEEEIENCHER 2GSRI THEEICRD ZEXMBERTHY . F I
SEEEATAMOMERN AR L, B0, SEIREAZ EZNICETIUEEZED B TH Y, BIbREL R iz
% ERFEC, BHEN - AEMICLERCTE 2L WIHIBIFTH D, WMEMEREL LTO—EANL, Stz /T R
YRELTHERTE D AHOARREICHZFELR D, AAGEEE b AEI A TV D IS AE O FMIIC S HERT
LB bND, 22T, CCBIZEMAL, AAFEFEEOHRMME L FEALZE LN S EMABTICONTHAES 7 AT
IToleEERMEZE LT, AAGEHE OFMERO W[REIEIC OV TELEEZ L TRz,

[EFEERELIARABERAEZBONREBNO REZTEMEBEEFT~D—E%] (A study of peace curriculum: Content
comparison between kokugo and Japanese language textbooks)
Shigeru Osuka, Seton Hall University

Bt 0 H ARGEHBE Wb m-o M L 2O MiE BEEA B A D L2 B E LTHESIT b, 70-80FER O HARFEFREE DA
BAOHIEE LTEENEB N8R LN X b TREN R AAREEE 242, FFICWDIE (B 2720 FEESH
FizEC, 80FRURITZ I o= —va VEBBNOBFRBHEELE Shoob, Mz o TEDXHIZ) ~dWnWHERH
b L, LT, [WNE) ZOLOORFMMPHITESNY ., [BXRVHA 2R LTV LV ER1D 5,
GHIJIT, 2010) AR%EFE TIE, EHIEHREL3FEAERET AV DOERK « KETHROICHEH SN TWD4o0 B ARGEHFRE
(P&« HHERA) OWNEZ IEBRGT Lo RER/R Lz, (364 - 77 - FRl) L WO 7 —~THNRZ LTS L, H
AFEHAETIE, Tz LI NERERE, A=V — ZL T, TORABEEICER Y FbDILTWO R WBLIRA A L
Tro AAGEZEBEBZ I T TICHFRIC L > THRET I HIHZ20E1S, HE253E LTO AAREHE TIX, Sz
Ak - BEEZBZNVEEVWETIERSL, TS0 a7 ME, F2EBHEBICB O TEERICKRD D LEITENE WD
BRESELH N, 4 -7 - Ff) OF—< Tk - PHRFAEEDAATEICL 2G84 E L CHEMNIZ 5%
5 -HECED XD HEIF. TR 70— AR EBETHEEES LB D, CCBIOME N L A ARFEHF
EONEOE —ALOMBESE2E 2 DR L Bbh s, &ZIC, AAEREE LWOSEREEIC NEM) 28 - S5E%
BIZEEELIFIONTOT v r— b NiEZ LIZOT, ZOMBELBE LUMKROBAFTET Y X2 T 2E2BLZLT,

ERESBE~OEREARBEE D EBMI] (A study of high school Japanese language curriculum for a
peaceful global society)
Kayoko Tazawa, Phillips Exeter Academy

KFOHNEFEFHDOI vray « A7— AV MC IE@EEBGEZELT, aIa=F—va V@B, UAEROBEMRE, %
LT, FEOLIELEE = 2 722 bAES L T a — LR RO W) N D, RETIE, THERRY AARFETT 4
2N wyvarel, AR TN e B2 = A OWTHEMET L Z L2 AEICED TWVWD, KEIEKRTH
L0, 10 EOZET 07720550, POSETHLRIZBM E LT, 1EHP LA s P E SETHA, ANEHOH
FEAMMEICOWTEZDIEE L EZ TS, FEEBEFIT A Ay arz@L T, WEOHINEZEY ., BAMREZ T
RffifEiR, FhEROPTO®RFIZONTE R, BREZBRZBEEZ L TCWVD, KETEHAN—Z XA« AY v FEWV)
HEEERAL, B2 CE2 TP, FEREOBEAZHELRZVEIICL TS, AARES 0T A TIHCCBIZ D U F
27 MIHAANT, O T URESE] TR0 530 ZosEiE, PR Ih ol &) Makosk) %o
A, T LTERTIE, 754, M EEBOERR ECEIEMEZRDHEEZRIT TV E, £72, 20174EE0D
Yv—u T ATEERENTHE, REfEERSE | ICOoVWTO My 755D, gl TkEOE ] 2 [Zo#HAD
ARz ZOMEZEE L ThD, UHELRZBAECTHELLIIZL TS, FEEELLIEX, 7 AV D THRIEZOWNTY
STWeZ s, EBETRBRLEBREDX Y v 72y a v 7 2% T, AW TR, FEEIC [WE L PR oF—
<~ EIEBHIICOWTT U — MREEEB LD T, TOT—X &L LA BOBREIC OV T HLHFZE L TR,
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MEfMOBMEZEDDIZDOOHRARFOERNRL  BFOTBORAZT—F1ED %L T—] (Deepen the
understanding of peace through intermediate Japanese courses: Creating meta-data of war memories)
Noriko Sugimori and Masanori Shiomi, Kalamazoo College

AAGEHE #i L CFf%E B3 CCBUE, F#LL T TOEBIMIITE D70, 1945FE 0 LB TSFRE 2BETH, R
RV TH%Z) BSHVnTRY ., AARL OBE CEMEZGED R, fRICERE WRIZIGHES % 5 T Ao E i fEIcih S
LRV, ZOEETH LUWIEOMAEL AAESE2E L CHFETLIZEE2HMC, KBPHRI 7 20EREL LD
2, BERE . RAARFENICEEL, BARGEEZZATZANCEORBOEBIZOWTA VX Ea—%Tolz, £, BEN
TOA LV EEa—fERbT VX MU L T&E Tz, RFRORER O— NI RERE LR CRZRMBEICOWTERY AT,
T T, REAARETHR Y 7 2B BRIZIEEEICOWTCCBIE AW IHE ORI OV TRET S,
Kramsch (2019) 1Al RHLoFERZ BT SBEBICRBW T, iFO#EI A2 OR#BT o A2 M 57200 130k
OFIFR] BDEETHD BTV DE, &7, SEAMEMZ2 S SR ZRIEEZFETOICLEREESRA L 28T 5, Kk
2, MRS MEICE S T 5% L MRS 24 B ARENOER & OMEREZIRT 5, Rtlo, ERIFTICAARE
EEE LI AOBEA (RN ES L RPHERR) O 2 a—%20T5, ZOETHIEIARNEED T L—TNT Y
L LA TA > - ETATHD, BEREEZELOET AT EEAAREBOEN R EDA X T —4% (HFRiEH) »
DNTRVDT, AXT—XED X [SHEOFIFR ] 1[Z&SL> &% %, Oral History Metadata Synchronizer% {#i > C A &% 7 —
ZEAER L, BT LR L, 2D O/FEFEEZ2ELCT 7/ n P —0RAL, AfEEE L CHNEERE 25T D
TEDEFRIIONVTHELRL TAH,

SESSION 2-E: LINGUISTICS AND PEDAGOGY PAPERS [ ARNOLD RooM |
Chair: Yan Wang, Carthage College

“Is it merely a hedge? The discourse-pragmatic stance-taking functions of to omou in Japanese conversations”
Yan Wang, Carthage College

To omou “I think” in Japanese is generally regarded as an epistemic marker expressing the speaker’s subjectivity (Iwasaki 1993,
Moriyama 1992, Ono 2011). Recent studies (Takiura 2015, Hotta & Horie 2018) claim that it also conveys intersubjectivity in
conversations for the speaker to minimize the impression of her/his involvement or commitment to avoid potential offense to
the addressee. By examining to omou in native speakers’ casual conversations with Discourse Analysis, this study agrees that to
omou often carries hedging functions to mitigate speech acts such as self-praise, negative evaluation, disagreement or showing
knowledge/authority. However, some cases also lead us to question if to omou is always merely a hedge.

Researchers (Aijmer 1993, Karkdinen 2003) recognize that “I think” in English, categorized as “tentative” and
“deliberative,” paradoxically expresses both uncertainty and certainty, and can serve as “emphatic” or “boosting” devices
besides hedges. Similarly, my study demonstrates that to omou also carries multi-faceted functions for interactional purposes:
not only hedging a Face-threatening Act (Brown & Levinson 1987), but also reinsuring/reinforcing the speaker’s stance to
confirm or support the addressee’s utterance, or deliberately hold the speaker’s non-compromised stance when disaligned
from the addressee. In either case, to omou is more intersubjectivity-oriented rather than subjectivity-driven.

“Stance building and the use of particle shi in interaction”
Noriko Noma, University of Arizona

Although particle shi is traditionally categorized as a connective particle, it is used at the end of an utterance without a “main”
clause in conversation. Previous researchers have argued that this use of particle shi seems to work similarly to sentence-final,
interactional particles, marking the speaker’s epistemic and/or affective stances (Sakakibara, 2008; McGloin & Konishi, 2010;
Kondo, 2012). Nevertheless, the stances that particle shi marks do not seem to go hand in hand: it marks agreement as well as
negative feeling and negative attitude of the speaker. Moreover, there is no sufficient literature discussing on the use of particle
shi in conversation using Conversation Analytic method. By using the notion of “stance building” (Morita, 2015), this research
aims to tease out the stance that the participants of the interaction construct through the turns with particle shi.

The research questions addressed in this study are: 1) In what conversational activities is particle shi used?; 2) Where in
the sequence of turn-taking is particle shi used?; 3) How does the listener of the utterance with particle shi respond?; and 4)
What are the stances that the participants build in the sequence of conversation that particle shi occurred?

In 21 audio-recorded naturally occurring conversations, 129 occurrences of particle shi were observed. From the analysis,
it was found that particle shi is used in conversational activities related to information exchange (e.g., informing, updating) and
activities related to negative feelings (e.g., complaining, troubles-telling). Moreover, the majority of occurrences of particle shi
was in the expansion sequences of both first pair part and the second pair part. Furthermore, the stances of the participants
were built through the use of various linguistic resources in the utterance, such as negative forms and particle shi; that is,
particle shi is not a stance “marker” but a resource for stance “building.”

“Stance-taking: JFL learners and benefactive verbs”
Kumiko Takizawa, Ohio State University

This study explores how JFL learners take a benefactive stance in Japanese. As Jaffe (2009) observes, stance-taking "plays a
complex role with respect to the naturalization of social and linguistic ideologies and the social structures they legitimate." The
way in which language is used to take a stance always concerns the social context in which a speaker finds her/himself. In
Japanese, benefactive verbs (kureru, ageru, morau and their honorific and humble equivalents) are indispensable stance
indicators for showing gratitude or indebtedness. Such expressions do not really exist in English and their grammar is complex.
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It is assumed that JFL learners will struggle with taking a benefactive stance using those expressions. In order to analyze JFL
learners' stance-taking, data were collected from narrative interviews with ten JFL learners who are currently in 300- and 400-
level university courses. In order to explore how learners attempt to show stance-reflecting benefaction, they were asked
questions that aimed to elicit a speaker's feelings of gratitude. Some examples of such questions are, "Who do you appreciate
the most in your life?" or "Who is the most generous person you know?"

The data show that (1) learners do use (or attempt to use) benefactive verbs to indicate stance, (2) they also fail to use
benefactive verbs in contexts where they are called for, and (3) they misuse benefactive verbs, e.g., using ageru instead of
kureru. Furthermore, it revealed that learners tend to show stance using evaluation such as adjectives, adverbs, or ritual
expressions that show appreciation but they fail to utilize benefactive verbs. This failure to project a benefactive stance can lead
to miscommunication and/or misunderstanding between learners and Japanese speakers. | offer possible ways to promote
learners' awareness of the benefaction in Japanese culture.

“Vowel length perception by English learners of Japanese”
Machi Niiya, International Christian University / Colorado College

Because Japanese is a mora-timed language, it can be challenging for speakers of languages with different timings to produce
and perceive sounds that involve mora distinction. Among sounds contrasting with mora, this study aims to identify cues used
by natives and non-natives when distinguishing the vowel length. A group of English-speaking Japanese learners and native
Japanese speakers produced Japanese words forming minimal pairs with target vowels (V1) in context-free settings. Another
group of English learners of Japanese and native speakers participated in perception tasks. The main findings are: 1) L2
listeners had a higher tendency to perceive short vowels, misperceiving long vowels as short, 2) when stimuli had clear
differences in V1 absolute durations and duration ratios between short and long stimuli, both L2 and L1 listeners could
perceive correctly, 3) when stimuli lacked differences in V1, both listener groups could not perceive, 4) when stimuli had
differences in absolute durations but not in duration ratios, L1 listeners tended to experience difficulties, 5) when stimuli had
differences in duration ratios but not in absolute durations, L2 listeners tended to misperceive, 6) when stimuli differences
were unavailable in V1 but present in V2, both listener groups tended to perceive correctly, 7) when stimuli had differences in
absolute durations and duration ratios but had significantly long V2, both L1 and L2 listeners tended to misperceive, and 8)
when stimuli had differences in absolute durations and duration ratios but without whole word duration difference, L2
listeners had difficulty perceiving. These findings suggest that not only V1 but also V2 and word duration are important in
identifying the vowel length as they do not only support but also damage the correct perception of both L1 and L2 listeners.
Therefore, when Japanese is taught as L2, both extrinsic and intrinsic properties should be incorporated.

SESSION 2-F: LITERATURE PANEL [ OLMSTED ROOM ]
Chair: Linda Chance, University of Pennsylvania

Panel Title: Moving Beyond: Medieval Exiles and Exilic Imaginaries

Exile is typically conceived as a motion across space that enacts a separation—separation from sources of authority, stability,
and meaning. For some medieval Japanese exiles, this was precisely the point: the advantage, as it were, of leaving the strictures
of home and capital behind. Others strove to reconstitute an order, whether on and of those fresh horizons or in imitation of
what they already knew. With these realignments of territory came new rhetorical and social possibilities that animated texts
and traditions in each succeeding generation. This panel interrogates four such moments in order to deepen our thinking about
exile and related conditions. Beth Carter dissects how Murasaki Shikibu deploys the concealment and destruction of letters
from exile to Suma in Genji monogatari to narratively situate Genji during and after his travels. Turning to Kyushu and the
world of the Taiheiki, Jeremy Sather focuses on Prince Kaneyoshi, son of Southern Court Emperor Go-Daigo, investigating how
cosmological and sacerdotal power could be reenacted at a distance from the source. Taking up the commentator Ichijo
Kaneyoshi’s Sayo no nezame, Linda Chance asks how the disruptions of war morphed court valuation of the literary and
material past. Laura Niiffer compares the swan-bride motif of China and Japan with a snake-groom story in Amewakahiko no
soshi to explore the ways in which gender inflects the exilic imaginary. Through these moves, the panel contributes to the
robust reconsideration of exile and motion in medieval Japan. We do not assume that exile was gendered solely as emasculating
for men or disempowering for women, nor do we predetermine centers or peripheries. Similarly, we are less interested in
defining exile than in exploring the multiple ways that some versions of motion and alienation played out in texts and
discourses that circulated in medieval contexts.

“Omissions, deletions, and partings: Burning secret poetic laments of exile to leave the world of The Tale Of Genji”
Beth Carter, Case Western Reserve University

In The Tale of Genji's famous “rainy night” scene, a young To no Chiijo attempts to read Genji’s love letters, all the while
knowing the best ones would not be left out for others to see. The motif of concealed correspondence between lovers
resurfaces in both the “Suma” and “The Seer” chapters. During Genji’s self-imposed banishment in “Suma,” only one poem
between Genji and Lady Murasaki is detailed. This is significant, as numerous examples of poetic laments of exile with others
are recorded in the text. The omission is highlighted after Lady Murasaki’s death in “The Seer,” when the narrator reveals the
existence of a “neat packet” of Lady Murasaki’s letters from his “Suma years.” Unable to bear having her memory outlive him,
Genji has the packet burned. In this scene, the narrator stresses that others never saw the contents, save a “glimpse here and
there.” I argue that, just as Genji was able to re-enter and rise in the world at court with a public display of his most-treasured
exile paintings, he prepares to leave the world with his private destruction of beloved poetic laments of exile. By concealing and
deleting Genji’s cherished notes, written during Genji’s first period of separation from the world—his exile—Murasaki Shikibu
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enhances the reader’s understanding of Genji’s actions and emotions, situates Genji’s relationships within the tale and the
broader social and political discourse of the period, and presages Genji’s eventual dismissal from the world of the tale.

“How the West was won: The role of royal authority in the subjugation of western Japan”
Jeremy Sather, Illinois Wesleyan University

A single question lay at the heart of the Nanbokuchd Wars: would the emperor rule directly or would the office become merely
symbolic, a cipher for legitimating warrior power? In contrast to the Ashikaga, who relied on the effective, if prosaic, means of
securing alliances through land grants, Emperor Go-Daigo embarked on a more desperate gambit that involved inverting the
very center-periphery dialectic that structured medieval Japanese life. By repositioning at the center those such as Kusunoki
Masashige and the monk Monkan who existed at the margins, he would break warrior government that stood in the way of his
hegemony. Conversely, Go-Daigo sent the center to the periphery in the form of imperial princes who would act as
representatives of his sacerdotal authority, the goal being a recreation of what he thought was the emperor-centric cosmology
of the Engi and Tenryaku years. Put another way, if Dharma is a wheel, then he would be its hub, his sons the spokes. One such
prince was Kaneyoshi. Roughly seven at the time Go-Daigo made him seisei-taish6gun (Barbarian-Subduing General of the
West) and sent him to Kyushu with the mission of subjugating the island and its obstreperous inhabitants, against all odds the
boy survived to grow into a formidable leader in his own right. So formidable that his presence in Kyushu would beleaguer the
Ashikaga long after Go-Daigo’s death, eventually forcing them to send Imagawa Rydshun, one of their most renowned generals,
to deal with him. This paper interrogates Go Daigo’s dream of uniting the realm under his royal authority through his son
Kaneyoshi, whose life and times have much to say about the nature of exile and motion in fourteenth century Japan.

“Ichijo Kaneyoshi’s nights abroad and awake in the country of women”
Linda Chance, University of Pennsylvania

Late in 1467, suffering the loss of his family library the Tokabo to robbers, the regent Ichijo Kaneyoshi (1402-1481) fled to
Nara, an involuntary exile from the fires of the Onin War (1467-1477) that ravaged the capital. Based upon his Sayo no nezame
(Awake at night, 1473) we picture Kaneyoshi as a shivering mass of worries, unable to sleep; he takes consolation and finds
strength in The Tale of Genji and the vision of female leadership in history, specifically in the forms of Amaterasu and Hojo
Masako. The essay, probably written at the behest of Hino Tomiko, wife of the shogun Ashikaga Yoshimasa, instructed her son
the new shogun Ashikaga Yoshihisa in his duties via the unusual invocation of Japan as a place that should be ruled by women.
As Kaneyoshi attempts in this and other works to recreate the authority of a tradition that was vested in centuries of paper and
grounded institutions, he takes ever more stock of yiisoku kojitsu, the study of court customs and ceremonies as defined in the
past, and looks to Murasaki Shikibu’s text as his source and ally. I suggest that the lessons of mobility helped produce for him an
unconventional notion of authority rooted in women’s texts and practices. As author of numerous commentaries on Genji
monogatari, Kaneyoshi bequeathed to later eras a standard of that classic not just as a touchstone for poetry and the emotions,
but as textual ground for the court’s authority.

“Clipped wings and stolen skins: Amewakahiko no soshi as a swan-bride tale
Laura Niiffer, Colby College

The folkloric motif of the swan bride is famously widespread, appearing in lore and literature around the world. The core
narrative goes something like this: a shapeshifting bird-maiden is forced into earthly exile as the wife of the human man who
steals her feathered robe, only to fly once she regains it. Variants of this tale have been told in Japan for over a millennium, with
the first known versions appearing in provincial gazetteers (fudoki) from the eighth century.

On its surface, the fifteenth-century tale Amewakahiko no soshi (The Tale of Amewakahiko) does not seem to bear any
relation to the swan-bride motif; its heroine is not an earthbound bird-maiden but rather a human woman forced to wed to a
giant snake. Fortunately, the snake transforms into a handsome man by removing his skin, which he stores in a box—but
unfortunately, the couple is separated when his wife allows the box containing the snakeskin to be opened. She then sets out on
a quest to retrieve her lost husband, overcoming various obstacles only to fail at the very end, leaving them stranded on
opposite sides of the Milky Way. By comparing Amewakahiko to swan-bride tales from both Japan and China, | demonstrate
that it inherits both their fundamental structure as well as a detailed sequence of motifs. (Crucially, in Japan and throughout
East Asia, the swan-bride legend has long been hybridized with legends explaining the origin of the Milky Way.) The snake-
groom of Amewakahiko is the male counterpart of the swan-bride, and the differences between the two are as instructive as the
similarities; the changes made to the tale in altering the sex of the inhuman spouse suggest that the cultural imaginary of
medieval Japan could sustain the concept of a captive wife but not of a captive husband.

12:00 p.m.-1:00 p.m. — Lunch Break

1:00 p.m.-2:40 p.m. — Session 3
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SESSION 3-A: PEDAGOGY PANEL [ PUBLIC GARDEN ROOM |
Chair: Yuri Kumagai, Smith College

Panel Title: T THME | BHE . THMHE) 2BFTCEDLIHE KD b5 = & (Rethinking “Criticality”: What

Is Expected of Teachers Engaging in “Critical” Education)

WES, HUHIMEE 28 S Z L 2 PRABTOREICHT 2 Z L3 T<HV IR > T D, T EIEDOHBFOHITBNT
b WESERMOKEIAEEMEEFTRETORRET2MBIL L. HEAME) THOHR) 207y Fdy
71 Vo EXEEMOTERXPEATETEY, ICROFHEAFNVOBFRDH 2D S LHFITMA HEHME] 2% 5
LEOBEEMENBHSNDIBEMHAROND, Lo, TR LW HFENIITY oL 52 TiEeshd —J, £0
BEWRSLH Y FICHET @I ELELEWHFREBICH D L F XD,

ARANFNTRUEZES £9, BEBLEHOO HEHME] 20 5B8E =28 KT 25, —2HIF, KEKRFOH
BPRAARDRFTIT oI RETTFHNOSHERBELET D EVOIMEICH LT TE2H] THLHOIZ THE] 28RS
BEM O LN EEME b o T FAEDA 2 B a—fiRE b LT, B« FAEDOSHAE & HaBgE & WV 5 B O BRI
&L HHNBE RN PRI OWTEET S, “oRE, #HMEEREZ AN E Leh Y ¥ 2T A TERL B0
ETORSORLIBONPFEEOHHMALE S TLOITITEELZ L WO BRANSHAN & FEHEFEDORY L 20 LEwmT 2,
=Z=OR1F. BADOKRFERTHABEERRZBEL TV LFAEN, EEREHZEL T HHNTHD) 2 & DOEKRE KK
LTWLS BB ESIT 2, REOREKIZ, U E=>0@ETD MHLHME] OBKAZIRYIEY . [z b > THHINRESE &
R D0, E9 LI bFEEOHHMERA LD, TOTEE THLBENIIMBRD 1D DALV > Tz G
LikmaB LT, HHNBEEOH Y e BB L,

THEH M BREOHSHEDOMLREL VORI : B L ZAEDOBBOBEWVN S DEL]  (The necessity of social
transformation as the assumption of critical pedagogy: A case of the teacher-student gap in perception)
Neriko Musha Doerr, Ramapo College

PO EdZE  (critical pedagogy) 1%, FEENAS A OEBREHSOHECA T A X —2KMT L0 E LTHHTL,
FOHMEE G LIS EZWEL TV Z L2 BT (Giroux 1997) . ARFKIZZOHEUEL W OBANEHEL T 0,
T LCE IR O BALE AW IEHEC B > T 220 T, BIEENHFAEZ L LIt 5,

FWEFILT AV AORFEOHEIEN, 2 0 1 8FFFEW, HAOKFZTHMOER L HFCTHENEFZORELZT-
oo MASHEITEEC, BPEZ2E0AABIY bEEOTVEERFAENBEL T, ARETIE, ZOREOHK
FuTxl hDFEEDORISITONTOREDERERET S,

TrYxl PONFIIRFMNOSERBEZ O L, ThEb LI OFAERF LA NN ERE L AHEICHR A S —
EESTCEBRBZUSETEILEVI LDE -T2, HEFETA L F B a—T, REMNOIRRE L mbnoll Ti
W FHEETur el bO—HE LTERT S LWV RBRE B ORBICEMZ o7 vWH, TOFAEZ, K
FHENOIETT FNVMAREFRLZ 2RO IT LI & LIFEFEECH LT, BHHEDNY THARDORKFEORIZ )
] LEYELIRBEICFR LR R E o7 5 o7,

AFRETIE, ZOREERE D LIC, HATRCHEDONL BMEBEROPIHESUE L W IBESICEb - T 20 GEEH
HAS%E TEEEH] LEMEST TP, FEINMALTLD TLE2H] EATWE-ZL) | FLTHRIIFIC
HWHEEINHRETHD LV JHINBRIEORIEE FE T 5,

[ THEHI ] REEE L TOHATD L AKX | (Teacher's unscripted response as a "critical” pedagogy practice)
Yuko Takahashi, University of Massachusetts, Amherst
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TLEo, ZOREDXIICHANE FADORFENESR, MBPEXT00, FLEFEBENTELAINZOREZLNI D
THEEIR ) B L T 7E > T2 o0& 0T 5,

FTHHWTH D L] OEBHE: FABEAFTEFEPERCEREZRVBALKICRATE 2L D] (On being
critical: Student teachers' overcoming resistance against criticism)
Momoyo Shimazu, Kansai University

CLEDHEBICBOTHEHBICHIMEEZRSZ L 2RO 6, ZNEET DHANC HHUAMERLETH S 5, ARgEE
TIE, BEIRFFOREHCHEDOH Y HEk, BAORFFEO B AGEHEEEENHEEELZBL T HHWTHLIZ L] &
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FEET 570 DI L e DR AR T 5,

I THEHEIME] B ez &E - XD #HE &1L ? ] (Rethinking “criticality”: What is critical language
education?)
Yuri Kumagai, Smith College

AFETIE, ARV OZ00EEHECHELE THEHIM]  THEHE) v AEEOBEKRT 5 Z L2845 2 & T,
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SESSION 3-B: PEDAGOGY PAPERS [ THE FENS RooM ]
Chair: Junko Tokuda Simpson, California State University, San Diego

"JFL learners’ interpretation of the language of manga: Investigating role language and visual vocabulary”
Noriko Yabuki-Soh, York University

Manga, one of the most influential mediums of Japanese popular culture, makes use of various devices besides conventional
words and pictures. For instance, Teshigawara and Kinsui (2012) used the term “role language (yakuwarigo)” when observing
that in Japanese fiction, specific sets of vocabulary and grammar are used in order to associate them with particular character
types that are either assigned special roles or are minor characters that quickly appear and disappear. Cohn and Ehly (2016),
on the other hand, employed the term “Japanese Visual Language” to explain a variety of graphic elements such as lines and
sweat drops on characters’ faces, deformation and reduplication of body parts, as well as expository, patterned backgrounds.
The interpretation of such features relies on the knowledge shared between the creator and the audience. The present study
further examines the use of role language and visual vocabulary found in popular Japanese comics. Based on interview data, it
also explores how these features are interpreted by Japanese language learners. The results show that role language is highly
stereotypical and can sometimes be discriminatory, and that visual vocabulary is disseminated in different genres of manga.
The quantitative analysis of the interview data indicates that Japanese language learners who often read manga do not
necessarily have full knowledge of role language, whereas the accuracy of the learners’ interpretation of visual vocabulary is
correlated with the amount of exposure to manga. The qualitative analysis suggests that learners are curious about the
functions of these features. Pedagogically speaking, role language should be introduced into Japanese language teaching and
learning with caution because it could promote the stereotyping of specific groups of people. At the same time, role language
and visual vocabulary play significant roles in modern Japanese media, and appropriate understanding of them would be
beneficial to Japanese language learners.

TFEERLTHLRETED | GNEFARBR TS VI AAM] Z2ZBLTEL, RS VY rF—v a1
can present without a script! Enhancing presentation skills through bibliobattle by communicating with the
audience)

Junko Tokuda Simpson, University of California, San Diego

TVLEBYT—2a VOBMEITHERDNEDEBEL T T, MEPRICXLERERZ SNV DT B, G5 L., KR
WCHHITHERZSEDZLICH D, MBSO RFEREZEEZ R2EEOEDIZ, VBT —a r AFL0m ExH
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[ZHDOERAFNAN~NOEE . RBEFLOZHENOEHROWMBEIXIREZIN S DH] (The effects of extensive
reading on oral reading fluency: Does silent reading enhance fluency when reading aloud?)
Yuki Yoshimura, University of Masssachusetts, Amherst
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TEH®/T 4T 47 TODPeer Reviewd EEH]| (How would peer review support advanced-level writing?:
Examination of peer review process and learners' perceptions)
Sachiko Hiramatsu, Brown University
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SESSION 3-C: LITERATURE AND CLASSICAL JAPANESE SIG PAPERS [ Jamaica PonD RooM |
Chair: Paul Warnick, Brigham Young University

“Confusion over Cathay: Attitudes to Chinese material in mediaeval Japanese poetic criticism”
Thomas McAuley, University of Sheffield

The complex nature of premodern Japanese literary production, and Japanese writers’ use of a continuum of scripts and
languages, ranging from pure Japanese to pure Chinese, depending upon the genre, purpose and audience of their writing, is
well known, however, little attention has yet been paid to the critical attitudes displayed by judges and participants to the use
of Chinese material in the composition of waka poems presented for competitive consideration in uta’awase (poetry
competitions). Thus, this paper will present preliminary conclusions from an ongoing research project investigating the early
mediaeval poetry competition, Roppyakuban uta’awase (‘Poetry Contest in 600 Rounds’, 1193-94) and the conflicting critical
attitudes to material of Chinese origin expressed by the judge, Fujiwara no Shunzei (1114-1204), and one of the participants,
the monk Kensho (11307-1209?), who composed an extensive Chinjo (‘Appeal’) against Shunzei’s criticisms of his work.
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Roppyakuban uta’awase, its judgements and appeal are significant in this respect as the competition is the largest judged by a
single individual, Shunzei, the most significant and influential poet of his age, while Kensho’s Chinjo, by virtue of its length and
complexity, strongly resembles a work of poetics in its own right. Broadly, the two poets’ conflict covers the following areas:
use of Chinese vocabulary in waka composition; intertextual references to kanshi (Chinese poems) whether composed in Japan
or China; and intertextual references to other Chinese literary-historical sources. Analysis of their statements has revealed that
the poets vary between criticising the use of Sinitic vocabulary as unsuitable; are equivocal about overly Sinitic topics; praise
identifiably Sinitic inspiration for waka composition; and alternately praise and criticise reference to Sinitic sources as evidence
for critical positions on other waka in the competition.

“Fujitani's Kazashishoo”
Paul Warnick, Brigham Young University

During the middle of the Edo period, kokugaku studies emerged in Japan, based on scholarship in the areas of kogaku, wagaku,
and kagaku. The philological and exegetical approaches that characterized much of the kokugaku scholarship provided a
natural foundation for the development of kokugogaku studies that arose during this same period.

Fujitani Nariakira was a groundbreaking scholar of the time, a contemporary of the more well-known Motoori Norinaga.
Fujitani is one of the most eminent scholars of Japanese grammar, the first to systematically categorize parts of speech
according to their functions. He analyzed the Japanese system of conjugations, and is also known for identifying specific time
periods in the development of the Japanese language.

His two main works were Kazashishoo, published in 1767, and Ayuishoo, published in 1778. His analysis of the language
centered on four categories, based on an analogy to the human body, which he labeled as follows: Na (the body), which
included taigen; Yosoi (the clothing), which included yoogen; Kazashi (adornment in the hair or cap), which included fukushi,
setsuzokushi, rentaishi, kandooshi, etc.; and Ayui (a hem-binding cord), which included joshi and jodooshi.

Kazashishoo discusses 96 words or phrases. Fujitani’s analysis of each includes an interpretive, concrete explanation of
the meaning, the equivalent term in colloquial language, and representative examples of its use taken from prominent poetry
anthologies, such as Kokinshuu, Gosenshuu, and Shuuishuu.

This paper introduces Kazashishoo and discusses Fujitani’s analysis and its significance at the time and also for today’s
scholars. Examples of his analysis are included. A deeper understanding of his contributions provides a richer appreciation of
premodern Japanese. Fujitani’'s work is important in better understanding the language of premodern Japanese, premodern
Japanese texts, and the culture that produced those texts. Kazashishoo has application and significance in both linguistic and
literary studies.

“Patterns and puzzles: Allusive strategy in the Genji hinagata”
Michelle Kuhn, Yasuda Women'’s University

Extant kosode pattern books from the seventeenth century are filled with allusions to classical Japanese literature, however the
text is limited to short comments on color and construction. In the Genji hinagata (printed 1687) each pattern represents a
fictional or historical woman from classical Japan, sometimes by displaying her name as in the case of Murasaki from the Tale of
Genji. On the facing page, short texts introduce the woman and the pattern. Few designs are as simple as Murasaki’s. In
Fujitsubo’s case, the pattern does display wisteria, her namesake. Yet, the accompanying passage asserts that her pattern
represents a poem by Ki no Tsurayuki’s daughter. How can these two women, one fictional and one historical be linked? Like
answering a logic puzzle, the reader must make mental leaps from Genji to other classical sources to comprehend the design.
The woman who grasps this connection is the embodiment of Edo period education for girls.

Ayaka Baba (2012) has suggested that the artists who designed the kosode and artisans who executed the designs both
had sufficient literacy to create patterns adorned with kanji. The fact that the kosode wearers were also literate is undisputable,
but some have claimed that women read only primers and digests rather than the original texts. Prior research of this pattern
book has treated five of the twenty-seven classically inspired patterns. However disregarding the passages to interpret solely
the patterns has led to faulty conclusions. By focusing on the interplay between the passage and the pattern, this study will
show the complexity of textual allusion within the Genji hinagata and show that Edo women possessed a wide knowledge of
poetry and prose spanning the length of Japanese history.

“Teaching classical poetry beyond the "original": The case for manga Chihayafuru”
Lindsey Stirek, Ohio State University

In classical Japanese literature, we often give priority to the original work, teaching it in its modern translation or
simultaneously teaching classical Japanese as we teach the text. However, this neglects the current reality of classical works,
which do not exist only in their “original” form, if a true original is extant at all, but also in remediations. The latest and most
popular medium to contain the poems of Ogura Hyakunin isshu is the manga Chihayafuru, and I aim in this paper to
demonstrate that despite the general attitude of dismissal towards manga and popular culture in general, Ogura Hyakunin
isshu stands to gain from its translation into this medium rather than to suffer for it, and that this manga should be viewed as
part of the greater biography of this work as well as a legitimate means by which to introduce classical Japanese poetry to
students.

The manga Chihayafuru is a means for modern readers to understand classical poetry both through text, as the poems in
the manga are introduced in the original classical Japanese and modern translation, and through images, which contribute to
multimodal interpretation and cross-over between the world of the poems and the modern setting. Chihayafuru also has a large
fan-base and has been drawing younger readers to the sport karuta and poetry by extension, creating a new generation of
poetry readers. In this paper, I suggest that it is equally as important when introducing students to classical literature to
introduce the way it is read in Japan now, as these interpretations are part of an ever-evolving afterlife of the original work,
which, in the case of Ogura Hyakunin Isshu, is itself an afterlife of the original poems.
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SESSION 3-D: LANGUAGE AND TECHNOLOGY PAPERS [ RIVERWAY RoOM |
Chair: Satoru Shinagawa, University of Hawaii

MCT2EA L AABEERE KT 2FFE/R —AKEAFEF 2R L LHBTRAEOK R S —) (Utilizing
information and communication technology in learning Japanese pronunciation: Results of a longitudinal study
of an American learner of Japanese)

Takako Toda, Waseda University; Masako Okubo, University of Tokyo

HH DI NA— = FRZLEMITOHFERREIZL D7 10— ULMO0CDedXIZEHB W T, HRYIO B ARGEHE BEEHE L 725
[Japanese Pronunciation for Communication] (JPC)%20164FIZBHsE L. E7HWH 22 T\ 5, RiEEEOBREFAEFIISHS

FAEEXTEBY ., BUE, K#EEOZHEE Wk~ LK) ZXRICICTE2IEA L2 EFH#HE ONEMIEE 2 A T T
Wwo,

ARFZETIE, JPCEFIA L CREFE 247 - 2Bk B ARGE LUV DK E N FEFH IR L TR7BIOMTHE (B RHE,
AV B Ea— BRERE) 2FEBL, ICTEEA LIEFEEOFZCZH LN L, DRBIEEIT o7z, Bl ARFE L~V
DOFBRFEEMB L LT-DiX, FHEWHDE OV GBI E TOHARFEFE LRV | ZOMICED X 5 2RE %8 N7
b, BEBGHSTONERLNITEHDTHDL, Ry—ARZT 4 —OfER, L7 I TO LB TH
ol

BB IS v Ea—ffE»D, ERETY E— MERIZL > TITON D Z ENRZWVREEEIZBNT, 4+
TA L THOREFENARTH DL ENFINT, £, BREZEHT 2HGOATERE CIIRA 7T 4 7 LV DR
WRDODONDHZERHD &0 D ERBFREY L2 BERBEDEB LSV TH> THORERELZ RO TV FEEDOF
TENH SN o T,

EDICEAEREPE LD, BHRL Lo ThH (7278 b)) BXO T XA (ICRANED Z ERPL NS
oo AHEORERENA A =T IN0T WA, BBERFFBUCRHIBENER D 2 ENRINLEZ EITE D, FREDOFRA - FRE
TRV IR0,

“Pedagogical implications of language production exercises based on ASR technology”
Masato Kikuchi, Georgia Institute of Technology

The advance in automatic speech recognition (ASR) technology is accelerating. What did not work in ASR-2017 (e.g., Both J#[%
THEH -7 and ERFE TH A E - 72 became K7 THAH 72 in 2017) now works in ASR-2019. At first glance, the
current state of the art shows the accuracy of voice-to-text conversion seems to be near 100% with minor idiosyncrasies in
punctuation. Upon further investigation, I found certain recurring issues that reveal the nature of this technology including a
tendency to overcorrect (or normalize) the voice input (e.g, &7 v AF—KZMEAT became T U AX—FEEAT).
Google has made its ASR technology available to public through an Application Programming Interface (API) within Chrome. By
utilizing this currently free capabilities of Chrome, I have created Japanese language production exercises that can be used in a
language course as Web-based self-study activities to practice continuous speech in the target language. This exercise allows
learners to speak at their turns in conversations and each student turn is automatically transcribed into text. The transcribed
conversation can be saved as a text file and uploaded to any LMS to be reviewed by the instructor later. In this presentation, I
will demonstrate how this voice-to-text exercise works and discuss the quality of language production by students and native
speakers. Results of a pilot study of feeding conversational data exercise used in typical Japanese textbooks (e.g., {F A ) as
well as student production data will be critically examined in terms of its pedagogical implications.

“Quantifying the pedagogical importance of Japanese accent rules: Preliminary analyses of a new accent-annotated
corpus of elementary Japanese”
Aaron Albin, Kobe University; Ruilai Wang, Nanjing Normal University; Rie Oyama, Doshisha University

Japanese has numerous morpho-phonological rules involving pitch accent insertion (e.g., koko-ni vs. koko-NI-wa), deletion
(KObe + BIfu = kobeBIfu), and movement (taBEru vs TAbete). One of the many reasons why such rules are rarely incorporated
into classroom instruction is the immense complexity of the system. For example, the appendix to the Shinmeikai Japanese
Accent Dictionary (2nd edition) covers 100 topics spanning 116 pages. In order to be useful for teachers, such information
would first need to be filtered down to just the rules that are most frequent (and thus most communicatively important).
Unfortunately, this is currently impossible since no available study has attempted to quantify accent rule frequency using
corpus data.

To fill this gap, over a two-year period, a corpus was compiled representing every Japanese word and sentence in the
popular textbook series "Genki" (2nd edition). A total of six books were processed: first-year textbook and workbook, second-
year textbook and workbook, answer key, and teacher's manual. Since the corpus contains homeworks and in-class practices,
the result is a comprehensive picture of not only the linguistic input but also the output that a learner would experience over
the first two years of learning Japanese. Once transcribed, all 28,000+ database entries were annotated for pitch accent by a
team of phoneticians and trained native speakers. Using various computational tools (e.g. Web Chamame), this database can
now be mined to identify, for the first time, which accent rules are most common in classroom discourse.

This presentation will focus on analyses of the "Conversation/Dialogue” portion of the corpus, whose results suggest that
the set of rules that are frequent enough to merit teaching is somewhat simpler than Shinmeikai's 116 pages would suggest.
Moreover, the accent-related information that would need to be taught could in principle easily be integrated with the normal
grammar curriculum.
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“Evaluation of Japanese Handwriting Apps”
Satoru Shinagawa, University of Hawaii; Mayumi Ishida, Dartmouth College

It is not rare to see the Japanese language taught online these days. By using the available technology, it is possible to provide
sound files to improve listening comprehension; it's possible for students to record sound files and upload for evaluation, and it
is possible to obtain some help in reading such as reading tutor to help look up vocabulary. Students can send compositions for
feedback as well. However, when a Japanese course is taught online, one of the important factors of learning Japanese is lacking.
That is handwriting. In an online course, almost all submissions are made online. This implies that students type Japanese only
on a computer using a keyboard, and they have fewer opportunities to handwrite hiragana, katakana, and kanji.

With the advancement of technology, there are various tablet apps that recognize handwriting. With the introduction of
the 6th generation iPad and the Apple Pencil, recognition of handwriting became possible on the device by using the pressure
and angle of the writing device. This method is very close to writing with brushes. Presenters will discuss various apps which
make the handwriting of Japanese possible. Also, the pros and cons of each app will be reviewed, including the price of each app,
availability of the platform (i0S, Android), and ease of use. The audience will have a chance to see a demo of those apps and
obtain the knowledge of which apps meet their needs.

SESSION 3-E: PEDAGOGY PAPERS [ ARNOLD RoOM ]
Chair: Saori Hoshi, University of British Columbia

“Integrating language and content in the undergraduate capstone experience”
Aragorn Quinn, University of Wisconsin, Milwaukee

Japanese programs at US universities, teaching a DLI Category 4 language, have typically employed the “Adjunct Model” in
structuring their curricula. In other words, undergraduate courses are typically taught on parallel tracks, with Japanese
language courses on the one hand and English language content courses on the other. This model has remained relatively stable
since the first boom in university Japanese majors and programs in the US after the end of World War II. However, Japanese
programs are increasingly employing an integrated approach in curricula known as CBLI (Content Based Language Instruction).
This change is reflected in both course offerings at a wide range of institutions and in recent scholarship (Douglas 2017;
Brinton, Snow, and Wesche 2008; Crandall and Kaufman 2002). The success of CBLI initiatives suggests that combining this
framework with a capstone experience, another “high impact educational practice” (McGill 2012; Kuh 2008), could yield
positive learning outcomes for undergraduate Japanese majors.

This paper evaluates the recent implementation of a new set of capstone criteria for the Japanese major at a mid-sized,
access mission R1 institution. Beginning in 2017, this program replaced existing capstone criteria with a set of criteria based on
a CBLI model. This paper evaluates the effect of these changes on student learning outcome results and on the perceived value
to students of the capstone requirement itself. Through the use of anonymous surveys and using the “phenomeography”
methodological approach first employed by Emily Adler, this paper evaluates the costs and benefits of programmatic changes
to the capstone requirements over the course of the first five semesters of this CBLI-based capstone experience.

(A F—RXY FI =L R PTFOVINRAT A TRB ST LWEBOEE®RE | (Whatis an internet meme?
Trendy activities geared towards digital natives)
Yuta Mori, Leiden University; Ryosuke Sano, University of Florida; Brian Hagihara, University of South Florida
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“Examining the usefulness of the AP Japanese speaking tasks from a perspective of structural complexity”
Nana Suzumura, University of Hawaii

The AP Japanese exam is a large-scale high-stakes test. While the validity of its multiple-choice sections has undergone constant
statistical scrutiny, the validity of its free-response sections (speaking and writing) has rarely been examined. The present
paper is part of a larger study examining the validity of the AP Japanese speaking section. It uses Bachman and Palmer’s (1996)
‘test usefulness’ framework to investigate the usefulness of two speaking tasks (conversation and presentation) by comparing
the structural complexity of examinees’ responses for those tasks. The data was collected from 81 high school students using
four sets of conversation tasks and two sets of presentation tasks. The counts of adverbial subordinations, embedded clause
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structures, main finite clause-initial, -middle, and -final coordinating expressions were tabulated. Then their average frequency
ratios per main finite clause were compared between two task types using a two-way repeated measures ANOVA. There was a
statistically significant effect of task type on syntactic structures, suggesting that the conversation task and presentation task
elicited language samples with different syntactic characteristics. Post-hoc paired-samples t-tests found statistically more
adverbial subordinations and clause-initial coordinating expressions in the conversation task. Meanwhile, more clause-middle
coordinating expressions were found in the presentation task, meaning that clause-middle coordination expressions were used
to combine non-finite clauses to list actions and descriptions. No statistically significant difference was found for embedded
clauses. This suggests that the conversation task elicited structurally more complex language samples than the presentation
task despite the lack of preparation time. The present paper will discuss possible reasons for this surprising finding and
present ideas for improving the exam.

“The role of L2 instruction in the development of interactional competence: Japanese interactional particle ne”
Saori Hoshi, University of British Columbia

The present study examines the development of interactional competence (Hall, et al.,, 2011) by JFL classroom learners as
evidenced by their use of Japanese interactional particle ne in conversations with native speakers and peers. While studies have
investigated the development of an array of interactional resources by L2 learners in study-abroad and classroom socialization
contexts (Masuda, 2011; Ohta, 2001), research documenting learners’ use of such resources in an explicitly instructed setting is
rather scarce. This study explores the role of L2 instruction in learners’ ability to participate in assessment activity (Goodwin,
1986) through the use of particle ne for alignment moves and intersubjectivity.

The study implements pragmatics-focused instruction, incorporating awareness-raising and conversational activities, in a
third-semester Japanese class throughout one semester.

Qualitative analyses of pre- and post-instructional conversation data evidence learners’ changes in participation with ne
over time: while ne was predominantly used in agreement and formulaic expressions at the onset, ne emerged in follow-up,
initial, and extended assessments in order to invite the recipient (Pekarek Doehler, 2018) for negotiation of stance, joint
assessment of the current talk, and topic shifts. The findings also demonstrate a developmental trajectory in learners’ use of ne:
the mastery of initial-turn assessment ne appears to occur only after that of follow-up ne; in speaker turns, it requires the
ability to judge whether what is being assessed can be jointly relevant for co-participants’ alignment, whereas it seems easier to
do so in listener turns where the assessable has already been shared at the time of the receipt. This study offers pedagogical
insights to explore discourse-situated instruction of “grammar as an emergent system” (Bybee & Hopper, 2001) and how such a
proposed instructional approach enables learners to actively pick up affordances to express their own voice, one that reflects
more than learning from the textbooks.

SESSION 3-F: LITERATURE PANEL [ OLMSTED RoOM ]
Chair: Kendra Strand, University of l[owa

Panel Title: Statemaking and Storytelling at the Margins: Travel, Contact, and Border Construction in Medieval
Japanese Narrative

In medieval Japan, geographic borders were ambiguous regions where political power was articulated unevenly, and strategies
for representing geographic spaces were fluid and subject to continual redefinition. This panel introduces three journeys into
medieval border regions: each paper addresses a moment in which borders are tested, identified, reimagined, and asserted;
and each considers the resulting encounters across region, social class, or political and religious ideology. Together the studies
illuminate how notions of “Japan” are ideological constructions of land, landscape, and expressions of political power; and how
this occurs not from a geographic or political center but at the marginal space of the border. Kendra Strand examines the
consequences of an imperial court’s displacement from the capital into a political and cultural periphery. When losing control of
the imperial palace exposes his emperor to unprecedented levels of visibility and interaction across social class, Nijo Yoshimoto
uses clothing to reproduce the symbolic boundaries necessary for maintaining imperial legitimacy through social distance.
Sugiyama Kazuya explains the strategic act of “recognition” in an early-medieval account of a shipwreck on an island which may
not have been Ryiikyt but which is actively “recognized” as such, interrogating the peculiar creative logic at work in such acts
of identifying unknown territories at the edges of the known world. Patrick Schwemmer explores the imaginary universe of late
medieval Japan through materials from the Jesuit mission, including accounts of traveling bards singing ballads of Christian
saints’ lives; Japanese-language depictions of saints’ lives on dizzying journeys throughout the Mediterranean; and narratives of
Japanese traveling the world during the Age of Exploration, when knowledge of geography expanded rapidly even as it gave
way to a world that was both more connected and more neatly bordered, heralding in this way the end of medieval Japan.

“Fabricating space: Clothing, spectacle, and ritual space in Nijo Yoshimoto’s "’Solace of Words at Ojima’"
Kendra Strand, University of lowa

This paper examines how clothing is used to construct and demarcate ritualized imperial space in Nijo Yoshimoto’s travel diary,
"Solace of Words at Ojima" (1353). "Solace of Words" narrates a journey by Yoshimoto, as he accompanies Emperor Go-Kdgon
(r. 1352-1371) to escape a military attack in the summer of 1353. They take refuge in Ojima, a remote landholding in Mino
Province (Shiga Prefecture). Yoshimoto confronts the discomfort and instability of this unfamiliar place so far removed from
the imperial palace. At Ojima the imperial party must create a makeshift “temporary palace” and interact with a broad
spectrum of people beyond the typical courtier. Contributing to this social and political precarity in the periphery, Go-Kdgon is
now exposed to the gaze of warriors and “local commoners” who crowd along the roadside to witness the spectacle of a flurried
procession away from the capital.
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Rather than attempting to overlook or erase these moments of exposure, a response that would only emphasize their
vulnerability, Yoshimoto instead uses descriptions of clothing and architectural spaces to redefine and assert the boundaries
such objects produce: clothing and decorative fabric create a symbolic distance from commoners in close physical proximity;
courtiers adjust to the bizarre novelty of wearing rough but practical “warriors’ garb”; and vivid descriptions of Ashikaga
Takauji’s army shift the vulnerability of exposure away from the emperor and take pleasure in a spectacle of the potential for
violence these powerful men wield. Finally, when order is restored, Yoshimoto narrates an imperial procession that becomes
smaller and more exclusive as it crosses each successive boundary on the way back to the capital, in a conclusion that uses
outward appearance to reinforce social position and award access into the highly structured and regulated space of the
imperial palace.

“Recognizing Ryiuikyii: To the ends of the medieval Japanese earth”
Kazuya Sugiyama, Aoyama Gakuin University

This paper explores the margins of the medieval Japanese geographical imagination with reference to period maps and works
of literature. “Lost at Sea in the Rytkyis” (Hyoto Rytkytkoku ki) was written in 1244 by the monk Keisei (1189-1268). It
relates the experience of a group lost at sea during a voyage to Song China who come upon an unknown island, which may or
may not have been Rytlkyt, despite the title. The protagonists never actually go onshore or converse with the inhabitants of the
island: rather, they debate among themselves aboard ship just where it is that they have arrived, and their unanimous
conclusion is to “recognize” (shikibetsu) the island as Ryikyu. This act of “recognizing” an unknown land can be seen elsewhere,
and sometimes it involves outright misrecognition. Many early-seventeenth-century Japanese visitors to Angkor Wat in
Cambodia, for example, “recognized” it incorrectly as the Jetavana monastery (J. gion shoja) founded by Gautama Buddha in
India. To be sure, this is not only a Japanese phenomenon: Europeans also “recognized” the Americas as “India” in their own
way. This kind of allegorical cognition of the ends of the known world produces “things seen and heard” which from a modern
perspective might be seen as illusory, but the more unknown the territory, the more fanciful this medieval Japanese space of
geographical “recognition” becomes.

“A rapidly expanding universe: Travel and geography in Medieval Japanese Christian saints’ lives”
Patrick Schwemmer, Musashi University

In the Jesuit archive in Rome, there is a letter from late-1580s Japan which contains a previously unstudied account of a blind
Japanese slave boy, whose specialty was to play the “viola” (probably a biwa) and sing Japanese ballads of the Christian saints.
He is sent into the eastern provinces of the Kanto to tell his tales there, and his performances prove so popular among the
provincial nobility that they not only support him and offer to retain him as a hired bard: multiple young members of their class
also visit the Jesuit house in Sakai to learn more about this new religion. Among them, one Tokugawa leyasu also comes calling,
offering trading ports in his lands as he would later do for the Spanish in an attempt to set up a trade route between Acapulco
and what later became Edo. Meanwhile, in both collections of Japanese-language saints’ lives that survive from the Jesuit
mission, the opening stories are those of Saints Peter and Paul, and the versions used take the audience on a dizzying tour of the
Mediterranean world. Drawing more heavily on the apocryphal Acts of Peter and Paul than any biblical account, they relate the
Apostles’ magical battle before Nero with the evil wizard Simon Magus, who uses tengu magic to trick the Roman Emperor into
favoring paganism over Christianity. This paper considers this narrative material in the context of the rapidly expanding
worldview of late medieval Japan

Discussant
Christina Laffin, University of British Columbia

2:50 p.m.-4:30 p.m. — Session 4

SESSION 4-A: PEDAGOGY PANEL [ PUBLIC GARDEN RoOM ]
Chair: Noriko Fujioka-Ito, University of Cincinnati

Panel Title: " H ARBIEPLFRT—ZA~OBITORBEREZOMNBOZDDOHIF2F 2D KE] (Curriculum

Development to Solve Problems of Transition from Beginning to Intermediate Level Japanese Courses)
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[BIRBEEBOEBIIEIORPLFHRI—AD Y X2 T A~DBITOXK “(Strategies of bridging from
beginning to intermediate course curricula based on pedagogical theories )
Noriko Fujioka-Ito, University of Cincinnati
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THJRL XA ~DEBORNBITEZERTIHLVHRAIIZ 2T LLEM ] (How to improve elementary level
retention: A new approach and a new text)
Yoshiro Hanai and Shoko Emori, University of Wisconsin, Oshkosh
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SESSION 4--B: SIG PANEL: PROFESSIONAL DEVELOPMENT [THE FENS ROOM]
Chair: Junko Mori, University of Wisconsin, Madison (with Atsushi Hasegawa, University of Hawaii; Shinsuke Tsuchiya,
Brigham Young University)

Panel Title: Diversity, Inclusion, and Professionalism: Rethinking Goals of Japanese Language Education

In recent years, diversity and inclusion have become a major concern in academic and professional institutions. As educators,
we are responsible for creating environments where a diverse population of students can communicate beyond differences and
learn from each other, and for developing intercultural competence and disposition necessary for them to become an effective
member of today’s globalized society. Language classrooms present both opportunities and challenges in this regard. Building
on the results of a recent survey presented at the AAT] 2019 Keynote Session, this panel explores how goals of Japanese
language education can or should be reevaluated in this light.

The panel consists of a brief introduction by the panel organizers, four presentations described below, and discussion
among the audience. Presentation 1 delivers quantitative and qualitative analyses of the survey results that illustrate
contradictions or dilemmas between aspirational ideals and mundane practices. The co-presenters also reflect on the goals of
their respective programs and courses vis-a-vis the survey results. Presentation 2 discusses the significance of finding a balance
between diversity and language standard, sharing the perspective of a teacher trainer who works with an increasingly diverse
population of teaching assistants. Presentation 3, on the other hand, calls for paradigm change in Japanese language pedagogy,
comparing what has been accomplished in Spanish language teaching in the U.S. and the current state of Japanese language
education. Further, Presentation 4 introduces the perspective of “accidental” Japanese language teachers, who received training
in literature, film or cultural studies but were positioned to teach Japanese language courses.

The seven presenters represent diverse ethnic, linguistic, and disciplinary backgrounds and work at a wide range of
institutions from large public institutions to small private colleges. The range of perspectives and experiences shared by the
presenters, we hope, will prompt a lively and candid discussion involving the audience.

“Goals of Japanese as Foreign Language education: The Fall 2018 survey results and reflections”
Atsushi Hasegawa, University of Hawaii; Jisuk Park; Kimiko Suzuki, Haverford College; Junko Mori, University of
Wisconsin, Madison

With the ever-growing interest in diversity and inclusion in academic discourse, there is an urgent need to understand the
current status of JFL education and to reevaluate its mission in this light. In the fall of 2018, we conducted an online survey to
look into Japanese-language educators’ beliefs and experiences concerning diversity and inclusion, as well as their views on
professionalism. Invitations were sent out to major professional listservs in North America (e.g., AAT], CAJLE, SenseiOnline),
and a total of 355 teachers responded to the survey. The responses were analyzed quantitatively (including statistical tests)
and qualitatively (i.e., thematic analysis).

Quantitative data suggest that the survey respondents almost unanimously agreed on the importance of global and
translingual /transcultural competence as a crucial goal for JFL education. However, the items concerning the legitimacy of
language varieties (e.g., standard vs. regional dialects), the importance of accuracy (e.g., grammar, pronunciation), and the
views on Japanese culture (e.g., emphasis on uniqueness) received rather conflicting responses from the participants. Moreover,
qualitative comments brought up the issues of naitve-speakerism, nihonjinron, and heteronormativity ideologies as prevailing
in JFL education. In short, the survey results illuminate both converging and diverging perspectives of the survey participants
and contradictions or dilemmas between aspirational ideals and mundane practices.

This presentation highlights the analysis of the survey results concerning the goals of JFL education and our own
reflections on the goals of our respective programs and courses. By presenting our experiences working in diverse institution
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types (e.g. large state university, large private university, small liberal arts college), we would like to stimulate further
discussion with the audience.

“Finding a balance between diversity and language standards: A case of a Japanese language program in a private
university”
Shinsuke Tsuchiya, Brigham Young University

One of the challenges that language professionals face in our increasingly diverse communities is establishing a balance
between diversity and language standards. While Standard Japanese can be considered a common language to interact with the
majority of Japanese speakers who may not be accustomed to nonnative speech (ACTFL Proficiency Guidelines, 2012), the strict
requirement to follow the monolingual standard may disregard the legitimacy of multilingual speakers, including nonstandard
dialect speakers. An increasing number of researchers suggest that it is critical that language professionals rethink or even
resist the practices that reinforce the ideologies of standard language that may be entirely disregarding diversity (Doerr and
Sato, 2008; Tanaka, 2013).

Yet a recent survey indicated that many Japanese language educators still support the significance of Standard Japanese
(Mori, Hasegawa, Jisuk, Suzuki, 2019), and policies that support the monolingual standards (e.g. nonuse of English) are still
commonly implemented. While these language standards help ensure the quality of language instruction suited for monolingual
settings, they may also discourage variations among speakers especially when strict standards are imposed (Horwitz, 1996).
This is crucial for those who did not grow up in a monolingual Japanese community such as hafu or non-Japanese Teaching
Assistants (TAs), who make up more than half of the TA population at Brigham Young University (BYU). The changing dynamics
in teacher population calls for a need to address diversity and inclusion in the language program’s objectives to validate the
unique identities of multilingual speakers on personal and professional levels.

In my presentation, I will discuss pros and cons of setting standards in language programs and relevant findings
concerning the native speaker fallacy (Tsuchiya, 2019). Then I will share my shifting perspectives on errors, interlanguage,
dialectal differences, and certain “nonstandard” practices (e.g. codeswitching) in my experience of training, hiring, and
supervising TAs at BYU.

“The case for paradigm change in Japanese language pedagogy: Accommodating calls for diversity and inclusivity”
Mahua Bhattacharya, Elizabethtown College

It is difficult to ignore recent calls for change in the manner in which Japanese is taught in the US. A recent survey presented at
the AAT] 2019 Keynote Session indicates that an ideology of monolingualism, which has dominated the mindset of pedagogues
in the country, is being challenged from multiple fronts. This includes conditions on the ground-i.e., a shortage of native
Japanese language teachers, compulsions to train foreign teachers to teach Japanese, etc.-but also governmental mandates that
insist on a more diverse and inclusive curriculum reflecting domestic conditions in the US.

This paper will explore the possibilities of a different format of language pedagogy that emanates from Spanish language
teaching in the US. Valdes makes excellent suggestions about how to negotiate similar mindsets in Spanish language teaching in
the US which privilege Spanish spoken in Europe and attempts to ‘correct’ the ‘Spanishes’ spoken in Latin America (Valdes, et
al: 2003). She indicates that the contents of textbooks should be reexamined and, wherever possible, diverse worldviews
incorporated.

To do this effectively for Japanese language pedagogy, collaboration between native and non-native speakers should
become the norm. Most Japanese language textbooks used in the US today tend to imagine a Chomskyian ‘ideal speaker’
through which the language operates. What is needed is to pry open that imagined world and make it interact with the
environment in which the language is used. This means making the language more ‘real” What is considered an ‘ideal’
language-with certain norms dominating its structure (such as a certain kind of pronunciation, vocabulary usage, and even
grammatical structures that demand ‘correctness’)-needs to be reevaluated. This presentation will examine some textbooks
and show how such measures can be taken. Once we are more mindful of the ideological biases we share in how we use
language, we will be able to take the first steps towards creating a more inclusive world.

“The generalist dilemma: How accidental language teachers could help Japanese pedagogy”
Brian Dowdle, University of Montana

Generalists—faculty who teach both Japanese language and English-based curriculum—face a dilemma: are they language
teachers or are they teachers of another field? The short answer is that they are both. However, many generalists, especially
non-applied linguists find themselves working as “accidental” Japanese language teachers, since originally they were trained in
literature, film, or cultural studies. In their mind, they are first and foremost teachers of those fields—not language. As a result,
they may not have an academic identity of being a Japanese language teacher, per se. What does it mean for the field of Japanese
language instruction that a non-insignificant number of practitioners are doing so by accident?

As this presentation will show, the generalist’s dilemma provides a window into larger problem of diversity in Japanese
language instruction and its relationship to Japan studies. Generalists are important to the field and maybe incorporated
further into the archetype of Japanese language instructors, rather than feeling like second-class citizens. On the one hand,
Japanese language specialists need to accept generalists a key contingent of Japanese language teaching. On the other,
generalists should be encouraged to embrace their dual identity, because it is part of the future of Japanese pedagogy and Japan
studies.

Finally, generalists who are accidental language teachers provide opportunity to think about the learning outcomes of
language teaching. Japanese linguistic training should not privilege abstract linguistic skills alone. Rather, it should try to
highlight applied linguistic competences. This is what generalists offer: diversity of instruction in literature, film, and cultural
studies, coupled with linguistic excellence. Generalists provide models of excellence in language as well as cross-cultural
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competencies. They show the values and skills of a liberal arts education with broad exposure to ideas and methodologies from
across the fields comprising Japan studies.

SESSION 4-C: SECOND LANGUAGE ACQUISITION PAPERS [ Jamaica PoND RooM |
Chair: Masumi Reade, Sophia University

TRERZEDOJFLEEHFICLAAAREDOELFEDEE (CI: Conversational Implicature) DIERIZDOWT]
(Understanding intended meaning of Japanese conversational implicature (implications in Japanese) by JFL
learners in U.S. colleges)

Masumi Reade, Sophia University
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"Language learning as translingual practice in a Japanese restaurant in Toronto”
Hae Ree Jun, University of Wisconsin, Madison

This study explores language learning as translingual practice. Translingual practice describes the ways in which people draw
on diverse linguistic and non-linguistic resources for communication (Canagarajah, 2013). To examine how language learning
is integrated in translingual practice, this study draws examples from the interviews conducted with two participants from
Spain and Korea who work in a Japanese restaurant in Toronto. At the time they started working in the restaurant, the
participants had previous knowledge of Japanese, which is however limited to the basic expressions such as a common greeting.
On the other hand, other Japanese verbal routines, such as greetings toward customers, numbers, names of food and drink
items, and calling out orders, are adopted not only to communicate orders between different areas of the restaurant, but also to
promote the Japaneseness of the restaurant. While the participants have faced challenges at first in engaging the ordering
practice, they gradually become able to fully perform the ordering practice. In doing so, they strive to not merely memorize the
literal meanings of Japanese expressions, but adapt various linguistic and non-linguistic resources at their disposal to
compensate their limited proficiency of Japanese to effectively perform the ordering practice of the restaurant. Therefore, this
study broadens the scope of language learning to learning how to deploy and arrange various linguistic and non-linguistic
resources necessary in learners’ everyday activities. This study thereby suggests the theoretical and pedagogical implications of
taking language learning as translingual practice.

[FURA v av DBECZBVWTEFFILEOIOIRMHATHLREL VDL, (What do language learners find
difficult as a mediator in discussion class?)
Noriko Hamada, Akita University; Aki Kubo, Tokyo International University
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(A Fa—TalzIbeBLTIWVWEERICARDZLEE 25 (Learning to be a good interviewee through an
interview project)
Naoko Takei, Simon Fraser University
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SESSION 4-D: LANGUAGE AND TECHNOLOGY AND PEDAGOGY PAPERS [ RIVERWAY RooM ]
Chair: Nobuko Chikamatsu, DePaul University
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(Translanguaging in a COIL (Collaborative Online International Learning) translation course between Japanese
and U.S. college students)

Nobuko Chikamatsu, DePaul University; Akiyoshi Suzuki, Nagasaki University
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MZER M~ F A5 1 7OER : BER#E ] (Developing multimedia OER for Generation Z with a new approach
and twist: World premiere and project report)
Yuko Kato, Austin Communicty College; Junko Hatanaka, University of Texas, Austin; Nobuko Koyama, University of
California, Davis
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(T4 Y —NFlipgrid&fli~727 7 ZTEBORS - REDOERLZRZRE I a=r—v a2 HEEL T
(Using Flipgrid to promote active and effective interaction and communication in the Japanese classroom)”
Yasuko Shiomi, University of Massachusetts, Amherst; Ayako Tanemura, Boston University
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“Three formats of delivery for a beginning Japanese language class: Reflections on hybrid, flipped and face-to-face
instruction”
Nina Langton, University of British Columbia, Okanagon

Technological advances in the past decades have allowed us interesting options for delivering content and instruction in our
Japanese language courses. While there are many and obvious advantages to frequent and regular face-to-face contact with
students, particularly beginning language students, the technical affordances of online delivery systems also offer benefits to
both students and instructors. Hybrid courses, where instruction and interaction are mainly conducted online and
supplemented with an element of face-to-face contact, can work well for learners who require flexibility in scheduling and
physical access, as well as learners who require more time to process spoken language. However, grades, successful completion
rates and student satisfaction can be lower compared to face-to-face classes. Flipped classes, where students have initial
contact with new material and concepts outside the scheduled class time and then undertake active learning and cognitively-
demanding activities during class time when they have direct access to peers and experts who can help them, have shown great
potential. Finally, traditional direct instruction in face-to-face classes is a familiar format for both learners and instructors and
has tended to be the standard by which other formats are judged.

This presentation reports the reflections of an instructor who has taught the same first-semester Japanese language class
in these three different formats. The presentation will offer quantitative results comparing demographics, successful
completion rates, and grades on various components, as well as qualitative results from student comments and observations
from the instructor. Finally, the presenter will provide suggestions for how to adapt and apply some of the most beneficial
elements of each format to the others in order to get the most out of all of the delivery methods.

SESSION 4-E: PEDAGOGY PAPERS [ ARNOLD RoOM ]
Chair: Kyoko Matsui Loetscher, Columbia University

VY=V ¥V Xy VI =% 77 Fu—FRESVILRR « REBBI AT 7 0P FOERERRE
(Collaborative writing project among college and high school using Social Networking Approach)
Aya McDaniel, Georgia Institute of Technology
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[HAFE FATHOLENEEZHRI -7 47 - R¥EIP—0OHAFH B—] (Implementing gender diversity topics
in Japanese class: From the perspective of Queer Pedagogy )
Aya Yamakawa, Earlham College
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“Moving honorifics beyond the classroom: The Linguistic Landscape and the instruction of Japanese ”
Kunihiko Homma, University of Hawaii

This study presents a pedagogical approach to the instruction of Japanese honorifics, or 'keigo,’ by utilizing the Linguistic
Landscape (LL) in Hawai'i, where Japanese signage is abundant, including signs featuring keigo. A growing body of research has
incorporated the rich semiotic resources in LL into language pedagogy, but the heretofore-pedagogical applications for
languages other than English are scarce. The mastery of the appropriate use of keigo, because of its morphological complexity
and the indexical nature of keigo as social deixis, is challenging for both learners and instructors. Previous studies dealt
with keigo as a marker of hierarchy and a strong reflection of language ideology. To challenge this static view of keigo, recent
sociolinguistic studies have discussed its contextual and individual diversity. Nevertheless, JFL classrooms have not yet
completely outgrown their exclusive dependence on norm-based prescriptive keigo instruction within the easy-to-grasp
framework of the hierarchy associated with Japanese uniqueness. Thus, there are calls to set up concrete approaches reflecting
sociolinguistic findings that reveal its real linguistic diversity. In response to Sayer's (2009) suggestions and Rowland's (2013)
practice of using LL as a pedagogical resource, 22 university students carried out a field assignment to take photographs of the
LL related to keigo and wrote reflective essays. A thematical analysis of their essays showed that their LL observation in their
community acted as training when thinking about keigo's pragmatic functions in space and extended discourse. It also
contributed to the development of their language awareness and critical literacy. While realizing the value of learning
normative uses of keigo, they noticed a variety of sociolinguistic findings such as the variation in keigo that few textbooks could
effectively teach and questioned the concept of 'standard' keigo. This study bridges academic research and educational practice
and opens the possibility of practicing critical pedagogy in language courses.

=y aVbTUry—0FR : FEHN T Tu—Fick b3 7uv=7 FEIEEFE DR A (Fostering global
competence: Report on project-based learning using interdisciplinary approach)
Kyoko Matsui Loetscher, Columbia University
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SESSION 4-F: LITERATURE PANEL [ OLMSTED ROOM ]
Chair: John Holt, Portland State University

Panel Title: Our Bodies Are Not the Same: Body, Sexuality, and Gender in Manga

Manga (Japanese comics) has emerged as a central medium for exploring gender and sexuality, both in terms of what it means
for Japanese producers and consumers, as well as its significance for a growing international audience—many of whom first
found a sense of community in fan groups for queer manga. This panel expands the conversation surrounding queer manga in
the West by examining foundational authors, genres, subgenres, and forums that are integral to the exploration of queer and
unconventional identity in Japan, but largely unknown in Western manga and queer discourses. Through integrating key
figures of the shojo (girls’), shonen (boys’), and josei (women’s) manga genres ranging from the 1960s to the present, this panel
proposes that mainstream manga has long destabilized body sameness and sexual orientation across genres, rather than just—
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or even primarily—in the boys’ love subgenre. We consider how genre conventions (horror, romance, and action) come into
play in alternatively reinforcing conservative norms and allowing for the possibility of critique and deterritorialization. A
central theme of the panel is how key manga creators who have received little critical attention in the West, such as Umezu
Kazuo and Maki Miyako, challenge genre conventions by destabilizing tropes surrounding sexing and gendering bodies. By
theorizing identity, both in terms of content (transforming bodies and transformed gender) as well as how fans and readers
consume and form communities around manga, our panel demonstrates manga’s role in contemporary struggles to (re)define
agency, body, voice, sex, and gender.

“Representation of the female body in Maki Miyako’s women’s manga”
Hiromi Dollase, Vassar College

My presentation will focus on female manga artist Maki Miyako’s works for mature audiences. Maki, who debuted in 1957, is
generally known for supporting the development of shojo manga [girls’ comics] culture during its nascent era. However, around
1970, Maki made a sudden transformation as a mangaka [manga creator]| of josei [women’s] to the seinen [young men’s] genre,
shifting her target readership from girls to women. Released from the conventions of shdjo manga, Maki began employing the
cinematic gekiga style associated with serious, realistic, hard-boiled men’s comics in works that thematized women'’s love and
sexuality, often graphically portraying female bodies. She often depicted promiscuous single working women having romantic
relationships with married men. Married women that do appear cannot constrain themselves to domestic roles; not to be
trapped as perfect wives, they have extra-marital affairs. Her stories always feature struggles for dominance and control
between women and men, in which women'’s bodies are treated as a site of conflict.

Although Maki’s career spanned multiple decades, my analysis focuses on her works from the 1970s, at a time when
women were transforming the manga world by rejecting conventions that had heretofore confined shéjo manga’s narratives. In
these works, Maki examines women’s interiority and psyche through motif, symbolism, and visual stylistic devices, often
engaging with the work of female fiction writers such as Tamura Toshiko. Maki’s shift from shdjo mangaka to josei mangaka
demonstrated that manga’s potential to express women'’s sexuality and physicality in the visual language of men’s serious
comics.

“The illusion of sameness: Umezu Kazuo’s Snake Girl ”
Jon Holt, Portanld State University

Umezu Kazuo (1936- ), like Mizuki Shigeru, catapulted to success with his monster stories that scared younger readers in the
1960s yokai boom. Umezu skillfully used his background in shdjo manga to captivate and torment a new audience. He wedded
the fear of the unknown with other genre elements, such as everyday life (seikatsu) and interiority (naimen). Umezu often used
female snake creatures to antagonize his girl protagonists, as in Snake Girl (Hebi shojo) and “Snake Lady” (“Hebi obasan”).
Using the former, his most recognizable horror-shojo manga, I explore how the illusion of sameness between the protagonist
and her near-identical girl friend, who becomes the Snake-Girl antagonist, generates repulsive fears of female identity.

In Snake Girl, the Yamabiko sisters must to save their look-alike classmate Yoko from Mother Snake and snakehood. That
the sisters and the classmate look alike is intimately tied to what Deborah Shamoon has termed shojo manga’s “aesthetic of
sameness,” in which girl bestfriends, aka “sisters,” are generally depicted as nearly identical. With “sister relationships” the
protagonist’'s mind becomes seemingly more accessible to readers precisely through doubling the same-sex partner
(homosocial or homosexual). Umezu turns this familiar similarity into a tool to incite dissonance and ontological horror, by
asking readers what happens when their pure girl double selves are corrupted or they begin to feel more snake than shajo. With
his 1960s shojo manga, Umezu foreshadowed the more experimental 1970s shgjo artists, who extensively explored sexuality
and bodies, by similarly exploring anxieties and fear of the self.

“Boys who crossed borders: Representations of male genderqueer identities in shojo manga”
Keiko Miyajima, Adelphi University

Since its inception, shdjo manga has long engaged with narratives of gender non-conformity. In particular, female cross-
dressing has been read as a symbolic act of resistance by women to imaginatively set themselves free from gender restrictions.
However, there are also a number of cross-gendering male characters, which have not garnered much academic attention. This
paper will examine the figures of cross-dressing, cross-gendering men in shojo manga since the 1970s, in particular in the
works of Oshima Yumiko, Tada Kaoru, and Higashimura Akiko, and demonstrate how such characters embody girls’ desires and
needs for non-heteronormative models of masculinity and romance.

Compared with other members of the Year 24 Group, who more explicitly explored sexual/gender issues, Oshima’s works
are known as quintessential shdjo manga, embodying girls’ dreams for ideal romance with happy endings. However, some of
Oshima’s works highlight gender-fluid boys willing to perform an opposite sex or gender role, reflecting how shojo-manga
artists reject patriarchal masculinity. Oshima’s frequent portrayals of male cross-dressing and trans-identification anticipate
the emergence of genderqueer figures in shojo manga, exemplified by Tada's and Higashimura’s works.

Representations of male trans-identities in these texts indicate both shojo readers’ desire for heterosexual romance and
their need for non-threatening, gender-variant men. Quite often, a boy’s gender-crossing act or behavior plays an important
role in developing the heroine’s romantic interest or psychological attachment, making him an ideal figure with feminine
sensibility. Thus, the relationship between him and the heroine can be read as a non-heteronormative relationship evoking
female homoerotic intimacy.
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“I'm proud I was born me”: Blue Flag’s queer and feminist dialogue in Shonen Jump Plus)
Mia Lewis, Stanford University

KAITO’s Ao no furagu (Blue Flag, 2017-now) has created a queer-positive, feminist community on Shonen Jump Plus—the
online forum of Japan’s most popular manga magazine, Weekly Shonen Jump. Serialized online-only, Blue Flag is accessed as an
image-link amidst a wide array of works, from sports to erotic manga, new works to classics. Blue Flag plays upon tropes and
genre conventions employed in these surrounding series, confounding our expectations, and at the same time encouraging
heartfelt conversations about contentious social issues in Japan today, including the stigma faced by LGBT youth and the impact
of sexual abuse. Throughout Blue Flag, KAITO asks readers what gender does and should mean. As the series progresses, it
transforms from a quiet story of high-school life into a forum for debating social issues via disembodied monologues and
character dialogues, often combining logic, ethics and experiences. While Weekly Shonen Jump is often criticized for sexist and
misogynist comics and professional practices, Blue Flag’s comments section features up to a hundred comments per day
seriously discussing issues including LGBT stigma and gender stereotypes, thereby creating a safe space on Shonen Jump’s
website for these difficult discussions. My talk addresses the different ways in which LGBT, queer, and gender issues more
broadly are discussed on multiple levels in Blue Flag by considering not only the manga’s literal dialogue, but the dialogue
between commentators as well as that with other Jump works.

4:40 p.m.-5:30 p.m. — Keynote Session (The Fens Room)

Keynote Presentation: Epistemic Asymmetry and Involvement: Another Look at the Sentence-final
Particle yone

Naomi McGloin, University of Wisconsin, Madison

Sentence-final particles have been the subject of many studies. Ne and yo, in particular, have been intensively investigated from
various perspectives. Ogi (2017) roughly divides these studies into five groups: syntactic, cognitive (e.g., Kamio 1990; Takubo &
Kinsui 1996), illocutionary force (Uyeno 1971), Interactional (e.g., Morita 2005; Hayano 2013) and social (e.g., Cook 1992). The
particle yone, on the other hand, has been less studied, although substantial works do exist, represented by Hasunuma 1992,
Nazikian 1996 & 2018, Izuhara 2003, Ohso 2005, Asano-Cavanagh 2011, Saigo 2011, Hayano 2013, and Xu 2016. Since both
yone and ne are said to have the function of seeking confirmation or agreement, or showing rapport, the difference between
yone and ne has been somewhat elusive. In the present presentation, [ will attempt to delineate their usages, in conjunction
with the notion of ‘involvement’ as developed in Lee (2007) and Ogi (2017). I will also briefly touch upon how these items are
dealt with in Japanese textbooks and will reflect on how we can make such findings relevant for Japanese language teaching.

Other AAT]J-sponsored Events in Boston

Friday, March 20, 9:00 - 10:45 a.m., Hynes Convention Center, Room 200, Level 2
Beyond Content-Based Instruction:

Japanese Language Collaborations with Japanese Studies to Optimize Learning

This panel is part of the Association for Asian Studies program and requires registration for the AAS conference.
Chair: Anna Zielinska-Elliott (Boston University)
Panelists:
Nobuko Chikamatsu (DePaul University)
Hideki Hara (Japan Foundation - Los Angeles)
Danielle Rocheleau Salaz (University of Colorado)
Emi Yamanaka (Boston University)

At a time when both Japanese studies and Japanese language programs are under pressure to maintain stable enrollments and

attract a growing and diverse population of students, collaborations among faculty across departments in language and studies
areas are offering a wider variety of courses that give students opportunities to expand their language skills and connect them

with other areas of study.

This round table session describes creative ways in which Japanese language and Japanese studies faculty are collaborating on
innovative learning experiences for students. Participants will describe courses that integrate language and content in subject
areas that include literature, history, environmental studies, religious studies, history, philosophy and ethics, media studies,
business, and other specialties. Students majoring in Japanese are able, for example, to earn credit toward their major by
participating in a special section of a modern history course in which they read original source materials in Japanese with the
help of a language assistant. Alternatively, they read short literary works in the original to supplement their study of the work
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of popular Japanese authors in translation. Students with varying levels of Japanese language skills were able to participate in
varying ways in the integrated class.

After specific examples are presented, a general discussion will focus on the role of collaborations in expanding Japanese
studies offerings at a variety of institutions; the possibilities for new initiatives like the CLAC (Culture and Language Across the
Curriculum) Collaborative and the US-Japan COIL (Collaborative Online International Learning) Initiative; and future directions
for Japanese language and Japanese studies in the US academy.

Friday, March 20, 7:30 - 9:30 p.m., Boston Common Room
Classical Japanese SIG Roundtable and Meeting (AAS registration not required)

Transmission of knowledge and praxis in the traditional literary arts of Japan usually occurred orally from master to disciple.
Wider distribution of a master’s teaching, or the practices of a school, was made possible through manuscripts which often took
the rhetorical structure of a dialogue—a mondé—between the master and a student. For the 2020 Classical Japanese Special
Interest Group meeting at AAT] in Boston, we would like to mimic the mondo format in order to create an inter-generational
discussion about bungo pedagogy best practices. To facilitate this discussion, we have asked an experienced teacher of classical
Japanese—Joshua Mostow of the University of British Columbia—to engage in a dialogue with a less experienced teacher—
Ariel Stilerman of Stanford University. Their questions and answers will be the springboard for a discussion among meeting
attendees centered on issues such as materials, methodology, “branding,” and the future trajectory of bungo teaching and
learning in the West. Please join us for what will surely be a stimulating and useful discussion.



