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BREMIE L Z LIXDHE ] (Linguistic landscape research and language education)
Yuri Kumagai, Smith College; Shinji Sato, Princeton University
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[ERREUB vV P EZOEKRME : EE L4871 (Changing linguistic landscape as class project: Practice
and analyses)
Neriko Musha Doerr, Ramapo College
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SESSION 1-B: STUDY ABROAD FOR LANGUAGE ADVANCEMENT (SAFLA) SIG PANEL [ JEFFERSON RoOM ]
Chair: Hiroaki Kawamura, University of Findlay

Panel Title: Sink or Swim During Study Abroad: Equipping Learners with Navigating Strategies Through Coaching

Panel Abstract: Study abroad might be a “sink or swim” experience for language learners. They tend to have more autonomy
over their learning activities than in a classroom of their home institutions. It often takes learners some time to develop life
skills to navigate themselves in an unfamiliar environment. Different strategies have been proposed to help learners “swim”
and maximize their gains during study abroad (Paige et al,, 2009; Berdan et al., 2013; Savicki and Brewer, 2015; Marishka,
2016; Williamson, 2016). Researchers explored possibilities of using various strategies including ethnography (Jurasek et al,,
1996; Kawamura, 2007), mentoring (Hipskey and Armani-Bavaro, 2010), and journaling (Bagic and Vrhovac, 2012). The
current panel will examine strategies specific to short-term (two~six week programs) study abroad programs using coaching
as the key word. Coaching involves motivating and helping people learn something on their own based on individualized
attention (Kenny and Faunce, 2004). Kawamura’s paper will examine and compare on-site coaching strategies for two separate
three-week study abroad programs. Murata will examine coaching strategies adopted for the two-week program in the Tokyo
area. In this program, coaching is done within the conceptual framework of &L T, BT, KB L T, BT, A&ORN



%] .Prefume will analyze coaching strategies to facilitate “transformative experiences” (Graham & Crawford, 2012) among the
participants during a four-week faculty-led program. Tobaru’s study identifies challenges many American learners face in Japan
and will propose language performance practice prior to their study abroad. This panel will argue that efficiency of a short
study abroad program will increase with appropriate coaching strategies.

“Maximizing language gains during a short study abroad program: Use of on-site coaching as a strategy”
Hiroaki Kawamura, University of Findlay

What aspects of language and cultural skills can learners gain during a short three-week study abroad program? When, where
and how do those gains of skills occur? What do the learners need to do in order to maximize gains? What can instructors do to
help learners develop language skills and gain cultural knowledge effectively and efficiently? Based upon the review of the
previous studies (e.g., Milleret, 1990; Davidson, 2007; Dewey, 2007; Brubaker, 2007; Kinginger, 2008; Mora and Valls-Ferrer,
2012) and the data collected from the two ongoing short study abroad programs, this paper will examine the roles of coaching
for study abroad learners. Effectiveness of a study abroad program, even if it is a short two~four week program, has been well
documented regarding cultural sensitivity development (Martinsen, 2011; Lewis, 2015). A growing body of research
demonstrates that a study abroad setting provides successful language learning (Freed, 1995; Dewey, 2004; Ishida, 2009;
Masuda, 2011). However, the case of a short two~four week study abroad program has not received enough attention from
researchers. This paper aims to fill in this gap. Multiple data was collected from the two ongoing programs. Both of the
programs are three-week study abroad programs in Japan. The difference is that one of the programs is a faculty-led program
and the other program is not. Comparison of these programs makes the roles of on-site coaching clear since they are almost
identical except that one of them does not have an accompanying faculty. This paper will argue that presence of on-site
coaching helps learners accumulate “stories” (Walker and Noda, 2000) more effectively and efficiently.

TABREIZF A a7 8B 3EEéa—F 7 D4 #7] (An analysis of field-based activities and supervision in

study abroad programs)
Akiko Murata, Hosei University
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“Transformative learning: A case of a short-term, faculty-led Japanese language study abroad program”
Yuko Prefume, Baylor University

According to Walters, Charles, and Bingham (2017), the number of university-sponsored, short-term study abroad programs
has been increasing due to practical reasons such as cost effectiveness and ease of participation. Recent studies reveal positive
effects of such short-term, faculty-led study abroad programs, even as compared to a semester or a full year abroad, citing that
transformative learning takes place (Walters, Charles, & Bingham, 2017; Gaia, 2015; Gambino & Hashim, 2016; Gonsalves,
2013; Graham & Crawford, 2012). Transformative learning or experience is identified as “a change in how a person sees the
world” (Graham & Crawford, 2012, 107), improved “understanding and awareness of other cultures,” increased “willingness to
interact with persons from cultures other than their own” (Gaia, 2015, 27), and strengthened “ethical commitments as global
citizens” (Gambino & Hashim, 2016, 27). Despite a favorable outlook towards the short-term, faculty-led study abroad
programs, Kudo (2011) warns of possible negative effects, such as risks of being sick, injuries, accidents, personal conflicts, and
cross-cultural misunderstanding. To facilitate transformative learning, particularly to help students gain new perspectives in
cross-cultural understanding and develop individual initiatives, Kudo (2011) suggests the importance of guiding students
(coaching in this paper) at pre-travel orientation sessions as well as during the study abroad period. The paper has analyzed
the transcripts of group reflections compiled near the end of the trips and the post-travel interviews from the short-term,
faculty-led summer study abroad programs in Japan. The presenter will report the cases of both successful and unsuccessful
coaching related to transformative learning. The faculty found that students do not always understand the program
expectations, even though the program has objectives for transformative learnings. The educational effectiveness and
implications of these cases are discussed.

“I am kind of afraid of the language partner”: Data-driven pre-study abroad training”
Hiromi Tobaru, Ohio State University

Study abroad (SA) studies demonstrate that strong social networks within local communities are a strong predictor of linguistic
and sociolinguistic proficiency gain (Baker-Smemoe et al. 2014; Isabelli-Garcia, 2006). Dewey et al. (2012) also reported social



networks as a positive predictor of SA students’ self-evaluation of the spoken language proficiency gain. However, research also
reported American students’ struggles of developing personal relationships with local people (Burn, 1993; Siegal, 1995;
Iwasaki, 2011). Theses studies often focus on American students’ perceptions on their study abroad experiences as well as
intercultural interaction. Because personal relationships cannot be built without mutual understandings and acceptances,
obtaining the local peoples’ perceptions toward intercultural relationships is essential to addressing American students’
struggles. This case study investigates American students and Japanese local students’ perceptions toward building
intercultural relationships in a four-week SA program in Japan. Interviews were conducted with American college students who
participated in the SA program, and Japanese students who participated in the program as Japanese language partners. Data
collected from the Japanese students indicates American students having passive attitudes towards interacting with one
another. American students, on the other hand, expressed concerns of being perceived as “rude,” which resulted in their passive
attitude towards their interaction with language partners. In addition, American students’ desire to be “respectful” to their
language partners steered them to be “overtly formal” in self-introductions, which has “created a wall” between the Japanese
language partners and the American students. Overall data suggested American students’ struggles to be friendly in Japanese.
The study draws pedagogical implications on how to support the SA students’ struggles and fear towards interaction. By
focusing on “how to do particular things in the language (Walker & Noda, 2000),” the presenter discusses pedagogical supports
in pre-study abroad training to empower SA students to actively engage in building intercultural relationships.

SESSION 1-C: SECOND LANGUAGE ACQUISITION PAPERS [ JACKSON ROOM]
Chair: Mariko Moroishi Wei, Purdue University

“Development of abstract word knowledge in English-Japanese bilinguals with autism spectrum disorder”
Mariko Moroishi Wei, Purdue University

Among all linguistic impairments, acquiring abstract words is especially difficult for individuals with Autism Spectrum Disorder
(ASD). Previous research suggests that even typically developing children acquire abstract words later in development than
concrete words, because processing abstract words engages a more distributed network of brain regions than concrete words
(Pexman et al., 2007). Furthermore, bilingual children before age 6 display a delay in vocabulary acquisition compared to their
monolingual peers (Core et al, 2013). Because age-appropriate vocabulary size and reading skills are crucial for academic
success, a pervasive struggle with vocabulary acquisition would place the ASD group at risk for ongoing failure in literacy-
related areas. Clearly, more studies are needed to investigate the unique lexical development of individuals with ASD and
whether bilingualism has any influence on the rate and ultimate attainment of vocabulary acquisition. The present study
included 54 subjects: 26 English-Japanese bilinguals with ASD, 15 English-]Japanese bilinguals without ASD, and 13 Japanese
monolinguals without ASD. Subjects’ receptive and productive knowledge of 310 abstract words was first tested using
Paribakht and Wesche’s (1993) Vocabulary Knowledge Scale. Subjects and their parents then filled out a questionnaire,
reporting the age at which target words were learned (Kuperman et al., 2012). The results of the statistical analysis showed
that: 1) the age-of-acquisition ratings ranged from 3.0 to 20.21; 2) both bilinguals with and without ASD knew significantly
fewer abstract words than the monolinguals without ASD; 3) the first growth spurt related to abstract words was noted at age 4
to 5 for monolinguals and bilinguals without ASD, whereas bilinguals with ASD had theirs at age 9 to 10; and 4) feelings and
emotions vocabulary was acquired significantly earlier than other abstract words for all three groups.

“Developing critical language awareness through a community-based project in an intermediate Japanese language
classroom”
Holly Didi-Ogren, The College of New Jersey

This presentation critically examines the links between cultural and linguistic awareness (Byram 2011) and the efficacy of
collaborative learning (Kowal and Swain 1994) on awareness by introducing findings from a community-based project that
brings intermediate-level Japanese students into dialogue with parents at a local Japanese language “weekend” school. Such
weekend schools are primarily aimed at keeping children of Japanese nationals who are living overseas short term apace with
the Japanese national school curriculum. However, these schools are also sites of diverse constructions of Japanese identity and
the Japanese “homeland,” and Japanese language is imbued with multiple symbolic meanings. In the first stage, students in an
intermediate-level language class are introduced to ethnographic methods, conduct ethnographic observation at the school and
write a reflective report. These initial steps help students understand who uses Japanese for what purpose, thus expanding
their language awareness to include social and political factors. In the second stage, students conduct one-on-one interviews
with parents in Japanese about intercultural experiences. Preparing for the interviews builds student language awareness as
they attend to key sociopragmatic competencies such as appropriate speech levels. Students develop a set of questions for the
interview, practice the interview with a native speaker, conduct the interview, and reflect on the interview process. This
reflection process includes collaborative activities around the interview process and written reflection. Students then conduct a
second interview with the same person, aiming to incorporate lessons learned from the first interview process. Finally,
students transcribe sections of both interviews and share key pieces with their classmates in an in-class, oral presentation.
Findings show that students develop a heightened awareness of the various symbolic values with which Japanese is imbued at
the school, and also that students improve their level of awareness of sociopragmatic aspects of Japanese language use.

““Our Language” - An autoethnographic analysis of Japanese dialect use in L1/L2 interaction”
Jae DiBello Takeuchi, Clemson University

Studies of linguistic ideologies address appropriateness and legitimacy with regard to language variation and speakers.
Researchers have examined language ownership (e.g., Wee, 2002) and legitimate speakerhood (Bourdieu, 1991). Recent work
considers how speakers’ language ideologies result in us-versus-them dichotomies (O’Rourke, 2011), in which second language



(L2) speakers are perceived to lack ownership of the target language. Less attention has been paid to how language ownership
and legitimate speakerhood can be co-constructed, or not, within interaction. This study uses the presence and absence of
meta-talk to examine how an L2 speaker is co-constructed as a (non)legitimate speaker of a Japanese dialect in interaction with
first language (L1) speakers. The researcher, an L2 speaker of Japanese, collected recordings of Japanese conversations with L1
interlocutors, including her L1 Japanese spouse and in-laws. Using autoethnographic analysis (Anderson, 2006; Simon-Maeda,
2011), two contrasting cases of Japanese dialect use are examined. In the first case, L1 interlocutors respond to the L2 speaker’s
dialect use with meta-talk discussion about “our language,” thereby co-constructing the L2 speaker as a non-legitimate dialect
user. In the second case, the L2 speaker’s dialect use is affirmed when the L1 interlocutor uses dialect in a similar way. [ argue
that meta-talk makes visible speakers’ linguistic ideologies (Silverstein, 1979) and notions of legitimate speakerhood in which
“our language” does not include the L2 speaker. Conversely, the absence of meta-talk ratifies the L2 speaker’s dialect use and
depicts dialect as a shared form of “our language.” This study’s findings contribute to our understandings of language
ownership and legitimate speakerhood and demonstrate how these concepts manifest in Japanese interaction. This study also
adds to the growing body of work examining Japanese dialect use by L2 speakers. Finally, it considers the possibilities and
limitations of autoethnographic analysis as a method for research in Japanese SLA.

“A preliminary study of Chinese international students studying Japanese in American universities”
Jun Xu, Colorado State University

As Chinese students become a larger share of the international student demographic at American universities (Institute of
International Education, 2006, 2016), they also are expanding participation in Japanese language classes. However, Chinese
student enrollment often decreases dramatically after completion of the first Japanese class and consequently fewer Chinese
students take intermediate or advanced level instruction (Mori & Takeuchi, 2016). Although that difference has been explored
between Chinese and domestic students at advanced levels of Japanese language study (Mori & Takeuchi, 2016), the reasons
behind the crucial drop-off between first- and second-year study have not been explored. In addition, East Asian international
students have been reported to have the least positive experience in such study because of English proficiency issues which in
turn contribute to a sense of isolation and alienation (Gareis, 2012). When studying Japanese, Chinese international students
are considered to have an advantage over domestic American students regarding knowledge of Chinese characters and
familiarity with Japanese culture (Shibatani, 1990; Horiba, 2012; Iwabuchi, 2010). Whether or how experiences differ when
learning Japanese from those in other classes remains unclear. This paper focuses on Chinese international students taking
either first year or second year Japanese or who have stopped taking Japanese after a first semester or first year in one private
and one public North American university. Through semi-structured interviews, this paper aims to explore these questions: a)
reasons and goals for Japanese language study; b) the success or difficulty of the classroom learning experience in Japanese
compared to other classes taught in English; c) out-of-class learning activities; d) reasons to continue or discontinue learning
Japanese.

SESSION 1-D: LANGUAGE AND TECHNOLOGY PANEL [ TYLER RooM ]
Chair: Kasumi Yamazaki, University of Toledo

Panel Title: T AARFEHEEL AL FREZERH LS5 % DOFRE | (Japanese Language Teaching and Al: Sample Projects,
Research Findings and Future Directions)
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SESSION 1-E: LINGUISTICS PAPERS [ TRUMAN RooM ]
Chair: Michiko Kaneyasu, Old Dominion University

“Grammar at work: Register analyses of Japanese cleft construction”
Michiko Kaneyasu, Old Dominion University

This study investigates the structural and functional characteristics of the (pseudo-)cleft no-wa construction in four spoken and
written registers. Previous sentence-level analyses of this construction have described it as a complex sentence derived from an
underlying simplex sentence (e.g., Martin 1975). The information in the simplex sentence is “split” into two parts in the derived
complex sentence, with the focus/emphasis placed on the information in the comment position. More recent empirical studies
have discovered some discourse-based functions of the construction, for example, filling in the information gap between the
writer and the audience in essays and stories (Sunakawa 2007) and providing an interpretive framework for an addressee to
understand the upcoming extended talk in conversation (Mori 2014). The findings from these studies suggest that the same
construction is used differently to meet the communicative needs of its users. The present study builds on these findings, and
adds a comparative perspective through the analyses of multiple registers. Examination of 112 conversations, 108 academic
presentations, 120 news reports, and 100 newspaper editorials reveals that (1) the distribution of the construction is skewed
among the four registers (e.g, it frequently appears in editorials, but is rarely found in news reports), (2) the structural
property of the construction differs between spoken and written registers (e.g., non-canonical structures are found in half of
the cases in conversation and one-fifth of the cases in academic presentations), and (3) commonly found functions vary among
all four registers and are closely linked to the situational and communicative purposes of the registers (e.g., in news reports, the
construction is used to report what is newsworthy; in editorials, it is used to establish the target of the writer’s evaluative
comment and to specify/clarify information). The results of this study expand our understanding of the construction’s core and
register-oriented functions.

“The ways to greet in Japanese: Awareness by Japanese college students of their greeting”
Noriko Noma and Megumi lida, University of Arizona

In the beginning of the elementary Japanese language course, the instructors teach students how to greet in Japanese:
Ohayoo/Ohayoo gozaimasu, Konnichiwa, and Konbanwa. Nevertheless, Japanese native speakers rarely use konnichiwa and
konbanwa to their family members and friends. Previous studies have concluded that Japanese college students use 4 specific
categorical language forms when they interact with people: interjections, calling out their names, fixed greeting phrases, and
semi-fixed greeting phrases (Kobayashi, 1981; Tsuchiya, 1998; Hasegawa, 2001). Although previous researchers found that
Japanese college students do not always use set greeting phrases, they did not analyze the data with respect to the relationship
between the conversation participants. Moreover, the previous studies did not delve into gender differences. That is: Do male
students greet similarly or differently from female students? Furthermore, they did not consider the familiarity between
professors and students: Do students greet individual professors who are close to them differently than those who are not?
This study aims to analyze how Japanese speakers’ identity and relationship to their interlocutor affect their ways of greeting.
The research questions of the present study are: 1) How does power relation with the interlocutor affect the way of greeting
among college students?; 2) How does speaker’s gender identity change the ways of greeting among college students?; 3) How
does the speaker's perception of in-group/out-group affect the ways of greeting among college students? From a questionnaire
with 35 hypothetical greeting situations targeted toward Japanese college students in Japan, we found that male students and
female students talk to their close friends differently than those they are unfamiliar with. We also found that Japanese college
students used more semi-fixed greeting phrases than set greeting phrases taught from Japanese language textbooks. We will
discuss the pedagogical implications of this study and directions for future research.

“Modern debates on the reasons for use of phonograms and notes on their use in the Kojiki: Implications for the
history of writing
Ann Wehmeyer, University of Florida

The Kojiki (712 CE) contains 304 notes written in half-size graphemes that serve to indicate that the string of characters
immediately preceding the note should be read for their sound value only. The first such note appears in the age of the gods
section of book one, following the phrase A T AN 2 FE Fl %t .2 I kurage nasu tadayoperu toki ‘floating like a jellyfish’, and
reads it 7L E+FLL L ‘the ten characters from ru and above use sound value’ (Yamaguchi and Konoshi 1997:28). While
Motoori Norinaga (1730-1801), the first major commentator on the language of the Kojiki, simply explained that the function of
such notes was to specify that sound value should be read but character meaning should be ignored (MNZ 9:136), modern
scholars have engaged in vigorous debate with regard to both the reason for the use of phonograms themselves, and also on the
rationale for the use of the notes on phonogram use. This paper examines these debates, and makes the case that the various
theories proposed to account for both types of usage can shed light on the process involved in adapting the writing system of
one language to write that of another language that is radically different in terms of its sound and grammatical structures.
Additionally, the debates rely on theories of manuscript editing as well as pragmatics and discourse theory, investing the old
Kojiki text with a dynamism that makes the age of its composition come to life as one rich with emerging literacies (in the sense
of Lurie 2011). Specifically, this study identifies the following hypotheses: source document and content hypotheses (Nishimiya
(1988), editorial hypotheses (Mori 1967a, 1967b; Kida 1983), conversation-oriented hypotheses (Inoui 2002), lack hypotheses
(Inaoka 1966; Kobayashi 1983; Yamaguchi 1995), spiritual discourse hypotheses (Morita 1961), and context-based accounts
(Yamaguchi 1995).

“Cute (kawaii) or overly cute (burikko)?: Childlike cute register as an implicit form of social and linguistic capital”
Atsuko Oyama, Stony Brook University



Metapragmatic commentaries play an important role in creating, solidifying, and circulating a register, or particular ways of
speaking and embodiments (Agha 2007; Rampton 2011). Whereas particular social personae are “typed” as being distinct from
other “types,” a register is subject to public evaluations that involve competing valuations (Bourdieu 1977; Inoue 2006). This
paper aims to contribute to the study of registers, by showing a discursive process in which a register is constructed in
juxtaposition with other social types, and with competing valuations. I focus on the childlike cute register that has proliferated
in Japan since the 1970s—while evoking youthfulness, widely distributed as a female register. Drawing on face-to-face
interactions in a televised comedic skit and talk show, in which participants act cute, mock or comment on girly-girl behaviors, I
illustrate how holistic images of this register are embodied as projecting desirable, childlike-yet-sexy femininities (Matsumoto
1996) in comparison with not-so-young, funny, or manly women, constructing a hierarchy among types of womanhood.
Furthermore, participants provide competing evaluations on the same feminine practice as cute (kawaii) or manipulatively
cute (or so-called burikko). For example, one participant adores the cuteness of a woman analogous to a hand gesture of patting
the head of a small child, while another claims that “[pretending to appear cute] is her specialty” and thus “she is disliked by
women,” although nevertheless, “she has a magic that makes people want to say, ‘You're adorable!”” Even while risking negative
evaluations, the register has disseminated partly through these reflexive commenting practices. It has become a gendered
subjectivity for mainstream society and turned into an implicit form of social and linguistic capital (Bourdieu 1984) to gain
popularity. Many women struggle to achieve a favorable evaluation of their behavior and thereby the existing gender structure
is maintained.

SESSION 1-F: LITERATURE PAPERS [ JoHNSON RooM |
Chair: ]. Christopher Kern, University of Maryland

““The Fate of Qi”: Chinese history and the Tale of Genji”
J Christopher Kern, University of Maryland

Many scholars have made comparisons between the Tale of Genji and Japanese historical figures, but potential connections to
Chinese history have been less readily acknowledged. The characters in the Genji at times make explicit comparisons of
themselves to Chinese historical figures, and this encouraged medieval commentators to tease out deeper connections between
the Genji and authoritative Chinese histories like the Records of the Grand Historian (5 iC). These comparisons differ from
those to Japanese history in that the Genji characters are far more separated in time and space from the Chinese historical
figures than the Japanese ones. In this paper I will primarily cover the love triangle of the Kiritsubo Emperor, Kokiden, and
Fujitsubo/Kiritsubo, and the comparison to Emperor Gaozu, Empress Lu, and Consort Qi. The comparison is explicitly
acknowledged in Chapter 10 (“Sakaki”) but medieval commentators looked back to the first chapter (“Kiritsubo”) to strengthen
the parallels. These allusions to Chinese history give us clues about how women were educated in the Heian period and what an
author could expect her (female) readers to know about the Chinese classics. At the same time, the medieval commentators'
focus on this issue shows their concern to increase the stature of the Genji by connecting it to writings of higher prestige. Thus
we can see one more brick in the road that led the Genji from a fictional tale for women to an object of primarily male
scholarship. Finally, studying Chinese parallels can give contemporary readers a deeper understanding of the source materials
of the Genji, ones which are often overlooked in focusing on this Japanese work.

“Four narrative styles in classical Japanese: Their implications for Japanese linguistic history”
Frederick Bowman, Ohio State University

This study aims to build upon and refine the typology of Classical Japanese (C]) narrative styles of e.g. Suzuki (1992/99) and
Takeuchi (1987), according to which C] literary works, particularly Heian monogatari, are divided between the narrative
proper (Suzuki’s 'ji no bun;' Takeuchi’s ‘sequenced narration’) and characters’ dialogue (or interior monologue) embedded
within this larger narrative (Suzuki’s 'kaiwabun;' Takeuchi’s ‘embeddings’). Following these studies I focus on Heian works, but
diverge in emphasizing the use of distinct C] tense, aspect, and mood (TAM) auxiliaries to ‘frame’ distinct narrative styles. The
emphasis on ‘framing’ here draws on Takeoka’s (1963) work on -keri and its clustering around the beginnings and endings of
narrative passages to introduce (and conclude) a scene divorced from the time of utterance (=Takeoka’s 'anata naru ba' ‘distal
domain’). By this criterion, I identify four narrative styles: unframed narration or the ‘tenseless mode,’ -ki framed narration, -
keri framed narration, and -tu framed narration. These styles each have distinct characteristics and associated genres: the
‘tenseless mode’ typifies expository writing such as zuihitsu; -keri and -ki framed narration is typical of monogatari, setsuwa, or
narrative digressions within a ‘tenseless’ matrix; -tu framed narration appears largely as reported speech (kaiwabun)
embedded within larger narrative matrices. Apart from their distribution across literary genres, the four narrative types are
also linguistically divergent. While ‘tenseless,’ -ki framed, and -keri framed narration all display a predominance of the
parameter of aspect, -tu framed narration shows an increase in overt tense marking via -tu. This indicates that both aspect- and
tense- prominent discourse styles co-existed already in Heian-period Japanese, and further suggests that the following shift
from aspect- to tense prominence (Bhat 1997; cf. Frellesvig 2011), accounts of which have previously assigned a central role to
-ta (<-tari), may owe more to -tu than hitherto recognized.

“Narrative structure in secular and Buddhist Heian texts: -ki and -keri in the Tale of Genji, the Lotus Sutra, and the
Golden Light Sutra”
John Bundschuh, Ohio State University

Kundokugo, the discourse style used when transposing Chinese texts in Japanese, was used to recite Buddhist sutras to
audiences for whom Chinese was inaccessible. In his 1992 work on Murasaki Shikibu’s Tale of Genji, Akio Abe argues that the
discussions held during the famous critique of ranks (#h &) in the “Hahakigi” chapter reflect Buddhist didactic conversations.
Two of the most recited sutras of the Heian period were the Lotus Sutra (¥%#£#%) and Golden Light Sutra (4 Y:##%). They, like



critique in the “Hahakigi” chapter, use differential marking of tense, aspect, and modality (“T-A-M”) to make distinctions
between the overarching and embedded narratives. Masao Takeoka demonstrated in his classic 1963 analysis of Heian
vernacular texts that -keri is used by storytellers to foreground and background information in their narrations. H. Richard
Okada (1991) cites the narrative use of -ki in the “Hahakigi” critique of ranks as a tool “for convincing the reader-listener of the
validity of the tales” (p. 210). However, in Buddhist kundokugo sutras, -ki takes many of the narrative functions -keri serves in
secular texts. This study investigates variation in the use of the T-A-M auxiliaries -ki and -keri to create narrative frames and
texture in the “Hahakigi” chapter critique of ranks and the first scroll of Heian-period kundokugo renditions of the above two
sutras. I argue the predominance of -ki marking in the Buddhist sutras is due to the witnessed first person narrative stance in
which the texts are positioned. However, I find there are not only narrative differences between the two kundokugo texts and
the secular critique, but between the two sutras as well. Although there have been numerous studies of narrative structuring in
vernacular Heian belles-lettres, this study expands the above analyses to include kundokugo renditions of Buddhist texts.

“Rewriting magic and miracles in the human world: Adaptations of medieval Buddhist tales in early modern Joruri
puppet theater”
Shiho Takai, Waseda University

Eighteenth-Century joruri puppet plays took materials from various well-known tales, including medieval Buddhist setsuwa
(anecdotes) and sekkyd (sermon ballads). However, unlike medieval no plays and earlier kojoruri plays that are strongly
religious in nature, these joruri puppet plays depart from the religious aspects and focus more on human tragedy. This paper
examines eighteenth-century joruri puppet plays that are based on setsuwa and sekkyo about religious miracles, and considers
how these plays reinterpret the supernatural occurrences in the original stories to retell them within the logic of the human
world. For example, kannon’s miracle in the story of Sansho dayi is rewritten as a story of parents’ suffering when sacrificing
their children in Five Daughters of Sansho dayi (Sanshd dayd gonin musume, 1727); a woman'’s transformation into a snake

1759); and kannon’s miracle in Shintokumaru is rewritten as a stepmother’s bloody sacrifice in Gappo at the Crossroads
(Sesshu Gappo ga tsuji, 1773). Interestingly, while the direct intervention by a powerful deity or religious object in the medieval
tale is removed, some new supernatural elements, such as a magical sword or blood magic, are added to these plays. This new
magic, however, requires painful sacrifices, often of children and women. The paper examines the ways in which the early
modern puppet plays rewrote the medieval tales of Buddhist miracles into works of tragic sacrifices in the human world, and
discusses how these changes may reflect the early modern interest in human agency and emotions in a time of strict control by
an authoritarian government.

10:20 a.m.-12:00 p.m. — Session 2

SESSION 2-A: PEDAGOGY PANEL [ MADisoN B RooMm |
Chair: Kasumi Yamamoto, Williams College

Panel Title: TNAERE ARXFEREEFTOERRL Wik : 4 >DOEBEFEAEL T (Significance and potential of
content-based Japanese language instruction: Findings from four CBI courses)
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[Fa— b TAEBRXNTITO NAERD B AFEHTE] (Content-based Japanese language instruction in a tutorial
format)
Kasumi Yamamoto, Williams College
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(Project-based language learning (PBLL) as a method for content-based language learning in Japanese)
Naoko Nemoto, Mount Holyoke College

AFEF 1L, National Foreign Language Resource Center (NFLRC)23#£%E 9" % Project Based Language Learning (PBLL) % H AGE
NAREMRFAEOGEE LTESET S, PBLLIE (EEPLOEHE ] L3RR, Tk 2 Mk (sustained
inquiry) | WRKEBEEHZEDO—OTHY., HIBE T L —LU—I RIS NTENEZBOHED—2LE2 5 LB, £
o, BEEHEAI—AO—FELTHMY ANDZ L HHRET, NAERSHETFELZIVHTICLTNDENI AT v
b5, TAVHORAARBEZEOBL T, NAER I —ADIFLALRSHEHAIC Lo THEIRLTHEE W) (ER
ft12015) , SEHAOFITIE, DX 5% THNE] Z2HA 0001 bLNALRNWTZDNRERFEEAZERET 25D
LOTEARNEAS S h, PBLLTIE, #HhAliixb< T THRMERTHY . FEER IV EWVIEREZHASANLHED Z & BT
SNTWVD, TOEKRTS, BABOBRBICHE L TV L HIELFTAD7EA 9, EHIL, 20154ENFLRC PBLLE WL 4 %
L. PBLLOZ L—2AU—7(CHIY [RELWVWHAGE] IZOWTHAESREEDONGNLEZ, TORBMEEREEZ AL
FEREEREE I b2 LMo THE LI DD =2 — AL Z —FlET— N & LT u = PEREIZIRYD ATe, AFKET
1E. AERIOKRRM TH D=2 — AL Z—{ER OB T, HYZN L FEENIZ LIZhZIRDIRY 26, 7 AU IDOKR
0D HARFE 2 — A TAT 9 PBLLOF A & BRI DWW THRETT 5,
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SESSION 2-B: SIG PAPERS: STUDY ABROAD FOR LANGUAGE ADVANCEMENT (SAFLA) AND JAPANESE FOR SPECIFIC

PURPOSES (JSP) [ JEFFERSON RooM |
Chair: Atsushi Hasegawa, University of Kentucky

TEADRKRZIZRBTDHEFELELERANELAORER : 23a=T 1 OBRTe R L EZOERICERL T
(International students’ socialization processes in a theme-based residence hall in Japan)
Chiharu Shima, Akita International University; Atsushi Hasegawa, University of Kentucky

WA, BAROKRZFIZBWT, AARNFE L BEAERKICAEEZ T HRAEENFZVCOL L LTEASTNS, —FT, %
MOILETZT TIEHLT L ZORHBITIT SRR 5T, RIZHB T 2FOOKRMEC N AR 7 7 & 2 OO EEM
DR SN TS (E5%, 2015) , T2 T, AWFRIZ, WO HIEMICRE bhZZEMob T, 1) Eo k51 ARBE%
MRS, EEOaI I 2=T 4 BB ENRTZON, 2) EOX ) RERN ABBRHEESa I 2 =T s BICE B LY 52
TeMERLNITL2ZL2BNET D, HRITARFICEFEREINTZT —vHEO—>TH D THRFHE U A I
BFEEARNLTHD, T—X & LT, TR E B THRIATo b2 R Y P U — 27 F% (Felmlee, 2003) | 4%
EbmE, 25828, FICHETLIXESEZ -FHHNELL, ZhbzE KD I 2 =7 1 (Wenger, 1998), K UVL2
Socialization (Duff & Talmy, 2011) DBLE NS LIZFER, A ANA—IZ L DTEBOLELCRMEB LT 2 I 2 =7 1 Bk
DOWBNBESINT, —F T, FHAZEZBMO T o 2DEN, ~NT AEEKEOE AR & WD L2 R - - 842
ANFBMROTFERPE L Ieofe, AR TIIFFC, BARDE2BMONRY — 0 % Q72 3L OEFEDr— A& L, %
LDOBMT B R 22OV T, Fiie (HAFESHREE) ( #FEOBRT 2 8 0aIa=7 1 (=
OREF) TBTLAARBEBNAYAAI 227 4 ONEST, NTANAORE LW HOBANLHREL., FOORESLY
IZDOWTEET B,

“Working towards intercultural competence through negotiating and adapting: Case of internship in Japan”
Nobuko Koyama, University of California, Davis

Intercultural competence is “the appropriate and effective management of interaction between people who, to some degree or
another, represent different or divergent affective, cognitive, and behavioral orientations to the world” (Spitzberg & Changnon,
2009). It has many ramifications and windows depending on whose perspective we construe from and which context we place
in. In this study, intercultural competence will be examined in the context of internship abroad in Japan, called JCHIP (Japan
Children’s Home Internship Program) run by the University of California-Davis (UCD). In particular, the focus will be placed on
the perspective of directors of children’s homes in Japan who have accepted, accommodated and supervised our interns for the
last two decades to this date. JCHIP interns are undergraduate students learning Japanese at UCD and spend ten weeks
volunteering as interns at children’s homes (roughly equivalent to orphanages) in summer while living on site 24/7 in a full
immersion setting in Japan. Over the years, by accommodating interns from UCD, directors and staff members of JCHIP in Japan
seem to have developed and furthered their understanding of ever-changing “American culture” in terms of diversity. From
their feedback and personal communication with us, it is made clear that in their view this diversity entails not only ethnicities
and nationalities but also dietary choices such as vegan and vegetarian diet, body piercing, tattoos, personal space, a dress
code... just to name a few. In order to run this internship successfully, both sides—Japan and UCD—needed to continue
working collaboratively, but the key to real success is mutual understanding through constant negotiations between the two
parties. This negotiating process itself is intercultural interaction and a way leading to intercultural competence. Spitzberg, B.H.
& Changnon, G. (2009). Conceptualizing Intercultural Competence. In D.K. Deardorff (ed.), The Sage Handbook of Intercultural
Competence, pp.2-52.

“From talking with restaurant wait staff to explaining U.S. policy: Task-based needs analysis for U.S. Foreign Service
officers in Japan”
Kyoko Kobayashi Hillman, University of Maryland, College Park/George Washington University

Tasks in Task-Based Language Teaching (TBLT) are receiving close review as a topic of high interest and importance in the
fields of applied linguistics, second language acquisition (SLA), and instructed SLA (Mackey, 2016; R. Ellis, 2017). It is not,
however, widely known in the field of Japanese language education (Koyanagi, 2013; Kudara, 2013). The original study focused
on the Japanese language needs of the U.S. Foreign Service Officers (FSOs) posted to Japan, and this presentation describes the
methodology of needs analysis (NA) in TBLT showing the results of the study. The definition of task is a target task that
learners are assumed to perform in the real world using a target language (Long 2015). The goal of NA is to extract the real-
world tasks for learners, using multiple sources and methods. The study was designed to take three steps to reach the goal: 1)
examining a written source, 2) gathering open responses from a small group of FSOs with written introspections, and 3)
conducting an online survey to a large group. The results revealed that the FSOs performed over 60 specific tasks in Japanese
while posted to Japan, and these tasks performed most frequently were found to pertain to their semi-private lives.
Additionally, their responses to the linguistic aspects revealed the importance of useful expressions as well as a highly
specialized vocabulary when performing the tasks. The use of multiple sources and methods triangulated the FSO’s task needs
and succeeded in gathering useful information not only for curriculum design, but also for actual class activities. The findings of
this study will contribute to the foreign language education for U.S. federal employees due to the recent implementations of
TBLT (Gonzalez-Lloret & Nielson, 2014;Toure & Nicolai, 2015).

“Bonding through indexical reference in Japanese and American business discourse”
Lindsay Yotsukura, University of Maryland, College Park

This paper investigates the concept of "bonding” through indexicality in membership registration confirmations and order
acknowledgments via email from companies in the United States and Japan, including Amazon, Kinokuniya, BookOff, Barnes
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and Noble, and various contact lens companies. These texts are part of a larger corpus of business email correspondence
collected by the author in 2011-2017. The research builds upon recent papers on the topic of "bonding" as analyzed from
theoretical perspectives such as stance-taking (Jaffe 2009), positioning (Bamberg 1997, 2004), and the concept of ba from
emancipatory pragmatics (Fujii 2012). These two (sub-) genres of discourse are highlighted for several reasons. First, they are
essential to the establishment of a "relationship” via email between company and customer, even though most of these texts
were probably auto-generated upon receipt of a membership registration or placement of an order. Moreover, the regularity
with which American and Japanese companies disseminate such emails allows us to perceive the generic conventions at work
in the two languages, and in particular to identify the range of indexical expressions used to point to referents in the discourse.
Finally, these emails reveal that the discursive practices with respect to indexicality differ in these contexts, with person deixis
predominating in English, and social deixis in Japanese. Wetzel (2011) and Dean (2009) have demonstrated the fundamental
importance of pronouns such as "you" in public signs and advertising texts in English. In contrast, Ide and Ueno (2011) have
underscored the importance of linguistic expressions such as nouns with honorific prefixes and honorific predicative elements,
which reflect the concepts wakimae ("discernment") and ba ("field"), when Japanese "place themselves in relation to the(ir)
addressees in daily practice." This paper will illustrate the indexical process of "bonding" between company and customer
through these respective linguistic techniques in Japanese and American English business discourse.

SESSION 2-C: SECOND LANGUAGE ACQUISITION PAPERS [ JACKSON RooM ]
Chair: Shigeru Osuka, Seton Hall University

[EBELRELII2EARABETEORBHEOMI L /LPIREE] (A study of oral fluency of English-speaking
learners of Japanese at different proficiency levels)
Maki Hirotani, Rose-Hulman Institute of Technology; Kazumi Matsumoto, Ball State University; Atsushi Fukada,
Purdue University

L2FEFICEL > THRBICEEE D LI 2 LIXFHOREZENO—2THY | SLAIZEBW T HL2FEEE Ol & OFF
e, FEBEAFESN TS, EITFRETIIFBED 3 50T A7 h (AE—F, TL—s &y V7)) |TE
BL, HALS_LORRZFZEEOAE—FT T =22 L TENETNOREERLZLONRE W, THhIZLD &, FEE
WEAEESFEREAN LR EFTAE—FREL 52 L, £72, HINOR—ZANHY . R—X e R—XOMDOFTE SN
Bl 2B EBHEINTVE, IO OFBINREMEOIIIT, BKSETRIESN TVEHONRELL & HD, HAGE
TOWFRIXELZHDB DL bV DR 5 FHEF M TOWRBGHEDORBOENE, oo TRy, FHE OGS
RFEEE, £, FEHEOEFRL ANV L o TR=ZADONRE = b B> T D LEERHENTEBY . 584 REBHN
B Z H O TEFEMICRGBIHEZIZE L T MERH A 5, RIFE TIEIEEERFEGE CTL VDR 2 2R E OFGHED
FHAERGET 572012, FEREONHESHEDO I — 1A%, AC—F L — b, RN—X0EIGE, tEx RGO RELZ Hn
THHT LTz, I Lim o — 8 20%, ESEEREIEFR R L TV D BAERBEM o — 20 9 b, KETEET )
W (134) . Hfk (144) PHEOT D8 A HZCa2a—FAITHDT 4 AH vy a iy THd, T—H
ST IZ X Praat & Fluency CalculatorZffifl L, FBIEELAZEN L7z, BETIE, MBEORBEZED S H, FOEEZET
ZENHRLT L, W EDRETENICL o 7e D E NS, WEEERGE & T 5P EORGEORM L REREIC
Wi L5,

[7AY DDORZFCZBIT S AERFEZEEOEE 311 IZE$ 5 —%%% (Japanese language learning motivation in the
United States)
Shinji Shimoura, University of South Florida

SEFEFE B OB S TIZ OV, BN TOITE T 523, T4, L2 Motivational Self System (Dérnyei, 2005)
WZIEDSWTZAFZER AT TN TV D (e.g. Csizér & Dérnyei 2005; Csizér & Lukacs, 2010; Taguchi Magid & Papi 2009), L >
LR G, < OMENTGEELNEGEL LTESTEZT LR L LTEY, BABPEE LR L LIzboix, ELEER
$H3A 720 (e.g. Nakamura, 2016; Sakeda & Kurata, 2016) , AHFZETik, Dornyei's (2005)DL2 Motivational Self System
(L2MSS) & F1T, 7 A U U THAGE A T 557 8E O HEE 2 ideal L2 self, ought-to L2 self, XT* anti-ought-to L2 self

(Huench & Thompson, 2017) 22HiE-7z, Fo, BAEFAEEIZBO T, AAUE~ORBRLAIEFIZE S FE~D
AT IR KBS LTV D A SN TW5D (eg Nakamura, 2016; Thompson, 2017) , ZHUZEE-SE | L2MSSIZHI X,
AASAIC KT R0 2B %28 LT, =EEEE b ~ORRLMEDREIZ DWW THE Lz, ABETIE, K150
Br&s I A2 —0OMENDRADFEEOBREFEHHIRGEEZASLNITDLLLEBIC, ZOMREVNICEROHE
B, £ LTI 7 ABFEHICKMTE DDV THERT D,

MRIMAE A AFEXREOFMEICADVTDO—BFLE: JL—KX =V = FA4T 4T 2HLLE LT
(Toward the future of Japanese writing assessment in the 21st century: A case study of relay story writing)
Shigeru Osuka, Seton Hall University; Kiyoshi Noguchi, Sophia University; Kazuko Tanabe, Japan Women'’s University;
Aya Okada, University of Oklahoma

200841221 AT X L (ACT21S) BB &, HAGEHE THEIMERILNHFIL, Y—Y v/ Xy hT—F T - T
o—F (SNA) Z#®EL., [bnd) T2 BAMBCMA, (2835 ARBOLEEEZREL TS, L)
L, TOFHEIC OV TR EE IR SR TOARWERSE X D, T, EBICBENO HAEFEXEE T, £
LT o —FRFBIENTTRER D5 5 iy, BER013)IE., VL —KTFA T 4 v T OHEHBEIDEZIRRTL TS, Y
V=R EFHEBOEET B3~4N) BDEOMCEZRELARNL, —2OWEE SRS BBEE THH, X
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Hyland(2009)% ® [FHEE FLHATFOMAEITR] LWV IRBMBNBS %L, BRORI AT 4 UV 7IEEINIISHL, &< 2
EEBEMOITAH L IIRA T, WCHAFEER LHETAL L TUHEZ2BOTHD, BEW [ROX) A6, XED
%W%WL@%%H%Hfﬁmﬁb IN—TNTEFNIBEHEEBTCHIELETHLH D, £ 2T, AHFIETIE20164FFK
AT AV BR2KT - AARMZKRF T, Vb —RT AT ¢ 7 O LFHMICEE T 2 AP Z A L, BRI

I, 7T A UMEJJO)MQ\T;* Wk ZATEILLNVDY L—RIA T4 7 &%EMML, &I 1T, PO 7 AT
3417 —T e . - FEERE RO MR A ER L, AARMITI 1R EfhD s T AT4a<BEEZISA LY L—
t7474/7%§ML %9~&fi ANLT N—T TRt E HE FIFHAEFM AT o 7o, ABEETIE, FFIC \:@A
FIAFFECREM L7 FHIEICEREZ Y T, 2O L BN EZMAEL, AABEMA ED X S IZFHMED Y 7 7 v — & i

LTV RENEBLET D,

SESSION 2-D: LANGUAGE AND TECHNOLOGY AND PEDAGOGY PAPERS [ TYLER RooMm ]
Chair: Nobuko Chikamatsu, DePaul University

TERBHZNAT) vy Ra—RADBIEE ZDFHME] (Where are we going?: Rebuilding hybrid and flipped first-
year Japanese courses)
Nobuko Chikamatsu, DePaul University; Mika Obana-Changet, University of Illinois, Chicago

W, BHEOBRECOREL ALV TAVEEEGDEINAAT ) v Ra—ARkkx RFHE T, BICHK L~V TSI
TV % (Gasoigne & Parnel, 2014), A% TH 201 5~ 1 6 FEEICHFHE (1 ~3FEAEL~VL) ORBREFEaI—RE AT
v MEL., REFRFREEZ 3 3%RHI L, T et T4 vAEFE LR L, 3 —AROEHNE - FEER TLD L,

FREONA TV MUITAWICEATZ T | Ok (1HELE) TIEEkx RBREREZ - 2720, /ﬁtﬁfi Wik = — R ZEIE
L7z, ARTIE, BERZOaI—AL Y 2T hxlii L, ZOFEHMRKLOFEEE - BEOEHHEOMRITIEA LA
Mo, AL T Y v REOFE LA . SBOGAEEZUTOIECEERT 5, O N A7 Yy RMEOTA : BNA T
Uy Ra—2o ( FrRoyBerfa o) BER 28R (F)  CFoB A, BfFE~O WML, T 74 v LdERED
NTGUAL T4 Yy TREOEBE) @ HiNAT7 Yy Ra—ADEER A7 4 M ) 55 - B0k, B
CF =y 77 A MERDOEEK) & a—XA—REMLT 2 bodeE (] /W7 A FOEBEE O, ST S E D28
) . 74Uy TREOREL, @ HENATY v Fa—AOEHMEOLLE : ERHAEOKRE (B FHED v
TA FEEA~OFE & B EFEA~OBREDROM L | BEDONAT Y v ME~ORBED [Rikk] | BEFEHEREOL
I =D ) BRI ANATY I\‘{kat@)?}i%kf'%_ﬁ B DB F T A ALZFNT N D D, WDRND
) BER EBRIZQO~QEBEALT, WAL 7Y v MEICBIT 25 % 0% & k21 =1 %, Gascoigne & Parnel
(2014) “Hybrid language instruction: Finding the right fit.” Unlock the Gateway To Communication, Dhonau. S. (Ed), 53-64.

(A4 k28 FH2Z2HT X FOHE] (Report on a digitally administered diagnostic test of kanji ability)
Chieko Kano, University of Tsukuba

Fr T4 ETHEFIOZMNTE LT A NERR Lz, BIE, BEAAET A ME (TTB)) TABINTWAIET?
Wro 2 ML, BREfRO S, FADH, %@ﬁ\m%®m&@ﬁ\a% X BEFIIRD ST LD 5 DOFHEfIZ DU
T, 1207 A MHBZREL, 10T A MHEMEONTWD, #Ifk, Fk, O3 >OL by, B~
NO—ORMEEZRWT, TXTAEEBROMEE 72> T D, FEBFOBETEE Lo RCREEREZHA LML, Z0
B OB & S BRI #6t®®74—FA/?%%K%*W%%%%?%®#E%T%50_h%@%%ﬁ%WT
A NDFERICE D &, IR LT EBW T, FEETFE & EFE T, HERES EREERBSICERE LISEVWDRRS
e, FHRLSALL RIS L, e LAKETARES S Ao, WEE - EETEEZMDT, WEEEoAEEM D
MEIZB W T, TEDLH L TERVELOMICIEEROENEEICH TS, £, PEHELZRGEL T ETREZEEIC

BOWTE, XFTRAUE, FBFEAFROEDIEBIZ L) BWREMNE G IR D ETIEENEFET H—FHF T, TNDOFE
BEEF CHWELZT TR, T LLEUICEREMN TERNWI ERNH DD, B2l E 20 5T OB W AELE
EEXEDEVIEXDOTINTHTNT Enbn %)o Efr izl DT, BIEA e R 7o TIERICIER A TV T
HLIEAZBEBRDMENELRDID, F—FR—FANZLBEEEA LT, ARETIE, 77X MNERIZOWTRELL#H
595,

(REPFERIDOIHEZ b LXRIC-EHEF T —ZXATOHBPARY FEXY R b Fud=2 FORA]
(Energizing our favorite town: An exploratory project in podcasting to introduce the town in which students live
during a summer intensive course)

Kiyomi Kawakami, University of lowa; Yasuko Shiomi, University of Massachusetts, Amherst

AFERIL, TUNOBNHICH DR FPOEMERBAFE T — A TOBEA Ry RX ¥ AL - Tr =7 FORZIDONTD
HERETHD, FHLIFHONET TR 2HMOBM TR, FEENAEO P THE & OMEATAIZSIN L L
LTV Z£2, EETH D (EHR&ER 2011), AATERSN D EWET a—2DL I TIE, HIMPEFAT 5%y
YARAOFAERHIER E OMAATRHRAL LN TV DA, BHa—2AORRHEHHN L H Y | FEE» LN Z
A THIA~DOHHRIERE 21TV, HROZT FLOLZNICKIELTHE L 9 LW IHIEREID R0, AERORZTIE, B
EPa—2 ML TV LFEEER, F1xT7—<&RkD, 0 AMMET 28O 2 2FIL BT o2 —F =
—7 s ETFAEERT LT n Y2 MR L, B U T AER OB T, Hio Ak &0 RAFE TOMATT

RBEATV, SOITFFEEPAARBLML > THERIEFEZ1TH 2L 2B LT, WET 2 HEHESICERL T Z L b A
L7, L73)L7D/17 S DFES AL TH LN oo Did, REREICHIKI D H 2 EHET 2 —2ADRENT S
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il 2 DEFEFZORKZMITTZENTEIL T, BTSN LD RFHREROMAITRIL, ZHAMTYH, Hilk
EREDOETH, HDEVRELLPSTZLE NI ZETHD, AERTIE, N7rY=7 PO, 2) FEHEOKIE, 3)AR
v RE v 2 NN LIEMHETAOBEL VD Z008 M0, @G IOEREZITV., FEHEDN AR 2@ LT
LD TS DITE LERIA RI-E L RENTHOW TG L, BREZZHB L,

(VA4 VERBERESTZEF/BET T F A PV 7 DEE] (Language learning advising through written
communication)
Yuko Kojima, University of Wisconsin, Milwaukee

FENRE (Hx5) OTERL, ZHCNBEREOL I ICHEEENABR L TESZLICEEZZBWE [#Hx kv 7%
(Wiff2015) NERZBARTNWD, ZO—D2THDIEBETHE T FAA P 73 EEFOMBME (REM2006) ~D %
R OMR 2 E DT DT, BREINFEFIZFEHOEITIRWICOWTEM L, FEHEOFICHEZBT., TO%OF%E
HEOTHIEZTHLOTHD (HAR2017) , 1K1 TT KLU T DRy v a VETHIBELHNIE, TN —T0%
BRHEEE ST R 7 bbb s (FA2017, Noguchi & McCarthy 2009) , WEIZBEME LR E IS/ D 2
OIZIT KRG EHRTH S (Benson, 2001) Z LIZFEFH L, AKRFETHEH, @Fa—RZBWTAH T4 v ETHOHMZTT
W, NEDHSEE-> Tz, L L, IR ERDRWRENET LI LN ELLTERWVWERENL W, £,
HEMNOWE 7 4 — RNy 7 B{To M, ENURNFEFIROTWVDEINEENTIE R o7z, £ 2T, > LHRICE
1TT 2 ZHFADREIBWTEBREEE T A DU 72T A, TECHM 220 [7 RXL VU T DbONE] &
AHEEEL, Z2OBBRLOFEHFEICLINEQEHNOD T 4 — Ry 7 LEBQFEENLDIRE LV H 3 BERIC
well, QiRArIsrTRELTHELV, @Q@IAZ AV, TORE, MBI OV TORBENE L, REN
BROWAE DT D 72T T, AEFHICEN D AARFEEEZOLOIZOVTHME LTV 252 LN TE, JAVE
FCOFETENEBLTX T,

SESSION 2-E: LINGUISTICS PANEL [ TRUMAN RooM ]
Chair: Mutsuko Endo Hudson, Michigan State University

Panel Title: TFEfiR & AABHE : [EY & | #i5] (Pragmatics and Japanese language education: Exploring
“appropriateness”)

Panel Abstract: BRI TIX. SHEEMRAZEITEI A, BELT - MEFEOEM - RS, URIC L - TEFHEEAN
EOXHICKRBREND O ENET D, SHERNIE. SFSMEOERE, D= F— ZOMOTAT T 4T 4, H
T L OO EEEE, FEXOHAL, v Y MEOESR, BIOMHRIFE, HA. BB, BEfT4A, A 74 MR ALEOSTEN
HOBERICHBIND, 72, BRONEORRLTUMIEZ DN LEETH D, TS I EEE SRS O [ T S
R ENTWVWA Z ENRZVDTIEAENS I D, TO—RNE L TIE, ZEESCSEEIBW T, UENIERE S, 38
R TE S ) T 23RN ENB26RD, L L, ERNZRMHE RRE L THIR L, 35 L~V T
BEEHZ L FFHFICERMARLEICLSOEEbND, ARV THE, BBARHRROSEEE ~0FME2 RS
el L bz, AR EUE ) EWIHIMEZOLOEMHIFREHBENTH, BRI TIE, DET—F E2HEW, FHRE
W, FEEORER CERWMOBLENDS 0015/ Mma ) OERZHRGET 5, TOME, mHE L bic MEBEB] Thbb
EONT D, BR2IFIFEEORN /TEOKBEOFALEHGBOMETHBELILEREE LD D, Fl. EEMN: NEFEE
BSENT (- HENEL R-T) THFHFA, | ¥E3TIE, BEEEERLAMEOT —X 1K, BEEAOR
TR T D RFEMHEOSHER I AL FESHT L, BHABHE~OBRAWEE X 5, BR AL, B - THE T Bl % xt
BT B Y S ) L2 0HZ FICETHEM - EEFAEOEROBE TH LN, BEMRICEL, ME2HZ
LRENDERD,

5B D (03] & Tad) oA : EBHRAE R (The use of "wakaru” and "shiru” in conversation:
From a pragmatics perspective)
Misumi Sadler, University of Illinois, Urbana-Champaign

s ] & Tmd) ik, RERECTCLTEAINDIETHLIN, TOHENGTIF+HDICHAENTELT, £5TE
EHWZAREO LI RPN EINTVD, LML, EBEOSFETIE, 2O S08hEE, EARNZREWZ T Tk B
ML SRATHD, 29 o= L, FEHEOBRMAIZORNY , BAICL > T, FELHEBICRRERA2BEVE S5
HRE G725, ARG T, BA « 72U DIELREFER O (20047 ; 20480550180 B k[R5 3 fE,
LTMEREDOEEE10, B OEEE17) THEb=129M ( Thnd ) 76, b 53) 28 &2, Zh b OBFEIOEHRN
R EHOMNMIT 22 L 2RhATlz, BRIIUTO®BY THD, 1. —RALEEZA, oDV FIE, Kamio (1979,
199072 &) @ MEMOMIEV ) THHABRSL DO LY IZBbns, 2% 0. [H05]) 135 BEMNEE LT OEENIC
b2%E., 1AL TZ2OHFEHRPMEFOMEBNICH 255G D (Lee, 2006) . 2. LL, EEOSFETIL,
74% (129¢F795) 1Z, THWAFE L TOERNIZH A 2 3H & FOFERANIZH A 5 BEFRRL, EhobEx 56, oF
v TREIR 2Rl TH B, Zo NREBARE] 2SSl AL THRSEE, UTOL Rz ENHMHLE, @O
(55735 ] TE5) 13, HOHRPCHMERIHT 2 LFOKRN - 8% - BRZET MEBEH) T, @ Hh»
51 0%, FELESRBRE L LTORALSME S b T, HER, BEBA, BEELREE2RT, G Tms) 1%, FHLER
BEFLLTES LOT, HROHETELOHEEAES, MENTH D,
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MEEFEOBRM : AR KL 5P (Learner errors: Pragmatics account)
Mutsuko Endo Hudson, Michigan State University

HAGEICRGET D120, F83F, 5hde. S0k, REESIONA, FBAROMBN AR TH D, FEEIRG TOHNEH D
iE; @ﬂﬁ%%ﬁbf%ékﬁ@éﬂ 1 %<bmﬁbﬁi&ﬁMk%m6hﬁh@woﬁ%®#%&k\mm
tl#é?ﬁﬂ%ﬁimi BIGERISEBRT AL b HADTHEELET S,  ARKTILE @%m&fﬁﬂ
FOBRAOHAERRLD, T— & W, WRIEEE. A—v, (X% ﬁ%%bto$M(mw)@M%ﬁﬁf SEA) S50 IE
WA SN TRBYEATH DA, AFETIIUTO L D12, AGEZERAROMSICL Y SE L, %ﬁﬁﬁ:AXT
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THVWTTD/EENT (SELTWEREWE) AE—F%25AE L, #RHE (2005) BEFH oz, FEAOBE
ﬁ%mt<%ié:km%b%ﬁméﬁéﬁfzgfﬁb A O SN BAFERNCHAEZ DO OOREIZEDS L5
REBIZR S ET<ND] , Z0LHIE, EBHMREDOSEANE L SEEBTIMAICEEEL LT EE 25,

[BFEEE OWEMEHICE T 28 4 2R E% ] (Norms of honorific use: Diverse awareness among native
speakers)
Shigeko Okamoto, University of California, Santa Cruz
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DOWEEDHERZHNZ L o T, FFRFEEN EO L D ICHEEOHEHOBE LML TV DI EFESHWICETLIER, A%
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I TEE ] EZ20EE  ZEDOH K] (Teachers’ views on “appropriateness” and how to teach it)
Naomi Geyer, University of Wisconsin, Madison
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SESSION 2-F: LITERATURE PAPERS [ JoHNSON RooM |
Chair: Linda Galvane, Stanford University

“Beauty and sadness of excrement: Scatological representation as a rhetorical device in Hino Ashihei’s and Yasuoka
Shotaro's works”
Linda Galvane, Stanford University

Similarly to the works that belong to the Western canon (e.g., E.M.Remarque’s All Quiet on the Western Front (1928) and
H.B6ll's And Where Were You, Adam? (1951) etc.), it is not uncommon to encounter the scatological representations in
Japanese literary works that depict the war. The significance of these representations can have a wide range and generally they
are interpreted in one of the following ways: first, as a means to portray the harsh conditions of the war, during which the
gastrointestinal disorders and the anti-sanitary environment often are an inescapable part of reality; second, as an instrument
to reveal various aspects related to biopower, a concept introduced by Michel Foucault to examine how numerous and diverse
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techniques are employed to achieve the subjugation of bodies and the control of populations. Most studies faithfully follow
Foucault’s scholarship on the corporeality of power and focus particularly on the last two aspects, examine how excrement are
used to colonize, control, and objectify the gendered or racialized Self and/or the Other. While the relevance of corporeality of
power inscribed in literature cannot be denied, the above-mentioned interpretations are not necessarily sufficient when the
same authors have focused on the scatological subject matter not only within but also without the war context. In order to
examine the possibilities of excrement as a rhetoric device this paper will focus on the works by two Japanese authors - Hino
Ashihei’s (1907-1960) and Yasuoka Shotard (1920-2013). Analyzing the scatological representations in their novels that depict
Japan’s military expansion in the late 1930s (Hino’s Wheat and Soldiers (1938) and Yasuoka’s Escape (1956)) and situating
these works within a larger context of these authors’ ceuvre that engage with the same subject matter, my paper will explore
various aspects of excrement as an aesthetic and methodological device in literary production.

“Narcissism as genius in the short fiction of Okamoto Kanoko (1889-1939)”
Pau Pitarch Fernandez, Waseda University

Okamoto Kanoko (1889-1939) had a short but very rich career as a fiction writer that spanned the last three years of her life.
Her work, vastly populated by female protagonists on a quest for personal fulfillment, often through the arts, famously earned
her the monicker of being a “narcissistic writer,” a label that she herself embraced with gusto. This paper proposes to re-situate
Okamoto’s interest in exceptional artists as characters within the context of Taisho-era “Genius Theory.” Widely influential in
Japan through the first quarter of the 20th century, this theory posited that artistic genius was inextricably connected with
mental illness or abnormality, often expressed as physical ailment or disability. Even though Okamoto’s career as a fiction
writer did not start until the end of the 1930s, she was deeply embedded in the Japanese literary world from the 1910s, and
had close contact with many of the most representative writers of the early 20th century such as Tanizaki Jun'ichiro (1886-
1965) and Akutagawa Rytnosuke (1892-1927). Through an analysis of works like “Tsuru wa yamiki” (“The Sick Crane,”
Bungakukai, June 1936), based on the last days of Akutagawa, “Hana wa tsuyoshi” (Bungei shunji, June 1937), and “Kingyo
ryoran” (“A Riot of Goldfish,” Chid koron, October 1937), I will trace how Okamoto explores the unique mental features of her
protagonists as spaces of aesthetic expression, complicating the image of the “mad genius” with a sharp understanding of the
economic conditions of the modern literary marketplace. Going beyond simplistic paeans to a romanticized image of the
“superior artist,” Okamoto combines rich psychological description with an acute sensibility to the class- and gender-related
blindspots of the “abnormal genius” myth.

“A comparative analysis of Japanese adverb jitsuwa and English adverb actually” [Translation Focus]
Kiyono Fujinaga, SUNY Buffalo

This paper presents a comparative study on the pragmatic meanings of Japanese adverb jitsuwa and English adverb actually.
Literature in conversational/discourse analysis has claimed that the linguistic elements appearing at left margin function as
information-structuring while the ones that appear at right-margin function interpersonally (Beeching & Detgas, 2014). Based
on this view, the present study hypothesized that jitsuwa and actually have different pragmatic meanings at different positions
of a sentence although they are often translated as if they are equivalent. The study looked at Japanese and English CALLHOME
corpus (Canavan & Zipperlen, 1996; Canavan et al.,, 1997). The 12 tokens of jitsuwa and 222 tokens of actually were found in
the corpus and coded for their position in an utterance and the pragmatic meanings. I show that although the number tokens of
jitsuwa was small, the adverb is exclusively used as “surprising” marker at clause initial position. On the other hand, actually
was found to carry more varieties of pragmatic meanings depending on the clause position. For instance, actually was often
realized as “contradictory” marker at the clause final, hedging to the content whereas “second thought” and “new information”
functions were often found at clause initial. The study argues that both Japanese jitsuwa and English actually has gone through
subjectification process (Traugott, 2010) from propositional meaning to more subjective meaning and finally to discourse-
management functions. Crucially, these different pragmatic meanings co-exist as synchronic variations with different degrees
in each language. That is, actually seems to synchronically retain the different meanings of each diachronic stages whereas
jitsuwa lost the original propositional meanings and exclusively used as pragmatic markers. Learners of Japanese and English,
translators and interpreters should learn that these adverbs have different pragmatic meanings realized depending on the
position and the synchronic distribution of pragmatic meanings differ in each language.

“The transnational in translation: Nihongo bungaku and the inexorability of the nation-state in English translations of
Japanese literature”
Gregory Khezrnejat, Aoyama Gakuin University

The translation of Japanese literature has always been closely linked to issues of the nation-state. For decades, publishers of
English-language translations of modern and contemporary Japanese literature consciously selected texts that were broadly
representative of an imagined Japanese nation-state conforming to the expectations of the Anglophone reading public. Harold
Strauss, the editor who spearheaded the postwar translation project at Knopf that widely introduced authors such as Jun’ichiro
Tanizaki, Yasunari Kawabata, and Yukio Mishima in the United States, stated explicitly that he chose works that would render
Japan — and the inner lives of the Japanese — intelligible to readers in English (Asahi Shimbun 1 Dec 1954). The recent
emergence of transnational Japanese literature — often referred to as “Japanese-language literature” (nihongo bungaku) — as
a trend in Japanese literary translation appears to challenge this relation, but do the selection and translation of transnational
texts represent a break with the existing canon of Japanese literature (kokubungaku) in English, or do they reflect shifting
contemporary Anglophone projections of a diverse, robust nation-state model? This paper discusses the context and reception
of recent translations of transnational Japanese authors, which include non-native Japanese writers such as David Zoppetti and
Hideo Levy, and Japanese writers composing across linguistic and national borders such as Yoko Tawada and Minae Mizumura.
In particular, this paper examines the English translation of Levy’s debut novel, A Room Where the Star-Spangled Banner
Cannot Be Heard (2011, originally serialized in Gunzo from 1987 to 1991 as Seijoki no Kikoenai Heya). Through a comparative
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reading of the translation, and a consideration of the politics of translating a text that takes escaping from English and one’s
national identity as its theme, the paper seeks to examine how translation and consumption of transnational Japanese literature
may paradoxically strengthen the discourse of the nation-state.

12:00 p.m.-12:50 p.m. — Lunch Break

12:50 p.m.-2:30 p.m. — Session 3

SESSION 3-A: PEDAGOGY PAPERS [ MADISON B RooM |
Chair: Yoshihiro Mochizuki, University of Michigan

TEARFBEHREE 2 —RICBIT BHAEFEM O A ] (Practicum in Japanese translation: Connecting classroom
learning to communities and beyond)
Yoshihiro Mochizuki, University of Michigan
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(FaYz2l PR=—R GGV G- LBz Ia=r—Vvarvile— " LREIOMHE]
(Enhancement of intercultural communication and global skills based on project-based language learning)
Noriko Fujioka-Ito, University of Cincinnati
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TZEEFEEHROT YV PR—ABEDORL : HAD B L X1 (Case study: Learner-centered content-based
instruction - on nature and culture)
Atsuko Neely, Utah State University
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B1IEEEABEEAN VA Vy THIEOESHRERVCHEEDSHE - WLEBREZBH LB XROFELEMRRD
» Y 5 DOME] (Establishing a Japanese education internship program and exploring effective mutual
understanding of language and culture among undergraduate students in Japan and the U.S.: Demonstrating
activities and results of a student survey and participant observations)

Yuki Waugh, Texas A & M University; Yoko Arashi, Kyorin University
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SESSION 3-B: JAPANESE AS HERITAGE LANGUAGE SIG PANEL [ JEFFERSON ROOM |
Chair: Hitomi Oketani, Eastern Michigan University

Panel Title: TILRIZHB T HHEBRLEROKE : HE v — SV AMBRICHE T TAARTE %5 (Challenges for

Hoshuko in North America: Issues towards Advanced Global Human Resource Development)
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perspective of hoshuko-university collaboration on early childhood mother-tongue support)
Hitomi Oketani, Eastern Michigan University
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TEARABEENVNERRBEAFRAEREZOLZDOBHR LES TDO B ARFEXEE ] (Enhancing Japanese language
education and its policies for students in Japan and overseas)
Yukiko Konda, Ministry of Education, Culture, Sports, Science and Technology, Japan
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TRELERBCBTA2H LVAABEERROBE-—2— TV 2B CBRIBOFTEEZRD ] (New
Japanese programs in the New York area: Searching for effective policy interventions)
Toshiko Calder, Princeton Community Japanese Language School

KEALHIIEZHER BN Z RO B AREROEAEFTNEZ T Y, EEEEZELHEML TS, 25 LEERARRDA
WIS, SHEEZBE LN TNDHONR =2 —a —7HIRTHY, AARANTI2=TF 4 —5HBBRIC, ZEFRFEOFHOTZD
D HARFEBHERMBROFRPGENTND, HMATLODOHEHE LTI, MiEk, AARNFRBER»SFR L TE
e, TSN AT, WMESEMIC, ZEEHEEO/NFEAE BB LT AHKOMA B AREER, 2-5EEZ T AND
EHHORER, ==2—a— TN EROBET v T7VT7 57— « 71/ Z A (Dual Language Program) 723 #iak &4
THEY, ZOETHR=a—3 =7 MOBKNCHERS S HERR TH D, —FH. AABUNFOHME 2% 2B CimET
EDOEEE R AEOKETEEENEE L, ENEROD ) F 27 AL EFEO=—XOREENUTNTALL, Z0O
ZUME LT, MBEROHRIME OPRICESSHRGE T —AELHARTIFR LD D, ) LIZEH LWEHE M= — A
OETH, ZEBRECHIRMROBELHNLETIHLDOTHY, ZFa—VAMOEMEEEEZ 5ND, LL,

ZTOFEREEZRD L, B F 2T 20REEORN, BE - BEOKK, MBEEEREICBWTEOLER T —213£<,
MBI D72 20, RSV TIE, IRGOHEMRICIEE TS REAEOEREMB L, 20 EH, EEHOERL
ISR, T DIERTARMROBEDO=—XL | ZNITEXDBOROH Y T 5HED,

7 —R"ARROMER - VT FOBRMKRLILIZAS /A F VT TP —FmR%EZHBIEL T (Hoshuko in the
global era: Working with local Canadian schools in promoting bi/multi-literacies)
Kazuko Nakajima, University of Toronto
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SESSION 3-C: LANGUAGE AND CULTURE SIG PANEL [ JACKSON Room ]
Chair: Hideki Hara, Japan Foundation Los Angeles

Panel Title: Thematic Approach in the Language Classroom Using Manga

Besides being a pop cultural phenomenon, manga has significant educational effects. Indeed, some of the recent stories reflect
social trends in Japan (‘Cooking Papa’ or ‘Konodori’) or touch upon such sensitive issues as school bullying (‘Koe-no-Katachi’)
or LGBTQ (‘Ho-ro Musuko”). The authors of these stories are known for their meticulous background research, making their
plots believable and even provocative. The combination of an accessible art form and serious contents makes manga a unique
tool for language classroom activities that have a thematic focus. In this panel, Mr. Frederik L. Schodt, a renowned writer and a
pioneer of manga and translation, will introduce recent trends of ‘edutainmentification’ in Japanese manga, followed by
comments from a teacher who has incorporated manga in their classroom. ‘Manga Edutainment,” a new bilingual initiative that
The Japan Foundation, Los Angeles launched with The Nippon Foundation will be explained and a bilingual leaflet with the
titles and synopses of 200 manga stories selected for educational purposes will be provided free for the audience, and there will
be ample time for audience discussion and questions

“'Edutainmentification’ in Japanese manga”
Frederik L. Schodt, Author and translator

Mr. Schodt, the translator and biographer of Tezuka Osamu and other manga artists, author of prize-winning books on manga
and Japanese popular culture, and winner of the 2017 Japan Foundation Award as well as the Order of the Rising Sun, Gold Ray
with Rosette, in 2009, will discuss recent trends in manga including the focus on serious content, emphasizing social issues.

“Using manga in the Japanese language classroom”
Shige (C]) Suzuki, Baruch College, CUNY

Professor Suzuki, whose research focuses on 'gekiga' and whose classroom teaching is well known for incorporating the use of
manga, will discuss the uses of manga in the Japanese language classroom.

"Manga edutainment”
Hideki Hara, Japan Foundation Los Angeles

A new bilingual initiative of the Japan Foundation and the Nippon Foundation, "Manga Edutainment,” will be introduced.

SESSION 3-D: PEDAGOGY PAPERS [ TYLER RooM ]
Chair: Tomoko Shibata, Princeton University

TERBEREZFHICBITZECET=4—J®ERK] (Improving self-monitoring ability in autonomous learning of
Japanese pronunciation)
Tomoko Shibata, Princeton University
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“Integrating the full scope of Japanese pitch accent into the Japanese as a Foreign Language classroom”
Vance Schaefer, University of Mississippi

Pitch accent is a fundamental feature of the Japanese language. It constrains lexical access for native speakers (Otake & Cutler,
1999), going beyond differentiating a few minimal pairs (14%, Shibata & Shibata, 1990; e.g., [ha.shi] ‘bridge’ vs ‘chopsticks’). In
fact, pitch accent in an integral part of grammar, i.e., phonological grammar, distinguishing simple verbal conjugations such as
[ta.be.ru] LHL ‘eat’ vs [ta.be.ta] HLL ‘ate’ (L = low pitch, H = high pitch) to parsing the meaning of phrases as seen in its extreme
in such tongue twisters as sumomomomomomomomomomo (4% #k, #kt k... Both plums and peaches are “peaches”) and
hence, impacting both listening and reading skills. In short, pitch accent is an essential element of communicative competence.
Yet, under the trend of Communicative Language Teaching (CLT) methods with its greater weighting of communication over
accuracy, pitch accent is largely ignored in Japanese as a Foreign Language (JFL) courses despite being difficult to acquire
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implicitly (Shport, 2008) to the detriment of learners (cf., Sato, 1995). To remedy this deficiency, JFL must re-incorporate pitch
accent back into the classroom. Taking cues from English as a Second Language and second language phonology, this talk
addresses this issue by advocating a combination of metalinguistic awareness and a gradual shift from focus on form to focus
on function (cf., Celce-Murcia et al,, 2014) and repetition with attention to form within a communicative context (Gatbonton &
Segalowitz, 1988) embedded into lessons employing the CLT approach. This approach is bolstered by emphasizing concrete,
measurable student learning outcomes based on the 5Ps [(com)prehension, perception, production, phonotactics/patterns,
phonological processes]. This talk briefly introduces the foundation of such a teaching approach and then, outlines a do-it-
yourself template of interactive activities incorporating examples of the critical phonological grammar of Japanese with
representative activities.

TR L_MIZBITDAFy MAMEL AR R EMAE LIS 7Y v FEIEF - REBEORZL] (Voice for
expression: Exploring the synergy of combining “skit writing” and “recitation performance” for pronunciation
training in elementary Japanese)

Mihoko Yagi, Boston University
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BEMFRDRICET 2ma) [HHAEABRGE®R 270 7 FSHIFE®RSE ] Vol34, No. 10, pp.17-20.
(https://www.jstage.jst.go.jp/article/itetr/34.10/0/34.10_17/_pdf)

T8k « LB a—RICBITIEFEBTORBRE . FEHFOEEM LEEZ B LTI (Anattempt to further
improve the quality of Japanese accents and intonations for learners at elementary and advanced levels)
Hiroyo Nishimura, Yale University

AARBELEFEORBOHRETT 722 TRV EFUTE S, ZmERBEN CEIEMEN WA 2 L, SUR
MHELARLH S, Lo, UECHEESNEERIEFFESE N, BT LI MER WA, HEHSEDOT 7k
VRBESTWTS, MEFIEIZENDBHRENWE ERMANT, BN ELLZ R’ 5, ELHAERENIPELS THHEEN
HNEZOANDREIRCAKE TR | ZONIKHT2FHINMEL 25 AL H 5 (EF, 2014) . & 5 W\ o 7o 5k
DL EOFEREERE X, BREDREMEE LRAEOEN RO LI, HAADDL Ol bR L < 725 UM, 1993) . FrICH
ATEBENRELL, MO THEND Y BERCELES BRFEEEN, DEBRICRD &, BENEVNAB ST I,
AR BEMI NI W ENRD D, BHAIISOE, Fifg, B, EFELITTENRIIR IO TH LN, EFERLED
BFRETHRRECTER LS VOIS, HFEITZNSEE LV ONMTJEAL, 2009; 8, 2014) , 727D ZZHENFE OF)
BN L EFICHET2EEFTOERL BD, ERENEONIEFAFTERIT AILERHZM, BFEIFZT 78 b
ST T, HFEZ 0T 7y M E2ERILT 2IREICHRIICT 72 MEEZIT-> TV ABIZ v ESbh
TW5 (S, 2016) , 9 WV o RO, YRPZUFR T —ATIIERMICEFHEELEAT LI LICL D, HESHE
BICH T DERIbE 1 FEENDITo TV D, EREEREI Y ERFEHENRICEHE ROV GLET L2 EL LE
LREHEELRBL, SEEIET —= 78 bz, SREMCE#HEZM ESEDLHICL TS, ARETEHZED -2
— AR HEFHEOEKICONTHET 5,

SESSION 3-E: LINGUISTICS PANEL [ TRUMAN RooM ]
Chair: Mitsuko Takei, Hiroshima Shudo University

Panel Title: TR LEBRELEI VX225 BED-DODOILBBELLTCOEARE |FZEDSETHOLHT] (Analyses
of Conversations Using Japanese as a lingua franca for Effective Multicultural Co-learning Curricula in Japanese
Universities)

Panel Abstract: 120 7 L—rSUALICERIS L D 5 M OBRO =0, ERIES U % 25 AOEAR A AENO K THE
HEhTNS R - T 2015, Kk 2017) , EEIHED, BANALAEARSE, Thbbai - bisko iz
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TEERELXED YV X2 T 20O ORERE - BMBEICBITZ2EEET — % OUNE L 43471 (Collecting and
analyzing Japanese conversation data in native and contact situations for multicultural co-learning course
design)

Mitsuko Takei, Hiroshima Shudo University; Etsuko Yoshida, Mie University
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TEARBRFEEICLDALC—FREIAAA VT F—RFRE L EMBE O LE—] (L1]apanese speakers’ style-
shifting: A comparison of native and contact situations)
Mitsuaki Shimojo, University at Buffalo, SUNY
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[BFESE & EMBmEmIZRIT 5 8RB O LB (A comparison of interrogative expressions in native and contact
situations)
Miho Fujiwara, Willamette University
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FEEBRORERBHABEN»O L2 2RFEHRE & EMBEOLLE | (A developmental structure analysis of wadan,
‘functional paragraph’: A comparison of native and contact situations)
Fumio Watanabe, Yamagata University
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SESSION 3-F: LITERATURE PAPERS [ JoHNSON RooM |
Chair: Joan Ericson, Colorado College

“Women writing literature for children”
Joan Ericson, Colorado College

Texts and images of literature for children aided in the construction of a new identity of childhood in late Taisho and early
Showa Periods in Japan. Japanese women writers may have contributed to the high-brow journal for children, Akai tori (Red
bird), yet what they wrote elsewhere suggested a different view of the Japanese past, and not the journal’s program of
nostalgia. How women wrote for children reflected a gendered approach to nostalgia and to alternatives in constructing
childhoods. In reaction to the state-orchestrated didactic moralizing that dominated the Taisho program for molding young
citizens for national development, the concept of children’s literature promoted by literati coteries offered a significant critique
of Japan’s modernity. However, the ideal of recapturing the unsullied spirit of a “child’s heart” (doshin) was highly
gendered. Ogawa Mimei'’s stories were emblematic of the trend in children’s literature that harkened back to the “worlds we
have lost.” The same women writers — notably Nogami Yaeko and Uno Chiyo — who wrote in the otogibanashi style in the
pages of Akai tori, in other literary venues presented contemporary scenarios of choices and consequences for children’s lived
experiences. Following in their wake, Hayashi Fumiko continued using social reality as the backdrop for interrogating the
fluidity of childhood. This gendered diversity reflects a range of concepts of childhood as well as demonstrates a more complex
dynamic, not of a singular rupture (as argued by Karatani Kojin in “The Discovery of the Child” Jan. 1980, Gunzo), but of a series
of discontinuities that resulted in a succession of contested terrains and styles.

“Reevaluating war-time feminism: Waka Yamada and her personal advice column”
Rika Saito, Western Michigan University

The Japanese first wave feminism from the end of the nineteenth to the mid-twentieth century had dual, light and shadow
aspects. The bright side represents the relative development of women'’s legal rights and their active participation in social
activities in modernized Japan. The dark side is, ironically, their proactive involvement in the war-time state during the 1930s
and 1940s, which intensively mobilized both Japanese women and men. This paper focuses on such a dark side of the war-time
feminism, namely, Waka Yamada (1879-1957), one of the feminists who contributed to the military regime on the home front
in her related work minoue sddan, a personal advice column. Waka joined the group of advisers and authors for the personal
advice column for women in The Asahi Newspaper in 1931-1936 and in the popular women’s magazine Shufu no tomo (The
Housewives’ Companion) in 1937-1951. Waka was the most popular adviser among other intellectuals and specialists because
of her unique and provocative advice. Many ordinary wives and mothers who were suffering from their spouse’s adultery
and/or irresponsible spending, and single women who sought career advancement in the inequitable social context of the time
sent letters to Waka to ask for her advice. Her advice in the early 1930s helped these women to solve their problems, was quite
feministic and should be evaluated positively. However, her advice became more nationalistic as the Japanese war-time regime
progressed. As an ideologue for motherhood protection, Waka generally claimed that all mothers should stay at home to be
fully engaged in motherhood. In my paper I argue that her maternalist view should not have necessarily been associated with
militarism, and explore why her personal advice in the magazine Shufu no tomo resulted in promoting moral support for the
militant state.

“A young woman'’s search for her female sexual identity in Ogawa Yoko’s “Pregnancy Diary” (1990)”
Yuko Ogawa, Purdue University

Ogawa Yoko (b. 1962) extensively explores the issue of womanhood throughout her writing career. In 1990, the author gained
recognition in the world of Japanese literature by receiving the prestigious Akutagawa Prize with her publication of “Pregnancy
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Diary.” In this work, Ogawa deals with the female sexual identity of a young college student, inspired by female writers from
previous generations. In the 1970s, women in Japan were in pursuit of their own sexual identity, as they learned through
feminist movements that their sexuality was structured by men. Particularly, women'’s reproductive nature was regarded as
their maternal instinct in which women were to feel joy in rearing and raising children. Such delusions created the “myth of
motherhood.” Influenced by feminist movements of the 1970s, prior female writers strived to examine their own sexual
identity by excluding the male perspectives. In their stories, the protagonists are middle-aged single women who bear malice
towards the male-centric society, which forces motherhood on women. Unlike female authors from prior generations, in
Ogawa’s “Pregnancy Diary,” the female characters hold no grudges against men. In the contemporary society where gender-
equality is encouraged, having a way to examine their sexuality on their own without men, Ogawa’s female characters are able
to independently explore their sexual identity. Ogawa’s story focuses on the introverted nature of a young woman obsessed
with her shojo (girl) identity, who rejects the maturation of her pregnant sister, her alter ego. In this paper, I will examine how
Ogawa deals with the issue of womanhood in “Pregnancy Diary” (1990). In order to elicit Ogawa’s newness, | will compare it
with “Lonely Woman” (1977) written by Takahashi Takako (1932-2013), a female author representative of the 1970s.

“What’s Love Got To Do With It - The case of Setouchi Jakucho’s Kashin "
Luciana Sanga, Stanford University

Setouchi Jakuchd’s novella Kashin (The Floral Core, 1957) tells the story of a woman who deserts her loving husband and child
to pursue her passion for another man; in the process, she is drawn into a world of sensual pleasure and eventually becomes a
prostitute. Contemporary critics dismissed Kashin and disparaged Setouchi as “the uterus writer.” A first-person account of a
woman'’s sexual desire was simply unacceptable in 1957. Also unacceptable was a female character who seeks pleasure and is
not punished. Indeed, it is the absence of unwanted pregnancy and abortion that differentiates this text from other works
presenting female adultery in the 1950s. Yet today, sixty years later, the same text is received as a genuine story of passionate
love - albeit a deeply troubling one, rooted in sexual desire and satiated only through prostitution. In the past decade, Kashin
has been reprinted sixteen times and adapted to a film, the website of which promotes the original work as “love literature.”
Why do contemporary readers find “love” in a plot that is arguably as far from romantic love ideals as one could possibly stray?
I argue that the change in reception corresponds to readers’ shifting attitudes towards romantic love and reproduction. The
reappraisal of the work also parallels Setouchi’s reinvention of her literary persona, from irreverential female writer to
iconoclastic, but respectable Buddhist nun.

2:40 p.m.-4:20 p.m. — Session 4

SESSION 4-A: PEDAGOGY PAPERS [ MADISON B RooM |
Chair: Yuki Matsuda, University of Memphis

' T2E0T5H]  2MBEXoRRIZEBITS T2E] FEORE] (“Let’s write!”: Effects of extensive writing
in the age of participatory culture)
Yuki Matsuda, University of Memphis; Noriko Okamoto, Tokyo International University

W, LB OMENEL AbND, IEROBRFH CIRFELRE LAZBRETIHEHICH =0 bE, AL, &
CZEBERLDOBAKOF TIXRNTEAS I D, TOEE LA BINEBEIFEICRY AhdZ LT, FHE
DAI 2= —varEOREELILVIOREABEOEETHD, Wb ME DS, [EL] E=FDala
== a VIIREROIRA T 4 T OIRED S, PREVE, YV — v L AT 4 T ELAETS, Burn(2009)iZ AT 4 7 & [#
I BRI FEEOBEOULERICKE S EEIN, ZO/RR, ILWLDOZALHTHICHORND L FELT
Wh, AFBERTIE, ZOXIRAT 47 % E) ZE0RAEZBARBHEEICIRY ANDRAL L ZORRERNIT 5, F
T FEEBELLRBETREB ORI VIR T RNVICR LN LTFT YA U e Z I LAIMES N EWE ST L, 7 v
— 7 THEHMT NNRIEEET A T I e T o7, £, HAROMED LB R LN HEINFHAD /L EIZ DN TH
NIEHR, BEXHEORBBEIZRE HLE AL, FBZ L —7 128 LI & v =7 Lz W PREJEIZIVIAATS Y T 2158 %
11720l TOFER, FHELHLO~NFT—FNRaIa=r—ra I THIERNEE 200 TClIe<, 4EGE
T IELS] ZLICHT 2N <20, ANEETEL-OICELFEHZBEL T, BSOELOH LW AT T 4T 4%
HBRTHZEHTE T, ZOMBRIT, EEQ3)LMEBT AHSEELZEHETL2SEHEEOREO—ETHLN, A%
FCRABERBICEELEATHEODOS LR AEZEBTELME Lz,

2T, 2 EAREBRLETTOVORL? KRN RFEEBIEDE L] (Is solely reading many books an
effective method in extensive reading curriculum?: Analysis of more effective reading methods)
Ikuno Imaizumi, Foreign Service Institute
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OHFT, BRAERE N =FEHBOFREFEESNE LA, —EHIZ, KONFEOKREE K HEY 22 65t
% meaning-focused inputZ{7\>, O, [FUAZCHEE, B2 E 4 EM L CiiHE% 9 blanguage-focused learning® 17
STWEZ ERNGNnoTe, Kx% < Hite &V D meaning-focused inputiC EANEINN HLRLHOGmEEIC— 2K U
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2B DEEREREGCHRATMBRURY -7 v a vy 7OEBRBE ATy BT YTy b B
R EILF D =27 4] (Implementing a students’ book writing project and a traditional stitch-bound book binding
workshop in extensive reading: From input to output, what is old is new again)

Yuki Yoshimura and Sharon Domier, University of Massachusetts, Amherst; Hisako Kobayashi, UWC ISAK Japan
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“An impossible mission? Tadoku pedagogy and library collaboration with limited institutional resources”
Michiru Lowe and Yuh-Fen Benda, Vanderbilt University

Can a university with limited Japanese library resources build a Tadoku (extensive reading) collection widely utilized by
students? This presentation will introduce a case study, in which Japanese teachers and librarians collaborated to enhance
student literacy. In particular, it hopes to encourage other Japanese teachers with limited institutional support to pursue what
might seem impossible: establishing a Tadoku collection. This paper presented by a Japanese instructor and librarian will first
introduce classroom practices using Tadoku materials to accommodate students’ individual needs. It will examine gaps in
reading ability, focusing particularly on discrepancies with students who use Chinese characters in their native tongue and
those who do not. Students in cooperation with the instructor developed individualized Tadoku projects based on their specific
needs. While the utility of Tadoku has received some previous attention, this presentation also discusses concrete ways in
which language instructors can work with librarians, especially for universities with few resources. The impediments from the
library side in this case were several: limited funding for Japanese materials; space issues, or more specifically limitations with
creating an independent and accessible area to house the materials; and language barriers, especially because our university
lacks librarians with Japanese proficiency. This presentation will demonstrate how persistent advocacy by language instructors
and truly collaborative cooperation with the librarian resulted in a suitable working Tadoku collection. These resources, which
are housed in their own area on the main floor of the library, are used in multiple classes and for extracurricular cultural
activities. This presentation will outline how we achieved this. It will discuss grant opportunities, classroom practices, and
concrete suggestions such as the need to build the collection in a visible and accessible space. It will emphasize the need for
language instructors to network with university library staff.

SESSION 4-B: SIG PAPERS: JAPANESE AS HERITAGE LANGUAGE (JHL) AND LANGUAGE & CULTURE [ JEFFERSON

RooM ]
Chair: Yoshiko Mori, Georgetown University

“The role of parental support and family variables in L1 and L2 vocabulary development of Japanese heritage
language students in the United States”
Yoshiko Mori, Georgetown University

Multilingualism in the United States has largely come as a result of the increasing number of foreign-born immigrants,
transnational migrants, and their children. However, children who grow up in so called minority-language families, often
referred to as narrowly-defined heritage language (HL) speakers, face the challenge of developing HL skills and ethnocultural
identities in a social milieu characterized by extensive exposure to English preferred by peers and educational institutions.
Many minority-language parents are also challenged by a number of domestic as well as social factors in passing on their
ethnolinguistic identities to their children. In light of the challenges faced by multilingual children and their parents in the
United States, this study investigated the role of parental support and selected family variables in first (L1) and second
language (L2) vocabulary development of Japanese heritage language (JHL) high school students. Eighty-two JHL students ages
15-18 from eight hoshuukoos were assessed for their L1 Japanese and L2 English vocabulary knowledge. Simultaneously, the
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students’ parents, at least one of whom was a Japanese native, completed a family background questionnaire. An exploratory
factor analysis identified five components that the parents considered effective in supporting their children’s language
development: Japanese pop-culture, reading for pleasure in Japanese, use of Japanese at home, reading to child, and family
conversation. Regression analyses revealed that reading for pleasure in Japanese positively predicted the students’ L1 Japanese
vocabulary, and that Japanese pop-culture negatively predicted L2 English. L1 Japanese was also predicted by students’
dominant language and parents’ goals for their children’s achievement, whereas L2 English was predicted by future residency
plan, mother’s self-rated English proficiency, and home language use. In short, JHL students’ L1 Japanese and L2 English
vocabulary development involves different family factors. Consequently, different approaches should be recommended to
support heritage language students’ L1 and L2 development.

“Crafting Japaneseness: An ethnographic study of parents’ attitudes toward language maintenance in a Japanese
community in the United States”
Lorvelis Madueno, University of New Orleans

This study documents the attitudes and perspectives toward Japanese language education of eight “newly-arrived” Japanese
immigrants, shin-issei, who are raising bilingual or trilingual children in New Orleans, Louisiana. The participants of this study
consisted of seven mothers and one father who speak Japanese to their children at home and act as teachers of this language at
the Japanese Weekend School of New Orleans, Nyi Orinzu Nihongo Hoshiiko, a supplementary language school. Grounded in
ethnographic fieldwork and interviews, this study has two interrelated objectives: One is to analyze parents’ attitudes toward
Japanese language maintenance and show that although the home remains the crucial site for language education, the Japanese
School of New Orleans represents a relevant site for the maintenance of the aforementioned language. The second is to explore
how the Japanese community in New Orleans connects the process of teaching and attending the school to a sentiment of long-
distance nationalism. This study calls for a renewed anthropological focus on often ignored -or known by few- immigrant
communities in America by recognizing the presence of Japanese immigrants in Louisiana, their constant efforts to maintain
ties and connections to their home country, and their motivations to do so.

"Amazing!: A study of the construction of foreigner stereotypes in Japanese anime”
Rika Ito and Megan Bisila, St. Olaf College

The Ministry of Justice reports that there were over 2.3 million foreign residents in Japan in 2016, the highest in history. Is this
trend changing the way Japanese view foreigners? The theory of Japanese (nihonjinron) has been criticized in academia, but it
still persists among average Japanese citizens. For example, nihonjinron ideals are maintained through foreigners’
representation in popular media, and ‘otherness’ is perpetuated through the manipulation of language and visual portrayal
(Perkins 2010, Suzuki 2015, Yano 2011). This paper investigates how foreigners are constructed, reproduced, and contested in
17 different anime. Due to the global popularity of anime, it is a major influence on incoming students of Japanese. In this study,
we examine the nationality (if possible), gender, linguistic features, and the visual representation of each foreign character. We
find that foreign characters tend to be linguistically represented with simplified, accented Japanese, and interjected native
language expressions. Approximately 70% of the characters are white and tend to speak non-standard Japanese. Female
characters account for only 30% of the total foreigners, and many are sexualized visually. Our discussion includes the effects of
mediatization and how we can incorporate it into teaching Japanese. References: Ministry of Justice, Japan. % 2 8 fFARBITE
2B DIEREIMNE ANEIZ DWW T (X fH). Retrieved from http://www.moj.go.jp/nyuukokukanri/kouhou/nyuukokukanri
04_00065.html. Perkins, C. (2010). The Banality of Boundaries: Performance of the Nation in a Japanese Television Comedy.
Television and New Media, 11(5), 386-403. Suzuki, S. (2015). Nationalism Lite? The Commodification of Non-Japanese Speech
in Japanese Media. Japanese Language and Literature, 49(2), 509-529. Yano, C. R. (2010). Becoming prodigal Japanese: Portraits
of Japanese Americans on Japanese Television. In M. Yoshimoto, E. Tsai, & J. Choi (Eds.), Television, Japan, and Globalization (pp.
217-240). Ann Arbor, MI: The Center for Japanese Studies, The University of Michigan.

TEARFBOEHBEL Y X2 202 BEAL TESEEHE] (Creating haiku: Appreciating seasons and sounds
while implementing haiku in Japanese language class)
Chieko Yamazaki, Eckerd College
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SESSION 4-C: AP JAPANESE FOR SPECIFIC PURPOSES SIG PANEL [ JacksoN RooM ]
Chair: Tomoko Takami, University of Pennsylvania

Panel Title: THLWERRO B RFEHEF~D#EE | (Recommendations for Japanese Education in a New Era)
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THREENHABHEEFICHF T 5 Z & | (Business expectations for Japanese language education)
Motoko Tabuse, Eastern Michigan University
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TERBHEBFLZBLTOIe— UL« a VBT UV —FR~D#E] (Global competency in Japanese language
education)
Yoshiko Saito-Abbott, California State University, Monterey Bay
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("Work-life balance" project : An attempt to cultivate global competency in Business Japanese instruction)
Tomoko Takami, University of Pennsylvania
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SESSION 4-D: PEDAGOGY PAPERS [ TYLER RooM |
Chair: Tomoko Ikeda, McGill University

THABMEHRIBEEBENOMOZEFFICEDOL > REEE 525 h] (How do self-taught Japanese learners affect
the other students in the classroom?)
Tomoko Ikeda, McGill University
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(HZERDEFOZEEEL ERAARFBOREIZER Y AN D53 A ] (Implementing learning methods of self-learners
into an advanced Japanese class)
Masami Ikeda, Massachusetts Institute of Technology
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THARFBHEAOE Y —7 : HABHEMAEISEEZ EDO LS IR X, X TWAH D] (The beliefs of Japanese
teachers about culture and culture learning)
Chihiro Inoue, Osaka Gakuin University
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TIHHEMBAOSULDOI A F ERFEL . 5% ONEFBEHZEOF T EBZ LD LOEREFELBE LI,

[ TH LRABBARFEORLELE oTD « « « | ZHALERLZSEHBTICOVTEZLIBREORL ] (“IflIwerea
teacher of Japanese...” : Reinventing learning and teaching with students)
Mieko Kawai, University of Virginia
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S7mERiE, 2 1R THD THEHMEE ) TEEMFEET ThE ) 285 ETRER—BIE 2D, &b
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SESSION 4-E: PEDAGOGY PAPERS [ TRUMAN RooM |
Chair: Shoko Hamano, George Washington University

“Context-based teaching of Japanese mimetic verbs”
Shoko Hamano, George Washington University

The Japanese lexicon contains an extremely large number of “mimetic verbs” such as the following: kira-kira-suru ‘to shine’
dara-dara-suru ‘to idle away’ Unfortunately, no existing textbook teaches such mimetic verbs systematically. Students are
instructed to memorize a group of randomly selected mimetic verbs merely as fun items. Systematic semantic differences
between mimetic adverbs and verbs pointed out by Kageyama (2007) are totally ignored. As a result, students may erroneously
extend the meaning of mimetic adverbs to mimetic verbs and generate unacceptable mimetic verbs. A recent example by one of
my students includes the following: ???Pera-pera-dekiru-no-wa A-san-no tuyomi-desu. This sentence was produced in the
context where the following sentence was expected: Pera-pera hanaseru-no-wa A-san-no tuyomi-desu. “To be able to speak fast
is A’s strength.” The marginal utterance is due to the student’s unawareness of the semantic constraints on mimetic verbs.
Specifically in this case, the student did not know that pera-pera-suru, unlike pera-pera hanasu, cannot describe a human action.
In this presentation, [ will first clarify the basic phono-semantic associations observed with mimetic adverbs. The semantic
constraints on mimetic verbs will be explained next. Then, I will recast Kageyama’s conceptual groupings of mimetic verbs into
contextually bundled groups such as the following: Reporting bodily sensations: (atama-ga) hura-hura-suru, (mune-ga) muka-
muka-suru Reporting one’s emotions: gakkari-suru, ira-ira-suru Explaining others’ facial expressions: nita-nita-suru, nikkori-
suru Explaining others’ behaviors indicative of psychological states or attitudes: peko-peko-suru, gatu-gatu-suru Sensing the
movements of objects: gura-gura-suru, piku-piku-suru Sensing physical conditions of objects: doro-doro-site-iru, netya-netya-
site-iru I will conclude the presentation by explaining how to incorporate these groupings into classroom activities. Reference:
Kageyama, T. (2007). Explorations in the conceptual semantics of mimetic verbs. In B. Frellesvig, M. Shibatani, & J. Smith. (Eds.),
Current issues in the history and structures of Japanese (27-82). Tokyo: Kuroshio.

“The role of pragmatics-focused instruction in L2 interactional competence of Japanese interactional particles ne, yo,
and yone”
Saori Hoshi, Brown University

The present study explores the development of L2 interactional competence (Hall, et al,, 2011; He & Young, 1998) focusing on
JFL learners’ use of Japanese interactional particles ne, yo, and yone as a resource for stance taking (Morita, 2015) in
conversation with native speakers and peers. To bridge the gap between the highly frequent use of the particles among native
Japanese speakers for achieving intersubjectivity (Karkkainen, 2006) in conversation and the paucity of instructional treatment
thereof, the study focuses on the effects of instruction on learners’ use of ne, yo, and yone as a resource for joint stance taking
between participants in an ongoing interaction. The study implements pragmatics-focused instruction, incorporating
awareness-raising and conversational activities, in an intermediate Japanese class throughout one semester. To examine the
effects of instruction on the development of learners’ understanding and use of the particles ne, yo, and yone in spontaneous
conversation, analysis focuses on 1) the development of learners’ metapragmatic understanding of particle use in constructed
dialogs, and 2) learners’ demonstration of the ability to deploy the particles for co-constructing stances in spontaneous
conversation with their NS partners and peers. Findings from the learners’ performance drawn from the pre- and post-test
provide evidence that they have demonstrated greater understanding of the discourse functions and use of each particle.
Additionally, conversation data exhibits learners’ development of interactional competence evidenced by a growing ability to
attend to the co-participant’s talk and develop conversation by productively using ne, yo, and yone. This study offers
pedagogical insights for language teachers to explore discourse-situated instruction of “grammar as an emergent system”



30

(Bybee & Hopper, 2001) and how such instructional approaches potentially enable learners to deal with novel contexts beyond
the L2 classroom.

TEARFBEEEED EX] CRARB~yPOMHEH] (Ananalysis of hedging in the written work of
intermediate/advanced Japanese learners)
Miharu Nittono, Columbia University
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FMTROZFWVWS, EOEVWG] @ XEOKREZTEDLI-DOBBICK T IEREORTHE | ("He said, She
said": The role of emotions in the instruction for cohesive writing )
Takae Tsujioka, George Washington University
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SESSION 4-F: PEDAGOGY PAPERS [ JoHNSON RooM |
Chair: Satoru Ishikawa, Boston University

I TER I T Y LEFFEOBLOSGH ~SEEY 2 M L T\ < IZiX~] (Aligning student interests
and introductory course content: A proposal for student retention in language programs)
Satoru Ishikawa, Mariko Itoh Henstock, and Emi Yamanaka, Boston University
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HE) [BEMBARFEAREHE L ¥ —HE] 14,89-101.

“Corrective feedback in a beginning Japanese language classroom”
Karen Curtin and Suwako Watanabe, Portland State University

Corrective feedback (CF) is a controversial subject in language teaching and while researchers such as Ellis (2009), Lochtam
(2002), Lyster and Ranta (1997), and Sheen (2004) argue that CF plays an important role in developing L2 ability in
communication-focused classrooms, the timing and type of CF is still a subject of inquiry and debate. CF research tends to focus
on grammatical mistakes and largely discuss the efficacy of recasts and implicit/explicit CF, but there is a lack of research on
other types of communicative errors, such as pronunciation, pragmatics, semantics, and cultural appropriateness. Furthermore,
while a range of studies concentrate on the ESL/EFL and immersion classroom, there are few studies that utilize the Japanese
language classroom; those that do often examine perceptions and attitude toward corrective feedback (Katayama 20xx, Yoshida
2017) rather than type, timing, and apparent uptake of behavior. This study video-recorded class activities from four 1st year
and three 2nd year Japanese classes in a college-level program to examine how CF is conducted in actual classes. The
classrooms selected utilized a Performed Culture approach (Christensen & Warnick 2006) in which there is heavy focus on
socio-cultural aspects of the Japanese language and the majority of classes are conducted entirely in the target language;
therefore, there was a wealth of data regarding CF that related to a variety of phonological, grammatical, lexical, and behavioral
cultural aspects of performance. Close analyses of classroom interactions revealed three major areas of concern for CF: (1)
clarity of feedback, (2) teacher roles in the classroom and how they affect CF type and, (3) student opportunities to re-perform
a corrected utterance. Based on these findings, the researchers will draw pedagogical implications for improvement of CF in the
Japanese language classroom.

MHAEfTAREIEREER LEFIIX2TL : TI77~T 4 v 7 RAERDT S u—F] (Anew curriculum for
fostering interactional competence: A pragmatics-focused approach)
Tomoko Iwai and Emi Murayama, University of Hawai'i, Manoa
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TBR o L R_RVDOREEERLOZEVEZRTEEB L LTD [RXF —FEFE| (Poster presentation as an activity to
promote peer learning by learners at different proficiency levels)
Erika Hirano-Cook, Pennsylvania State University; Yuta Mori, University of Michigan; Sachiko Kondo, Oberlin College;
Miki Murakami, University of Arizona; Keiko Ueda, University of Missouri, St. Louis; Yumiko Tashiro, Kenyon College;
Wakana Maekawa, Massachusetts Institute of Technology; Ayaka Sogabe, University of Michigan
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4:30 p.m.-5:30 p.m. — Keynote Session
Madison Room

Keynote Speaker: JEFFREY ANGLES, Western Michigan University

“Poetics of the In-Between: Learning and Living Between Languages”

Language teaching involves spending large amounts of time with students helping them learn to express
themselves in their second language. Instructors try to carry them as far as possible toward fluency by sharing
knowledge, providing experiences, inculcating new habits, and teaching discursive strategies, all in the hopes that
the learners will reach a point where they can give full, culturally appropriate expression to their own thoughts.
Certainly, this is admirable, but in reality, most language learners never make it all the way to the goal of fluency
and instead end up somewhere in the large, intermediary expanses that separate their native tongue from the one
that they are trying to master.

As a writer and translator, Jeffrey Angles has spent much of his career navigating and negotiating the
terrain between Japanese and English. In fact, the need to reconsider the spaces between languages is a major
theme of Watashi no hizukehenkosen (My International Date Line), a collection of poetry that Angles wrote in
Japanese and which won the Yomiuri Bungakushé (Yomiuri Prize for Literature) in 2017. This theme also appears
in the writing of the multilingual writers Tawada Yoko and It6 Hiromi, both of whom have spent much of their
careers writing from locations outside Japan. Perhaps instead of thinking of the terrain between languages as a
kind of no-man'’s land that simply needs to be traversed as quickly as possible, we might think about it as a
productive space in which ideas flow together and new dynamic, creative forms of cultural expression might arise.
In this presentation, Angles will discuss his own work and will argue for the value and importance of those types of
expression that arise in the vast transitional spaces between languages.

AAT]-Sponsored Panel at the AAS Annual Meeting

Friday, March 23, 5:15 - 7:15 p.m., Roosevelt Room 4 (Exhibit Level)
Earning Your Stripes as an Academic: Advice on publishing, presenting, collaborating, and

winning support, for young faculty and graduate students in Asian languages and literatures
This panel is part of the Association for Asian Studies program and requires registration for the AAS conference.
Chair:
Janet Ikeda (Washington & Lee University)
Panelists:
Linda Chance (University of Pennsylvania)
Jennifer Crewe (Director and Publisher, Columbia University Press)
Hiroshi Nara (University of Pittsburgh; Japanese Language and Literature)
Yoshiko Saito-Abbott (California State University, Monterey Bay; Foreign Language Annals)
Keith Cothrun (Executive Director, American Association of Teachers of German)

Classical Japanese Special Interest Group Meeting

Friday, March 23, 7:30 - 9:30 p.m., Johnson Room




