AAT] 2019 Annual Spring Conference

Sheraton Denver Downtown Hotel, Denver, Colorado
Meeting Rooms (Plaza Concourse Level): Plaza Court 1, Plaza Court 2, Plaza Court 3,
Plaza Court 4, Plaza Court 5, Plaza Court 6, Governor’s Square 14

Thursday, March 21, 8:30 a.m.-5:30 p.m.
(On-site Registration and Check-in: Plaza Concourse Lobby)

Papers whose titles and abstracts appear in Japanese in the program will be
delivered in Japanese; those with only English titles will be delivered in English.

8:30 a.m.-10:10 a.m. — Session 1

SESSION 1-A: PEDAGOGY PANEL [ PLAZA COURT 1 ]
Chair: Shigeru Osuka, Seton Hall University

Panel Title: Y —3 %N« Xy I —F 77 Fa—F LD ARBIEXFHMEELEZE 2D IV —KRIAT 1 TEHB DL
L TJ (Toward the Future of Japanese Writing Assessment in the Context of a Social Networking Approach: Case
Studies on Creative Relay Writing)
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T ] (Cooperative evaluation for Japanese beginners’ creative relay writing )
Aya Okada, University of Oklahoma
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(Collaborative writing assessment: A case study on Japanese intermediate creative relay writing )
Shigeru Osuka, Seton Hall University
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of effectiveness and issues in creative relay writing through critical thinking )
Kiyoshi Noguchi, Sophia University; Kazuko Tanabe, Japan Women'’s University
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Discussant
Yuki Matsuda, University of Memphis

SESSION 1-B: LANGUAGE AND CULTURE SIG PANEL [ PLAZA COURT 2 ]
Chair: Fumi Yamakawa, Toyo University

Panel Title: B ARFEZBLIEIL - ~DORHY: B RFBHE LKL ~DIRRS ] (Diversify into Culture and
Community through Japanese Language Study)

Panel Abstract: AR/XFX)VClix, SiEE b Z VBT O CIER<MEZRAL AARFELZBE LI UL - 2~ RN
V] 2% —U— K& LT, ZNEFNERZU0 N5 BAFELEIZB T 2 28LICHT 28-S 21T,
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Do

&L 2B %4 OB (Experiential learning by diverse exchange students during study abroad in

Japan)
Fumi Yamakawa, Toyo University
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%2 | (Teaching language and culture with TILT: Support diverse students to succeed in college and their future
learning)

Akiko Takamatsu, Cascadia College

AREXOHWIL, SRR EREZFREOPEENEE L AAFEHENT, 78 - b2 D BEIZEWE(TILT: Transparency in
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232 BARXE : B 72EHER. KREBIZ A ARFHE THVWSEIE! (Japanese culture to diversify:

Hidden performing arts, the purpose of using Taishu-Engeki (Theatre of/for the Masses) in Japanese language
education)
Yumiko Naito, Washington and Lee University
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[EEFETRRBR | EVRABAFBOLSEL, ¥ VT LS ~22 N B AEEME] (Diversify business Japanese
with business case studies, promote career exploration and community )
Yoshiko Fujii Gaines, Baylor University
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LOBRND B TUTE TN EZDEoMT Lo TWVWD I ENRHALNIT o7z, ZTOENG, REMIEEE X AH
KT T AZHRY AND Z LT, HarREROFEAIZLE S THHEINNTERODHDH 7 TAIZTELOTEHRWNEE XD,

SESSION 1-C: SECOND LANGUAGE ACQUISITION PAPERS [ PLAZA COURT 3 ]
Chair: Jae DiBello Takeuchi, Clemson University

[TAV B EAARACBITAFBEII 2= —Ta OO EAFEERBED [K3&] OELV ] (Differences in
‘noticing’ of learners of the Japanese language in learning taigu communication in the United States and Japan)
AKiyo Sasaki, International Christian University
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“L2 Speakers and keigo: Problematizing what it means to be a speaker of Japanese”
Jae DiBello Takeuchi, Clemson University

This study examines ideologies of keigo use to problematize the question of second-language (L2) speaker legitimacy.
Appropriate use of keigo (Japanese honorifics) is described as essential for first-language (L1) Japanese speakers to become
full-fledged “members of society” (e.g., Dunn, 2013). For learners of Japanese as a foreign language (JFL), acquiring keigo
competence is one of the most challenging tasks, and research documenting this difficulty is well established (e.g., Carroll,
2005; Miyamoto-Caltabiano, 2008). Numerous studies also examine how L2 speakers approach or resist using keigo (e.g.,
Ishihara & Tarone, 2009; Siegal, 1996). However, most studies focus on classroom or study-abroad contexts (e.g., Yoshino,
2018), thereby overlooking important experiences acquired through long-term residence in Japan. Further, researchers have
not considered the connection between 1) speakers’ beliefs about the importance of keigo for L2 speakers and 2) the legitimacy
accorded to L2 speakers as speakers of Japanese. This study uses qualitative methodology to examine L2 Japanese speakers
who are long-term residents, along with their L1 Japanese counterparts; a central concern is how ideologies about legitimacy
are revealed in participants’ beliefs about keigo and L2 speakers. Study participants include L2 Japanese speakers who have
lived in Japan for ten years or more, and L1 Japanese speakers who are spouses, friends, or coworkers of the L2 participants.
Data include qualitative interviews and ethnographic observations of daily life activities. Findings from thematic and content
analysis demonstrate that ideologies which “excuse” L2 speakers from keigo-use inadvertently deny them status as legitimate
speakers. These findings underscore the fact that legitimacy is often tenuous for L2 speakers and highlight the need for a more
nuanced understanding of what it means for L2 speakers to be legitimate speakers of Japanese. The findings also have
important implications for the teaching of JFL and the teaching and learning of keigo.

“Changing topics and non-native fluency in Japanese”
Natasha Rivera, New Westminster Secondary School (British Columbia)

The shifting of speech levels in Japanese has been studied (Nakayama 2008, Jones and Ono 2008) in general in the context of
conversations between native speakers, but few studies have investigated how non-native speakers switch styles and
politeness level. As Nakayama (2008) demonstrated, native speakers generally change styles based on comfort level with a
person or a topic's sensitivity showing respect for that person or topic. In contrast, I will show that non-native speakers of
Japanese often do not make such distinctions. I will show that it is a student's familiarity and interest in a topic that tends to
increase fluency in their speech; this is reflected in more rapid speech and is accompanied by use of the plain style due to their
excitement of finally being understood.

The primary data for the analysis comes from five 20-40 minute conversations between a native and non-native speaker
who had not previously been acquainted. I will show how the non-native speaker's comprehension of a given subject increases



their seeming fluency and leads to a shift into a more relaxed style. I demonstrate that when the non-native speaker initiates
the topic, particularly in talking about herself, something with which she is very familiar, or a topic she discusses frequently in
Japanese, the conversation becomes the most fluent and informal. The results of this study suggest techniques that can help
non-native speakers increase comfort and fluency in Japanese and improve the Japanese learners’ ability to speak the language
in a conversational setting.

TEARBZIBCBITBZ 7 FOBRIZOVT] (The effects of prompts on learning Japanese as a foreign
language)
Megumi Fujio, California Institute of Technology
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SESSION 1-D: LANGUAGE AND TECHNOLOGY PAPERS [ PLAZA COURT 4 |
Chair: Takako Aikawa, Massachusetts Institute of Technology

“Twenty years of Japanese CALL: A review of major findings and suggestions for future directions
Abigail McMeekin, University of Lethbridge; Erica Zimmerman, United States Naval Academy

Since Nagata’s (2002) and Nakajima’s (2002) volumes on computer assisted language learning (CALL) for Asian languages,
Japanese as a second and foreign language scholars have rigorously researched CALL and how it can be used effectively for
learning and teaching Japanese. However, Japanese CALL studies rarely make it into major reviews of technology use in second
language teaching/learning (see Golonka et al., 2014; Grgurovi¢ et al., 2013; Li & Swanson, 2014; Nagata, 2002a; Sauro, 2016;
Wang & Vasquez, 2012; Zhao, 2003). Indeed, even in a review of Japanese learning and instruction spanning ten years (Mori &
Mori, 2011: 2000-2010), computer-mediated instruction was mentioned only once though this area of study has been growing
steadily since 2002. Systematic reviews of the literature in any given field give scholars, teachers, and researchers an
opportunity to evaluate findings, put them into perspective, and suggest pathways for future research to enrich the field and
move it forward. As such, this paper reviews and critiques the last two decades of Japanese CALL research to shed light on the
effects of CALL on learning, teaching, and acquisition of the Japanese language. Following Warschauer (2004) and Warschauer
and Healey’s (1998) progression of CALL stages (behavioristic/structural, communicative, integrative) as well as the most
recently identified ecological CALL stage (Blin, 2016; Lafford, 2009), the paper discusses the major findings of Japanese CALL
studies, identifies gaps in the research and provides specific observations/suggestions about the direction of future Japanese
CALL research.

“Changing teachers’ role(s) in language education: Myths associated with machine translation
Takako Aikawa, Massachusetts Institute of Technology

The quality of machine translation (MT) has been vastly improved due to the recent advancement of machine learning
techniques. For instance, examine the outputs from Google Translate from the English sentences below.

[English] Do you remember when it started to snow last year?

[MT] EFRIFNOEDBE Y DT DN TOETN?

[English] It took me more than two hours to translate a few pages of English.

[MT] o — ¥ DOHFEEZ TR T 5 DI 20 ML B2 £ LTz,
The MT outputs above are not only grammatical but also fluent. The examination of such MT outputs leads us to assume that
MT quality is getting closer to human translation (HT) quality, and MT can serve as a useful language-learning tool. Many
teachers, however, have a rather negative attitude toward using MT because they think that the technology is not perfect and
that exposing its mistakes to students undermines their learning. Further, some teachers fear that MT will replace human
language teachers.

The goal of this paper is to advocate for the use of MT for teaching Japanese by presenting various merits that MT can give
to our students. To this end, I first examine the current state of MT quality (Google Translate) and discuss improvements
brought by machine learning. Second, I present learning activities using MT for different levels of Japanese learners. Finally, |
discuss the necessity of changing language teachers’ role(s) as language technologies (e.g., MT, speech recognition, etc.)
improve in the future. I predict that easier accessibility to such language technologies will force us to explore new language
pedagogy, so that we can exist “side-by-side” with these technologies, complementing each other. [ hope that this paper serves
as a steppingstone to explore the potential of using MT for language learning while dispelling the myths associated with MT.



TEHXREDEA— N, X—AI—T 472X 3B%0DiEM{L] (Enhancing motivation to learn and teach
through e-mails and Zoom meetings between the US and Japan)
Yoshiko Shakal, University of Wisconsin, Superior; Yoko Ikeda, Ibaraki University
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TEABHFOBMIZE T2 HEHR EOFELLFEHRVESR] (Pragmatic factors and morphological
markedness in Japanese transitive/intransitive pairs)
Wesley M. Jacobsen, Harvard University
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“Grammar and gender in context: The case of Japanese daroo and deshoo in informal conversation”
Michiko Kaneyasu, Old Dominion University



Japanese auxiliaries daroo and deshoo are generally understood as plain and polite variants of the same epistemic modal (e.g.,
Hasegawa 2015). The two forms are also associated with gender: daroo with male and deshoo with female language (e.g.,
Mizutani & Mizutani 1987; Okamoto & Sato 1992; Terao & Zimmerman 2000). However, these characterizations are based on
form and ideology, and they do not reflect the actual behaviors of language users, as examined in the present study. The current
investigation of 51 casual conversations (24 mixed-gender and 27 single-gender conversations between university students;
recorded in 2004/2007; 13 hours in total) show that (1) both daroo and deshoo are used in informal speech, and (2) daroo is
used more frequently by female speakers, whereas deshoo is used more frequently by male speakers, based on the Log-
Likelihood test (LL) (daroo: LL=12.42; df=1; p<0.001; deshoo: LL=13.61; df=1; p<0.001). To the extent that daroo and deshoo
appear with unusual frequency in the speech of one gender or the other, they can be considered sex-preferential differentiation
(see Bodine 1975). Qualitative analysis of the examples demonstrates that daroo and deshoo are not primarily used as
epistemic markers. Daroo is used by female speakers most frequently as part of a discourse marker nan daroo ‘How do I put it’
(36.2%) as well as a display of the speaker’s thinking process (e.g., doo na-n daroo ‘I wonder...") (33.3%), while deshoo is used
by male speakers most commonly to seek alignment/agreement from the interlocutor (e.g., desho? ‘Right?’) (56.3%) and to
request confirmation (e.g., shitteru desho? ‘You know (him), don’t you?) (33.2%). These usage patterns are also related to
conversational styles of women and men (Tannen 1990; Itakura & Tsui 2004). The study’s findings underscore the importance
of considering context and pragmatic meaning in the analysis and teaching of grammar.

“The reason markers kara and node in Japanese
Mutsuko Endo Hudson, Moichigan State University

The present study examines the use of kara and node; e.g. (1) Ame-ga huridashita-kara/node, kaetta. They are traditionally
distinguished as “subjective” vs. “objective” reasons (Asami 1964, Makino & Tsutsui 1986, Martin 1975). The causal
relationship with kara is said to be based on the speaker’s opinion, and that with node, fact-based. Node appears mainly in
declarative sentences (except when following distal style), while kara can appear in any type including imperative and
hortative. Node is regarded politer than kara (Shu 2009).

The main data are role-play (RP) portions of 20 conversations with Japanese college students. Each participant made
apologies and requests to a “professor” in RP1 and planned a birthday party with a “close friend” in RP2. As expected, the
language in RP1 was polite/distal, while that in RP2 was plain/informal. Node appeared only in RP1, and kara only in RP2; i.e.
there was no kara in RP1, and no node in RP2. (Also no kara in student speech with professors in the BTS] corpus (Usami
2017))

RP1. kara 0, node 43 tokens; 1m38s (37.6 lines) average

e.g. (2) Ashita purezen-o suru-koto-ni natteita-no-desu-ga, chotto kyuuyoo-ga dekiteshimatta-node...

RP2. node 0, kara 54 tokens; 3m29s (104.4 lines) average

e.g. (3) li-yo, mata ashita meerusuru-kara.

In (1) above, for example, [ analyze the difference as due to the “territory of information” (Kamio 1990), rather than being
subjective or objective. With kara, the speaker assumes that the hearer should have the knowledge of the reason clause or
causal relationship; e.g. (4) Senshuu sofu-ga nakunatta-kara, jugyoo-ni ikemasendeshita (in a learner’s mail to me). Such
implications would be even stronger if n-da-kara were used. Node seems to align more with mono-de and mono-da-kara, which
assume no knowledge and sound politer. Pedagogically, it is important to explain to students the pragmatic differences of kara
and node usages.

“Japanese negative suffix nai: Its structural fixedness and involvement in conversation”
Misumi Sadler, University of Illinois, Champaign-Urbana

Japanese negatives have been investigated with particular attention given to syntactic, semantic, and pragmatic dimensions
(Kuno, 1980; McGloin, 1986; Yamada, 2003). These studies highlighted examples where negatives are not simply the opposite
polarity of the corresponding affirmatives but also encode notions such as markedness and textual/contextual expectations as
part of lexical meanings (Givdn, 1978; McGloin, 1986). Following a usage-based perspective on language (Barlow and Kemmer,
2000), this study offers insights into the interactional and performative nature of language by addressing nai-expressions (verb
root + negative suffix (a)nai as in shabere-nai ‘cannot speak’) in conversation. The data is a private collection of 26 audio-taped
casual conversations (150 minutes) recorded in private homes and restaurants in Japan and the U.S. The data demonstrates
that:

¢ In contrast to their corresponding affirmatives (taberu ‘to eat’), the majority of nai-expressions are non-activity verbs,
such as verbs of cognition (wakannai ‘don’t know/understand’) and potentials (norenai ‘can’t ride’), and over half of them
occur without overtly expressed noun phrases (zettai shaberenai ‘(he) definitely cannot speak (English)’).

» Nai-expressions have a strong association with structural fixedness.

» Nai-expressions are used as an involvement strategy (Tannen, 1989), and prompt conversation participants to engage
in storytelling.

Although, by appearance, they just look like negative verb forms, nai-expressions serve not only to express a speaker’s
emotional personal stance on a particular story/event (Takano, 2008), but also to create interpersonal space with other
conversation participant(s) and to involve them in the story/event (Yamada, 2003). The patterns which emerged from the data
are quite similar to those in Ono & Thompson’s study on Japanese adjectives (2009). As they pointed out, some of nai-
expressions in my data may also be re-analyzed as adjectives. As pedagogical implications, the study suggests that nai-
expressions should be practiced in situation-based context rather than in a decontextualized manner.
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intermediate and advanced learners of Japanese: examination of instruction content and challenges of
pronunciation instruction from learners’ perspectives)
Jun Xu, Colorado State University

Kﬂﬁﬁ@?ﬁﬁ%‘@*éﬁ%ﬁf“li FE OYRREBEPE CIEH S LV OB EREII Th T s, RWHEGFRALToO Y r YT
Fﬁﬁ‘é?‘é% WFEAESN TP STEEVIDORBRTH T2, LOLERS, FEENELWT e YT —%
% DT DHEDITIET 7 MRA Vb= a Y ORBANEZEETOMNERH DL Z LN RINTEY (FH2004, BER
2009) . 777?/]\%34’/%41 arEBEFESNY 7 ML THEAT A ZENFRIZLE VIR H D (RRIF,
2016) , = L CIE4ETIZOJAD (AT A4V HARRET 72> MEEE) 2D, BARERETREMEDY v —2HFEL T
ETWND, £IZ T, AW TIXOJADZEA L, H ER LNV OFEFEZNGIC T 0 YT 4 —OREN R EHREEZ(T2-o
Too WRZEIZEIN L= 8 F I3 HE ORI pretest 2 5 1, —[I504y, #1[E, 7@ERBICHE > -HEDKIZ, posttestz 1T 7z,
FE 72, posttestDZITITFREFHBEIZOVWTOAS V" Ea—% LT, RIFETIE, 7278 b hxr—v 3 UITH
a‘é%’%%?’ééﬁ?‘é%ﬁ%ﬂ pretest & posttestDfE KL, FEHFDOHE LS A EREICHT HEAICO VW THET D,

[(FAR—bPEHWET 77477 —= 7RREOEREKRE : SN, RENBZB IMEZERLLT 4 ~—
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learning projects” in an advanced Japanese course)
Ibuki Aiba, Dickinson College
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TEARESRH s EROa—RIZBITFBIFTAT 4 7 DREDEEEF|] (Writing instructions for intermediate and
advanced level learners of Japanese: Scaffolding for improving writing skills)
Sachiko Hiramatsui, Brown University
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“Acquisition of the Japanese genderlect among intermediate learners”
Natalia Konstantinovskaia, Stanford University

Unlike English invariable “I”, Japanese language has a multitude of first-person pronouns that convey various nuances
regarding the speaker’s gender, personality, and other characteristics. This complexity is, however, frequently simplified or
ignored in the Japanese language textbooks that either completely leave out pronouns other than watashi, or merely mark
pronouns such as boku and ore as ‘masculine’. As a result, learners tend to form and solidify misconceptions regarding the first-
person pronouns and their use. Even advanced Japanese learners tend to conceptualize these language features erroneously
and thus project personas different from the intended ones (Brown & Cheeck, 2017).

The gender in Japanese, however, is marked not only with pronouns, but with a variety of language features, such as
sentence-final particles, specific lexical items and conversation strategies. The current research surveys these indices available
for gender-related self-expression among 19 intermediate learners of Japanese while addressing their gender identification and
sexual orientation. Moreover, the study evaluates learners’ ability to match various utterances with the mostly likely gender
and age of the speaker (e.g.: kore tabetakunee, choo mazui ‘I don’t want to eat this. It's not tasty at all’).

The analysis of the survey suggests that learners lack understanding of gendered language and its impact on the listener,
and thus are unable to project a desired identity. The learners falsely perceived watashi to be the most gender-neutral option,
and thus claimed to resort to it even in interactions with close friends. Moreover, learners could not successfully associate an
utterance with the speaker’s gender even in straightforward scenarios, exposing a blank in classroom training. Thus, this
research demonstrates that learners of Japanese require explicit instruction on gender expression to be able to convey their
diverse personalities in the target language, rather than merely reflect the homogeneous “learner” persona.

ZADEMEEZEAL CRERE]  (Providing learning environments based on students’ personal traits )

Chikako Hirayama Cooke, University of Texas, Austin
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“Student as teacher: Finding oneself through teaching Japanese”
Hiroo Aridome, Bowdoin College

For the past five years | have been working with Japanese language students who volunteer at the local elementary school
teaching Japanese language to 8-10 year olds. This is entirely student driven and they do not receive any kind of college credit
for their participation. Initially, this was a way to connect the Japanese program with the community but it has had a significant
impact on the students and allowed them to explore their individual strengths while using their Japanese language skills.

My previous research focused on the entirety of this teaching program and how even first-year language students could
successfully participate without being overshadowed by more advanced students. This time I focused on the individual student
participants and realized that they not only possess a range of Japanese language skills but also quite diverse personal
circumstances as well. These circumstances can include personal issues as well as variations in maturity, academic success, and
social ability.

The traditional classroom tries to meet the needs of students by separating them according to ability and then teaching to
a particular level. However, this volunteer teaching program takes students of varying Japanese language levels and personal
circumstances and throws them all together. Despite this, students are able to draw upon their individual strengths and
successfully engage in teaching. For example, a student who is struggling academically may find that he or she has an ability to
connect with students and develops a sense of confidence and purpose that was previously lacking. Through analysis of
interviews with student participants (current and graduated) I will demonstrate that this volunteer activity provides
opportunities to meet the individual needs of students in terms of both engagement with Japanese language and self-
improvement and growth.

Discussant
Ken-ichi Miura, Franklin & Marshall College

SESSION 2-B: LANGUAGE AND CULTURE SIG PANEL [ PLAZA COURT 2 |
Chair: Noriko Sugimori, Kalamazoo College
Panel Title: T%RR{LT 25 A AR OBMBICHIT T—IAFBHE CHENAE - EROT7T — <R RELE? E5HK

9 ? 1 (Towards an Understanding of the Increasingly Diverse Japanese Society: Why Cover Social Justice Topics
in Japanese Language Education? How Should They Be Incorporated?)

Panel Abstract: 91V B O & SFHEOBVENER S ND L RAEFBEHEICBW T, #HEBMAE - EEO My 7 3ikET
LNAMEAICH STz, L LAARDR, 2L THRPNE HIZEZERET 5%, SLHMEEZ 28 5 DI A EFEEE THEM
AIE - EROMEZE I ZLEFEETHD, THiE, EMATE - EXE2E0HF X, BESHENFEINIE L AFEOW
FIZBT DAL L HE~DHEEE LV IEDINLTH D,

WENIZ AARTEREOF THEKN, AT VVAXA 7, OAFEOENNZ OV TAFEROHHMSTEHRE & L THR 5 Eik
WS, EEShoo% % (Abbott & Azama 2016, Doerr and Kumagai 2014, Kubota 2003, McPherson 2012, Ohara,et.al,
1999, £fE2015, ££#42015) . L2 LZOEBET ERL-~VLIZRY A5 T, 4]« PR TOERBIIEAMICRELTEBY,
RIZCFEIZSFEERI EHEI VB O B AR LOBFIZE R E Y T AABHEEN RO THIMG 2% 5, HiiOAIZH
AT - EROMEZE S 2 ~DOBEORSRER.L, BAROERNRCEROBEIZAN D Z & THEEEF O A ARGERY
ERREHI S OTIEZRWE W) BRRFET D,

ZOXOBRBRERE ZARARRFATIE, HEAE - EROMEZ HAGEHE T O Z LN OICEEOETH 50
B, Z) Lo RICEZ Y X2 E L BRWRHEOFREML G bk 5, WICHARGEFEHE OBERFAEMNS L B
T5, F1FHTO HMADOTEA—T LA N —Fadxr ] i, BEERLELY) - TROHEETOREL
REAHMERF LI E & CHEX 2 EBRBIZHENT 5,

MMl MFEESMALE - ER] IHABORETHZ OB & 2DH ] (Why teaching social justice in Japanese
language classrooms is necessary)
Hiromi Miyagi-Lusthaus, Boston University

SEHE T RES ERZ R LA TEX 2N, 7TAV IO TIE 12 1 AF /L] 707 T A ki@ L CH cvic,

ethical and social-justice literacy’ ##( 2 5 Z & BRI, ACTFLE AL LCH T 7 A —T Rk, FAEDIRIC
T oEWE LT ISR EEO - RTEboTm b0, BEICITERINRVESNE DO TH ST,
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IV V=— FEFAE, SAEAERNRT Y a7 ) XA CIFHEABROMETH L LR EEOENTHLH D,
RLED., AAGEOHECIIHEERZH AL LI T =L LTHbNTEE, Fxl3FE (2016) BMIEHLEX
IS, AARGEHA X AAEREEORD D NEEL LT AAREEHAZDMLEETHDL EVHIBBICREEL LD T
TOTIEAR W, LML, Ak Lz T2 1k AF /L) OFBHZ 5722, BISRICE & TV 3 BHRD D SULIE S % i A
DIZFEDL I REETCORBIIRAIIERFEINDILENSH A9, Bl 1T K Alt-Right A—T 2 bD Y —F—D— N\ T
HBVF ¥ — K« ARV — T HAROMEST-A A= THARN [FOE] 720137 AV B EEONSEEER 200D
71 . EBEICHARTEE TV D2 (ERa U7y, #ENMERZREY) 2IELTLESTWVD, T L) Rl
HoEHMEETOREEOMETIEROOMN,

COREKTIIHAFEOHEET HIRTR) L LTORREE/FOFEELZE THLDIHSNAE - EREZHZ 5 EEMHE
LBAMEICOWTHL, FLT, BODNZTDOHMTESZE#M LN T HETH 5,

TEVEBOAEL - S OBEMFEEZAH LT RAEFEN - PR — X TOHSIKNAE - ERCEHT I Yy 2
EADOHA] (Integrating social justice and language education: Toward a deeper understanding of
contemporary Japanese culture and society)

Naemi McPherson, Brown University

BAGEHE RO TAMEGERE ClE, BixZez2il, gl - 72, 2ohome LicholME%E, Wbhwd ¥ 77— L&
NOAFIT—RACEET D RELLFbNTEL, ZIUTBRETSH, MANTEY YT 7 RMETHY | ZETIY L
FTHDIFELTIT R, LinL, Bk Y 7 7500 REZZDIZFEEDLEI, RO7 v — I fE 9 B AR
DEFEEZBET DL, INHDO My 7 # AARFEHEICBMY ANDZ L ORI EZK T 52 E03% 0, T4, JRH#
BOVENPOOERBRECTIIRA My ZICETLINFDRAOND LI T TERER, ZIFERLALHRETHD, T
DX R AR E 2. ARETIT., BICHAAREY - FHRL L TO-SIER - HSWAEICETA Ny 707 7 —
FITONTHE X THIZUN,

SNEFEFEIZBWT, SHEAXALOEBZT T, UMb RAIRTHLOFIEAmOZ L Thsb, 22T, Uk
EFRBRICA Py 72 HATHZLICED, BAHSRFFEICOWTIVIES, 2 VT 4 DNVITESEREY] - TR~
AL ED D LD RFEOCOBRREYIRDRRIETE RN TEAE 90, L L, TOLI RNFICOWTEAITEIEZEX L
59 D

PLEDORIWIZEI L, Ennser-Kananen (2016)D E3RF 28 L WAMEREHE LB T 242 1EFE - 2N EICET 2 b
vy 7 O, HARESEEE OEMIIAE. Glynn, Wesely, Wassell (2014) 35 X (’Crookes (2009) DB+ 57 7 u—F 0
FEaEr M) PRV TOAR M E Y 7 OEAFEES] & AR Y AOBRBEIC SV THRET 2,

THARDZBEHEEZRAT AP CTHENAE « ERXEZZEESEM - FK& 7 v P =7 b (Learning about social justice
through studying diversity in Japan: Projects for elementary and intermediate levels)
Noriko Sugimori, Kalamazoo College

HZER, B EOSRHATE - IERO My 7 ZCHPNFERZEE & U THAREREIZIRYD ARSI EIFEETHS,
LU 32— A EROA B & ZEH A TR U FEHE 3~ 5 AR 72 i N A EREE O] - FfkCOFEBRIZEAIC & > TAH T,
FFEEFEOMCBEAIZEREEIR S HEELH D (#H2015) .

T CHeATIHERE (TF22009, Abbott & Azama 2016, KK 2016) &b &2, 4 - FE L~V T, HSHALE - IE%
DIy 7%, FREBEOFE MR ELVHIT 2P TR ANTEE,

PRk ([FAZx 1] o) T, EEORAAREHOBL 7 Ly b & ICEEENRA~OBLRITICOWN
TOAFX Y NEBXTHRERLLE, TORMEFRROBRE, LIEERELFAR, GiLEVEITRoT, DAV FEa
—DHEFIZONWTEEH LEEZ T, FEDEDLVIZKAOBREZHEL, HETA X a—L, TOADTAT7A—V—
WCHDOWTHABETRERL, KEILFEDBROEREIZOWTE X AIEE L1772 o7,

PRICB DT Z OEAE, TFOREA—TF L e A M) —Fadxr b L LTHEL & BT, WIFh A ARELH
L7cHARAN, TEREEA, BEAZ AR, @E, KEIZHR, ERKEBEOTLRBIZOVWTAS v FEa—L, f v FEa—
FEIEIL, ERL, A¥TFT—% (ElE#) Z1EY. Oral History Metadata Synchronizer % i > TZ i 5 & RS L.
VT YA NTHEAES A Ea— L HICHER L TE R, (B 2017) . BRTEHIALOEBE L AHOBRBIZOVTH
EZ2D,

Discussant
Yoshiko Saito-Abbott, California State University, Monterey Bay

SESSION 2-C: SECOND LANGUAGE ACQUISITION AND SIG PAPERS [ PLAZA COURT 3 ]
Chair: Mariko Wei, Purdue University

“Bilingualism and heritage language maintenance: Perspectives of minority-language parents of children with autism

spectrum disorder”

Mariko Wei, Purdue University

Diagnoses of Autism Spectrum Disorder (ASD) have soared to as many as one in every 59 children in the United States
(Centers for Disease Control and Prevention, 2018). Because of severe delay in their first language development, bilingual
families of children with ASD are commonly advised by educational and health professionals to speak only one language with
their children (Yu, 2013). However, an increasing number of studies have reported the positive impact of bilingualism on
language and cognitive development of the ASD population (Hambly & Fombonne, 2012; Ohashi et al., 2012). Future studies
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should determine whether children with ASD can be balanced bilinguals, and explore their parents’ perspectives and practices
on heritage language maintenance.

This study examined perspectives on bilingualism of 25 minority-language parents, whose children were diagnosed
with ASD. The parents were 14 native speakers of Japanese, eight native speakers of Chinese, two native speakers of Korean,
and one native speaker of Indonesian. Through a survey and one-to-one interview, the following questions were asked: 1) Are
the parents raising their children with ASD to be bilingual? 2) What factors influence their decision to raise or not to raise them
bilingually? 3) How successful do the parents think their children have been in becoming bilingual? 4) What are the potential
advantages and challenges of raising children with ASD bilingually? The results indicated that the majority of the parents
perceived heritage language maintenance as an important goal. The advantages of bilingualism included a closer family bond
and a significant increase in receptive and expressive vocabularies in both L1 and L2. The challenges included lack of
understanding from educational and health professionals, the feelings of isolation in heritage language communities, the
children's slow progress and lack of interests in learning heritage languages, and uncertainty of the value of maintaining
minority languages.

“The acquisition of giving and receiving verbs by Japanese heritage children: Language socialization approach”
Kiyono Fujinaga, State University of New York at Buffalo

The study examines the acquisition of giving and receiving verbs by Japanese heritage children in the US within a Language
Socialization framework. The group of verbs investigated in this study consists of ageru ‘give’, kureru ‘give (to me/my group)’
and morau ‘receive’. These verbs have been discussed in the literature as encoding the speaker’s perspective (Kuno, 1987), or
“social deixis” (Wetzel, 1985) with which speakers can mark their social relations with respect to others. The Language
Socialization framework emphasizes the crucial relationship between language acquisition and communicative competence
(Schieffelin & Ochs, 1986). From the Language Socialization perspective, it is necessary for Japanese children to master these
linguistic constructions to adhere to the social conventions or engage with others politely.

The study looked at 8 children aged from 1 to 12 years old children living in the US with at least one Japanese
parent. The study analyzed a total of 40 hours of naturally-occurring conversational data recorded at the participants’
homes. The study found the overall tendency for the ageru variation was most frequently used and acquired the
earliest. Morau variation was acquired the latest and used the least. Kureru was barely used by the children even at age 12
even if there were sufficient inputs from their caregivers. Most likely because the ageru variation is most context neutral, this
was acquired first and used most frequently. The caregivers typically used morau variation for beneficial interactions between
the nuclear family members (in-group) and other family members or friends (out-group). They used kureru variation
describing a benefit for other siblings to the addressed child. The study suggests the lack of opportunities to practice with out-
group members for morau as well as perspective-switching required for kureru will be the most challenging barrier of for the
acquisition of these verbs as heritage learners.

“Community-based course development: Professional Japanese interpretation”
Etsuyo Yuasa, Ohio State University

This presentation will report how our Japanese program developed a professional Japanese interpretation course through
collaborations with the community. In the state where our program is located, there are 484 Japanese-owned facilities, which
create more than 77,000 jobs. Accordingly, a workforce proficient in Japanese has been quite highly in demand. Our university
always had strong university-industry collaborations between engineering and local Japanese manufacturing companies. Since
2016, our Japanese program has joined the university’s efforts to strengthen university-industry collaborations and organized a
series of interpretation-related events with our community partners. First, to gauge interest in interpretation among Japanese
learners, a week-long Japanese interpretation workshop was held in Spring 2016 (13 participants). In Autumn 2016, we invited
five local professional Japanese interpreters to a professionalization workshop where they talked about interpretation training
and experiences (46 participants). In Spring 2017, we organized an International Japanese-English Translation Conference with
the Japan Association of Translators to connect faculty and students with professional interpreters and translators from all
over the world (187 participants). In Autumn 2018, we invited a head interpreter of a local company and had a simultaneous
interpretation demonstration (48 participants). Having organized these events, we could develop a professional Japanese
interpretation course. Drawing on the experience, I will discuss: 1) how strong relationships with local companies have been
instrumental to identify our direction; 2) how we created momentum for Japanese interpretation on campus and in the
community; 3) how we cultivated local resources to develop a professional Japanese interpretation course; and 4) how
Japanese pedagogy specialists collaborated with local experts to make collaborations truly meaningful. I will also report the
impact our collaborations have made on Japanese learners and the community.

MRBHE S TR DFFED . LRAAFRR = —RZFELRFTHL)IWRR (FEOBF] | (Who feltlike
crying?: Reading Kawabata Yasunari's Izu no Odoriko in a translation course for advanced learners of Japanese)
Nobuko Chikamatsu, DePaul University; Miho Matsugu, Independent Scholar

EHW R SEEHRR EXAFLOHAEZETOR T, EVHFFRITES EVICINTEE, L LIEFFEEFEOBHKSCH
FEDEALIZ Y, SCHERRGHE L IT B 72 2 EER A B STV % (Hasegawa, 2012), Bl 2 X SCHFRRITFEE O A ) S R
ZUATE « B LRRE O CTHREET A BRTH Y . BEE(LL) E MR SE (L2) L ORI TS « ULaA#E LA S RN S
S NESHTE L, fEf & OxtEEEE L CH KR - #LHNES - 230b~DRSE NEFE NS (Ikeda, 2005; Richings,
2018), ARR TITAKKEFED B A ARGERR 2 — 2 O)IMHERIE [FEOE 1] &6 28 4 5E0 LEEORK &
HIIZOWTEET L, Ka—RFEEFZ, HIREER - 8l - AAREELZFO, AEOE - EBIELEZ S L, FRIC
% DNBATZFAEO R EZFE A B L CERSE S, ZHMO [FEOHT] (Kawabata,1927/1995)D =~ h T, %
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T ODFEFRIR (Seidensticker, 1974; Holman, 1998) & &t/ . KITIRAE (O—#) L HH L, BBICEFHFOEMIZ L > TH)
EENEHARLUTO=8ma2 iR L EEL R o#%m % L,

o IROFKEOYHE : HENBRHZE I IR o72] OIX, RN EED,

o JREEDHH : TE I T AT LEoT=DITRNTRTD,

e BINDBGE : [5729F W] DX, FAE17,

FORER, FEBIISQEMR( N & T3 Y e NFmEGEI%O%H., AE, (EEOBERK)ZXISL « lisx 720
BAE % BES E B OXRIFE AR LM - IR L CWAZ ERHALMNIoTe, TNHOFHZ B A NREGA IR DN
1T#H A (Hosokawa, 1990) & Ll L7235, FHEFEDFEESNT - WA - FROCHEE ORI (S KA, NWEKRFES,
A, %) 2 LD, REBICAARBEZEICBT D2 UEHROBER LS BROME LIRS 2D,

SESSION 2-D: PEDAGOGY PAPERS [ PLAZA COURT 4 |
Chair: Yoshiro Hanai, University of Wisconsin, Oshkosh

“A comparison of oral proficiency engendered through online and face-to-face courses among novice-level Japanese
as a Foreign Language Learners”
Jeff Peterson, Purdue University

Recent research has demonstrated a need for further evaluation of online formats used in language learning (Blake, 2013). The
goal of the present study was to determine if appropriately designed, online courses are able to engender oral proficiency
progress comparable to that fostered within traditional classroom environments. It further sought to clarify online Japanese
language learners’ perceptions of their online course, its design, and online tools.

Seventy-seven novice-level Japanese as a foreign language (JFL) learners from two third-semester Japanese courses (an
online course of 10 students and a traditional classroom course of 67 students) at a large mid-western university in the U.S.
participated in this study. Participants in the traditional group attended class, face-to-face for 50 minutes, five times a week.
Whereas, online participants were provided with a large amount of asynchronous oral practice via Speak Everywhere (see:
Fukada, 2013; for details of the online curriculum see: Mishima, Miyamoto, & Yanagisawa, 2015). Participant oral proficiency
was assessed at the beginning and end of their 16-week course using a 20-item elicited imitation task. A mixed design analysis
of variance was conducted to analyze the effect of course type on oral proficiency. Results evinced a significant main effect of
time. Moreover, no significant main effect of course type nor a significant interaction effect (time * course type) were found.
These results suggest that participants’ oral proficiency improved significantly over time regardless of the course in which
participants enrolled (online or traditional). Furthermore, this study revealed that the majority of participants were able to use
the online tools with ease and found the online format to be an effective method of learning Japanese. Two principal reasons for
studying Japanese online will be reported. Pedagogical implications and suggestions will be discussed.

() Fa2T A BEOFRNOLXEFELFEZT 5] (Reevaluating flipped classroom instruction from the

perspective of curricular design)
Kasumi Yamamoto, Williams College

Bergman & Sams (2012, 2014) 2388 L e KRR EIL, 45 0050 HICB T 2 HE RS CHRE. THAIN, NEEHE
(Kim et. al, 2017; Lee & Wallace, 2018; Eveev & Solozhenko, 2015) % 7= A AGEZE ()1l - T4, 2016; dLH, 20177417, 2016;
HH, 2016) IZB T2 E MM, DRLELESINTETND, KIEREX, FEANREETAHERETCTE T2 LITLD,
BRERMEEY, fwm. IV PER CORBNARAREHICH T, BEIREZHT LI LWIHIRLTHD, LirL,
W, Kl (N—=2 v &Y LXK, 2014) BT D L ICKEBRENEOHRE RIS 20 00%, xtEZHET
EDOLIIREBET A T 500032 TEY, BV F¥a2 7 ARICEIFHEEIERIND

ARIERTIZ, ETHROIC, MAREOREEZ ST YA o L, Eili LIZW#kBEAREZ 720 1 2HMORIERES,
1) EFHHEROTHA, 2) VX2 T ATV A 0 3) ERAEOIETRENT S, TIZ, KEEREEARTROH
EIRBI ORI & FRETREZEENC, #HRIFBNAE L FEEOEE S L, BERBORIE(LICRIT 2 EETOZENZ >\
THEET D, KB, KEREOBR L#ES IS, MEICLI2HBFH L LEEZOTEEE & OFEHE L VO REANEET
HHZLETERLE BT, SHEEEICRTDEREOT A L REE T 5,

TVEABOEMETEEOZETM 2FH X FE20V VX2 ANEEZFHL TS D] (Assessment of
students’ learning at an 8-week summer intensive program: Its equivalency to a year-long curriculum)
Nobuaki Takahashi, Elizabethtown College; Erika Hirano, Pennsylvania State University; Mayumi Hirano, University of
Nevada, Las Vegas; Wakana Maekawa, Massashusetts Institute of Technology; Kazumi Hatasa, Purdue University

NEMO I FARY —KREEET B ATEREICRBOCOMEE, FEEDOE v v g VET#IZ% 1) 7= Tsukuba Test-Battery
of Japanese (TTB])DFfERZ /095 2 & T, FBIIIZFHE L7z, ARKRIZZOFKRBRETH D,

KGRI — AR O EE AARFEO R Z A LR EMNET 2B LT, BE D ) X2 7 50845 % RN TERL
T2HEW) BEEAEIT TS, a7 T A0%EE, &LV THERERRR, NEAR, Yoy &7, H&
HWOT A NEHNTRLALOFEEE O BARTEEREZH 270 Thbit T oz, £ 2T, 201841, RERAIZE
vV VATERFGEICTTBI 2 £ L, ZOFRERESIT 52 LT, L0 0 AREEGEORBN 2B R ERA T,

AFHEE TR (L1 2), T (L3 E4), ER(LRAS)DS5 OO LNARH D, 7 r s T AR,
FEFRBRE DERRTLURAZITEIT O N, VL1 ZER< FEEFITIXTTB]O =2 (SPOT90, GRAMMAR90, #F
SPOT50)DT A b b Z AR E L, fRLTL—RAA L bO—BiE Lz, 2L T, FHEOEBEL MDD, 7us
T LADRZIC LUV 1 b ED TR TORE B CHETTB 2 Fi L 7=,
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FDFER. 1/«\“/v1 3@%%}%?7\ ~ DX R v/\/var“ﬂﬂ%@%wﬁz N DY A BRI B Hs WD EREES T 2 L
NoH, FEEIT S BHERRCTELLEE2D, LoUb4, S5ICALTRFEFEOEF/ESVICEAZEZR -T2, K
FEFE T, %”%‘0377\ F%’ETQ%W%@/\"72‘~‘?‘/X&I¢E?%% L. TTBJDFHMiEMED Z Y PEIC>NTHF L L,
1 *’17A% i3 IIIE/] _nﬂﬂﬁﬁ‘é

ENTLEIZLEZESHH  FTLOVIRBEMOBERE LI Y ¥ 25 ADER| (Can we retain students by

helping them retain information? Our experience developing and implementing a new text with a new approach)
Yoshiro Hanai, Shoko Emori, and Christopher Schad, University of Wisconsin, Oshkosh

AN T — AN TR, FIHEAEZRETEOL I ICEALFE T2 NICEAZELS 2 &0, BEYEEEA
WELTH, RENSHEERE TR EDLEL ) LI1ITT508, #lx iuﬂ%mlﬁw’#mtm%\iﬁ\%iéi
BHEITELEE SEEEICELS FEREEZRLTVAENE I NEE XD LRMNED, ITFEORESEHEICRBIT 5 HAES
HHEOBIEERIT., 10085 L300FED L ~ULDEEN51ELRESNTVDEIN, L DFEE, FEEICL > THASE
FEEEFENG T TN ETRIEE R0, FIHEEOHMEL VD L0 LY EEREROKRTTHDL I HITED
BERIEA 2 L0 IR D I Y % 2 7 AREBHEIE, FIRUBEOFEEOHMG RN ES725 5,

WEFIL, ZOL) RBEEFROT, KRN REEEEEB OREZF2E] T A RIS HAGA A TE W B
%%%L@ﬁ:—xfﬁ%bto$%%f1$ﬂﬁ@i&%ﬁ&&%”77J@ﬁ% A E YT, BEfFmak & BT
S AN i&%%ﬂﬁékﬂﬁ_\H“77)T%E%HEE%ﬁQE%kLt&%%%%%ﬁ%éﬁé LT,
FEHITHEER 2R S LR B LA EI B E A MR T A Lk D Z L2 TET S,

ZOFEEE T, PIRSCEE B OB ANIE SRR 2 ER ORI T 5 2 LK, FEHORWERN G|
SUOEEB ORI, WEEZEMRLZGMCL Y mERaI o= —2a VIREIOBE 2D ) F 2 7 MIHAIATL Z &R
HkD, ZOLIRFLNAIY 2T MIRFICOR LV THEE SNV T 7 v—#HBFoMmbIcb K& < HHlkHkD &
EZD

SESSION 2-E: LINGUISTICS PAPERS [ PLAZA COURT 5 |
Chair: Koji Tanno, University of Kentucky

“Interrelation between competence of speech acts and identity of Japanese-English bilinguals”
Chikako Takehara, University of Arizona

The perceptions and norms of speech acts vary depending on the actor’s culture and language (Blum-Kulka, House, & Kasper,
1989; Rinnert & Kobayashi, 1999). Politeness also has diverse benchmarks depending on culture and language, as noted by Ide
et al. (1992) who argue that the concept of politeness is different in Japanese and English. When considering the fact that it is
challenging to possess bicultural competence and equal proficiency in both languages (Baker, 2011), how one retains this
competence becomes a noteworthy question. Thus, this study investigated whether bilinguals who move to a L2 dominant
country retain their communicative competence of L1 politeness even after residing there for an extended period of time. This
research presents a case study of Japanese-English bilinguals who were born in Japan to Japanese parents and are currently
living in an English speaking country. Through a written discourse completion task (DCT) and semi-structured interviews, their
performance of refusal and acceptance to invitations, requests, and compliments, which should indicate characteristics of
Japanese speech acts, was evaluated. The answers on the DCT were analyzed in terms of grammatical accuracy and politeness,
rated by native monolingual speakers on a Likert scale from polite to impolite. The interview revealed their perception of
lexical forms in Japanese and Japanese society, along with the formation of their own identities. Competence of Japanese speech
acts of the three participants varied by contexts, and it was influenced by their daily language use, age of arrival, and length of
stay outside Japan. Their self-perception also corresponded with their results of the DCT. In addition, Japanese monolingual
speakers who took the DCT as a control group demonstrated unexpected Japanese speech acts, which may provide proof of
speech act variability depending on the generation in which speakers were born.

“Ambivalent identities: Strategies of linguistic (re-)framing among contemporary Japanese university students”
Judit Kroo, Vassar College

Previous studies of individuals’ performance of complex social framework alignments in Japanese have focused on speakers
who, in various ways, fully ‘belong’ to such frameworks (Inoue, 2006). In contrast, this presentation analyzes the socio-
pragmatic alignment strategies of university students, who inhabit focusing the liminal space between youth and adulthood,
and are at a higher risk of social marginalization. Notably, contemporary youth face a prolonged recession that has left many of
them without stable employment. Nonetheless, they are often stereotyped as lacking will or ability compared to “hardworking”
older adults. Close analysis of conversations among college students, however, reveal the complexity of their aspirations, from
the desire to hold traditional jobs to doubts and ambivalence about those positions.

Tracking speakers’ linguistic performance of social alignments linked to future work and social lives, romantic
relationship practices, and personal habits, this paper discusses utterance medial and final use of the youth-associated
pragmatic item mitai na ‘seems like, be like,” which has been previously described as lessening the degree of commitment to an
assertion (Hoshino 2008). In particular, it considers mitai na as a strategy for emphasizing ambivalence, where speakers are
remain resistant to dominant ideologies that nonetheless frame their understanding of the field possible choices. Examples in
this paper include failure to get into one’s desired university, gendered expectations with respect to marriage, the potential for
non-romantic friendships between male and female speakers, and social practices linked to underage alcohol consumption.

Discourse analysis of contexts of use suggests that linguistic strategies of framing and reframing via mitai na may serve
as a form of resistance to normative social frameworks by recasting alternative practices as desirable, rather than the result of
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marginalization. At the same time, these reframings indirectly gesture towards an unspoken normative standard that continues
to exert a regulatory influence on speakers.

“A study of the discourse-pragmatic usages of ichioo in Japanese conversations”
Yan Wang, Carthage College

» o« » o« » o«

The attitudinal adverb Ichioo, meaning “For the time being” “tentatively” “more or less” “roughly,” has been broadly used as a
hedge expression in Japanese conversations, and its original meanings have faded away in cases like (1):

(1)

A: “Which university are you going to?”

B: “Ichioo The University of Tokyo.”

By analyzing 57 cases of ichioo in 18 casual conversations among young Japanese native speakers, this study examines
the discourse-pragmatic functions of ichioo and explores its communicative features.

This study found that ichioo maintains a basic usage of showing uncertainty, which allows it to conduct self-repair in daily
conversations. Further, it frequently serves as a pragmatic marker to: I) downgrade the significance of personal information; II)
downplay assessments of disapproval or express less-than full approval; 1II) mitigate assertiveness of personal assertions; and
IV) deemphasize suggestions.

(2) is an example of II), where H utilizes ichioo to indicate a disapproving attitude toward Shibuya’s Hachiko as a meeting
place:

(2)

H: “My friend told me to go to Shibuya first. We decided to meet at Shibuya’s Hachiko”

S: “Oh”

H: “That area is... a little bit disturbing, right? Ichioo”

S: “That is right.”

(3) shows a case of IV), where T implicitly suggests K take a drink from an already opened soda bottle:

(3)

K: “Can I have a little bit drink?”

T: “Oh nmm “

K': “[Is this okay?”

T: “[Well- This one is ichioo opened”
K: “Okay”

My study demonstrates that ichioo signals the speaker’s acknowledgment of the situation in the utterance as less-than-
perfect fit or dissatisfying but acceptable, and it has transformed from an adverb to be a pragmatic marker to mitigate various
potential Face Threatening Acts (FTAs) for intersubjective reasons. Those pragmatic usages seem to be derived from its
original semantic meanings.

“Japanese discourse marker tteiuka/toiuka and its functional developments”
Koji Tanno, University of Kentucky

This study investigates the diachronic development of the Japanese discourse marker tteiuka/toiuka, an expression that has
significantly increased its presence in causal talk more recently. In many languages, speakers rely on certain stock or fixed
phrases when they are unsure about how to say a certain thing, as with such English expressions as how should I put it? and
something like X. In conversation, one strategy to avoid turning into a silence is to give a tentative choice with the hope that the
addressee will understand the speaker's meaning. The Japanese discourse marker toiuka started as such a parenthetical
expression that appears in mid-sentence and indicates the speaker’s difficulty in lexical choice. The study uses data from the
National Diet Minutes Corpus, the Ninjobon ‘Love Story Books’ Corpus, and the Taiyo ‘Sun Magazine’ Corpus, keeping track of
the pragmatic-semantic and syntactic patterns over time quantitatively, and shows from a usage-based approach how this
gradual process occurred. It is found that over time the expression shifted its position from an utterance-internal position to
the utterance-initial and -final positions and gained new uses. In particular, the expression is found to serve the purposes of
repair, upgrade, and disagreement in the left periphery and adds elaboration and weakens assertiveness in the right periphery.

SESSION 2-F: LITERATURE PANEL [ PLAZA COURT 6 ]
Chair: Roberta Strippoli, Stanford University

Panel Title: Power, Prestige, and Practice: Rhetorics of Resistance in Premodern Japanese Texts

Panel Abstract: This panel examines the language of resistance in premodern Japanese texts, considering the themes of power,
prestige, and practice as essential to the development of a rhetoric of resistance for premodern authors seeking a means of
circumventing not only canonical tastes but also socio-political norms. Accordingly, these papers resist traditional readings of
the texts in question and open up novel avenues for their exploration.

The first paper examines the war chronicle Taiheiki as a site for the creation of a new language of violence and rebellion.
This language, referred to as the rhetoric of war, illustrates a move away from the erudite and sophisticated style of the past, as
epitomized by the Kakuichi-bon Heike monogatari, to a more blunt and profane style appropriate to the violent age of the
warrior.

The second paper demonstrates how the Gosenshii occupies a marginal space—granted prestige due to its imperial
sponsorship, but criticized for violating the Kokinshii’s standards. Kern offers a reading of the Gosenshii that views it on its own
merits, not using late-Heian poetics that regarded the Kokinshii’s precedent as sacrosanct.

The third paper examines the death scene of Yiigao in the eleventh-century classic Genji monogatari and concludes that
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the main character purposefully resists public codified mourning and engages in private purification, memorial, and spirit
pacification as a direct result of his secret relationship to the deceased. This scene of personally constructed mourning reflects
contemporary mourning ritual, practices, and law and demonstrates resistance to personal desire and acquiescence to
powerful social norms.

““Til death do us part: Taiheiki and the rhetoric of war”
Jeremy A. Sather, Illinois Wesleyan University

This paper argues that the fourteenth century Japanese war chronicle Taiheiki helped create a new language for the
employment of violence and rebellion. Relying on a dialectical relationship with the Kakuichi-bon Heike monogatari, Taiheiki
creates a considerably more realistic version of warfare through its use of profane, evocative language that stands in stark
contrast to the courtly language of the Heike. I call this language the rhetoric of war. Central to this rhetoric is the notion of
objective loyalty, namely, a rigid conceptualization of loyalty that more strongly demanded a warrior’s self-abnegation for the
sake of those they served than the loose definition of loyalty that marked the early warrior ethos.

The primary vehicle through which the rhetoric of war is transmitted is Kusunoki Masashige, a warrior serving Emperor
Go-Daigo through the early years of the Nanbokuchd Wars. Loyalty prompts Masashige and his brother Masasue to decide to
perish rather than flee from the Ashikaga forces marching on the capital. Their deaths are central to the creation of the rhetoric
of war, whose impact on the medieval imaginary and the warrior ethos cannot be overstated. Accordingly, this paper will
examine two conflicts—Kusunoki no Masashige’s (1294-1336) fight against the Ashikaga and the Jimyoin imperial bloodline
supporting them and Yui Shosetsu’s (1605-1651) failed attempt at overthrowing the Tokugawa shogunate in 1651, referred to
as the Keian Rebellion—to elucidate the importance of Taiheiki’s blunt language and Kusunoki no Masashige’s brand of loyalty
in the creation of the rhetoric of war. Both were essential for motivating warriors of subsequent generations to sacrifice life and
limb for causes they viewed as morally essential.

“In the shadow of the Kokinshii: Poetic prestige and the Second Imperial Anthology”
J. Christopher Kern, Hamilton College

This paper will explore the liminal status of the Gosenshii (951), the second imperially commissioned poetry anthology. While
often compared to its predecessor the Kokinshd (905), it is substantially different in content and organization. Although the
Gosenshii generally follows the precedent of the Kokinshij, it includes more private poetry exchanges in contrast to the mostly
public poems of the Kokinshii. Moreover, the Gosenshii lacks a preface, and the prose settings are often more like poem tales
than the shorter prefaces of the Kokinshii. These differences suggest that the Gosenshii compilers did not consider the
Kokinshii an unassailable poetic authority, and thus felt free to explore different possibilities for an imperial waka collection.
Fujiwara no Kiyosuke (1104-1177) posited that the Gosenshii was left unfinished, and the nun Abutsu (?-1283) criticized
the poetic abilities of the compilers. Scholars ancient and modern have used these theories to place the Gosenshii in a marginal
space where they can disregard its unique qualities by ascribing them to haste or incompetence. However, read on its own
terms, the Gosenshi emerges as a collection of primarily love poems that reflect the rise in popularity of the poem-tale in the
10th century. In this paper, I will use specific examples from the Spring volumes to show how the Gosenshii built on the
foundation of the Kokinshii but drew also on the Man’yoshi for inspiration as well as the contemporary interest in poem-tales.

“To mourn or not to mourn: Ritual, practice, and lament after the death of Yiigao
Beth M. Carter, High Point University

Since the fourteenth century, scholars have noted that the eponymous hero in Genji monogatari attempts to fill the void left by
his mother’s death through recurring cycles of love, fulfillment, and loss. In Genji’s first experience of mourning the death of a
lover, Yigao, the tale’s author, Murasaki Shikibu, demonstrates Genji's evolving mastery of the elaborate and highly
personalized Heian period (794-1185 C.E.) mourning rituals and laments that he could not understand as a child. Denied the
opportunity to publically mourn using the codified rituals in the Yord code, Genji instead privately crafts laments and secretly
participates in rituals of purification, memorial, and spirit pacification, effectively mourning his deceased lover. This rhetoric of
mourning, what I call “mourning poetics,” enhances the reader’s understanding of Genji’s actions and emotions, situates Genji's
relationships within the tale and the broader social, political, and religious discourse of the period, and begins to absolve Genji
of his actions that lead to Yugao’s death.

Discussant
Naomi Fukumori, Ohio State University

12:00 p.m.-1:00 p.m. — Lunch Break

1:00 p.m.-2:40 p.m. — Session 3
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SESSION 3-A: PEDAGOGY PAPERS [ PLAZA COURT 1 ]
Chair: Tomoko Hoogenboom, University of Maryland, Baltimore County

THABZEBORBSTR LT L0 —FFMHENRTE HAEFEFEFEDEM— | (Enhancing Japanese learners’

awareness of their own learning: Cultivating lifelong learning skills beyond the classroom)
Masami Ikeda, Massachusetts Institute of Technology

UTEF&F%’C@EIZVEZ*—X%{I%T%\ AAGEFE OB 2 MBLRN L b FELFIENSNOLRNE W) B SEFES
BENEHIIAET 24 b 220, KETEREICH D TR RPZOZEEAERNL00 A % 0t BRI B ARGE 2B ke B 2.7 5
FC, EEIIRFCOREBEPICFEEORBEMEEZ R - TB ZEOEEMEZEK LI,

Z T, BEENBEMNEEUSAOFE B AR, B0 E GEE Ao, BEATH HATEMHRE 4 8 Er9ic
WETEDLRIC2DZEHHEL, 2017F L0 Lk 7 A THEA ANO AARGEFEOBRD T 2L A% L
7

ESCAN %ﬂif%ﬁ,ﬁﬁﬁﬁuﬁu AT 2 TV B EERLOFRAE 2 KigICE L, %L’CE{I&%‘#QE@EZK%??Q f%‘
WEmTonsd ko BWvITiZ, FERAZ A, FEOER., AESNTOE EFECH AL RS &2 OiEE
tﬂ%-&%&Eu%#%@E% F7o. EF2018FITITPWIET &K TS b BERGRAE 21TV, %DwﬁwﬂbwwA
EHOLTHEZR L, fRE LT, PEULOBEZENAAEFEL TASMAOFEYE) LEHMLED, AL -
THERFPHENRCEEEZSZ XD L9 T hoTe, £l2, BEFBANENET FH] kﬁﬁbfb\fiﬁ)of_iﬁiﬂf@

”%%E’J”“D(Inmdental Learning) ] # &kt L7 0. [EXAYE (deliberate learning)| L#AEDLE-D T2 2 L T
BHRBET B L H -T2,

AFEFTIE, WEFRONT. BEFE O AAGELE T 2 BRORFMNEE & PR ~ORBOBLR, BENFEE
O WROBEEITI, LT, ZHILTEHE LIRS AARBEEE EMHGET 5 ETED L S RBRAL 725 DN
OWTim UTetk, % DRELIR T2,

T NEFBHRE : v1 ~ FZ/L KRR LContemplative Practices@ WY ANT-AERF T 7 ADHAH]
(Mindfulness and contemplative practices in the Japanese classroom)
Mieko Kawai, University of Virginia
AREFETITEFEER SN TS~ AV RT7 X ARL 3Ry ¥ g & 5 & 9 5 Contemplative Practices (CP) & Bt Y AfL
T AR ZE 2RI Ly %@ﬁﬁ&% REWMET D, CPITEMR « BV - tHERBOR - B7 - Eifi2 SIRIEW S B OHHE
B2 BT H BT - xFARE fﬁ:/\ﬁ%w&bé Hok LTHEBESIN TV S )3 (Barbezat & Bush 2013), #MEFE, &9
D AATEEE CTILBIS% ﬁ@%m&ﬁ

beX%ﬁkiF@mL&moﬁ% CEDONFENCPBERICSM L ZEH X, TNETHB 7Y =7 b,

%477—~/7 HREPER 2@ L CTHEEAOHOERZTFMTTLL IO TN, Bl LTHDIARIC &U#

THEELAFZERITTVDLZ LITRDOWe, EE, TT2h7T) ZLITUERBEICERMEARE > oWEDRAN
073 DFICND AATELEENIZ VO TIERWES 57y, (ZLT, TR Tl kok e LTl ERAAEZD 55
LEDE I ThbH 2, ) ZOREEEIZ, 77 ZAAMTEBL, IVERSLICES 2 L) 2&8HIC, “FLELE LToFH
FEL AL 7&9“ IHV X2 T BERICETFLE,

BRI, EOBESCEZRGR L, Q5RO 7T — < XFEEENREL Y 7 AR TED B (B : 4
EiEE2 R 572 < T?B I ol T E S 72D LREWET A | FEMATEIZEED & HEE & THMER, NERFEE
aIa=74 —J\OD’WDEH@(%E?,%“% DI LTz, BH%, FEE L BERTT ORRE « SERERM L2 T,
HAGEIEREA DIE LIS O30 | FER, Pk 7 ZADBEEL LML,

ZEED=— XX AEBEHEBTLIE?: EBELOEME DA | (What can fulfill the needs of learners in
Japanese education?: Japanese language and culture lab)
Soichiro Motohashi, Western Carolina University

WEDT A Uﬁ@kiﬁﬁ?ﬁ%{ﬁ@f@ﬁijt%fi’%{ﬂ:@ﬁﬁ;ﬁ%i@i FAEO=—XIWEROFEERAIOM Eb, BHA
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TAEDONR BRI E (Content -based language instruction: CB)DFEEIZHEENTND LN ZDT2A 5, E1E(2018)) i21ﬂi‘
FLOAARFEHEOTMIEE LT, #EROSEERAIOMN LI Z ULRENRCHESREADLRSICERSINIZI ) 2T LOE
EHARE L, PRI LFEEFEDOSHE & UL OO FMNNRA R FEHIRICER D Z LB LI LTS, L
L. BEMICIIEROFET—ADOH ) F 27 LZBIBICRETT2 2 LI3ES TRy, ZOMBEZMEHT 20 Mol
UC\%%®%E¢5k%T X, BRI —AUVFEREE T LInFAEEZRBICSFELE O TR E NS 2 — X% 2017FE M
LEEEL TS, ZOTARTHE, FANCFEEEFO=—X %20 L, BB OSERAZIME LN BFHRFEee— L7 1
A HEEWTFOFEE  BIERR EOILEE - WMok ER o7 e Y7 MIOKEK(PBLL) EWo T, b - s
FELTEDIHERLE2-oTWD, ARETEH, TTINETICEM LZRENREZRN L, SOICFHMEFEO R4S | %
BT 40— RNy 7 EBEONEIZ L 2EOTMHIZ OWTHEE L, [k D U ¥ =27 AOUGE « BEIZOWVTH
C7zuy,

T ERL_AZBIT 2 FZ%EE O%R | (Effect of collaborative learning in a sixth-semester Japanese course)
Tomoko Hoogenboom, University of Maryland, Baltimore County
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AFRRTIE, BRPEHEZMO ANTREDORZIZOVWTHE L, 5i2E L THESMEEZE 2 5 L RRICEEE S 2 OFf
PEEFEN LI N—T T =7 I XDtk a HI o, AEFEE L L COEBEELLERIC OV TR L S,

BEFEIZOWTE, FA4T7 4 7 OBBIZEB TR EZFR L TH Y (MHE1999, KHE2006, KE2010, Jbkf & L
2012). KZIZR W T, %7K (2009)X°Bruffee (1993). Barkley (2014)3ZFDOKEISIZER LTS, L1 LAMNEFEER
DOBENDHRD & FEREICL D 2020 H0 AL TR,

AT, HRAFESRIEIC W CTIHEZEE 2 B0 AN AEHE OBRETOEE I W THET 5, WHFE%E &
WREREZEARL T 5 Z0REOBNE, DHROMMAZIS, 2) BEMIEEZEX DL VINFICETLHOREFT
72K, 3) MAFBICB T 2B0OEEEZEZ S, 4) BHHEIT IV —ICHF5H, TLTE) BHOEFICETEZRF LW
IS E/LEEN TV, FEEXRBATL Ny 7 T 7N —T2R Y AL LAV, AR L
RETAEDRAT A NEER LTz, FHIIE, RBEDOINL—FLR—FEHHONE., thoFEFIZLDEREOFM, #
LU CHITHOMMIC X 27 & B ORHMliZ 8 Lz, ZORER, FEFITFEHNELIVIRIE R, /I —71CBIT5H
CEEICOWVWTERI ENTE T,

AEORBRET, BRFEICEY AABLZFETHRENMZ 210 T, TNERRNERERF > CTNEZHR L 71—
TWEBT DLWV ) MO L LS Z LRFRERZ LR brol,

SESSION 3-B: JAPANESE FOR SPECIFIC PURPOSES SIG PANEL [ PLAZA COURT 2 ]
Chair: Motoko Tabuse, Eastern Michigan University

Panel Title: T20185% D JSPREL Y : 21HKEER X F NV L EFRE IV — M AIAATETSP] (2018 JSP Survey:
Incorporating 21st Century Skills and New Pedagogy)

Panel Abstract: Z D733 )V CX34 D3EFKFE I3 Japanese for Specific PurposesDSIG TR & 72> TWANEEEET 5,
20094 (Tabuse) D BV R AD HAGERAEN HL0FEF 724, EVARADHAFEIZED L I ICEL L TVWDIDEA D Iy, Z
DM EH LT, Rl TREIZBTAEVXAHBARE T 27 T A 2018FFE/BREND ] TEEKIIH D240 HE
BMOEYR 2 BREHABHEBREDLLIEREED, TOT—F 2L EIZINPOLDOE TR AARBHE~OREEL T D, /<
FL2 N2UHHR 2 0 L3 LW ERSEHE-GEN-] 71 75 A DR A | TIREBRRHESNAAT] E BB TiT-o T - AAK
FERERIAME 7 1 ¥ = 7 FRPACTFL2MERE L CU > 2 Lead With Languages?> S 7.2 T 2 HAGEHE OBURZJSPOR SN B H
BZL, ESHIEEBFOHLVRAALTHBGEN] T2 V=7 bEHENT B, KBS/ FA3 1211 2 %L - J-CAN
initiatives# Bt W ANLTZJSPY T R AD—F 4] Tk, HIRMESE X ASBENEREELEE O © 0% A B ARG & JL A I AR
L. 2148 2 3 L RO0AAT] D284 5 ]-CAN initiatives 2 B ) AITZJSPD 3 5 /8 2 DR AT 5,

TRKEIIZBITAERRAAARTBE S v T 5 2018FEREMEN S | (Business Japanese programs in the United
States: 2018 survey report)
Tomoko Takami, University of Pennsylvania

AFFIT2018F AT 2 REICBIF D EC R AAARE T 0 7T JMIET LT v r— FREOHREEZ SN L, BEOE VX
AHAARFET 0 7T 2ORNERE, SHBROBLEERT D, 20184FE8A NDLI0H T TRELESIIKETCOE Y X AH
BRI T AIETEF U TA T U — NREEITo T, ZOMREIX2009F I HRBIT oK E - BV R A HAGES
0 77 LA (Tabuse, 2009)DEHFAE CTH 223, 2018FEOFHETIE, H VU F =27 ACHETIHMEZHEOL, ifoe Y
FAAARBEHERBEICOVWTEYFELWEREZED L 5 AT,

2018FEDOFETIL, 24BN L ORIZ G-, ThboRIZEE2 S L, ARETE, 1) BER#KEI LWL EY
AAHARFET—ADOY X b, 2) HE - GIEL, M BREAREOEREEDILEVAXABARFET—AOKE, 3)
EVAZAAARFEI—AOEB, 7 7 AR, HHERE. T4 VIBEORELREICALEa A ) Fa T A 4)
BIEE VR ARAGEAHY LTV D EHEIOT 1T 4 —/L, 5) EVRAHAKGEHMAER L TWDHE, 6) SHBRMNEL X
NOETFAAAGEHEHED ML —=0 7RI 20Tk R%, 72, 2009FE0 HIROFAE O R L 2018FDfEF 4
B L, Z 210D BV R A HARGEHE ORWOZE L E BT D, HEIC, KEICBIT /KO E VR A HARGEHE~
DOFEZREE LT,

IR R L LH LWETZEE-GEN-] S 2 75 ADRH] (21st century skills and new GEN-J program to
promote networking among industry, government, and education)
Hideki Hara, Japan Foundation, Los Angeles

21 AT 2 R L O BEEMENULEN TA LW, ZNLH6DAF )ty PN HAREZBEET 2 AR OB LB Lk
ANELTOREIZED I I ITHE RO ONIZONTEHESIEY T TEZLDHIT D20, AREETIE, ZhE CEERRR
K& JAAT] N KA CHEM L T & 7= HARHEIAME R R I W T, BERDOF A M AL —I— b ERICEELNEF
ERRNLERRL, 5% EDOLIMHNESZEF > CQUIHRA A X VHE 2 ARFEHICIR D IADIZ I W, 22k v

BRI ED L D PAEEZEFETCTCWVTRERW I EEX D, TEPAESCHREBHAMNEREIIT 7o —F T 58BICHERZ2Y Y

— A & L CACTFL®Lead With Languages¥ ¥ ' ~X— (EBERZMES S HAREBE I HFO a7 o IMEREXR) RN 5,
SOICIRETEFHEEOT LWARA & L CEBERHREAES 201840 5 KE F EHE; « MES TR L7-GEN-]7 1 /' 4 (AR

B YRE X7z HAEHE OBKAEREDSHO B KBS E2RTIENO B R EE LR, BAREFIHESEZ S0

T T BT T A) EREAT D,
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M2 1H#HELRF /N« J-CAN initiativesZE D ANT=JSPY T RN AL D —E %] (Creating JSP syllabi with 21st
century skills and J-CAN initiatives)
Motoko Tabuse, Eastern Michigan University

EVRAZAARGERF Y VT OHAFELZHXDHBICE > T, [FAEOHES—RNRE VR AFBORBROITL &) R

xR E R AOHEMMEGE O L D ICREICKBEEZ00) 22 D104FE%1E L CHiBEOFE TH 5 (Tabuse, 2009;
AAT] JOINT Business Japanese Course (Saito-Abbott & Tabuse, 2011; and Tabuse & Takami, 2018), F|ZHL{E TITZAAT]2 28
9" %]J-CAN Initiatives (Japanese CORE practices, Articulation/Advocacy, Network) <2110 2 v &2 B A7z B KBS
BHORELERT L ENROLN TS, FIZ, ACTFLA L] B H L7 Lead with Languages &\ ) F v X —> $ 4}
EHiEL XY V7, (LHOSNEFEZANCH L, AEHBFOR TONEBREELEZ LD LV IRKE, 20X REEoH,
BLLJSP« EVRARAFEOa—2&2RMIEL LI L TD2RFLHEATNS, L LAKIZEIT D BREFEITIE, Hilgh]o
MR oI, FlziX, IVHINT e A MRICIZ A B ERHOMEEL . ) T =TI BHRIC R
ERF—EAHEREFE LR L, MLV ZNENORHEE =— XTI RERERS D, ASKALTIE, Li]-CANR21
HAAFNLETEDETRY AL, LLREEEZRE LV genericZ2 v T N ZADEREROMLE T 2N L. SMFIZE - Tl
B T RRA LM EEZD

SESSION 3-C: JSP, PROFESSIONAL DEVELOPMENT, AND STUDY ABROAD SIG PAPERS [ PLAZA COURT 3 ]
Chair: Akiko Murata, Hosei University

“Work as Japanese?: Language use and identity formation of transnational staff at a Japanese restaurant in Toronto”
Hae Ree Jun, University of Wisconsin, Madison

The increasing mobility and major migration flows have posed challenges for how we conceive of language, identity,
community, and one-to-one relationships among them. While the recent translingualism research appreciates transnationals'
fluid ways of deploying diverse languages and identities (Canagarajah, 2018), it acknowledges fixed and static perspectives still
operating in transnationals' experiences (Otsuji & Pennycook, 2010; 2016). The current study addresses this tension between
fluid and fixed understandings of language, identity, and community in intersection with workplace contexts by examining the
case of transnational staff at a "Japanese" restaurant in Toronto, Canada. The restaurant strives to construct its Japaneseness
through different aspects in their daily practice: 1) Japanese language both presented toward customers (e.g., menu and calling
out orders) and used as the default workplace language, and 2) the workplace structure and norms identified as "Japanese
ways" by the staff. Accordingly, Japanese managers of the restaurant prefer hiring Japanese or Japanese-speaking staff who can
easily immerse or perform in such "Japanese” environments. However, many of the staff bear diverse linguistic and cultural
identities. Thus, the staff with diverse backgrounds enact the Japaneseness imposed by the Japanese managers, while
maintaining, appropriating, and flouting their transnationalism. Through the narrative analysis, this presentation examines
semi-structured interviews with two comparative participants: a female Bangladeshi server whose identity includes Japanese
after her experience living in Japan for 10 years, and a male Spanish server who self-identifies himself as "Westerner." While
the former invests in enacting the restaurant's Japaneseness as part of her identity negotiation including Japanese, Canadian,
and Bangladeshi, the latter focuses on managing the restaurant as people from different backgrounds can efficiently work
together and communicate. The findings of this study deepen our understanding of how transnationals accord and challenge
the environments in which they live and work by drawing on diverse languages and identities

[RELWVWAAEFE] #HWPBLE H ABHEERRIZFED WHEM (Using PBL style "Yassashi Nihongo™ translation
within a teacher training course)
Yusuke Yoda, Masatoshi Takeuchi, Toyo Gakuen University

AFEBTITAARFEEPHAGFBAETLEME LW E o, [TAAREHERMGEE] THREFRMNOZOERAL, 24
DERER PR L AAGEHBRROME 2 RS2 (RS LOWAAGE) 2AWVEHEZRREORE - 1542175, B
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NIEAZTZNET] OXIRAEFEEELRNBL LET I ZX FOSHTbITR 7. ZhHICk Y, IR RREEICHONT
B CEZ. S5, SEN~A VT 421 RELE [RELVWEAGE] OESIHE2E LT, VIRSOEFEICET
BRI TN AR OEREICE L CHEMFT 2 L RFICFEENEEICE LA IO W THEfFT 52 LN T
7. APBLOF LD E LT, RELWVWHAE ~EXMHz L, EXH|IOEESICET IMHLOBE - B2 EY &
L7,

TEHEHEZE S0/ 7 A8 2A0OREEMEE IR EICRIET#HRE LIXI (The impact of study abroad
experiences in Japan on the development of students’ intercultural effectiveness)
Makiko Fukuda, University of Texas, San Antonio



N
o

B _SEEET ﬁnfi Y7 07 7 AIEEEBICHRNTH DI LN TS, TEZEOLI 2T al T AT
B L PR AR RE k@io&ﬂ%%%t%#@t%o# B, SRBFEIISEEREAOM L2 T AMADERICE
F@iﬁ‘/\“%tkb\omﬂb\&bé# T AV AORFZENBROEHEFIISZMT S Z LT, BRLIEMEANED L D ITE
(ASYNH Y/ N o XY/ owfiﬁtﬁ%énfw@wo%of$ﬁﬁi6ﬁﬁ®§%%@ BrTa ST AN KIET
AL ERAERE ) D FIBIZOWTIRGET 5, BIULEMAE NI 2 RERSCHEIENRH 203, AL TIEHA » F—DI VT =
TNET 27T 4 7R ADEEICERZH T, imwgw KB E, ZOEWEEET HEBOEE T TIER, £
S EER L7 b8 ) SRANCEBEEN KD A A BMED > e W THNe, =7 27T 4 7R ADEEIT
%”ﬂﬁm SNT =AU b FLTELSELEIEWVIRENREDIIHES, B E%®mﬁ%ka@m(?
Bkl . V= Ao T —v g L BREE (xT)\I//f AN FELTEHEEMEEZE -V gL
LUV R (T ELE) LV MINS ARODBEIZST ONTWS, fifk, 717 T A THOFED R LERfFRE
TR, =7 =277 4 T RAEROFIEL @U#ﬁ%h il % OFIEIZ BN TIE, FEM L, BFOKMTE, BRO.
RANT =D A N ORERB Lz, & U CRFICHOR R b2 o 7 FREICB LT, %E@ib@ﬂ%%
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TEFEEMa— X (EMI) OFAICL > TH TBEAXRFEET] OEZE] (The significance of Japanese language learning
in English as medium of instruction courses (EMI)
Akiko Murata, Hosei University
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SESSION 3-D: PEDAGOGY PAPERS [ PLAZA COURT 4 |
Chair: Yoshiko Mori, Georgetown University

RREBCBITIDET « 74— KRy IJDBRLDV T EEZXD  FHEEIEDIOIRT 41— FRy 7 2RD,
EDES5R 74— v 7 %% 5h] (Therole of peer feedback in oral communication activities: What types
of feedback do students want and provide?)

Yoshiko Mori, Georgetown University
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(Community involvement project viewing from the framework of a social networking approach)
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SESSION 3-E: LINGUISTICS PAPERS [ PLAZA COURT 5 |
Chair: Miho Fujiwara, Willamette University

“Use of negative questions in Dairy Taster Brunch conversations”
Polly Szatrowski, University of Minnesota

In this paper I investigate how negative questions are used in Dairy Taster Brunch conversations. I use the term negative
question (abbreviated ~nai?) to refer to Tanomura’s (1988: 17, 19) de wa nai ka2 which can take the form Yamada zya nai
(no)(ka)(?), expresses an inference/judgment, and rather than negating, acknowledges the predicate. The data for this study
come from 8 spontaneous Dairy Taster Brunch conversations among triads of participants in different gender and age
combinations. [ address the following questions: 1) What was the frequency and distribution of ~nai? across the conversations,
2) What form did ~nai? take, and 3) How was ~nai? used in the interaction?
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There were approximately 400 uses of ~nai? in my data. Younger women (under 30) used them the most, next younger
men (under 30), older women (over 30), and older men (over 30) used them the least. My analysis of how ~nai? Was used in
the interaction showed that it was used to express assertion, agreement requests, presupposed conditions (Hasunuma 1993,
Szatrowski 1994), reasons, topic presentation, and counter arguments. While younger women tended to use ~nai? for assertion
and younger women responded with another ~nai? for assertion, older women used it to request agreement and older women
responded with agreement back channel. In contrast, younger men did not respond or responded with utterances of surprise,
and older men used it very infrequently. Results suggest that not only the frequency but also the function of these forms varies
with age and gender.

This research contributes to research on negative questions in Japanese which previously focused on the semantics and
prosody of negative questions out of context. It demonstrates how participants’ use of these forms varies with age and gender,
and how meaning is created dynamically as participants monitor one another’s utterances in the interaction.

“From connective particle to stance marker: Indexical field of particle shi in Japanese”
Noriko Noma, University of Arizona

Previous researchers have argued that connective particle shi seems to work similarly to sentence-final, interactional particles,
which mark the speaker’s epistemic and/or affective stances, in conversations among Japanese native speakers (Sakakibara,
2008; McGloin & Konishi, 2010). Moreover, in conversations among teenagers and early 20s, more extended, marked uses of
particle shi are observed: Imperative + shi and Interrogative + shi (Yamamoto, 2012). These marked uses of particle shi have
been underrepresented in the research field.

Using the notion of “indexical field” (Eckert, 2008), the present research aims to tease out the construction of various
meanings that particle shi embodies. The research questions addressed in this study are: 1) What are the functions of particle
shi when it is used with verb imperative form and interrogatives?; and 2) What are the social meanings of particle shi when it is
used with imperative form and interrogatives?

To answer the research questions, conversational data from an anime program and metalinguistic and metapragmatic
comments on particle shi used in utterance final position are analyzed. The analyses indicate that particle shi in utterance final
position has gained the function of a stance marker, marking the speaker’s affective stance to disalign with what the
interlocutor has previously stated and the speaker’s epistemic stance of being certain about what he/she claims in the
utterance. This marking of speaker’s stances appears to be the “original first order indexicality” (Kiesling, 2009) for the social
meaning of particle shi in utterance final position, extending the use of particle shi with imperative form and interrogatives.
Based on the analyses, the indexical field of particle shi is proposed, and future direction is discussed.

“Gendered meta-commentary on sentence-final expression usage: A historical perspective”
Hannah Dahlberg-Dodd, Ohio State University

Sentence-final expressions are often cited as one of the most salient indexicals of sociocultural meaning in Japanese, especially
where gender, class, sexuality, and other related meanings are concerned (e.g., Kinsui 2003, SturtzSreetharan 2004, Nakamura
2007, Hiramoto 2010). These units are a kind of what Bolinger and Sear (1981) more broadly refer to as an “audible gesture,”
or a linguistic unit that conveys paralinguistic meanings. Providing neither denotational or referential content, the immense
number of available expressions may be deployed to a wide variety of sociocultural ends, including the portrayal and
interpretation of linguistic stereotypes.

As illustrated by Ochs (1992), sentence-final expressions function as indirect indices of sociocultural meaning rather than
direct ones. In practice, this means that linguistic stereotypes that are invoked by sentence-final expressions are not directly
related to any inherent quality of that expression, but rather to its pragmatic meaning in context. That being said, despite
commentary as early as Mashimo (1948) on the impending neutralization of gender-related meaning as it is conveyed through
these expressions, many of these stereotypes are recapitulated through in mass media genres (e.g. Kinsui 2003) as well as in
pedagogical materials (e.g. Kawasaki and McDougall 2003).

With this in mind, this presentation explores the history of gendered meta-commentary on sentence-final expression
usage. Gender-related differences in language use have been both noted and enforced since the Kamakura Period (Nakamura
2016), but the nature of commentary on relevant linguistic units has varied with a given critic’s ideological proclivities.
However, an understanding of the historical construction of gender-oriented linguistic ideologies is critical to sentence-final
expression research. Understanding the historical baggage that accompanies sentence-final expression interpretation informs
not only pedagogical methods with regard to these units, but Japanese sociocultural linguistics more broadly.

TEARBZEEELOABREBEFEEOXERRE (7] OFEHDSHT] (Analysis of the use of kana by learners of
Japanese and native speakers of Japanese)
Miho Fujiwara, Willamette University
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SESSION 3-F: LITERATURE PAPERS [ PLAZA COURT 6 |
Chair: Charo D’Etcheverry, University of Wisconsin, Madison

“Somehow, dialogic: The dialogic self and the rejection of the modern in Nantonaku, kurisutaru”
Christopher Smith, University of Florida

Tanaka Yasuo’s 1981 novella Nantonaku, kurisutaru (Somehow, Crystal) was a sensational bestseller, but it is better
remembered for thefuror it caused by winning the prestigious Bungei literary prize. On the surface a nearly plotless account of
vapid young people living in Tokyo, the text seems more fashion guide than novel, including hundreds of footnotes with
detailed consumer information on brands, stores, and music, so far removed from the usual concerns of Japanese literature that
many did not consider it literature at all. However, this presentation argues that those infamous footnotes should be read as
another voice, and the text of Nantonaku, kurisutaru as a complex layering of voices, creating a dialogic language game that
does far more than praise 1980s consumerism. The surface narrative of apparently depthless youths concerned only with
brand consumption conceals a subtle and profound resistance: resistance to Japan’s modernity itself. Nantonaku, kurisutaru
offers a postmodern resistance to the entire project of modernity: its grand narratives, its unified, monadic subject, its identity
construction, its “great hero, its great dangers, its great voyages, its great goal” in Lyotard’s well-known words. Ultimately,
however, this rejection of the modern can only come in the form of consumer freedom as resistance to modernity’s top-down
projects of narrative construction and identity formation. The text offers a form of resistance from within the interiority of
advanced capitalism, the only resistance that is possible in the 1980s, a decade that was marked by what Karatani K6jin calls an
absence of exteriority. It therefore uses consumerism to resist modernity, but not state or economic power. In this, it
anticipates much of the postmodern sociopolitical discourse of the following decades, where there are increasing demands for
freedom of identity but fewer and fewer serious challenges to the apparatus of state and corporate power.

BIBTFXZICBIT 2R - BMMORK- THESE) & THMEHR) OBHKREZH <> T-) (Ontherelationship
between the oppressor and the oppressed in the representations of the colony in Japanese post-World War II
"repatriate literature")

Fang Xie, Tokyo University of Foreign Studies
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“Can we talk? Untying Sagoromo’s undersash”
Charo D’Etcheverrry, University of Wisconsin, Madison

They say that we can’t talk sex, politics, or religion at work. In my experience, these topics are also tough going with priests.
Consider Sagoromo’s Undersash (Sagoromo no shitahimo, ca. 1590), the earliest extant commentary on The Tale of Sagoromo
(Sagoromo monogatari, ca. 1070). Renga-poet and lay-priest Satomura Joha (1524-1602) claims that he found the paper for his
work in a box of the Nirvana Sutra, pre-titled by the Kamo God. That title flirts with scandal. Sagoromo means “narrow robes,”
worn by people who can’t get into their beloveds’ clothes. An undersash is the last barrier before skin; in Cherry Blossom
Epiphany (2006), Robin Gill equates untying it with “dropping panties” (I'd add dropping pants). Joha’s title thus invokes divine
blessing to lay bare Sagoromo: the text, its hero, and—implicitly—his own thoughts, presumably about the tale’s portraits of
romance. This, too, courts taboo, considering Buddhist teaching on desire and Sagoromo’s scandalous plot.

Joha keeps things clean by avoiding sex and politics. This is not easy to do; as the emperor claims descent from the sun
goddess, imperial sex is both political and religious, and Sagoromo features lots of it. Not only does the commoner-hero assault
a princess, forcing their son to be passed off as crown prince (this requires Amaterasu’s personal intervention to set right). The
hero himself may also be a child of transgression; the Kamo God outromances him; and author Senji loves juicy intertexts.
Joha'’s solution is silence and misdirection; he minimizes the tale’s references to midare (disordered passions) of all kinds and
drops key allusions from his collated text. These choices betray his conservative politics and highlight his innovative poetics.
They are also tremendously useful for us. Focusing on midare, I'll show how both can help non-specialists teach Sagoromo—
without blushing or (professional) faux pas.
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“The wa/kan/y0 triangulation and the formation of modern Japanese identity "
Jing Wang, University of Toronto

Prior to the late eighteenth century, Japan’s relationship with the outside world was largely influenced by the Sinocentric
imperium. However, as the West displaced China as hegemonic cultural centre, the relationship between Japan and China
shifted. After defeating China in the First Sino-Japanese War, Japan increasingly attempted to define itself against a Chinese
Other, which it positioned as inferior to the West. Meanwhile, Japan’s rapid westernization also produced anxiety among
Japanese intellectuals, who subscribed to a range of negative views towards Western hegemony. They felt the necessity to
allocate new meanings to Japan’s ‘tradition’ in order to reverse the newly established hierarchy between Japan and the West.
This inevitably reintroduced China’s presence because of the inextricable cultural bonds shared between the two. The
boundaries between the Japanese Self and its Others, therefore, were constantly challenged and reconfigured. Among others,
many of Akutagawa Ryiuinosuke works express Taisho intellectual’s anxieties over how to reconcile a Japanese identity situated
between the coordinates of modernity and tradition, East and West. His perspective was mediated through his exposure to the
West as well as his training in the Chinese classics, and his works can help us unpack the tensions and ambiguities latent in
Japan’s attempts to negotiate its modern identity both within and against the West and China. This paper will focus on
Akutagawa’s literary works on Tokyo and Shanghai that examines how modern Japanese identity was constructed and
contested, and show how the triangulation of the wa/kan/yd highlights the ambiguous positions Japan held in its
modernization process vis-a-vis China and the West.

2:50 p.m.-4:30 p.m. — Session 4

SESSION 4-A: PEDAGOGY PANEL [ PLAZA COURT 1 ]
Chair: Shinji Sato, Princeton University

Panel Title: | [#:£2M%2 DX T HEARFEHE] O D% (“Community Involvement in Japanese Language
Education” and Hereafter)
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(Revisiting “community involvement in Japanese language education”: Possibilities of “civic engagement” through
language education)

Yuri Kumagai, Smith College; Neriko Doerr, College of Ramapo
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FrvagRb—variBifdalia=shr—vary : BMOokich2ZFVCOEE & HAIJ)] (Communication
in telecollaboration: Potentiality and co-creativity in learning through participation and beyond)
Momoyo Shimazu, Kansai University; Shinji Sato, Princeton University
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Fr'THLVWERBEHB I DI LEVI 01, KETDHZ L]  EeX—XnbDiS5 M| (“Learning a
new language is like taking a journey”: Community involvement from the very first day of learning)
Saeri Yamamoto, Yamaguchi University
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BEZRPELIZZVD VL E2 2K 5  HFOEERIEA X FEEWS] (Learning together and creating
society by collaboration with local government, academia, private sector : Action research on an intercultural

event for parents and children”
Jumpei Miyo and Makiko Fukumura, Musashino Art University
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SESSION 4-B: SIG PANEL: JAPANESE AS A HERITAGE LANGUAGE (JHL) [ PLAZA COURT 2 ]
Chair: Asako Hayashi-Takakura, University of California, Los Angeles

Panel Title: TALKIZBIT HMEABARBEZEOHFFIM— NG HA ~—Va vy, REMRERFEZ 7R, MiBRERKD
REME # B FE 2 TJ (Reevaluation of Heritage Japanese Learners in North America: Data from Two-way Immersion,
University HL Class, and Hoshuko)

Panel Abstract: ARFEFRIL, 2 1B AT L DREL 25 70— 0V AM ] OBFRIZBWT TH5E, MAEHTS] OEHE
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IWERA~—Var7esILcB)5MABEE L IRBFEEEEOETEFHES] (Acquisition of pronunciation
by Japanese heritage and foreign language learners in a two-way immersion program)
Tetsuo Harada, Waseda University
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“Japanese-American heritage language learner reflections: Key themes for informing bicultural student educational
experience ”
Mary Ann Triest, University of California, Los Angeles

The purpose of this study was to learn about the bicultural educational experiences of Japanese heritage and community
language learners, and how they felt their heritage language learning influenced their ethnic identity development. Current
students in higher education and alumni of Japanese heritage language schools were interviewed to understand their
perceptions of their experiences.

Interviews with 14 learners and six teachers were completed. The results of the 20 semi-structured narrative interviews
and 10 post-interview reflection essays written by learners will be shared. One learner also submitted the critical thematic
autobiography they wrote in their Japanese heritage language class in university.

There were seven overarching themes that emerged. First, there are significant differences between how learners of
Japanese as a heritage language and learners of Japanese as a foreign language learn Japanese, and these learners have very
different needs. Second, learners gain a deeper understanding of their ethnic identity through attending Japanese heritage
school in K-12 and during their higher education. Third, heritage schools help students achieve bilingual status. Fourth, family
life impacts the motivation of heritage language learners to study Japanese. Fifth, learners’ ability to balance both Japanese
heritage school and U.S. local schoolwork impacts their motivation. This then impacts their ability to continue in Japanese
heritage school. Sixth, it is challenging to attain a high enough literacy and Japanese speaking ability to use Japanese in a career.
Seven, intergenerational language transfer was important to the learners.

Conclusions will be shared such as the importance of creating a supportive language-learning environment and the need
for more curricular resources in K-12 and higher education. A significant finding was that college-level heritage language class
students connect through shared identities, and a strong desire to connect with family and maintain language skill was a
significant motivator for students’ learning.
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I THER] 2o HERANAMITIV—FRET V] ~— ALK EBREIC LD EREEOHFMI (From
“hoshuko” to “the hoshuko biliteracy model”: Reevaluation of hoshuko education based on the data from North
America)

Kazuko Nakajima, University of Toronto
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Discussant
Asako Hayashi-Takakura, University of California, Los Angeles

SESSION 4-C: PEDAGOGY PAPERS [ PLAZA COURT 3 ]
Chair: Shinsuke Tsuchiya, Brigham Young University

TEABEBEBICBITIARAE - AHEZzRN2THDORAKROFEE OBRMEICET 5 —%E%] (How complaints are
taught in Japanese elementary and intermediate textbooks: Analyses of contexts and relationships among
speakers)

Akiko Imamura, Swarthmore College; Yumiko Shibata, University of California, Davis; Yuki Arita, University of Denver
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"The role of explicit instruction in immersion programs”
Shinsuke Tsuchiya, Brigham Young University

Many language educators agree that providing opportunities for language learners to practice communicating in the target
language is crucial for language development. However, in many situations students do not have meaningful access to target
language speakers for the purpose of engaging in casual conversation. As such, many language learners resort to practicing
with other language learners, which often leads to communicative practices that could hinder learning such as codeswitching
and development of interlanguage that is heavily influenced by their base language and culture. In fact, the little research on
Japanese immersion programs in the US confirms that because residents prioritize sociability over language learning, their
actual language gains are negligible.

While instruction in the base language is generally avoided in immersion programs because it ostensibly violates the
commitment to speak in the target language, this study shows that judicious use of explicit instruction actually enhances the
immersion experience. During the first two years of our longitudinal data taken over three years of mealtime conversations in a
Japanese immersion program, participants often exhibited problems consistent with similar studies of learner talk:
circumlocution, language play, avoidance strategies, and other patterns of errors that go uncorrected. However, in the third
year, the students were given explicit instruction in their base language (English) for one hour each week. Moreover, language
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facilitators were given a set time during mealtime to assume a teacher role for them to provide error corrections in the target
language. This role switch from being a roommate to a teacher helped them provide language guidance for their roommates
without jeopardizing their social relationships. Observational and interview data show that learners started to provide more
self-corrections during mealtime conversations and to seek opportunities to engage in advanced-level talk for the purpose of
gaining language practice, even when the instructor was not present.

“Japanese loanword acquisition - A transcription and interpretation analysis for future instruction”
Nozomi Imai, Indiana University

English learners of Japanese language often have difficulty in both spelling and pronouncing loanwords originated from English.
This is largely due to a wide variety of phonological patterns during the borrowing process. Consequently, the pronunciation
and spelling of loanwords can be different from the original English words. Many scholars such as Kubozono (2002) and Irwin
(2011) have observed some systematic patterns of phonological adaptation, which might serve as a useful guide for learners.
Loanwords are used extensively in both in spoken and written forms, and their frequency of use is especially prevalent among
younger people. Understanding phonological properties of loanwords would be crucial for learners of Japanese at the college
level to effectively communicate. Despite their wide-spread use, Japanese teachers tend to regard loanwords as less important
than other elements of the language, and they are often underrepresented in the curriculum (Nakayama et al. 2008). The
previous studies revealed that learners tend to perform poorly when attempting to write loanwords in katakana (Akane 1998,
Hatake & Yamashita, 2010). In addition, some learners view loanwords as “not proper Japanese” and feel uneasy about using
them (Horikiri 2012). The current study focuses on how and to what extent awareness of some linguistic patterns of loanword
adaptation might be helpful for loanword acquisition by learners of Japanese. This preliminary research seeks to uncover
whether there are systematic error patterns or difficulties when learners of Japanese spell loanwords in katakana, especially
when English is their native language. For example, geminate omission (e.g. = X v 7 to =2 X 7 ) and spurious length insertion
(e.g. V¥ — tol—¥) were frequently observed. Error patterns found in this study would be instrumental to in-class
instructions of linguistic and pedagogical guides to learners.

SESSION 4-D: LANGUAGE AND TECHNOLOGY PAPERS [ PLAZA COURT 4 |
Chair: Yoshihiro Mochizuki, University of Michigan

a2y TV PR TELEAEABERE - T8 : [£01 O# %] (Learning Japanese prosody in context: Finding
and creating one's voice)
Asami Tsuda and Fumiko Nazikian, Columbia University
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%% | (Examination of an intercultural project for advanced-level Japanese learners using the online video chat
program "TalkAbroad")

Yumiko Matsunaga and Mariko Hacke, University of Colorado, Boulder
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“Engaging students in collaborative writing assignments using Google Docs”
Izumi Matsuda-Kiami, University of Washington

Since Web 2.0 was introduced, online tools such as wikis, blogs, and Google Docs have been used to create collaborative
learning environments that facilitate student-centered learning. According to Limbu and Markauskaite (2015), studies often
show challenges in implementing online collaborative tasks which result in less positive outcomes, however, others indicate
that collaborative writing also provides positive learning experiences, such as encouraging students’ initiative, creativity, and
promoting their critical thinking (Hodges, 2002). It is also noted that unlike individual writing, collaborative writing requires
discussing and negotiating ideas early on with others, which gives writers opportunities to deepen their understanding (Dye et
al, 2010; Ens et al,, 2011). This presentation will introduce a research project, which was conducted in collaboration with the
Center for Teaching and Learning at the University of Washington, on how to engage students in collaborative writing
assignments using Google docs. The presenter will share how the writing assignments were designed and implemented in
Third-year Japanese courses, and discuss the results of the pre- and post-activity surveys completed by the students to see how
their perceptions had changed depending on the task designs. Finally, the presentation will summarize what should be taken
into consideration when online collaborative writing assignments are designed to create effective peer learning environments.

[ZHICBITAET VAN VE~AL 7 vE RS — A EKahoot 7 — b DFA | Integrating Bibliobattle-like book
review micro presentations and Kahoot gaming in extensive reading)
Yuki Yoshimura, University of Massachusetts, Amherst
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SESSION 4-E: LINGUISTICS AND PEDAGOGY PAPERS [ PLAZA COURT 5 ]
Chair: Sayaka Abe, Middelbury College

HFEEBEMBEOAN VF—T 7 a BT HRBEHEEOER L EZHEDOFEK ] (JLF interaction in contact
situations: L1 Japanese speakers’ intention and Japanese learners’ confusion)
Mitsuko Takei, Hiroshima Shudo University
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(Analyzing the process of mutual agreement based on utterance chains and turns: Comparing contact situation
with Japanese native language situation)

Etsuko Yoshida, Mie University
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“A pedagogical approach to the instruction of the Japanese particles wa and ga”
Miyuki Takeuchi, Middlebury Institute of International Studies at Monterey

This study presents a pedagogical approach to the instruction of Japanes particles ga and wa in response to the previous study
on the acquisition of the Japanese subject referential expressions and the input that JFL students receive in classroom
(Takeuchi, 2014). The study found that among the three subject forms, NP-ga, NP-wa, and null anaphora, NP-ga and NP-wa are
particularly challenging to acquire for learners. It also suggested that the overuse of NP-wa by beginning-level learners and the
delayed emergence of NP-ga may be attributed to the unbalanced input in JFL textbooks. The pedagogical approach was created
to provide input reinforcement and clear explanations in the use of the two particles. The pedagogical approach is based on the
PACE model, “a Story-based and Guided Participatory Approach” to language learning (Adair-Hauck & Donato, 2002). The
model is designed to draw learners’ attention to the target form while reading a story and help them construct a grammar
explanation together with the teacher. The Japanese storybook, “My Neighbor Totoro” is used as an instructional material. The
book provides good examples of the usage of NP-wa and NP-ga with abundant cultural contexts which situate the use of
language in larger contexts.

Instruction in the usage of the particles ga and wa may not be commonly carried out in Japanese language classes in a
systematic way. It is partly because inappropriate uses of NP-ga and NP-wa do not manifest at the sentence level while learners’
sentence-level grammatical mastery is often the object of the assessment and the focus of instruction. However, mastery of the
appropriate use of NP-ga and NP-wa is one of the requisites for successful communication at a discourse level required for
intermediate-high to advanced-level learners. Systematic instruction in the usage of the two particles is highly needed for this
reason.

“Learning linguistics through Japanese and Japanese through linguistics: Developing “threshold concepts” for an
inclusive course setting”
Sayaka Abe, Middlebury College

Studying linguistics in higher education involves varying motivations, in addition to training as majors, such as: to better
understand linguistic variation and change, and the ideologies speakers associate with them; to become more language aware
as prospective teachers (Curzan, 2013); or to “learn to reason scientifically about language” (Anderson, 2016), to list a few. At
the same time, linguistics as a field is often considered to be “relatively unknown, at best, and is often misunderstood or feared
by potential students” as Spring et al (2000) put it—even almost two decades later. This is presumably due to some unintuitive
aspects of linguistics as a field that deals with language, such as descriptivism, an approach that may be resisted by language
educators in favor of “correctness” or prescriptivism (Hudson, 2004). In response to the diversity of interests and the
disciplinary challenge, it is essential to design introductory courses taking into account “the institutional context and the
student population and tailoring courses to be sensitive to these variables” (Spring 2000, p. 110). To this end, the present study
offers an analysis of course materials and reflections based on linguistics courses that focus on Japanese (taught in English) and
are designed for a general audience with varying backgrounds in the language, ranging from no prior knowledge to native
understanding. Drawing on educational linguistics literature, together with my previous reports (2009, 2011) and course
readings/ assignments (which utilize major textbooks and additional primary/secondary sources), the study proposes a
taxonomy of concepts that are essential in learning about Japanese and linguistics --including each major subfield (phonetics to
pragmatics). As a framework, the analysis utilizes the notion of threshold concepts (Meyer and Land’s 2003). The study
ultimately suggests that using both discipline-specific technicality and elements accessible to non-linguists are essential for an
inclusive course design.

SESSION 4-F: LITERATURE AND PEDAGOGY PAPERS [ PLAZA COURT 6 ]
Chair: Monika Dix, Saginaw Valley State University

“Performing salvation: Music and Buddhism in Japanese Buddhist tales”
Monika Dix, Saginaw Valley State University

In the corpus of medieval Japanese Buddhist narratives we find various references to sound, including musical performances,
ritual dances, recitations of sutras or prayers, all of which are directly linked to the sacred nature of these didactic texts. While
this also holds true for the Muromachi-period buddhist tale "The Origins of Hashidate" (Hashidate no honji), my analysis of
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musical spaces at certain junctures in the story reveals how music has become entangled in larger processes of sacred and
secular encounters that converge and become audible through the Dharma. By examining the miraculous power of music in
"The Origins of Hashidate", this paper explores how sonically articulated affiliations have the potential to generate close bonds
between the sacred and the secular, but also enact divergent intimacies that are believed to threaten these ties. How do various
expressions of sound relate to salvation? For instance, how does the enactment of divergent intimacies threaten existing claims
of salvation and the cultural aura of late medieval Japan?

“Female desire and visual subjectivity in Edo period erotica”
Michael Toole, University of Wisconsin, Madison

The popular culture and erotic art of the Edo period (1603-1868) focuses intensely on the women who worked in the pleasure
quarters and the customers who took advantage of their services. Some of the first dated works of erotica are guides to the
pleasure quarters; and while the women who worked in the red-light districts were praised for their poetic gifts and artistic
talents, they were also ranked and appraised as objects of desire. In this presentation, | read against the view that women were
mere objects to be consumed and lacked any visual subjectivity. Feminist scholars have theorized that visual pleasure is
derived from the perspective of men. More recently, scholars have pushed back against this totalizing view of visual pleasure,
searching for ways of viewing that derive from female or queer subjectivities. Against the background of this research, I
investigate "Ornament of the Bedchamber” (Toko no okimono, 1681-1684), a collection of “pillow pictures” (makurae)
illustrated by the ukiyo-e artist Hishikawa Moronobu (1618-1694). Despite his prominence as one of the earliest ukiyo-e
artists working in the city of Edo, little research in English has been conducted on his output of erotic illustrations. In this
presentation, I argue that "Ornament of the Bedchamber"” figures the women featured in the text as subjects of desire - not
merely as objects. Furthermore, erotic scenes in the text feature women-centered practices of desire, decentered from men, in
which women pleasure women. Research on the practices of consumption of Edo period erotica has revealed that erotica was
often used in an instructional manner, especially for new brides until at least the Meiji period. While official culture in the Edo
period certainly presumed a male gaze, erotica offers other views and possibilities of rethinking agency, subjectivity and visual
pleasure beyond the sign of the male.

[ TfER&] 727 B3] (Dangerous Nakajima Atsushi)
Nobuko Yamasaki, Lehigh University
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“Reading critically, reading between the lines—How to facilitate Japanese learners’ literature reading”
Nobuko Koyama, University of California, Davis

This is a case study to demonstrate how discourse analysis as a tool can facilitate Japanese learners’ critical reading of
literature in the advanced Japanese language courses at the university. In this study, advanced learners of Japanese were
encouraged to explore their own reading or interpretation of a contemporary literary work by Haruki Murakami, his novella
titled “Dokuritsu Kikan (Independent Organ)” as a group project, followed by an individual writing assignment, an analytical
paper. To achieve these goals, Takano’s “teacherless” literature course method was introduced (Koyama, 2016). This method
functionally incorporates discourse analysis and allows students to delve into the story world with the following functional
roles: Historian, Passage Master, Character Decipherer, and Book Reviewer. Each role is assigned with particular tasks and
approaches to the story. In this study, five student groups were formed; each group had those four roles to work collaboratively,
and presented their own themes and interpretations of “Dokuritsu Kikan.” The following were their themes: “Self-worth,” “Who
am [?” “Women are liars” and “Reason vs. Emotion in Romance,” and they analyzed the story with their themes. In this study,
these groups’ different interpretations and focal points are compared so that the meaning of “reading between lines” in
literature is fully examined and explored in the classroom context for L2 learners of Japanese at the university.
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4:40 p.m.-5:30 p.m. — Keynote Session (Governor’ Square 14)

Keynote Panel: Exploring Who We Are and Who We Aspire to Be: The Results of the Fall 2018
Survey on Teachers’ Attitudes Toward and Beliefs About Japanese Language Education

Panelists: Junko Mori, University of Wisconsin, Madison; Atsushi Hasegawa, University of Kentucky; Jisuk Park,
Columbia University; Kimiko Suzuki, Haverford College

This keynote presentation provides an initial look at the results of the online survey on teachers’ attitudes and beliefs toward
Japanese language education that we conducted in the fall of 2018. The purpose of the survey was to gather Japanese language
educators’ perspectives on the issue of diversity and inclusion in our profession, which will serve as a basis for candid and
constructive dialogues. While the diversity of students in the Japanese language classroom has been discussed in recent
publications and conference presentations, in our opinion, the diversity of Japanese language educators, or the lack thereof, has
not yet received sufficient attention. The decline in the number of Japanese language educators in North America, noted in
recent years (Japan Foundation 2015), further adds urgency to the examination of the current state of affairs in this respect and
possible future courses of action.

More than 350 Japanese language educators from North America (approximately 79% of them are female; 73 % first language
speakers of Japanese; 63% MA holders; 50% with teaching experience of more than 16 years; 60% working in higher
education) participated in the survey to share their viewpoints on Japanese language and culture, beliefs about teacher
qualifications, and perspectives/experiences with teacher diversity. The results indicate both convergent and divergent views
on various aspects of our professional practices. This presentation will highlight some notable trends and patterns that
emerged out of our preliminary analysis of the data. The implications of these results and potential actions to be taken in the
future will be discussed further during the AAT]- sponsored roundtable session at AAS, scheduled at 9:00-10:45 AM on Sunday,
March 24, and joined by the panelists, Mahua Bhattacharya (Elizabethtown College), Kimberly Jones (University of Arizona),
Ryuko Kubota (University of British Columbia), and Suwako Watanabe (Portland State University).

Sunday, March 24, 9:00 - 10:45 a.m.

Diversity, Inclusion, and Professionalism in Japanese Language Education
(This panel is part of the Association for Asian Studies program and requires registration for the AAS conference.)
Chair:
Junko Mori (University of Wisconsin, Madison)
Panelists:
Mahua Bhattacharya (Elizabethtown College); Kimberly Jones (University of Arizona);
Ryuko Kubota (University of British Columbia); Suwako Watanabe (Portland State University)

Friday, March 22, 7:30 - 9:30 p.m., Plaza Court 7
AAT] Classical Japanese SIG roundtable and meeting (Registration not required)

Please join us for what will be a stimulating and helpful discussion of what works, what doesn’t work so well, and what ideas
we could all implement in the future to improve the teaching and learning of Classical Japanese and secure its place within the
Japanese and humanities fields. The first hour will consist of a roundtable discussion, followed by thirty minutes of moderated
general discussion.




