AAT] 2016 ANNUAL SPRING CONFERENCE

PART ONE

Sheraton Seattle Hotel, Seattle, Washington
Meeting Rooms (4th Floor, Union Street Tower): Jefferson, Columbia, Boren, Seneca, University,
Virginia
Thursday, March 31, 9:00 a.m.-5:00 p.m.
(On-site Registration and Check-in: 4th Floor Lobby)

Papers whose titles appear in Japanese in the program will be delivered in Japanese;
those with only English titles will be delivered in English

9:00 a.m.-10:40 a.m. — Session 1

SESSION 1-A: PEDAGOGY PANEL [ SENEcA RooM |
Chair: Noriko Fujioka-Ito, University of Cincinnati

Panel Title: | AARFBEEICBITDT 7 /0P —%2EHLEEE HEOELS % DRE ] (Change of Learning Methods
Utilizing Technology and Future Directions in Teaching Japanese as a Second Language)

Panel Abstract: NEOFSETREO R L TE “SFEEEHER L SHEABFONH TOFREFENT 7 7 ao— 0tk L&A
AV HIZBEBLELL THRTND, ARV TIE, 77 /78 V—%FH L7 2ERBREOREIZB VT,
EDTENEN S FERE N ESELEREZ DI LIEEREZRE L, SHOBEICONWTELET 5, BERITIK, 77
JaP—NAMOEESAFE R RANHAERGRaI 2= —va O 25 2, BEORLY - 2R HE LS ER%
BIZOWTH _SHEERERICESEY TRNLHET, I0IZ, SHEBOTLDOEN T 7 /7 ay—FAICET 2%
FEBEIC OV TRAT 5, BEK2 TIE, MOLVWEBLGECHEE CHD & AR SN DBEOBFITITREM A 1D &
WO ARG D720, SR REAPEN ISR LT 7/ a0 — 2B L TEALZAAE 1 EHOa—2R
TOHBMBEEFHICOWTHIAT S, T LTHART 7 ) ad—Y—LE#BN L, RE~DISHIEELEHRT D, HE3
Tk, AARGED ERLAVOEEEEHNBICLET LTy R —= 0 ZHGHICE SO CHER L2 BiEsho N & 2h
T 2R REORBEFAELEEREZREL, 7L Ty FI—=r 7 OEAOEE S L OIGHOWHEMIC DWW T
Ub, KA T, AV ITAVEBEEN BRI LoOL, FEHEMOGFESCENMICE L CHMIZENM Lo iicid s
FIRONRSH D120, 4EMICE > THRENRA Y T4 v a—AZ#HENSINE LI FERRICHOVWTOEREZENICT
— AT LT RETAE R R 2 ME L, A TA v a—RADASBRDREYBERET 5,

(T2 )P —XBEEABEEOEBLRAEMIE~DREZE]| (History of technology-assisted Japanese language
learning and future directions of research)
Noriko Fujioka-Ito, University of Cincinnati

T )R U—XEEEEEIE, 18RIV Y COEEHREER LIANEFEOREN, kb, ERER L STy
D0, —HRMIC, SEEEERNT 7/ u Y=L EHITBRAREN LI LT BEEIE, 19504 RO ITEN R M= 56 O FFK
W2, Y Ea—ZREICHE - L - BEOKEFREO—BE L THERAINTEZ ENDLIEED, TO%, BASHEFEOY
BEZTTaIa=hT7 0 7 HESEFE (CALL) OFFRIZBY | X—R U —F 4 VU IROT A MNFHK, 707 —VF
— L7 EOFRETEEMBM TN, 2 Ea—213, Hg2BROHES 2 <A SR, fSATRICHE R » T RN &
feHl S, TEER~OT v F 7 —8 T, FEFEREMPF L -FEHER THIMRERTIE, BRATHLIa B a—
ZEMER LN, HE - FEEOHMEEMZE LI EHEDY 2 HEHR L, MO S X - TFE ko Wb\
BRIZAR DMV MHANRAE LNz, E5IT, MABICALLTIE, W /VF AT 47 avCa—F0f =3y NeEDOT 7 )
0P XHFEHR L DR BESNEBEEMOLTOBEELBL, EHETOXIRESIEBZ AT OEGIR & L THM
L. MEERAORESLEEEOARMEOBRE B LEZEEEOBR WX A7 BB ANSbND X )ik olz, RIEETIL,
B OSEEGHRICESEY T, BYNREELZWY RN LT 7 ) a Y —DHABHEE~DEEL ZOHFITHONTHELE
L., SBEBREOLOOT 7 /) a v —0FNRERFEZRFET 2B TITON A HABEROFAM « 7 4 — K \y
7« X N =7 87 EOFEFTRIZEIT B REARCS B OB W TR 5,

o) Tl
R= 1T =

(REERZEDREL T 7 / v ¥—] (Enhancing learner autonomy for Japanese pronunciation learning)
Tomoko Shibata, Princeton University

20134RIZEFE DAL K O B ARFEHEN T RIZEM L7 FFHEHEFEOT7 v — MAERRICL D &, BREREOLEEZFED
DO, FEIERBM RN RNEBE X TVDHMMBZ N, KRER T TA Y — i EEFEICHIA L8 k%
WAL=, BEEAICEMA )5 Z & (361#2003) 2520 L, FANEEMIZFE L WK BERH Y, T
Wi, BEORYENTIRTE, e LT WS HFIERVETH D, EFIRFOHARE1FELEDOa— A THARMREE
FEHERYDANTWER, a—RT7r ) a—AvRx—TV AL N RAT A ThH HBlackboard(BB), Speak Everywhere (SE)
ZAEV, A BEATICEE TR R FEEIC R L O WREZHIT T D, SEIXOEMB IR b LAY T4 o 7H
TR T ATETARREY — AR KL TWD, Flo, EREEF T4 — Ry IR TE, PFHRFCBEOTHREM



EIZHMBEDLZENTE S, FEFTFMOKDIZ, BEOHCHELZ 2 — A7 v 7ICEX, SETCHIELZ T LIEHT 5,
FEHEEICL s THEEIXY Y R— 4/7t0tb\xﬁﬁmtotbﬁﬁfﬁé Fo, BAENEEFEEIZACE=4
— OB RRBKHE 72O F2009) 728, B A Ry — N ZBBIZRIH S &2, #ETIISini/s 0Ty — L%
I U785, eNunciate/s EOFFEE A ME2BA L, BEEZRLTWD, HEIXY YV —27 ¢ — KNy 7 Ot
FL L TO®REZ 2T, REETIT, HrRY — IO & BE~DIETEIZ SV THRAT 5,

TAARFEI FRCBID T VY Ty RI—=v T —F U FA VBB L7 FAABH TH S IV —FTO BB —)
(Application of blended learning strategy in a Japanese classroom: Weaving online and in-class activities for
group collaboration)

Hisae Matsui, Princeton University

FES OIEREMO B R E LWFEEIC HRAFZOHETORAN, LOVERSBIZ, TLTLYVHHIZR-TE72, £h
HrlcAr o4 /T%&aODZ/T//’HE{ T2eT—=  IRMRPTERLTWEN, —FH T, e7—=2 7 LGHkE
MRBEETOFEEEZMAEIE (7L Ty RT—=2 7] $20024E2A0 DR L5 X 51275 TE TEY (Graham,
zmm\ﬁﬁm;e7—:/7@ﬂ£kh%%&ﬂ%@ﬂﬁém&Abﬁé$f L0 EWFEEDRE BIE TRtk a F
ORBELTIENY ZRETND, ARETIE, 7AVIOKRZAIB T HHAFEOF LR LV oRETITORIZT LY
Ty RT == T OBRICES TN —TIEHERBNT D, T ORLTIH, 1RO AAREORETIIEANZITH & Sh
NhH7p [AC—FHEK| & [FRIGTE 2207107y RI—=V T OEMICESE 2 T4 I8 L HENITENC
. FEENSEHEN TR ES > TRIFS 2 kfﬁmﬁﬁ@ﬁk%ﬁhbto%E%’%%L%?/& INFrE
No, AE—FOFEBIERCHBOGMIEETHD (V= v b V—F 4 7] OBRETEL ORENHBIFENICLY
SO ZANREEZEDLENRH K EEETWEZ ER™hotz, 2, AV TA U TOINL—TEHOEFR S L T L—
T~OEERFHE, T LT, AE—FONEFOELITHEERH 722t b, T A IRENR T N—THE, KO,
FAEMADOAE—FNEOHKBIZHEIRL T elbhol, REZIL, WP LOHAREHETCOT LTy KI—=0 7
DENZBWNTCOEER, T LU USHADOAREMEZ G U2V,

(4 VEEABa—RACE T ZE4LEDEHMDOZEIL] (Exploring students’ attitude change towards university
beginning online Japanese courses)
Satomi Suzuki, Georgia Institute of Technology

MESKETOA Y T VEREHEBEIRLIV L o22oH D, —FH, FEHREOEL~DIELZ RERL SNDFEEMD
F T A VBB OEESEHAIC %Lf@%ﬁ#%i*ﬁ CHARETCIZ A, ATAREOMIEIC X D b HEENL T A v
FHEE LB T O TR &M T LD T RE R & 2 S AN 2B B (e.g., Blake & Delforge, 2005), L 7>
L&ﬁ%\@%@%E%i%ﬁﬂ%ﬁ%ﬁ#é@iﬁ%fi@w AFRETIXREOH D RFETE Y T A v BAER =
WCTEEE L2224 (RFH47TN) OF v T4 B 0B 24 4 0 (201260 520154F) 1CHEY 90 LS R4 W
12, 2Oa—RIA—FT 4 FRXR—ADEHEMA Y 7 b (Wimbal Adobe Connect) Zi@ L. [[IFERETRORELITH,
F—BE, EEE LTENT ERNENT (Fr 54 RS ICET AR A I L \Am“ﬁbtoﬁ%
kb, FEOFY T A UEEADOZT LD T ITFHY O OFE S THRET DHEMICH D, X, FIC LY —EO/AA R
HID, 20124F, 13 TiE, N—F ¥ V7 TATEETHFEZ AHTHE L FEGEPCEEICFRVWEZ K2 2AEDOE
RNRIET 5, —T5. 2014$ 154E Tk, T4 %%E ) ﬁ\fiﬁﬂ%®%ﬁé’]&%&$lﬁf@ﬁ“”iﬁi“ Wz, — DR
HeE L TiRx IZFEEFEOMTES Lfb\< BNz, ZOLIREREMEZ, A T4V FERESHBEO L HITE
{EL T REDIET B,

SESSION 1-B: PEDAGOGY PAPERS [ CoLUMBIA RooM |
Chair: Satoru Ishikawa, Boston University

[ _ERnAERESRHLEZAFT®R CBIa—ROER . Ry S I NVF ¥ —%EHIZ] (Second language reading
theory and Content-Based Instruction: A report of a CBI course on pop-culture)
Yoshiro Hanai, University of Wisconsin, Oshkosh

ARFETIE, BEEVHBLER Yy Z7HNLF v — 2B LENEERERO AAGE 2 — X (ZHAD) 2460ic, FIhmEasEET
FETOFEE LN BIINAFERO I — A2 HiET 5 L OMTEHR L :—x?%4y_%4?%m%@ (Grabe 2009;
Koda 2005 %) 2195 Z L OFEIZ OV THERT D, HAEFEHBFTICBWVWTHNAEROT 7a—F 20 ANDZ LD
EEMHIIZEM SN TR, —RINICHIRER O OIESFEMINE Gk d) OB AL, FRCETE2E 5 B AGED
io&ﬁ%ﬁkwfimﬁbmménfbiéoL#L PIRREEPE N D, Ry THNVF v —D X 5 2B EFEORLNEN

t/7%£M&Ltwﬁiﬁ@n—xbﬁﬁm%ﬂi\EW%@@ﬁm%m&%”®ﬁm P ~DEEN Y O e L
L OFENRAEND, EERICRERIRENRH L-a—2 2B 0T, BEEEN LRICELEZ, 2BEOBD BEHR &
NHESIZBNT, ZOLHIRT 7o —FORBEMITIEFITENEFE LD, NEBEHEOD Y ¥ 2 7 NEEOHG ﬂ:75>¥ﬂ
A k#hménfkwﬁﬁﬂmm\m&v~w10%$kﬁék%n RHME L= i b B L 22 B, FEEREIX
SRR & HER M DFEICIE 2. FEE I %&HM%ui®wf&uﬂ@ﬁ%zgk#éﬁw@m%%%&
L&m%\%iﬁﬁ%ﬁﬂﬁm&&%%vAwmmﬂm@ LEREL CHEMEER LIz, BRTIE, EBEOEMF
BE~DOT r— MEREIRC, B O SHERMEREIEIC L — 22T VA T 5 LOFOMEETEL, NEEMRD
AAGE a2 — AL ~OE#E BIET



(7= NN 2AHT—BRO-DDONFERFZECBD LM (Biology in Japanese: Content-based instruction
(CBI) to foster “Global Scholars” at the University of Oregon)
Yukari Furikado-Koranda, University of Oregon

AR TIE, 20104FI2 7 B — A REBEE TIEHE CTE D AME XY T Z L2 HAE L, Japanese Global Scholars Program
(BLFIGS) Z3ih B, AAGE ERRFEEE 2 RICNARRHEE (LUTCBD) Oa—2&ihabic, £ < O TCBIAH
ZEEEBICADR 1 OO o TVD T ERRE SN TS (Grabe & Stoller 1997, Met 1991, 1999, Snow 2001)
MW, FER, S0, ERNICE T AMOBRET TR, MBI TERM L TV 2 RAREE 2 A XTI O D ES
7. WL, FHMOBERGEETHD LRI AT, 2L T, BEMICED XS ITMFEOBARET 7 7 F AL
ST »EBE Lz L BBEOAFAETORARE TR T4 (1 —4L-91) O RIZ3EBOCBIZ—AZ AT
Z. VL 5 % Academic CBI prep, L /L 6 % Partial Academic CBI, L~/ 7 % Full Academic CBI & i & D) 7=, A&
T, £TIGST 0 /T ADERE A—ZAOMEELITT 2, KITH2 RNA TSRS CBIR¥(EDET VL LT, L
F M7 o7 L)L 6 Partial Academic CBID M52 ORED a— AR, EEIZHOWTHRE L, 7o — bl AMIZH
FOBERIIMD, TNOOBEREHAAEHET LB L THE-> T IZH T > TOFx HETOKRENI M1 EBLE LT,

MEAExORKEVDEERZERALELERAELBTBI 7RI 2 AL EBERLE OB BHRIE D TREE)
( Exploring possibilities of collaboration with content specialists in an advanced-level Japanese course
emphasizing students’ individual interests and needs)
Shino Hayashi, Washington University in St. Louis

T, WNEZERTIHEEDRHICH ERLANVZBOWTHEREZEDTRY, T—vIJ LI RNEEZ N L TESEI#E
LTS, LnL, SEBHEMMITIZONFOHEMMHE N /LWVEAENEL . ZOHBECIIRARH L EVWIFLHDH, €
T, BREBEIAE UKFICET S B AT OHEZ L BB CUERB R EEH X D L0 ) IR E LT TN 5,

2. oA, FAFEELTHDNUANEICEEKRH DD, TONFITFREDFRICESLSDOE W) BRINRES,
AREF T, PAEME A OB L LERZER L KFAEEa—ZOEREZHEN L. AAUIZEOEIR & Do i
HEBETDH, AROAELELVNNVERKRFEAARE T 0T T AORKFETHLZE0DL, ZOa—AOEMIE, 2—A
BRTHRLBEIOB T 2EVTHRL CEBFREEZRITDAFAEHIIOTEZLTHE, 77 AFIN—TF vy
ATy 3 iahnTEBY, Ir—F ko a TR, T~ L ICHEMONERRET 4 A v a . 1B,
HEEOFEHEIT> T D, ATy g Tid, FEEHEMS 6 —CHHE L, FENKEOBIT 280 CGRAZ /NI
MR E, TLVEEHZEOHEM AW, NARBE - T4 A D v arEITo 0 FHEREREZ R ONFOHEMFICA
VEEa—L, NEBRE - TA A v arEZiTo0 LTS, FAENSITREES HoB S ORRICHESISE WS =
ETEWVIMIZZ I TW5D, BRTIEZ, Zr—7 Aty arOEERNRNE LN - SEEHAT S &, 324
DBIR LB AT L. BRANERIEDOTZDIZED L 5 R FIETHEMEL M IITE A2 HmHT 5,

MHEBIKFEZROANTFERE, MEXX, 25 FEFRADCERORL ~/NOTBEIE A SRIT THBE TS~
(Trial in applying a theatrical approaches to reading, writing, dialogue and phonetic practices: Connecting novel
reading, writing, and discussion)

Satoru Ishikawa, Boston University; Mika Oidaira, Hiroshima University

SEFEEE /AT BRI L LR, SMEEA O oMM EE OB, BRSO SUERR AR COEMENEED
DENDH DN, TIWIMAHMICE EF LT b HEFESC DEEEH - XERBEORENTZD (ONK Y2008, T
2014) VD) ZERELN TS, — S TRETEHEZHE TV DEEOTEEZRY AR EIL, SED4HEEZRAMIC
BE T, TIZHBEOL S RMIZIEE o225 TIER< T, BRARSFOBE B o235 (FFE2012) LT
W5, & ZTARZE TR, ML LTERY & U CER SR B/ NRoFiR & IEEIN R FEE BT 5Aa s Bk ~0L
TRAT-, BHO/NHROFMKE T %, 1. DIO—FBHEHEEL, TOMYEZREIEIHTA b=V —22EFITAGB X
B, AL LTEEDEE, 2. MR ER-TZHMAZBFT T2 LW TEIEITo7-, WAZEL 2D, BEAYOYE R
(PR ELS) S ANMIBMRZE 2/ N D IEEIEL i - 72 BT, AT ORIGE AWM LI, RiihnEsEE L,
NHIZHIS LWREERBLEZ B X 5 Z RO LD, FIZ, WREDSHFE L2\ X D IO ARIC S IEBE N LIE L 72 D) |
WEMZRAAFERIOME L LTANTHLIEEZEADBND, — AT, ERTELEVEHRINLWVWEFEEL, Witz w
LCT7 7y b, M, 73X 022 EET L2 LICL0, FEEAFOSTFEEMRLEYE, FFEHNE2M EEED
ZliZoNbEEbNA, ZoX D R, A, B hE S EEE, fx oA 6T, FEEFEOLIEE
BRI L X0 IERR AAREEEICORITAZENM/HTEHLEEIOLNDLIDOT, TOERKLEFEHENDOFEHE
35,

SESSION 1-C: PEDAGOGY PAPERS [ BOREN RooM |
Chair: Mieko Kawai, University of Virginia
ZEHEERLTOZ7 4 — PRy 7 2ENPLEEMEAS 2P =2 ] (Collaborating with classmates in an independent
project)
Junko Hatanaka, University of Texas, Austin
T EROARGES 7 AT, filx OFEEOAAREFEOBE, FEE, AARE~OBIE, AAGEOEGRE 2 L1 H
ANZERNDH Y, FEHRLBZWMESE 521, B (Independent Study) DA RFBEDO—o L EN TS, LaL,



DRNEHN D 7 T 2 TIEZ D Vo FfEB S ATRES S, L0 K27 7 2Tk, 7 7 AdEE & L TCORMRHERLH Y .
FFEELEAI— AL OFMETIE, ZOE ST L+ TRVWARCEEEEZOLORREEE 2D, ARKKTIE, A
HEHIZBOWTHOEEENLD T 4 — RNy 7 EIEPLREBL, 77 AEEOHRTWONCFEREEERO T a2 s IR
Eig TEDBNOBRIETH D, 7T AV BEEOMSLRFEOFHFE L)L HARERFE 7 7 AT, %”%iﬁlzﬂﬁ D
BOT7F—<%RY, TOFEFEPEERLAOREL THEAT Y =7 F&EH Lz, FEF 02 MM I &Iz
UR—=FELT, 70V27 FhOT U NPy bERH L, £727 7 ANTHEEARZORBHREZITV., 7T AA—Fh
%74—%A/7%%5&Hﬁ_\7?xm@ﬁ®¢17#4 @%4zw/ya/f RizEnNETOTY R 7> b
Bk 7 » 7 a—RL, toFEEFOT —~THKOH L HDIZIE, FEEN AL FE2ELIREEWIE RS2 L
:O%D%# RAUTZT—~<F, AAD KF 2% %ﬁﬁ%%ﬁb%\T ADOWRRLAFEHFEY 2 MEY . FED
R ELIIIEY | FEEOSHEEN L VISR T 40— Ry 7 &2EARE, T7rYxy FAEREZFHET 572D PR
W7o r—bhaEBEL, TOMREESI LN, [HEOERE 7 7 A TOWMAEHOESEE 2 5,

(ZEBELAOEEEL— AL L AEFEE2ESD 72T =7 b (Creating hands-on experiences for language
learners: A project that explores Japanese culture and life)
Kayo Nonaka, New York University

ARFIIEEBLIGHEZENE L7 ey =7 NOEBRETH D, EEDTIRTHRKFIRETICHY BRANEEE LS
<. BABROYENEE TH D, o T, ZFAOZIBFIHL THWHIRTIEARL, ZOFEI XML RN FEEL D
2R, TOBRENTERELZFAEICGERSE, ONCHAED Y F 27 DMWY ANDD, £ 2T, FANEEICHN
WTWo THABETCHRBRT Ao =2y NeE2, 207yl MIPFHRLAALO 2 a— X CTEME, FEITHEDS)
THAGEEEX DHICOWTHEHR, BLodbs Ny 7 2kER, BREZHESTEMT 2LV LD THD, FAIX
A, X7, ZAOT V=R, ULEDIEEEZZZ2 L TWofk, LA—MIa—AEAO Y = 7P A1 b ﬁﬁ\%ﬁ
BEWOUR— RO LI, ZARENEL LD ZEEIC L, Py Z7ELTHEHMELVA NIV, HADOK
%\EK%%®%m%‘E$im®4N/LA®%W HARAND 7 NV—T ~DOMANE, S ST, RKBEDOT T ARE
T, FHOBMMEREZHRE Lz, BOT7r— T, KERTa Y=y FEFERICEZ, BOORALE MY v 7 I
OVT%<$$:kﬁT%tkﬁbfw5_k#%méﬂtoHK&%%W o RBRITIaI a=r—va VL
TP ENCEDL LT, S%OFEIZAIT TORA, £, BEREIC LRI EbMETE L, ABKRTIE, ry=
7 FEEOBBEZFER L, FEOER, 74— KXy 7 ERALAZNL, KTy =y MIBT 28T, KBZ/RT
SHEFEHICOVWTHET S, £7o, FHESIEIZ OV T HAlIL, SHOBE,. TOMOFHREHEIZ OV TELRT 5,

[ERAAREI—RCBIAHAT eI ZEERHAWERNG TV —DEE] (A study on learning strategies
used in a research project for advanced Japanese learners)
Ibuki Aiba, Dickinson College

AWFFEIL, 201448 L OR015FICEETNHY Lz ERAAGEI—RICBT S M7 rY =7 b OREHREL, 20
H&f%”%mmwtxhi%/—®%%f%é Kfm/m7%®ﬁmi B SEE N R B A Z NS N EER R
EVR— MOERERTZ EICL - T, HFREFEOEGE L BAERAOMN B, B X OME 4 O2EE OREMIEE S OB K
ERDHZETHD, EEITYUY., FEENREEZTLEMR (Feyd 7 b)) OBERLTWEER, BEEERDICON,
FEHZEOMEORITER (FukR) [CHEETDHIZEOREREHICR SV, Lo TRMETIE, T—~ORREN D M FH
EBIVOLR—FOERETCO—EOTiNE RIERR o 2] L2, FEENEBREBCBWTHAVWEZA T T7U—
AV — LI OBREIOBE LIZERRNOEBRT L, 2. TO/ENDL. FEEOMBEMIEES D FRRIC
FRCBBICEDLDIA NI T U—2HEMNCT D, AT T V—DBRITBWTIL, 0xford (1990) 2ME/R L7260 %EE X
FITFU— (L EEANTTU— R, RBA. ME 2 MEX T T U— A2 FE. e oflRE VD
FEANTT U “%L@&éﬁ%%%mt%&#étb@ﬂﬁ%ﬁajmwm1%mﬁké&§bm5ﬂ\:n@
SHEFEICRG T, FEHENMESTHE T 284 2MEA B MR L T L EDICHLBERAI X1 TH D, Lo ThiZIZ,
B GE N 2 A - FEEOBRICKRO OND BREZEOH Y FIZHbERT D,

MTRF|ZT—NELBRVT A TN T2 FOOEEEZEERTIIF2TLDRAAR] (Process-focused final
project in a collaborative learning curriculum)
Mieko Kawai, Tomoko Marshall, and Tomomi Sato, University of Virginia

FHRIZV Y —FFnV=y MEEZT) LT, MA RSB TORBEZERD S & & bICHRENZR AATREMNRE ZMIT L,
%”ﬁmﬁﬁiéah¢7m77A%&&<ﬁwf&%ooL#L\ﬁ%iﬁMéhtk77 DURHI & 874 A OFH
CHIR L, PRSI TROONLAHOTD, LN KEFICRREZK T T D 2 ENRROBELELRY LTV, &
FEORFAZEBNTIE, FEOWBE ISR b0, BERE L TOMDFAEDELEDRS, EREDE LEVDIRS
DIRE, BENEFEDIN =TT =7 DR ZTTOEN, ROZOFEEEFMOEEL &, WEOBED 22 < EE 2R Wik
TRERNWIERE, BxORBENREELYICR-oTE T, TI T, FEREO=—ART 0 7T AORYIN T —/WITHE A,
FWRT B Y27 POMBBEERERZBEOE L, SO E, BENSNTOME, FHli7 572 &2 RARNICSET
HIZE STz, BEOVVOHREIR TR LG > 72/ER, 3K 23— 87, BREFOT 0 L ASLHEREONE,
HRZIZ L 2R DERH LWMHEB ORI 2 CICER 2 THEMEFEMO Yo Y=y be{7> & & Lz, 22T
It/7®LE\§HWL NECHR OB LE, BB E R, N7 7 bOHERZR EOFERET RS [hoFAlos
CICHBT 22 &) REEZF—TU—FERD, ARKRTRIOV Y=y baeala=r—a 87, RERIREE
fEBIEHREN 72 & L Vo T2 21 R A X L OB Z BIESIEBIO —fFl & L TRMT 5, RIS, ZOWMVMAATT e Y =

7 b aBEMICEER TR 2 ER L T n ST LANT — 74%:v—ya/®ﬁﬁf%5&wo_ (CHIER Sz,



SESSION 1-D: PROFICIENCY ASSESSMENT SIG PANEL []EFFERSON ROOM]
Chair: Ken-Ichi Miura, Franklin & Marshall College

Panel Title: THLWERROZALDTSH D HAFEHE : Proficiency Guidelines 2012 #Z|ZLT| (Japanese Language
Education in the New Era: Proficiency Guidelines 2012 and Their Usage)

Panel Abstract: A ARFEFEFHNE— 7 Llpo728 0FEMRBR YD, FEEORBAMEZR T, 4. BARBEHB IIH LV
REAZEH>ELTWE, 77/ ny—0RE, FEHBEORBROLERE, FEFROIKE, AAFBEIEINFHA T 5 HHE,
BETFRIEROLZ2VEELH LD Lo TS, ILEEIZEBWNT, ZOXIRHFLVWRROTERA A FOfEEE L
T. 20 1 24 |ZACTFL Proficiency Guidelines (4 #H8) MW E SNz, ANRATIER, A RFA R ED L IITH L
WIRFROFEZDTZODIZFHTE 2 NTEREZENTND, FEE 1 TIE, BRGE2F|ICBNT, IA F7 14 &2 FEITERK
ST EHM LR, BEAZIR L, L RWEMEROREEZ T 5, BEK21L, IA KTA x0T —X 50
L, FEEFROHEL V) aIa=F ¢ —ZRE L. T EHROFEE Oproficiencylf] L% B TRAIZ DWW TOHET
bbb, BEIIZ, HEOEZL OFERAEEZFSTVWAET = A, EEZK LIV TED LI ICHRMUITIEA LIz Eak~
D, FERAZT, FLOWEEBEETHL ARICBIT 2HMEANRED AAFEHABFTICOVWTELT D, AADANFETORA
BB OBIRITITOWTIERE L, 1528 %EE L3 SproficiencylC & LOORIBEMBRO R O A2 HED, FEE., HRENE.

R EEZBL T, 2E LRI, HLVKRROBATEZETEE 2 HMa It L 720,

EFREMBENITAFIA 201 2REZERL LEARBEF2—ZA0ODY F2 7 AELEORL] (Creating
curricula for advanced-beginning level courses based on the ACTFL Proficiency Guidelines 2012)
Mayumi Ishida, Dartmouth College

INET, RELANAVOFH, EROFiEa—RITBWT, (5T 68 D2 B EREIZ0PI (Oral Proficiency
Interview) OFMUIiFEMEL AW CTE 72, ZOREEZHE X, a2 —AOBENES, 8B, YoV b EF0H ) ¥
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HRETE R AEEMEAV, a—2XKTRHETIC TH] LYOLVOSEREICRETSZ ZE2HEL LTV, SO
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[ FOEN AT 4 THROFFEFEZHNBICLEFEFEL— M/ I—EBHE~DO—EEKEH| (Exploring ways to
support digital native generation learners’ acquisition of learner autonomy)
Momoyo Kubo Lowdermilk, Stanford University

2UAITRD BN DA EBEHE L LT, ITV 77 v —, BEH, B2 LICEREL S TP EBEORNRE I T
ETCWND, APV T74—FRE (FUF7—Y v —) TR 197480, THLSHEEMECOREE - 897 - 5 -
RN EBTE D KD RAMEGE SR E OB 2HEEMmE L, 2O HEEROT-DIC, 2KIMEFEZE S (ACTFL)
DI - ML Cx 7 a 7 vz — - A KT A L National Standards in Foreign Language EducationiZ &> T
fERk S iz 2 1 ke D AMEFESE A % > 4 — X (Standards for Foreign Language Learning for the 21st Century) %% U &%
2T AL TS ORI ZA TS, KRR TIEL, AAREFEHBERMBE24508HaTHO, PHE— L1

(Intermediate-High ) 7% Efk-TF LUl  (Advanced-Low) DB ENER D 7 7 A TOREFHO— % Bh+5, k
ICEK LT ACTFLY 07 g vz v— s A RTA & 2 1 RONEREFE A S o 2 — X7 A v LTe R
ATV, EE - IRVIRY - ROE - BBEELHEYE L, [FEFEEROAEL NI AIa=T 1) ORFFEME, BLV
FEEBEXBRERET, 77/ nY— %W ANZSEFEERB, TN 3 AT 4 THROFEEOF— ) I
BIZHGTEDINEBER LI,

(7=, BEH»bHESMHE~ 9 ERICBIT 2Ky S I NVF ¥ —] (Anime, manga and societal issues: Pop
culture in intermediate and advanced Japanese classes)
Ken-Ichi Miura, Franklin & Marshall College

T=A, BEEORy TANT ¥ —BNHARELEEOBEHEBHO—2OKRERIEHTH L Z &%, TELLHLNTND
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“Japanese language (Nihongo) education for immigrant students in public schools in Japan and the issue of language
proficiency”
Naomi Asakura, Franklin & Marshall College

This paper discusses the current curriculum of Japanese language (Nihongo) education for immigrant students in public
schools in Japan and provides suggestions to improve students’ language achievement and proficiency. Like other developed
countries, Japan is facing sensitive global issues. Considering the fact that the working population is decreasing, the Japanese
government has started to accept an increase of foreign workers. This has caused the number of immigrant students to
gradually and steadily increase in Japan. Nowadays many public schools provide Nihongo education for immigrant children.
Regardless of the growing population of immigrant students, however, the percentage of their enrollment in high school is still
low compared to that of Japanese native students. One of the primary reasons is the Nihongo proficiency of immigrant students.
Historically, Nihongo education started to support kikokushijo, and later it expanded to foreign students. Due to this historical
background, there were not specific policies or standards of Nihongo proficiency for immigrant students. “The Manual for
Accepting Foreign Children” was published in 2011 by the Ministry of Education, Culture, Sports, Science and Technology
(MEXT); however, established criteria for language achievement for immigrant children standardized by this document are still
ambiguous. Moreover, the regional inequality in Nihongo education has remained because the manual is not legally binding.
Although the Japanese government currently hesitates to get involved in these issues, and shifts the responsibility to the local
governments/education boards/schools, it is important to have clear criteria for the language level of immigrant students at
the state government level in the near future. This paper suggests ways to reform the education policy and create more specific
standards of language proficiency for immigrant students in order to provide them with a better opportunity to be educated at
a higher level.

SESSION 1-E: LINGUISTICS PAPERS [ UNIVERSITY RooM ]
Chair: Hidemi Riggs, University of California, Irvine

“Showing subjectivity in the construction of intersubjectivity: Use of ‘shi’ in conversations among Japanese native
speakers”
Noriko Noma, Kapiolani Community College

The previous studies suggest that particle shi, which is traditionally categorized as connective particle, now has a function to
mark the speaker’s affective stance—the function similar to interactional particles (Sakakibara, 2008; McGloin & Konishi, 2010).
This study aims to analyze the discourse functions of particle shi in Japanese conversation from the perspective of discourse as
a sequentially-organized activity, and argues that particle shi used at the end of an utterance marks speaker’s subjectivity
(speaker’s stance) in an effort to construct intersubjectivity with his/her interlocutor, as other interactional particles
contribute to the co-construction of intersubjectivity. The research questions are: 1) What are the discourse functions of shi in
mundane conversations among speakers of Japanese?; and 2) How do these functions contribute to the collaborative
construction of intersubjectivity by the speaker and his/her interlocutor? By analyzing the activities in talk before and after the
use of shi, the following functions of shi are proposed: 1) shi is used after the expected intersubjective alignment was not
realized; 2) shi marks affective stance of the speaker; 3) shi proposes a shift in direction of the ongoing activity 4) shi expresses
the protest toward the ongoing activity; and 5) shi curtails the next turn from the interlocutor. Furthermore, it is concluded that
the speaker of shi assumes the right to go into the territory of the hearer based on the relationship that he/she has with the
hearer.

“Multiple levels of style-shifting in Japanese discourse”
Shiho Yamamoto, University of Arizona

This paper investigates multiple levels of honorifics at the discourse-level including (i) plain, (ii) casual-polite, (iii) semi-polite,
and (iv) polite. Scripted dialogue between two female Japanese participants in a television drama is used to 1) verify the
position of ‘casual-polite’ style on the politeness continuum, 2) disclose the function of style-shifts by using lkuta’s ‘distance’
analysis as a major tool and, 3) examine how the analyses are different and/or similar between the different levels of styles.
This study reveals that the ‘casual-polite’ style should be placed between the plain style and semi-polite style on the politeness
continuum. In addition, the functions of style-shifts at the discourse level are mostly accordance with Ikuta’s analysis, and the
motivations behind the style-shifts are largely social distance, attitudinal distance, and cohesional distance. While style-shifts
occur regardless when adjusting the distance between interlocutors, it is not necessarily true that using a lower speech level
always minimize the distance between the participants. In any case, the participants manipulate style-shifts skillfully as a
conversational strategy.



“A corpus analysis of the modal marker 'daroo’ in Japanese
Tamika Jimbo, University of Oregon

Modality is an important linguistic category that expresses possibility and necessity. In Japanese, ‘daroo’ is one of the modal
markers that serve this function. Typically Japanese textbooks introduce ‘daroo’ with two meanings: probability and conjecture.
However, this study reveals various meanings and usages of ‘daroo’ by examining conversations retrieved from the
contemporary Japanese TV drama “HERO”. The analysis was based on prior observations of the meanings of ‘daroo’ as having
the function of imposing (Saegusa, 2003), pointing out (Asano, 2011; Saegusa, 2003), confirming (Johnson, 2003), meaning
“probably” (Larm, 2009; Johnson, 2009), and meaning “I wonder” (iatkobchai, 1995). All these meanings were observed in the
data, but the strength of meaning correlated with the variant forms of this marker (‘daroo’ vs. ‘daro’). In addition to the
functional aspect, the patterns of co-occurrence between ‘daroo’ and speaker gender, formality, and intonation were also
investigated. The correlation between gender and formality, in particular, showed interesting results. Furthermore, the
‘daroo/deshoo’ distinction, which has been thought to be a casual/polite distinction, did not perfectly align in the data. This
suggests that the ‘daroo/deshoo’ distinction has taken on a distinct meaning beyond formality. This paper also examines
several Japanese textbooks with regard to the introduction and explanation of the modal marker. It further proposes some
effective and meaningful classroom activities for learning ‘daroo’ based on the findings of the analyses. It is hoped that an in-
depth study of the usage of these modal markers will prove useful to those attempting to teach natural-sounding Japanese to
learners.

BRBFEED RD) R3] OFEVWSIT : #MBEF L EH TI (Rule, pattern, and meaning in the word
selection of 'kaeru’' and 'modoru’ in modern Japanese)
Hidemi Riggs, University of California, Irvine
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SESSION 1-F: LITERATURE PAPERS [ VIRGINIA RooMm]
Chair: Joanne Quimby, North Central College

“Reviving Good Wife/Wise Mother ideology: Kataoka Teppei's "Two Professional Working Women" as nationalist
propaganda”
Yumi Soeshima, West Virginia University

Kataoka Teppei's (1894-1944) life runs almost in parallel to the rise and fall of the Japanese Empire as a modern nation-state
and his literary works indeed mirror the significant phases of modern Japanese cultural history. Actively subscribing the fads of
the time, he made several literary and ideological conversions. Though he is not particularly considered as a distinguished
writer, he nonetheless produced a wide range of worthy works from popular fictions and critical essays to translations, and
many of his stories are skillfully crafted. This paper argues his "Two Professional Working Women" (1941) as an indication of
his nationalist stance by reviving "good wife/wise mother" ideology that Meiji government initially incorporated as a part of
modern nation-state building. In his stories, women's identities and aspirations are systematically taken negatively. It is
romance plot of love and marriage that dominates the narrative. Although many women were often in dilemma between
tradition and modernity, his seemingly over-simplified, one dimensional female figure sharply contradicts a historical reality of
consistent and remarkable increase of the number of professional working women in the 1920s-30s. In this context, Miyamoto
Yuriko's "Pavement" (1932), which offers a more plausible representation about working women under capitalism, can be read
as a counter-narrative to Kataoka's text. His position ideologically intertwined by gender and nationalism needs to be
scrutinized.

“Transpacific feminism: Yamada Waka and Japanese immigrant women in the Pacific Coast region”
Rika Saito, Western Michigan University

During the 1930s, between Japan and China, armed conflicts frequently occurred and an undeclared war finally began. In such a
brutal period, various Japanese women'’s associations engaged in issues from women'’s rights to motherhood protection, and
they became quite active even under pressure of governmental censors. Yamada Waka (1879-1957) was among the committed
participants of women'’s collective efforts, and an advocate of motherhood protection. In October 1937, she departed for Pacific
Coast as a delegate of “mothers” to talk to American women, particularly Japanese immigrant women in the United States. This



paper will examine how Waka’s visit made a strong impact on the Japanese-American community in the Pacific Coast region,
and explore how their reaction and connection to Waka formed a transpacific feminist solidarity. Yamada Waka was part of the
People’s Mission (Kokumin shisetsu), a private delegation from Japan, which was organized to mitigate thundering criticism
from the US and Europe after the Marco Polo Bridge Incident in July 1937. Waka was the only female representative of Shufu no
tomo, the best-selling women’s magazine whose primary readership was Japanese mothers and wives, not only in Japan but
also in Japanese residences overseas. Her lecture circuit stretched from California, Oregon, and Washington state to
Washington D.C. where she met the first lady Mrs. Eleanor Roosevelt. Details of her traveling schedules and reports on lectures
appeared in Japanese-American newspapers every day. My research is primarily an analysis of the local newspaper articles
showing that Japanese immigrant women were enthusiastic about hosting their guest coming from their home country and
donating to the causes that she described in her talks. These articles also show a developing Japanese immigrant nationalism
and the connection of Japanese-American women to the women's movement in Japan, through their financial support of
Japanese mothers and children in difficulty.

“Alternate (re)productive bodies in Shirai Yumiko’s "Wombs"”
Kazue Harada, Miami University

For decades science fiction has provided new ways of rewriting reproduction. In particular, the pregnant condition offers an
opportunity to engage the question of human corporality and the interconnected relationship between human bodies and
various substances in the environment. In her science fiction manga WOMBS (2009-), Shirai Yumiko (b.1967) imagines an
alternative way of thinking about (re)productive bodies. In the story, women soldiers who are pregnant with alien organisms
known as niibas can jump to wherever these foreign organisms are. Because of their extreme mobility, they have the privilege
to fight the enemy in war. Referring to Stacy Alaimo and Susan Heckman'’s concept of material feminisms and Donna Haraway’s
“companion species,” this paper will explore the ways in which Shirai’s work interrogates the notions of pregnancy, fetuses,
motherhood, and ethical and political issues of reproduction through pregnancy of non-humans. This manga provides a critique
of the pro-reproductive policies that were meant as countermeasures to the low birthrate in contemporary Japan. At the same
time, it reveals a deep ambivalence toward pregnancy.

“Visualizing female sexuality in Matsuura Rieko’s “The Apprenticeship of Big Toe P””
Joanne Quimby, North Central College

The plot device of the “big toe-penis” brought instant acclaim to Matsuura Rieko’s 1993 novel Oyayubi P no shugyo jidai.
Featuring a traveling sex show and a female protagonist whose big toe has turned into a penis, the novel deconstructs hetero-
normative sexuality and hetero-normative attitudes towards gender, sex, and sexuality. While literary critics and readers alike
have tended to focus on the spectacle of toe-penis itself, this paper will consider instead the various ways in which Matsuura’s
complex text thematizes performance, specifically the role of spectatorship and the visuality of performance. In addition to the
central role of the traveling sex-show troupe, which foregrounds the role of spectatorship and highlights the performative
nature of sex and sexuality, the recurrence theatrical metaphors further indicate Matsuura’s concern with issues of visuality
and spectatorship. Through the eyes of the female protagonist, who now bears a penis on her foot, “sex,” “intimacy,” and
“sensuality” take on new meanings, and it is through her observations of sex show performances and reflections on her own
experiences that Matsuura interrogates socially constructed interpretations of normative sexuality and suggests possibilities
for more expansive approaches to intimacy and sensuality.

10:50 a.m.-12:30 p.m. — Session 2

SESSION 2-A: PEDAGOGY PANEL [ SENEcA RooM |
Chair: Yuka Kumagai, University of Southern California

Panel Title: THi2e ! FEde ' Fde ! : BARFBHEREZFE LT 28RN HEDXE | (Read! Read! Read! -

Supporting students' free voluntary reading to enhance Japanese language proficiency)
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TZHmMBEICBITHHEEMOKE - FM - FEDM WS | (Teacher's role, assessment, and students’ progress
patterns in Extensive Reading class)
Yuka Kumagai, University of Southern California
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I TgEte] 0 TAIB) ~: BABZH 72V =7 FORA]  (From input to output: Creative projects in
Japanese extensive reading)
Noriko Hanabusa, University of Notre Dame
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TZHEMITOFTEASA DD 1 VAVFIFS S DIERFE L TRADZBEWS ] (Books for extensive reading: How to write
Japanese graded readers and how to choose from authentic books)
Kazuko Kawamoto, NPO TADOKU Supporters
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A THRERT LD — FEHZMITFEAS 7Y =7 b (Expand your world by reading: Reading project for
mid-advanced learners)
Yoshimi Nagaya, Massachusetts Institute of Technology
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SESSION 2-B: PEDAGOGY PAPERS [ CoLUMBIA RooM |
Chair: Michiru Ichihara Lowe, Vanderbilt University

TERBHEBETCDNDT 7/ vV —0DE-Si}| (The place of technology in Japanese classrooms)
Kozue Miyama, Amherst College

Bowen (2011, 2012)i, KZHE T, 77/ o U —|3REOFIB THDERA L, RERMIZT 7 /) g VI3 TE R VH
fill & FAEDKFEDIZDITHE S Z L ZRBLTWVD, ZOMEEORMTITFAELBE L, FETS, MERA D& haH
WL TS ZEREROEEREFNC > TN EF O, ARKROEEIT, BARBHETOT 7/ 0 V—ORRHR0LE
DFEBRETDHELTHD, AARFEHE T, BN L FAEDRMNET DRI LATERNIE, TLT, 77/ n YV —OFM%
ERRMICHIATE A Z LR EARILEEAI D, ala=lr—vaBHNETREEFET, 77 /80— X85
BOTONLDEAH, FHEOHOBEAZEIIAREONR S 7 ANBR L2 TS, £L T, SHOE/ELIMNC, 78
AT TVICHBREIBRENAOND, AKFEFEEEDFEYEROLHRIBELTHLH T, FAEIHIET D007
7Y —DNESTEZZTCHADZEFERBIDLOTITRVWIEAI I, T~—AMNKZEOBARHE T 077 LTI,
ANZEIZHHE LBAS L7 E 2 E CTH7-9HIZ, flipped classroom=°blended learning®#& 2 H Y AN THi=, £ LT, %
L BEMOXFER M EZ ED L DICRET D&, —A—ADFERICAMNLENE RGO, BYLFEEZZET L2 LR
b o LRI D Dh, BITERIT TWD, AEEXTIE, IO a—ADEKRECIC, HAGEEE THEAZESOXIGIZH
DT TOT 7 ) a P —DAESIT & BENOKF ZBE LTI,

(v R2AD [AAR] 2R2F2-BARAFEEZZEET 272DDGCPSS — LDF|H | (Find "Japan” on campus:
Promoting Japanese language learning through a GPS-based game)
Yumiko Tashiro, Washington and Lee University; Shinji Shimoura and Kazumi Hatasa, Purdue University

AFERTIX, BUET AV BT DHKRT. KIOR D% T1T> TV 5 Find Japan on campus® 7' m Y= 7 FORE, B
TS BORBLEIISOWTHE 41T 9, Find Japan on campus & (3, GPSKEARE % i 2 2L BIEM Y — LV AT LEAWT, %
ENEREZoTH Y LV NANOAREBRO S 2050 % Lo, ENERNTHIEHMTH D, AEFEE LTHARE
ERXDEBECTIIAARFBOBERN Y 7 ANTZFIZROEND Z ENLNR, Fx VS ZANOESE TR eholc k572 L
CAHCHLHAAREEHEDH D bDONFIET D2 2@k L, BT 228 T, BABLPHAARAZDOLDEZ S - &L HTITEL
EEDLEVIIERDH D, PEFENENADTEHEREAYFOT IV NLERFEDOTHFA L, FH, EELVSE
ST TEMT 2, ZOMBRITEHEILZ FAA =2 TR T 7V 2T A THTH L THIAET L2 LN TE
5, T LT, ZOBEHETICHAERNGOL Y =0T — 2 3 URERAEN KSR EEITHOBICT v S22 T 5
Y=L LTHIAT2ZEbHETHD, 207 r Yy NI, AAREFE O T 2R 27213 Tl FHED
FAEERA 270 7T AREOFODELRD, HLWEEHEZMVIADZ >NFIZHRDLITHA S, £lo, FALF v
NRANOHODZFFET 1 77 A LB AT, ZFHPEDLHRY AT AR S, AEBEHETREOEE I ERTZ &
HHRETH D, BUED L Z A, fllx DOF ¥ L RATHI AT HIEB TIEH 20, tKRKFORMNEREST 2 Z LIXrEETH
B, BEOKRFEX vV RAREREIFETHILICLVIORDIZITRL—Tar~tRBBEIFEDL LB 2LNE,

(FiER7 7/ vV —%2fHLEEEE=F —FFHEOEKME ) (Self-monitoring pronunciation activities
using commonly-available technology)
Emi Yamanaka, Boston University

¥, BEEHBIL. 2L 07 T ATRECH 2GR Z2E L ONEE LT, FEELDLO EEAO=— X ITHAAE S
FovmnwtESbhs (EBE1998, 137 , TOMLIED —-SL LTHEEFBICHLDORFEAHCET=F — SR D™ ML
ATbITWSD UMNTFE1997, #2011, 1E2) . F7o, BFwmks 7/ By —&2E L7 4 — KXy 7 v X7 LB
HHHEATWND (RIFE2012, 1Z2Y) 28, T2 THEHFOETFRIEZ D2 V=7 Y — b, 7V —0 =T Av— 74,
HEATBRESE 2 FEREDRBEENINTIT X ARG, R IR EOTO OB W THE Lz, B, BiED
BEE=F—IZ20 Tk, RZFEDD O H LV, fHFix REHERERNNH LA —ETIE ARV, FHEDED IS AU
ORI, FEBEOEBEICL 522, FEHEOWNEER., HEMN, HWMAEEDRZIE, ER - VA=V LEDZX T T U—N
EDO LYV DZBEB IR E, A RRBRENTETWDS, TNHDMEEZSE R, BT 7/ ad—%fn
LAUVEIZGE L TED X S R A CE =X —TEHORD N RENZ OB BN L, TOMEERIEL =V,

(BHEA VF Ea— VA bevw U VEBERALEFERBRE - ZEFEEZROELT F—=2 T ORA] (An upper-
intermediate class utilizing online video interviews and manga: A student-centered peer learning approach)
Michiru Ichihara Lowe, Vanderbilt University
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ARRIT, AR~ T E@EA X Ea—W A Mo flENEEZE L, P ERBAEEEFOAHEEE I om L4
Mo-REOEBRETHD, HLORLOERICIE, KRCB T D% Eka—2BEEZEOWD, Bk 7 20K H
AR E L ThD, KR TITEARE R —AOBEFHITILEL TV D K S 7 (MLA, 2013)28, A2 TIXAE AL
B 5E T OB O AN EOBER T, FEHOMEEE (L 5 RAEN DR, FZTEEa—A~2E
FOREZRE S EERNRFEFIC R 2 HEE L, 7 7 —=V 27200 ANk 2 A %R L, ©T7 7
—= UM E OMEEEB L, FEESHAICECES ST LO T, BixZoXBEL L VWHIZ 2 (WE - FHE
2007)72, FEFIZZRMEZ F-> THENICIREEZ RT3 FERRD L5 (MF2014), 207 7 2Tk, NEEfEZ A
SORBEBL LAEDLERIATHIZEEZTI—ADHFLICHRE L, NETHHZAYRCA b=V —L BHOHEEE HoT
HEE, 2)ZNENOHREARCRBRICD B AEHETRE LELOMIRICERL W BT 7—=27, 3) Ric, B
AV EEa2—H A M, 2 TOBIGAHELTE/ a—FOBEEIER LY =755, F8IG AW RBFA R~
Kl ERE L THREOREZ ZED R L, HKKZIZ, EWIEHBRSLT LYo T —va b E2FHMELD O, EWIHiingEEo
2o ARIOEBEICBWT, ZEETEROECT F—=0 72l L THRAELLNHAEICHE LAVER & B4 L OBD Y 2B
L., FESHETOANEIIREINTTREIC R > 72, TOWRIZOVTEELE,

SESSION 2-C: PEDAGOGY PAPERS [ BOREN RooM |
Chair: Jun Xu, University of Denver

“Exploring a flipped classroom approach in a Japanese language classroom”
Yuko Prefume, Baylor University

A flipped classroom approach promotes active learning and increases teacher-student interactions by maximizing face-to-face
class time (Hamdan, McKnight, Mcknight, Arfstrom, & Arfstrom, 2013). When it is applied to a foreign language classroom, it
allows instructors to incorporate both the explicit instruction and interaction approaches, which may facilitate the
understanding of grammar and lead to language proficiency. The present study explored the effect of a flipped classroom
approach in a Japanese language classroom to assess its effectiveness and feasibility. A concurrent embedded strategy of mixed
methods was utilized to study two sections of the introductory Japanese language courses at a private university in Texas. One
section was the experimental group (EG) with 19 students. The other section was the control group (CG) with 20 students. In
order to establish a baseline of the students’ language skills, both sections were taught using a traditional lecture approach
during the first half of the semester. A flipped classroom approach was implemented in the EG during the second half of the
semester. Six types of instruments were utilized: (1) questionnaires, (2) measures of learning outcomes, (3) class observation,
(4) oral production rating scale, (5) Blackboard statistics tracking, and (6) instructor’s daily journal. The study found that a
flipped classroom initially requires a significant time commitment to create lecture videos and preparation; however,
delivering instruction outside of class with lecture videos increased active classroom learning time. While no statistically
significant differences were found between the EG and the CG in the students’ learning outcomes, descriptive analysis revealed
learning gains in the EG. In addition, qualitative data revealed that students expressed favorable attitudes towards the flipped
classroom approach.

IRERELZHOWZRIEAREZEE ~DOE D #7 ]| (Flipped classroom: Transforming the course for a new generation
of teaching and learning)
Yoshie Kadowaki and Sayumi Suzuki, University of Nevada, Reno

WMET Ly RRIZEEO—FREL LT, ERENSEAZED TWE, KinREL T, FEHEDNHERR EOEARNLNEE
BN E FFE L, RERRITIROEECRADOTLDOME R SIER SN BEHIETHY . BEFEOEELE
LCT 7/ ay—3HEN 2L RO —2Th 2, THERKHI, HFEORFAICENTIE, 77/ 0V —OFENR
AIRH721T T < EEEICE VT H AR K Th 5 Generation YRZOFAEN Y T ADK % HEDDH L HIC2D, FHRIZE -
IREDOUWEN LI > TE TN D, MAT, FAFRZEY JETIE, RERRICHIR2H Y . ACTFLAMZ'E 5 21st
Century Skills (Collaboration, Creativity and Innovation, Technology Literacy 7z )& KD 7= O DIHEINFEML TE TR LT,
AMAFNLOBMBE L RELTND Z EMBMEMZRELE 2> TV, AT, 2RO O EMRREZ N E L, K%
DD DOFEMFE, EEEIToTz, BMBARE LT, BHIISOEEAFEOLEDOMBEL T AL, HEETHICESINT
AbNE, A TAUFEENTE LR TER L, FAEIIEAOREORNCHERE TE L, /N A M2 ETREICE
AT, FEREORER, 2R % 21st Century SkillsOFFE 1ZHF < REH 23 KIEISHE 2 72132, ZAhAl, FAEMILC 7 9 AT
DHAFEERER ENDREL W ek R Doz, ARIOFETITIZOMY A ONWTERERRELITI L L HIT, F
BEORIG, 5B OBEOFEREIC OWTEZE L2V,

AABREREOLERCE T IAE—FHERELEMREOHRNLO AL X T 52 b D—] (Surveyon the
views and practices on Japanese pronunciation: Comparing students’ and teachers’ beliefs)
Mayu Miyamoto and Natsumi Suzuki, Purdue University

BE, 2L OFHEABTHLE T2 - DT 4 T RERENEBR SN TODE, TOF TRGICE S 2B - O EHE T
BV, BELAWEARAI 2= —2a VICEMERERETHHIZH 00 LT, BEMNHEHOY AT ML LTZEM O 2
R EOHBT, ERMISEAINTOWARVORBIRTHZ (B 1, 1991; 42, 2015) . 72, BERENEH IR R
SR, AR Tintelligible THIVXR W] & W I B X HFRREARBELF IR o TLESTND Z ENET
51 % (Cenoz and Ma, 1999; MacDonald, 2002) , Tik., ZD X ) RIFEHEHIA LT, FHEOERIIE I RDIEASS
D, JSLOFBEEMGIATHT-AEIZL D &, FEHEX THAAOL Y BRREEFEEHE LIV EV oz BEEF-oTND
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LWy ZEnbor (Toda, 2007) , TiE., JFLOREBICEWTHRILZENRSZHDEAS DM, Bl L 2B EDE 2
FIWZAR—EHR H D TR, FEEO=—XIJSZTWRWEDY 2, [ ELEFECHERIZZZ>TLE Y ZENAEEEN
%, £ZTAHEL JFLOBREICWDEM & PEEWM T OREFEIH T OEXFERLNIT I, T — Mi&EEZ{T-
Too AFEIT, BEEOVDFRT HMBEICB VW THAEZBE L TWAETOREDFEE L ZNEH X TV D H % xt
BT o T, FRENBOT v r— FONEIT, BEICHET2HE, FEER, #EORE LU THEEFRELIMY ANT
ELW, R OEMEMBPIALT, BEIBOT o r— M2, BEREOLENE, BEHRELZRECHY ARLTWS
DR EIZONWTOEMZE D, ABKRTIE, FETHILEREZ L LI, SBROHBARBEBRERLEOH D FIZHONTHEEL
T,

T8k B AFBICRITA2KEE L] ofEizo>WT — TiFA & 1] %4lic—](Teaching the sentence-final particle
‘vo’ in elementary Japanese: Using “Genki I” examples)
Jun Xu and Yuki Arita, University of Denver; Hironori Nishi, University of lowa

i [X ) 132 < ORBFRECBOTRVWER CEAINDL N, H1HOEALK, EMIChi > TZOLEEliEIC
DONTOREIITON T RVONEIRTH D, /- [L) OFPICBEL UL, BEERHLWEREBET DI EVD
IR EY, REHTERML2WERE X 2> TEETALERND DO, [X] 2695 STIRIZTEAR S DD,

ML) OFEMOENERFEXE OBBRIEZE 9, Vo FHBBNED 2V, &5, 1)1 (2000) bIERET D X 512,
AAGEZEHEFIIRGEREE ST TR AR, ZOEAFHELIEFITRON TS, i Tk oA’
EPRICEZE FHULMT DT 28070, ¥HCH LOA~OBMRIZEY TiE Ry, EW Ok ~icksir s Tx)

OENRZFO—RIE LB OND, A TiX, HRE FAE 1) Oo&FEXoF0 TX) 1841%, fF cDicL»TE
AR TRERANCESENE LI, ZTOMER, EARO TX) 16l TR D, FREROERANDIRWERG Mo Tz,
F7o, FRFAOEEIIME FOME S B AFTIET 50, MEFIMONOREEZITHILEITHELRLTWA Z EHL
MWZiodz, —FH, FTRAO Tk 132, M&P~OEEZRTRECHEDIL, TOMAIEREBENTIXRWELHB L,

COREREEE X, AW, PIRBAGEICBITS TX) ofFEx, 1) [TX) MAMERINL RS 28 LRy
LEHEFEEEZITV, 2) FEREOELBL T, 3) [TX] OFRMITIE, MEF~OEE)T, MEF~ORE LW H R
TR ARERERIR TR LoD, 4) BHOEEBLIERMLIZET, 5) MEriciTbN s RETZE VI Z L EIRET D,

SESSION 2-D: SECOND LANGUAGE ACQUISITION (SLA) PAPERS [ JEFFERSON RooM |
Chair: Mariko Wei, Purdue University

FE_ESBRFEVHCBITIAT 72 r BB -RANWBERET 78 b ¥ A TOKN—] (Acquisition of L2 lexical
accent: Examination of cognitive factors and accentual patterns)
Yukiko Hatasa, Hiroshima University; Eriko Takahashi, Mejiro University

HEIIFFEETICE > CTHE_SEFEFELTMT 2R BME MBI THY | BENENE, SQENTH- TH, KALARHE]
GEHEZT-0. BAOMEWETMEES D B (1 1994, 2 2002), HAGERGFETE IMAOEFIV L7 7 22 MCHEER
I AEAN S D (EHRE 1995), THNETOT 7ty MEEBFE T, FEEME (A, 2008 ; K, 1996) . HERA
"5, 1998 ;2003) . HOOREEZWNEEMEL LIKT =4 —7 UNITE, 1997) e EORFNRBRINTE T,
Lol BATIFRIZZ NS O—E 25 », T<RONFFIRIEE OFEE 2 I LA 0T, BREMNRRFHIAR
LTS, 22T, ABIETIE, 72U D ANAARBELEEISA ENGICHERE L BEREDOE=F—, T D
Bl 77y MaEk, EREMREREEZRITL, AEWREOSHHREOME L 0BRE ST LIz, Sbi, Ty
NEMNHFEOEEEZZ T HNENE, ARWEGTaEDT 72y MilZ L Lo LTz, TORRER, sBRT7T 782 K
T = — NI IEHERFERET 7y FOEHICEAS T2 —0H, 727y MOMRERED & SHEFEETEH & oBH#
P& o T2, F2, T2y FMITORETIE, BEEOEDIEBICE VS L R tMESKLIPTEROME LY bl
ERORENAEICE T, ZOZ DL, AAREOT 7y MIMESTLRANEEETE VW Lo TIEARL,
Ty MIETAELWMGE, BOORE & IEHEREE EOEWVICKTABANNEETHLHZ L, HEOKELD
HEOER NS~ OHBESHEET D Z Lol

“Perceptions of the Japanese imperfective aspect marker 'teiru’' among native speakers and L2 learners of Japanese”
Yoshiyuki Hara, University of Oregon

There have been debates, among Japanese linguists, on how to define and categorize meanings expressed by the Japanese
imperfective aspect marker, -teiru. In the second language literature, the acquisition of -teiru by L2 Japanese learners has been
examined and compared against the assumed native norm as the baseline. However, the remaining ambiguity of the meanings
of -teiru makes the interpretation of L2 data difficult. This present study, therefore, investigated categorization of -teiru
meanings among native Japanese speakers (n = 15) by using a judgment test and compared the results with the expected
categorizations (progressive vs resultative) based on the previous literature. This study further investigated the judgment
among intermediate-level English speaking learners of Japanese and compared the results with those of Japanese native
speakers. The judgment test contained three types of sentences (S+V, “already” + S +V, and S + truncated V) with one of the
three types of verbs (activity, accomplishment, and achievement). The results showed that the judgment of those native
speakers was overall consistent with the previous literature with some noteworthy exceptions. In addition, when stimulus
sentences contained a word, sudeni “already,” accomplishment verbs and even activity verbs with -teiru form (which were
judged as progressive state in plain sentences) were more likely to be judged as resultative state. Furthermore, truncated verb
form, -teru, which is rather a default form in oral conversations, seemed to increase the sense of resultative state. The results of
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Japanese L2 learners will then be compared to see how and in which conditions their perceptions differ from native speakers
and to what extent their perceptions become closer to the native pattern as their proficiency level advances. Pedagogical
implications will also be discussed.

“Pedagogical mediation for game-mediated Japanese learning”
Kayo Shintaku, University of Arizona

Multiliteracies (New London Group, 1996) and new literacies (Lankshear & Knobel, 2006) have been emphasized in foreign
language (FL) education, and as one of the tools to implement the concepts, digital games have been actively discussed and
studied in FL pedagogy to enhance language learning (Thorne, Black, & Sykes, 2009; Reinders, 2012; Sykes & Reinhardt, 2012).
In digital gameplay, meaning emerges through the interaction of game rules and designed narratives (Juul, 2005; Calleja, 2007),
as players integrate game text, visuals, and actions. Playing a game in an L2 involves comprehending the language of the game
rules as well as the language of a fictional world that narrativizes the rules. Without pedagogical mediation targeting areas of
functional overlap, games meant for L1 users may induce cognitive overload in FL learners (deHaan, Reed, & Kuwada, 2010).
This presentation explores the role of pedagogical mediation in game-mediated FL learning with vernacular games, through the
results of two studies conducted for the learners of Japanese as a FL at a U.S. university. The first (47 first-semester learners)
and the second (9 fourth-semester learners) studies used two types of online vernacular games (not educational) designed for
L1 users of Japanese. Supplemental materials were created to target learning, with the hypothesis that learning would occur
most readily when instruction focused on language and cultural items key to both game rules and narratives. The results
implicate the role and careful design of supplemental materials to guide the FL learners’ attention and imply that this
intervention is necessary to enhance FL learning through the use of authentic, vernacular digital games. After the summary of
the results and implications, instructional design on how to integrate game-mediated FL learning and future research
directions are discussed.

“Teaching reading to English-Japanese bilingual children with autism spectrum disorder”
Mariko Wei, Purdue University

Diagnoses of Autism Spectrum Disorder (ASD) have soared to as many as one in every 68 children in the United States (Centers
for Disease Control and Prevention in 2014). While children without ASD acquire their first language (L1) through immersion,
autistic children face various challenges in acquiring languages and typically need speech therapy support. Among all the
linguistic impairments, reading comprehension is especially difficult for individuals with ASD. They generally demonstrate
well-developed word recognition skills, but their reading comprehension is severely impaired (Nation et al., 2006). It is because
people with ASD have difficulty shifting their attention from word-level reading to text comprehension. Compared to their
decoding skills, other necessary skills for reading such as text integration, metacognitive monitoring, inference making, and
working memory are under developed. The present study examined possible effects of three instructional techniques on
reading comprehension skill of English-Japanese bilingual children with ASD. Fifteen subjects participated in the study: five
English-Japanese bilingual children with ASD, five Japanese monolingual children with ASD, and five Japanese monolingual
children without ASD. The subjects read passages under four conditions: explicit vocabulary instruction, answering pre-reading
questions, completing cloze sentences embedded in the text, and control (reading only). A repeated measures analysis of
variance indicated that conditions differed significantly in their effects of reading comprehension, but all three reading
instructional interventions had significant effects. However, the Japanese monolingual children without ASD outperformed the
other two while there was no significant difference between the English-Japanese bilingual children with ASD and the Japanese
monolingual children with ASD. Instructional implication for text preparation and remedial instruction for Japanese learners
with diverse needs will be discussed.

SESSION 2-E: LINGUISTICS PANEL [ UNIVERSITY RooM |
Chair: Fumiko Nazikian, Columbia University

Panel Title: | XRKRBE D ESFEFHE 2] (Study on Sentence-Final Expressions in Japanese)

Panel Abstract: A AFEDOSURRBIL, MECHE T (F72EHAT) RT3 LT (3 EET) OFAREELR
T LW RO AR, LU, ZOSWITELEREE., REEDOENRZ N , T ORIV TIEERL RIEE D IORE
BoOEMARIOKEE, SOICIEEMOMEITAICE T 2EZMAT A L2 AMET S, XU A MLE, SEWV)
TETIIWCERL, TR ISEnH &K (SSEWVWIERE) OFTETRWEEIEX, [T) 3#&BhE, 128 i3—
HoE@LAFRONRATFTHLI L, LT, LW ZFATAHZI LT, BROBRLNIEERKRE sz Ty (F
Bt KK - BEH) 200, RRARBEWREZRELZEEPLMNIT S, £ T2 WVWH 2 LT ICITRMERIEELH S Z
L ERT, SNRERYZ 20, To)] OB X/ 21 IOV THN, [EELTFOFBWXICHT DR &V 5 8A»
LREIFBNEDLND 3 OOFEEERT 5, I [FEEDIH I - IR A2 HEMIE O & 5 (newsworthy) b D & LT
FoRTDHEVIBEE] ICHEH L, SOICZOMGBEZHLMNCT D, S U A 31T, KPELER LoSFEESHTL

(7 at i) FOERAICEVFEORFEOTEENTRDLZ EE2EHL, TOHEAEZHMAT LI, XXV A M 1T, &
B Tkia) & TTL X9 OMERBEICIER L. Mr. 0 Corpus® W Tl OREFRMEREN & D & 5 R HATAMREZ FH
MR L, FOEWERATS,

N
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[P T2 FTFTIZONTOHO—E%] (AStudy on ‘to iu koto de’)
Michio Tsutsui, University of Washington

ARFEEIT, 4?2%?%@<51%ﬁ%%%$b00\:nﬁ2®i§&%ﬁfﬁbn\E@ib&ﬁ%%ﬁi\2®
X5 e Fron kiR U X hAUNJ IS, TREVWSIEM) THENEETEVIIE] ok oz, X%
%%ﬂNwﬁw%%Ewmmﬁ%fﬁ&wé %%L%ﬁo SFY, FALTD— o@% X2 DX eBRERT L
D, £z, IShAUNJ IZ20TIE, KE(2010), FHI(2012)72 E &< OBFER H N72s Ty THEZ) ok Hic
%%&?fﬁ%%ﬁO%ﬂ@ﬁu\E@ié&ﬁﬂb%ﬁﬁﬁﬁ#é#%ﬁbfwé Lﬁb I NIRRT G ER L
LTWa7D, ZOLIRUEROEMTIEI A Va3 hEFSJICHBATE 2V, KRR, 2— AT —ZOFENL, +
WZFT%ﬁ@lﬁ IOt D, 1. M UvabhTFoa i @%ﬂ(%%\*# Ex, ERE) oRAFETH D,
o MREDNADIE. [MOHNOEHETREDCSEL BT -\, BEOSELSBRC WEH T, FE, a— 2Tkt
JOREMEFE LICK Wr—2ARE Aonsd, 2. ?i%%ﬁk&@7%®#@ﬁ# D, BiIEIIHR T~THoT) OF
B, BEFIX XM 7 a by OFKIETEEERT, 3. 1Sa b7 IIEbLENTHY, BEOE% (=F&., FER, &
H) LORATERWA, MM UZHATLZETIOEEI BN, LV EFHREROMEZWEEIZT 5, ZOff,
BETIE., M UDOKITEEOHENBHENR KX N &0, :%%%ﬁﬁ%ﬁ#%\%4vnh?ﬁmw%ﬁfﬁbm
2L, 61T, INHEBERBEZET IEEBOMEEZROZ L bHLT

o] EARMXIZET 2 —%5%2] (Some observations on Japanese yes-no questions marked by ‘no’)
Naomi McGloin, University of Wisconsin, Madison; Yan Wang, Carthage College

EOEBEM D RMSTO—2I2 KIS TATT)) £7201F T 25BN H 5, (k2 OWORRMTIZ. H 50N
BT 2HHAERDD EEDb TS, LL, ARICH UIE L 20HALEZ V., - RBF(2013)TIE. (0] %
RSC &4 5 REEEE IXE IS EN O mENTARE, B, Bl T56EB 2, fFELOEHEMRIEFENR-TDHI &
FHHELTCORVEREUTWDS, N TZOXAAFS>THENND 2| OLHIRFIE TZoXFMfE->THW0N? | &
2 b FEEOMBEIIHRTHEELERL TS LB bND, Lol AXA VEEEETA—2 A4 MERELTH
ZEMHTENPLHEWTEADBFHTIZ TARL VEE-THD? ) L0 ) FAITITFITERLIR LR, A TILERD
SFEEHC SN T, @EH O (o] BEXICERO=ZSOF A TRHB 5T 5, £, HHRMARVHTFORIHICE
DNTLX>EWHHERIAZ LT, XD 2] EWIHiEA, RIT, HDORUDG <not X>EWIHHERAZ LT [XD?2] L)
%EO%LT% K\<X>#$%t&b#ot%ﬁf[X®°Jkwﬁ%ﬁf%é FE=oflE LT, HELL TTh
ZEfT o7 EBEWEEFEED [ZEGIT-720? ) L5585 %T%ﬂé Bz =0 am\ﬁﬁﬁ%tmb
7530 7215 & HHOEMIE O H D (newsworthy) b D & L THRT 5 & 1/\ IR D, LIZTLITEXZE, S HICHkEEx i
BIELIWMENEHD, £lo. RHEOF OEEMEENKL N D D] ”*@%@T Z OFEIREEE IXFEE OFRFORIED
CEFNTL 20D THY, T BESTORARMZRER TRV EGH L D,

RBFARDOAE T aFAHE: RTA PR XAOBE RS | (An analysis of “optional ne” from a politeness
perspective)
Mutsuko Endo Hudson, Michigan State University

RIFE R T EEL AN ER S, MR - FEEROBEN RO SN TWD, HRMOBLEN SIS &M
EFOLANEREEL (Kamio 1990, KF2005), [HFEE TiX, 74—k (Uyeno 1971), Bl ZiAA « HE - BlL A - Fnd
(7 (Martin 1975) e E&2 KT L D, T Off, Mmmﬂ%&if%@‘ﬁ/iw<%T?WJ[MWHT¢*J@i5ﬁ
XOMEREZ 7 aFrox] L LTWD, FEILOEMICH LB ZEKD Le#OREITHEN 2 O T,
SEENUHIERE — FOICHEELTHEY , MEFIIEFLTOVARY, KIFETIEA T a T AD0R%RT A MR ADBLA
DO 5, T— 5&LT@£KHK®k?$kﬁ§(%%Nﬁ%ﬁ%ﬁ%ﬁﬁ%ﬁﬂi%(Dﬂ&.D&&\io&\
HEUT 2 AL SBUIAARBEHE TR, Q)EFE : 77V REORAE-TT TV AFBEORFFEE TT 2 #4420 HAA
TR, ZOBORIIMR - RBEERITES, 51&A%R - bIFRELESR, @#&%? M AFZFELTVWE LD
2L HENTIE TR0 X25I1E5 7)) HIREZHE 2RV, UL, Boo—HFlREREBbHTEREE LTV THYARTH
HMDE IR TH T kﬁﬁl&@fi&%ﬁk%x%ﬂéoTT74FZX@ﬂnimeﬁﬁ%&éhf%éﬁ\
AVRTA FRADIFIENT DV ERITIEE 5 72 (Locher 200 EEDLNTEY, BRFEIZBIT LA U RT A R ARITHE
WCBNEZR -S> TWD, ZDOX D xRS iﬁ$&ﬁﬂifi%n%ﬂ1w&wm FEBIBRHALERH DD
TIL7Z22 A 9 D,

TEfa) & TTLXY) ORBHEOkE: KREKELHABEMAHEEIZT OV T (A comparative analysis of
‘vone’ and ‘deshoo’: From the point of view of discourse and interactional functions)
Fumiko Nazikian, Columbia University

AFFIT Thdy & TTLE D) OREHEICKIT 2 MAHBICERZH T, Mr. 0 Corpusflivy, ZDENIOWTHAEZR
B, Tkt b IcLx (9) ) bEREE. Thbb, HENLRIE., MEBREEZRD HWENH DA (Hayashi
2010). ﬁ%#k@ioﬁﬂ/T%XFfﬁméﬂ5#\ﬁﬁk%%i@%ﬁ’ﬁ?é%b@ﬁ BWTED L H IR
VAR el nﬁﬁﬁﬁb\Jr’\ki R, Thi) & TTL LD ITmRBHEREICR VT, # (1) @io Ebu b
EaLabbd, (1) HEZ Eu\@%z%ié{im/fbot}o ;z% L, ELOIORMBEREN, Fik, Eb 6
b AR G E b DD, (2)  (BE mof%tﬁ?%ﬁf@ﬁ%%<)%u\k?tot.F%%%%L#ot{*
rh/cLxl 8)(ﬁ74x%méﬁ\%%bftﬁ&obﬁfﬁ&@‘ﬁﬁmﬁﬁﬁé)ﬂxﬁxmﬁtujy*f
Li) E9%EoTenld, (4) (UaAZ—PEXE®RVIRT) FRAL—0N—D E—=ThL— —D ZhnrbbE
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—)b, 2Rk TT LI/ *k TL Xk}, ABFJETIEL, Katoh (2012), Hayano (2012), McGloin & Xu (2014)72 & OFFFTIT IS & |
MLt & TTLX Y] OMBHEICIIULTOL REVWRHLZLEZHALNIT S, 1) Tkl FEELFERESOH
Wi, iz ERET D0, THCH L THFORE / RARECELLLHVHEL LB TV HHELFORELZRT, 2)
(TCLEY ) FHFERBELRAETLITHAI LWIHIHROL L ICHRET D720, MELRVWAEEZ BEEHO TV
LEliIEbniey, 3) Thh) IEFEEOHREDHVIEETHLRNTHELNLIDIZH L, TTLE O FEENFH N
AR RN oy g WA

SESSION 2-F: LITERATURE PAPERS [ VIRGINIA RooM ]
Chair: Miyabi Yamamoto, Independent scholar

“Railways and the formation of the nation-state in modern Japanese literature”
Jing Wang, University of Toronto

Railway is one of the most dramatic technological inventions in the 19th century. It not only integrate distant regions into
consolidated nations but also transformed popular perceptions of time, space and body. In this paper, by reading the depictions
of railways in modern Japanese literature, I will explore the relations between railways and Japan’s transformation into a
modern, imperial nation during the Meiji and Taisho eras. After the opening of first railway line between Tokyo and Yokohama
in 1872, Meiji elites looked to railways as a powerful vehicle for forming a modern nation. On one hand, as Tokyo was located at
the physical and conceptual center of an integrated railway network, the rails that crossed provincial boundaries altered
people’s sense of belonging that had been restricted to local geographic and political units. On the other hand, Japanese rails
also redefined national boundaries through facilitating new settlement and exploitation of resources in occupied continental
Asia. As railways became a vital issue for the modernizing Japan, writers like Natsume Soseki responded to the huge influences
of development of rails on the individual body and the Japanese nation-state. Many of them began to frequently portray
experiences of train mobility. Their works address not only travels in inner-city streetcars and inland rails, but also Japan's
expansionism on the Asian continent where trains played an integral part. Through reading those textual depictions of rails,
this paper will discuss how the trains and railway networks traversed boundaries and mapped the contours of modern Japan.

“Spiritual Recovery in Yoshimoto Banana: From Kitchen to Honeymoon”
Yuko Ogawa, Purdue University

Yoshimoto Banana made her debut with Kitchen in 1987 at the peak of Japan’s economic bubble. Her first story immediately
became a hit by dealing with the theme of healing. In Kitchen, which became the prototype for the author’s approach to spiritual
issues, the protagonist discovers blessing moments in her everyday reality that inspires the encouragement of her recovery. In
the 90s, Japan entered the gloomy period and has experienced economic recession followed by the Great Hanshin Earthquake
and Tokyo subway gas attack. The author published Honeymoon in 1997, and dealt with the same theme of healing as Kitchen.
However, the author’s way of dealing with spiritual issues has changed, and the protagonist’s recovery process is shown
differently. For the protagonist’s spiritual recovery in Honeymoon, the author evaluates transcendental power rather than
appreciating everyday reality. The protagonist in Honeymoon regains energy by traveling and experiencing nature. The story
emphasizes the importance of being out of everyday reality and connecting with nature. But in regard to being out of everyday
reality, the author carefully deals with her spiritualism and makes a clear distinction for the two kinds of transcendental power.
Religion and nature worship are both represented as something beyond everyday reality. The protagonist recovers from
loneliness and from a sense of guilt for being the son whose father pursues a homicidal religion in California by coming in
contact with Mother Nature that blesses all lives equally. The author, who witnessed Aum’s indiscriminate murder two years
before the publication of Honeymoon, separates the new religion from animistic practices as a means for the protagonist’s
spiritual recovery. Thus, with gratitude for animistic powers through traveling, the protagonist in Honeymoon accomplishes his
spiritual recovery. I closely examine the protagonist’s process of spiritual recovery in Honeymoon by comparing it to Kitchen.

“Challenging ideals of romance in Japanese girls’ comics”
Miyabi Yamamoto, Independent scholar

Japanese girls’ comics (shojo manga) are well known for their emphasis on romantic relationships. Shjo manga are also known
for the large and visible number of socially marginalized characters who have populated them since the 1970s. One of the ways
in which shojo manga portray such characters as sympathetic figures with whom the readers can identify, thereby humanizing
them, is by depicting their romantic experiences. Some of these portrayals remain problematic since conditions under which
the marginalized characters are accepted are that their romantic experiences remain “normal” and recognizable, therefore,
erasing their differences. Some others have portrayed these types of romances as rarified ideal forms lacking any sense of
reality. In more recent years, younger manga artists have started changing the landscape of normative romance as exemplified
in the manga of Yamashita Tomoko (1981-) and Kanno Aya (1980-). Yamashita started in the shojo manga sub-genre, Boys’
Love, focusing on male-male romance, but now publishes in multiple outlets including magazines for men. In her manga, she
frequently treats non-normative romantic couplings and the details of the psychological challenges that the characters face for
their choices. Kanno publishes for the mainstream alternative manga publisher Hakusen-sha and is best known for her
aggressively gender-bending manga, Otomen (2006-2013). Through examining a series of these two artists’ works, I discuss
how Yamashita and Kanno challenge and change the normative romantic narrative in shojo manga.

“Abstinence makes the heart grow fonder”
Luciana Sanga, Stanford University
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It is understood from the beginning of Murakami Haruki’s tragic love story, Norwegian Wood, that—spoiler alert—the girl dies
at the end. This paper shows that the origins of this plot device can be traced to stories from high school textbooks that eschew
sex by killing off the girl, a plot device that was supposed to promote abstinence and develop the man’s character. However,
Murakami’s twist is that neither objective is achieved: The lovers have sex before the girl dies and the man remains mired in
adolescent angst. The triumph of Norwegian Wood therefore lies in rejecting moralist propaganda and bringing sex back into
the conversation, while the tragedy of Norwegian Wood is not that the girl dies, but that the man fails to move on.

12:30 a.m.-1:30 p.m. — Lunch Break

1:30 p.m.-3:10 p.m. — Session 3

SESSION 3-A: PEDAGOGY PANEL [ SENEcA RooM |
Chair: Yasu-Hiko Tohsaku, University of California, San Diego

Panel Title: TY — Y x VX bU—F 77 r—F (SNA) : 70— NAHSLORBDITZODEEHTE
(Social Networking Approach: Language Education to Connect to Global Society)

Panel Abstract: A > % —F v FOE R &2 T 0 — R ZGRICT T REARES, 20X ) REERICBWTEEe =1,
=S E L ORRNL DDA = — g ﬁ#kw6n\%n o CEREHBE PR THE L LT D,

BIE (2013) AMEBT D Y=Y ¥ Xy hU—F 0 77 Fr—F(LLFSNAYL, A TRT 2R EBMREEN DER % B
FRLAESHEHE T, ZNETOXE - fBEN [bhd) | ThbrnERbm, EEEEN [T&5) SHHEMD.

SHICSHEEBUTEHRA, £/, HE, ke ToRB3 5] ZEIZEvHLWHE2AINT S 2 SEHAET0RE
D—2k Lz, AXFTE, ZOSNAOHGHINE R & TICE SO AAREEE O EBRFICOWVTRNT D, ¥E1T
X, SNAOH G Rad#im T 2 & & bl WA%&@i5m£§L\be5JFv%éJFo&ﬂéJ%ﬁ%@ﬁ¢#
BRI BARFED 7 7 AIEBE I L, SNAIC L 5538 WRetE AR T, BE2 THE, BAADKRETEVRAZES
TOT NEFLERARNEBBTT 4 —N T — 7%ﬁotF% HAELaI 2=/ —2a b AF L - BN ED L
IO B HETT D, BE I TIE, V=T v VAT 4TI 5 30UbB L OHFBEOEbIcES 2 H THKRDRAE
D3P HRMNCTED AW & BB TIT o - ER RBIROT-OD AT 4 T IV T 7L —iFBOERERBELRETH, ¥$£4T
., AT AT VT I —0EBLE VT E— RORBEKEFRE LT VA IOERE B L, BFE L BARNEAEN
TEEAN ] OMEEHIER L7 02200 L, TZTERINDT A U HIZHONTEZD,

V=V xRy bU—F 77 Fe—F: A, £/, F#H. £, Lz -OR EFH/EE ] (Social networking
approach: Language education to connect people, things, information, societies, and cultures)
Yasu-Hiko Tohsaku, University of California, San Diego

2UFICAD . T aY— BRI A —Fy MERIAREICEEL, i boala=r—Tar0lELE{ELT
T TR, TNBHEOBLEF R L, HRICBWTESHESRETHRELEL L TE, SEOHEMENE DY
RO LN, SHEEOT /a—F BN ERIND, V=V v Ry U —F 77 7 e —F(LLF. SNA)IE
INFETOLE - FBEN Thhd] | ThbzEnEREE, BELEEN (T3] SEEE»D, &bl \ﬁ%%ﬁw\
ZREIR N, B/ S ke (SR 5) Z LIk vitais sk zt@ﬁbwﬁA%mm¢é LEASHEABTORED—
DL LEEHBREEOT 7V n—FThd, SR EE T HSHERNOMBEOLDIZIE, SHEHEOEATHL X
$\m%\%ﬁ®ﬁ%@ﬁ&%# ARBET), BT, Wil ). RIEMUEET), A&, OB, Brb g
BREVDLWAHENINARARTHL L, 21HLIZBNTE, 77 /80 Y— R, AT ATV T T —HLMEBETH D,
T, Ze— s, e — AL OHENED XD REER A TWAE OB ERIND, SNAIL, DX D 7eHed.
ik, BEZBRAEOICHAIE L, BHROAN, £/, 1FH, b, SEOEFBLUSNOHERIARRE L DNV ZELTE
BEESo TOMREERENEMET I LEAB LAESHEHE T 7 —F ThHhDH, ZORETIE, SNAOHMMNE 22 #im
THEELEBIZ, SNAZEDLHIZEKRL, Thnrd) . [T&s) . [OR1¥2%) 8, BN, ULiED, 2 0%
X BRI 72 HARGED 7 7 ATEEBZFE/ L, SNAIL L 2 SEE8E O flet: 217,

TSNADKRE DD HT-BFED TOLN%] HESIDER S 2R | (The process of learning social skills for
connecting to the real world from the perspective of social networking approach)
Hideko Shimizu and Naruhiko Shiratori, Kaetsu University

ARKROHIHEOERFETCE VR AEZESHFEE2 0OADAARFEL I I 2 —va VAF L - B TOFVEKEIC
DT, SNA (E1E 2013) DR AZ FEICHE LEBEETHZ L ThHhbH, SNALIL DR 5] BB, th&2NZEHE L, SiF
T o TEREEICHSIEEZ L, Fo&#éj?@%@%ﬁ577m FThb, ?Eiﬁ&&ﬁ@#&%# AARTA
EXHHDNHBERTHALERS D, 2T, HFLEOTDICEREI T — L2 EE Lz, WHBEEEL T 57200040
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2HEBRL, KPR, REFEERBIZEOLI XY VT2 0 ERET L2012, RKERASLKENTIN—T U —2
ET 4=V RT =T E{Tol, RENTIEFRZPZE L BFELIFHEZITV, KN TIEEERA VA= LFEETol, BED
APETIAET, rYOAL VX7 HEAXLVELFE I, BREPNTOE VR ADOERZBL T, BHEPE,
B, RIS 2 Bk LTz, BFSCiREIISNADIZIE T % [0/ %) . HARESH, MMMk, HrE, afdes,
HIALER72 EOFORDT R AEBRET L L ThDH, MRIEEII vy 7 ATYA Vv ERA L, B - BT — X 25047
Lz, T—ZWEFEZORESLHENMEDICSBML, HOOITEHEBELE, @6 AOFAEZMH L, 20 &
=% Tol, MHMTFT =2 L LTRV 2RI v 72X L LF—a T —2METHIEBNT A L2 7L - R b
FTARELTITWD, #HBEZSHT L, @QAAENT A FOBEGOFMRICRESARICETET7 v 7 — F2{To72, =
NHOT— X OfERE N, BRERET D,

[ VY=V VAT ATICEDER/OHIE BARBRERBADEF R (Language socialization through social media
and the acquisition of discourse expressions)
Yuki Matsuda, University of Memphis

WA, AR EEABEA U EREAENEAZED TS (F1E2013) , thaloRn s 2 CHEEENRINGEaAI =T
4 DOXALREFEE [#2{b) 5 L) D72 (Schieffelin & Ochs 1986, Lave & Wenger 1991) , SiEatt2ib4 52 & T
MBI a=T 4 OALMEBR E T OHEELE L TORERAZEH/LAN D, SEIERESEHEBITL TN Z L
MTEDLLHTDEIN TS, fHlxiXCook (2008) ITHAGEFEENFA N7 7 I U —L OBERDFEO T T2
BERLTAF T 4T 4 2R THRESL LTURERZTEEICU Y FTH5—RZRA LTS, 20X REHEAETH
A E X, ARRTIE, FREETHEND2NY =y VAT 4 TICL 2 FEOHDITEREZH TS, Web2.0LLF:,
T REESE—RFOERRLARY, SOHIZEECHE /7 SEEEMG R LIV F ' — R Ta—Y—RLRE
R EATD ZEMTEDL LI oTe, ZOXIBRHAT 4T 2B LI o=k — g UV THGEROFEEBHNERE
ThHHAREE EDOLIIHAETI2DERFET D7D, BROZERY — vy VAT 47 2@ U T3NAMRIRL,
EBRICHE THARAGRFICRUET 27200 =T a T o EHET A7 e 2R 2B LT-, TORE. EEM SN
ToCFRELOEIE (A2008) RLIUKKBHA DM RBEIRCBE S OKE, B LAEZRIIBIEL L TEEMITE S fIH
W ODEIEINT:, ZOMEEL LI, S LB E L VRETITOANFROAT 4T - VT T —I5H)
WZOWTEBORBLEERFT LIV,

S 2MARX, BETDTYF A JIDOER] (The ability to design and construct society)
Noriko Okamoto, Tokyo International University

R ANOBE) &2, BAB LVWEOKFHA/ IR EZRTED | TOBWVE-EELZ L2mbn, [, X —
X OTOHRF R Z T FEDOSNSORIRRILA VI, EF. Bl L, vV FE— FOBEWRKRIKROHE B/ 2@
LT, WM& Z=Ma xR 530SO A2 LOBERY ZHRERICL TS, ala=br—va VENOBEREAR L
L CEIANEBEABEBSLICBN T, ZOXIRTIVXNANAT 4 TRRIZRO LN Z X0 & iXfir, ik, HiED
BRSOSHEEREIM L, HEICt-o CEmEMN T2 Mtk ala=r—a Ve TR, BREDZEROS SN
DEVERVBZ, FFICE, HEE2 X7 TFICL o T, BB THEMEZHEL, oMz ao L, adHAgz T
WS AT 4TIV T 7o —0Ge, ~VFE—RORREEEE LT A L ThHA S, AREXTIE, ko7 HF 1
NOERRE B L TR o e8P AL BARANFEOERBRIEB AN T2, 7. AR BTS2 TEOEBEAOER] &
DR OREMIZOWT, HP, ERAEZEDOKEFN AT 4 TIZBIT 5~ FE— FOEKRERRFICER L, #LHKES
Hr (CDA : Fairclough1989) O F{EIZ LV Z ZICHBIAENTWS TEHEEA] IZOWTERT L, 2O LT, £AMNEE
T TEBEAD S r%23ELEW, vV TF U T T2 —XDT WA i#f2(The New London Group 2000)%3# L T, {8 CTBE
FEAT 4T EBTA L, Hiey THEAN OMSEHEEEL, 22 TERINDITFA U IOV TE R D,

SESSION 3-B: PEDAGOGY PAPERS [ COLUMBIA RooMm ]
Chair: Junko Tokuda, University of California, San Diego

B (F79=v7) OEIX~DEE] (Effects of planning on second language writing)
Tomoko Okuno and Ayaka Sogabe, University of Michigan

SEETHE, ESEICB T A 0HEERFOME (FFr=27) OBFEMHRICELTEL ORENTHOI. 1) BIELIIR
WG M OR EICEERT 5223, EEIOR EICERN R, 2) AEEDX R ¥ 4 7L oMK, FERTEX
OFIE L, FEHEBHOFE _SFEOREEPHBICEE L KT (Ortega, 1999fi) Z E BB LM -> TS, L,
L. HEAEDSEHECDIEM S, MBS, BHESICRIETEECOVTL, bEVRAEMTOLTELT, ZOIFLAEN
PERFEE AR L LI b D TH S (e.g., Ellis & Yuan, 2004; Ojima 2006; and Ong & Zhang, 2010), AHFZETiL. KEPND
BEEENHEICBIN L ERGEDOFEE 1 8452 =D I N—T1IH . &7 N—F TR DRIMEE R 5 2%, 05k
LaEPE, AMEEOX A7 PECERICBIT 2 IEMS ., WGBS, BHESICRIE T2 %Els and Yuan (2004) O 5ik%
FAWVEE Lz, TOfER, MEFEE 254 L LzEllis and Yuan (2004) OFFEORIE LR U<, HRIHIR A LT, fEX
EEXRNOBIETSE (04050 =07 2470l N —7OELORE ST, BiEER LOEEE LY &1 o
e, EfES CHMSICEAL T, IV —THoOREBEENAON e » oo, —J, BEEEITo 7w/ N — 7 OREHMET
TGS, EffS, HESOVWTRICBW T LM V=T OFBEAEN RO oTe, ABEE T, HEFHRITMZ T,
EXDONFLCHERIZ DN T H T - BLEL, FEEOEIXANRO R FICERR LEDRIMEEDATREMIC OV T HRIE L7720,
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[HRFEBHEDOELIZBITD YT « 5 —="7] (Peerlearning in intermediate learners’ writing tasks)
Hiromi Uchida, University of Hawaii, Manoa

A AREHE I LEEBEBIIRR B L, HETE FOFERELE2RATILEOICAAREEMV, AAE
5@%’4&_&#1%6;9 IXETDH LD [FEEER] OFZHI %ﬁb%ﬁi%ﬂnmn\EY TF—=
FOBEEMENREHENTND, BT + F—=r T DO—2DZET « LARVANDH D, it EXOHEEO =013 8%
FERBEVOENZLOE2EXFLHFEATFONEEZLZN LN ORFTHIEHOZ &) (A - §8[2007) TH 5, fitk
DOIEXTIX, ATHL T A — R 7 Z2 525D LHAMEN, BT « VAR AT, Wi@uﬁiim®%”%f%b
BEPEBMAFIBR TN EE5EL, 20D, FEFIIECE OS] Tidkd, Bo2ERATS a3
T—alDFE] EEZDIENTED, siAFIEaIa=lr—va ozl LT, EXTFOERLZEML., Eﬁz%
DIZDODT 4 — KRy 7RaRrR s haebzxb, ZO7av AT, EXFITEHSOEIREDOLIICHENLIONEZHY
EXDOWBEDOFENRL) 2T 2 LN TED, £, #iAFL, MOFPEFDOB 2 FIThn, HEISEICH T2 2 &1

D, BOOEXOREOTRNY ZHTZ ENTEHOTHD, AVr Y=l MIABAREOAVFEAED T T A ERBIZ, (1)
?E#m®%$b%@74—hﬂ/7 k@i?@aﬁ%%ofwé®# (2)FAEDERRI k®i9&74—hﬂ/7%
52500, )T - va/x VHEIXRED LD ICEL LTe i E WS BRI, BT - VAR RARERELE
DL INITOND DN EFE, ﬁ#éo

(5T arhbRDEERBEXTIEXDOZIR] (Collaborative writing activities in the JFL classroom: Product,
process, and students’ reflections)
Yuta Mori, University of Michigan, Ann Arbor; Mayumi Hirano, University of Nevada, Las Vegas; Megumu Tamura

ﬁ%\?%@7§xfﬁbné&7%@ifﬁ#JEEﬂiT&D\?%i@%;@%%%_tbétw@ﬁnﬁ Bk &

ST ERE CITORL TS, LL, m?f1o@ikiotia%fi<J%E@ﬁ%%H~tﬁniitm&
u\ (Storch&ngglesworth,2007)o Storch23T - 72 —@#OHFFE (1999, 2002, 2005) IZ L V| WFEFE TIX, X7 TEWE
SUOIEANTENAEL LB, EMSITIENDDN, XOBFMESORIITITAEREN RN ERIEH ENTND, o, £
DIEMEE DOFEWT, EXEZ BTV BBNCRT IMT ) WERERIZOWVWTDA VAT 7 a ryNERTHLN, LA
WEDREATOND NN, X7 OBEE L SFERE DI Dﬁ&ékwé_&ﬁh%énfwé AL, Z OfER
WHAFEFEICLE TIEL200, o, X7 TEET, WAEDE mééﬁzé@ﬁkmozﬁéﬁmé L&
HEE Lz, RBRL~LiE TE OS] 2 EHM & LRk ~L T, %”% i BAERT () TEIAEXOHE
EENEN3SH X7, EXXONFIL V0] FHROT—<IZHHE LD T, 2 OBESOEELEBETES My /T
ML, TORTEE LEFEEEZELMEI L KR LE, £, TNENRORXTREDL I RA VBT v a vk
BRTHELEZENEONENL-0, EXE2ELBETOAL U E TV a TR TERGT SR, BETIE, HALATOE
XE, ERES, BHE, B, NEOAEL DU LIERHERAWE L, TOEOEREGFET — 2 2ROV RBLEET D,
Fio, AT TELIIEHOBA L 7 7 ANTEOEB 247 5 BEMO XY v b EBHHOT v r— e b LICLEFEEED
BERIZOWTHHET 5,

FTELFEY] 2B LTALHEINIFEBEEORLDIR - AIEN L AAB LA VvOME : Mk, F#&. Lk~
TOEEKE#HR | (Implementing writing activities for enhancing students’ motivation, creativity, and proficiency
levels)

Junko Tokuda, University of California, San Diego

AEFEFE ZBELEESEDTOOEMBRFEDO—2IZ, [EZ &) BET 55 (Curtain & Dahlberg, 2010), #ME
FEDY T ATEHELITEZEL T, i&ﬁ\m%ﬁtffi&< KBFARLEBE N 2 E e F IO DN TED
(Barkaoui, 2007) , FEHFIFIELEHZE L TFE LEZNEEZEVIEY, ALY FARA—F - HiiNbHD T 4
— PRy 7L LICESELOEEA2ITHIOBET, EXSEHFORAL2ZE LN TE D, T8 <¢%i%”%®a
CERANRPCAE N ##ET LB LR, SiATFEEBRSEDL L THNO S 5 2R TERH O FEH N ATHEIC 72 5 (Curtain &
Dahlberg, 2010), 4 EFED 7 7 2O L L TLL bbb DI \Wi%I/t4z%éo$%ifi%n%%@5ﬁ
MELTHKRDOLEDZDTIEHRL, BiATEEMR L (av=7 b ELTHRVMETELZ LI L FEHERSLRE
HEFF L 72 DRREICIR D ML, FHIERICIZBREZED, %Ekf’ifgﬁzfmx%EE@ﬁ“””@EJZS'ﬁ%T&DLé ENRTEDH X
AT T 2 FOBANIOWTIRNT 5, YO 7 ATIXFEET]), REINZ LR LG, BIEFEAOE, 8%
TR EEEN RN LHSHHIC waiﬁﬁéfEEJ®¢ﬁ\¢Lﬁ®7?xfmiiw&&g@ﬁﬁ@%a%@bf%
NIEFE, « 77 = 7 I LR OAWEIGENCE Y T [V VAT 4 7« TAT 0 7 OIEE), Bi—F %20
T > A ANFEEDOLEDIFREF 2N T 5, £1-T7 7 7 aP—%FH LE-AWEEERERBERZIRY AND Z & T, %
HoOBWR 2 1 HEOAFAEZHEIFIZANT LDONLIRIES D, AEETIE, 27 L7 vy=7 MR EEHFIZLEZD
TEZICOVWTEZEL,

SESSION 3-C: PEDAGOGY PAPERS [ BOREN RooM ]
Chair: Yasuko Akiyama, Indiana University

MBLLAXIEIEZ D |FEWNF~D T Fu—F ] (How can we make a story funnier? Cultivating self-monitoring skills
through applying storytelling techniques)
Miki Yagi and Wakana Maekawa, Harvard University
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Bfx BRI EPRENTED T, KiHHE OB CORFOESIITRENTE TS, LirL, ERICFEEEREDER
WEFT LT TR, FELFLLTHDS L, #E, BIBE2HEWSIT Y BEE2EAD E VI EICE TR L AT,
FEBFENTIT ) DI LW E W) OBRRETIZRWES I, UEFELZLE L, EEEEZ D L b2 D1EH
DEMEC R DI ET, BFET /=y 7 RZ LWEDICHEFITEbIc <, —HIHRFEEEITR D LW 5 HHR
BleENnT-, 22T, AK20 1 5EFFMOTHBE YT —RICBN T T - RELI D AN IREFEHLZEL, FHE
DFEFHEITT 2 Bk DOEALRLA EIZ OV TIHRET L7z, RIEB) A LA FEOZ®BMR2EE TR FEEORBINAR
KROETEWNEZBE L THFELRADWELZIY ANDZ LT, AFREE S OIAEEFEEROM B WIfF L7, F8E
RETHEEEZBL T, ROEZEVHLMEFEE OB RIET 7/ =y 7 BB L, oL, FEFICRS0E D
Z & T(Schmidt(1990))H O E =% — N2 IEMAL I E, ZORFEEDEEOED FITRo2BEIC, TNOLOHRFET 7 = v
7 BB K EE D LR LT, IEERP LK TRIZT 7 — FNREEZITV., FAEORKEEITK T 5 BEROB0AE
BOMFIZDONWTER LT, FHEOMEIFEZER LG LI ~OBRLAEED, I OICHARERIEORFHIC S S THE
HLTWEEWIRRRAR LN, ARETIE, BiET 7 =y 7 ORBIZEB T DM OBE &N ADONE, £ 2EET
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(/<= bROBIFRHEET 7V a vyEEROBE#HZE] (Integrated method of teaching adverbial Japanese
onomatopoeia through action)
Junko Baba, University of South Carolina
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A~ FGERERT 0 AORRMICLF K LILE b E DR AR EIRIEZ T 5, FHCA /<= P ORIFENME
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(EERELEABRE: AABEBENNELLSHERBT — SO LIE ML (Linguistic landscape and
Japanese language education: An analysis of linguistic landscape data collected by JFL learners)
Asako Hayashi-Takakura, University of California, Los Angeles
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FTAEETHERITE ERORALZEREI LI RBETOR L] ("Life is a paper plane™ Report on
incorporating metaphor instruction in intermediate Japanese class)
Yasuko Akiyama and Natsuko Tsujimura, Indiana University
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SESSION 3-D: SECOND LANGUAGE ACQUISITION (SLA) AND LANGUAGE AND CULTURE SIG PAPERS [ JEFFERSON

RooM ]
Chair: Soichiro Motohashi, Kalamazoo College

“On the learning of viewpoint consistency in Japanese narratives”
Akiko Kashiwagi-Wood, Oakland University

One of the causes for the unnaturalness in narrative discourse written by learners of Japanese is the inconsistency of viewpoint
within the text (Watanabe, 1996). For example, when describing an event, in English, it is preferred that one places the
speaker’s viewpoint outside of the situation whereas in Japanese, one places the viewpoint within the situation (Hinds, 1986).
As the proficiency level of learners increases, the length of writings that they are asked to produce will increase from sentence
to paragraph to discourse levels. Writing exercises such as “Write about your Christmas memory” will be assigned, but
frequently, the learners are unaware that viewpoint consistency is one of the key factors in Japanese narratives and thus, tend
to produce texts that remain somewhat awkward even after grammatical corrections are made. Previous studies have indicated
that explicit instruction of which viewpoint to take would influence the L2 learners’ writing under experimental conditions
(Watanabe, 2012, Wei, 2010). The proficiency levels of the learners in these studies are advanced with mainly Asian L1
background; few English L1 learners, who are accustomed to a different narrative structure, have been studied. This study
reports the uses of viewpoint expressions in written narratives by beginner English native learners of Japanese. The lower
proficiency learners were chosen because many of the viewpoint expressions (e.g. -te ageru/morau/kureru) are introduced
early in their study that they need to be able to use them effectively in writings. The data were collected using Wei's four-panel
manga (Wei, 2010). As of this moment, the analysis is not complete. In this presentation, the results from the written data
analysis will be reported. Additionally, the instructional materials, which will be created based on the assumption that
‘consciousness as awareness’ (Schmidt, 1990) is an effective factor for facilitating acquisition, will be shared.

“L2 Japanese learner's development in conversational style: An analysis of overlap in talk-in-interaction”
Rie Maruyama, University of Arizona

This case study presents changes in an L2 Japanese learner's production of overlapped utterances from the perspective of the
development of interactional competence during study abroad. Although overlap is very common in conversation, it is rarely
mentioned in language classroom. Turn-taking strategies are part of the interactional resources that participants in
conversation use for effective interaction (Young, 2008). Previous studies have suggested that overlapped utterances in talk-in-
interaction can function positively to show understanding, cooperation and involvement and to move a conversation forward
(e.g. Tannen, 1985; Maynard, 1989; Fujii & Otsuka, 1994). Few studies, however, have examined L2 Japanese learners’
overlapped utterances in conversation, and longitudinal study is lacking. The present study examined interview-style
conversation data between an American male L2 Japanese learner and a native Japanese speaker. The learner studied abroad in
Japan for one academic year and the interviews were recorded before and after study abroad. Listening to the conversation
data, the post-study abroad interview included notably more overlapped utterances and sounded more engaged compared to
the pre-study abroad interview. In order to figure out the change in detail, the data was transcribed and analyzed to answer the
following questions. 1) What types of overlaps are observed in native and L2 speakers’ utterances? 2) Do the frequency and
types of overlap change after study abroad? The results were also examined in relation to the learner’s proficiency level and
language contacts during study abroad.

“Japanese politeness behavior in a Level 2 classroom: Cultural politeness norms and perceptions”
Karen Curtin, Ohio State University

While the grammatical aspects of Japanese politeness, such as humble and honorific forms, can present a challenge to language
learners, it is perhaps with even greater difficulty that learners must choose how and when to apply various politeness
behaviors. Educators and scholars have discussed the importance of teaching Japanese politeness, yet in-depth micro-
ethnographic research regarding how learners enact and conceive of politeness is still lacking in the field. This research
examines excerpts from a year long study of a Level 2 Japanese language classroom, blending traditions in discourse analysis in
education (Bloome 2005; Cazden 2002; Geertz 1973; Volosinov 1929/1973trans.) with a novel approach to analysis focusing
on politeness as enacted in American culture (Celce-Murcia & Olshtain 2006; Tannen 1981a; Tannen 1981b; Tannen 1984) and
Japanese (Jorden et al. 1989; Kubota 1990; Kabaya 2006; Yoshikawa 2011). Furthermore, students' perception of Japanese
politeness as "other" and "different" add insight into how affective stance may play a role in the struggle so many learners have
regarding Japanese politeness behavior. Finally, the research draws pedagogical implications on how teachers can facilitate
changing the "otherness" perception of Japanese politeness behavior to a familiar and accessible norm.

TEVRR - FaV=27 FEEALETRAERBEEEOLDODERE « LEEH  ERAREEXOREANEH
Fiexdstr o740 - V7 F ¥ —0DOFRE] (The effectiveness of a Japanese employee's online lecture to
enhance high-intermediate learners’ linguistic and contextual competence)

Soichiro Motohashi, Kalamazoo College
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SESSION 3-E: LINGUISTICS PANEL [ UNIVERSITY RooM |
Chair: Polly Szatrowski, University of Minnesota

Panel Title: [ H AFBRFEEE - HRFEFEE KBRS CIOBLSELEISEOREAN —SEREALZPLIT—]

(Reference in native Japanese, nonnatlve Japanese, and English written and spoken discourse)

Panel Abstract: This panel focuses on reference in written (essays, opinion texts, mid-term reports, reports on survey data) and
spoken discourse (contest stories, animation narratives, Taster Lunch conversations) by Japanese (JPN), English (ENG), and
nonnative Japanese (NNJ]) speaker/writers. The papers focus on writers’ use of first-person pronouns (watasi ‘I’/watasi-tati
‘we’), storytellers’ n desu+@/yo/ne/kedo ‘It’s that ...+¢@/you know/isn’t it/but)’, narrators’ introductions of referents that are
difficult to verbalize, and Taster Lunch participants’ references for unfamiliar food. The first paper contributes to research on
JPN and NNJ uses of first person pronouns (Tseng 2004, Chang 2010) and topic deletion in compositions (Miyajima 2015), by
investigating the use of first person pronouns by JPN writers across text genres and NN]J writers’ uses in opinion texts. Unlike
Nabatame’s (2007) claim that n desu +yo/ne are used for turn management, the second paper demonstrates that JPN
storytellers’ choices among n desu+@/yo/ne/kedo serve to foreground/background the referent situation, project the level of
connection with the main topic, and adjust focus, while n desu+yo/ne were absent in NN]J stories. The third paper builds on
research on modality and evidentiality in JPN/ENG/NN] conversations (Szatrowski 2014, 2015), and shows how JPN narrators
use these forms and fillers to introduce and encourage negotiation of unusual referents in animation narratives. The fourth
paper on reference in JPN/ENG/NN]J Taster Lunch conversations, modifies research on referring expressions in monologic
narratives (Clancy 1980, Watanabe 2009, 2010) to reflect the dynamic development of references to unfamiliar food through
negotiation of possible references in predicate and non-predicate position (Minami 1993) based on participants’ multi-sensory
experience. Results of this research contribute to our knowledge of the use of Japanese and English reference in a variety of
written and spoken discourse genres, and suggest ways for teaching Japanese learners how to use referring expressions in
written and spoken discourse.

TEOESCARARZERIXEY Y VAIZE2TLAK TR & TREDL] 20T 500 (How do
Japanese university students use first person pronouns ‘watasi’ 'I' versus ‘watasi-tati’ 'we' across different text
genres?)

Mitsuko Kido, University of Tsukuba
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MHERBCBVTERBL LIS VWETRIRIZE ) SR T 55?1 (How do Japanese and English speakers refer to
referents difficult to verbalize in narrative discourse?)
Fumio Watanabe, Yamagata University
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R =V —DEVICBITBIREERD TATT+o /L R/1FE] OBXBERIZ OV T, (On the selection of
sentence final n desu+@/yo/ne/kedo ‘It’s that ...@./you know/isn’t it/but’ forms in Japanese native and nonnative
speech)

Mariko Masuda, University of Tokyo
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“Negotiation of references for unfamiliar food in Japanese, English, and nonnative Japanese Taster Lunch
conversations”
Polly Szatrowski, University of Minnesota

In this paper, I investigate how Japanese, English, and nonnative Japanese speakers negotiate references to unfamiliar food in
videotaped Taster Lunch conversations. The analysis investigates (1) What aspects of the food do participants use as resources
to create references for unfamiliar food?, (2) How are possible references negotiated through the conversation? Previous
research focused on narrators’ use of referring expressions in non-predicate components in film/animation narratives (Clancy
1980, Watanabe 2009, 2010). I include predicate elements in my analysis, and investigate how references to unfamiliar food
are negotiated by a multiple of participants in talk-in-interaction. Patterns in the use of nouns/noun phrases to refer to
unfamiliar food show that Japanese native speakers use demonstrative pronouns initially, and subsequently use more specific
references including features of color, shape, texture, flavor, and combinations. Possible references for unfamiliar foods are
monitored and negotiated in predicate elements and non-predicate components (Minami 1993, 1997). Participants negotiate
their agreement on predicate descriptions, assessments and categorizations of food, and using these expressions in non-
predicate references suggests their agreement on and contributes to the stability of references for unfamiliar food. In contrast,
non-native Japanese speakers tended to use only demonstrative pronouns or ellipsis when referring to unfamiliar food. In both
the native English and non-native Japanese speakers’ Taster Lunch conversations, there was less negotiation of agreement on
predicate elements before using them as non-predicate components. Results suggest that Japanese learners whose native
language is English need to be taught how to negotiate references for unfamiliar referents (i.e., how to respond to other
participants’ descriptions, assessments, and categorizations), and use reference strategies related to Japanese sentence
structure. This study contributes to research on reference strategies, contextualized social and cognitive activity, and language
and food, and has applications for teaching Japanese.

SESSION 3-F: LITERATURE PAPERS [ VIRGINIA RooM |
Chair: Lawrence Marceau, University of Auckland

“Employing the films of Ozu Yasujiro to teach Japanese culture”
Scott Langton, Austin College

Ozu Yasujiro’s films portray the events of everyday existence with an intimacy that lends itself readily to teaching
undergraduates about domestic life in Japan. This paper focuses on several of Ozu’s postwar films, specifically Late Spring
(1949), Early Summer (1951), Late Autumn (1960), and Tokyo Story (1953), and their portrayal of tensions within the family
relating to marriage, aging, and responsibility to parents. It has three objectives: first, the analysis of Ozu’s depiction of the
conflicting impulses of “modernity” and “tradition” through the juxtaposition of the themes of independence and filial duty, self-
absorption and self-sacrifice; second, the examination of Ozu'’s privileging of Japan’s cultural heritage through the incorporation
of “classical” cultural artifacts in an era of Allied occupation and high economic growth; and third, the discussion of Ozu’s
distinctive filmic style—the generous use of cut/cross-cut and medium shots, the extended cutaway shots, and the unhurried
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pacing. These various elements may be productively employed to teach undergraduates about Japanese society, culture, and
aesthetics in the postwar era.

“Cultural memory and constructions of gender in modern Japan: Reexamining the legacy of Hara Setsuko”
Kelly Hansen, San Diego State University

This project re-examines the legacy of actress Setsuko Hara (b. 1920) as a universal image of traditional Japanese femininity in
the collective memory of the Japanese public. During her 28-year career, spanning the mid 1930s to early 1960s, Hara appeared
in over one hundred feature films. However, her legacy draws overwhelmingly on a limited number of her later films. She is
most frequently associated with director Ozu Yasujird, whose films tend to focus on the quiet, mundane lives of middle-class
Japanese, earning him the reputation of the most “Japanese” of all Japanese directors. Hara is by association considered an
actress who represents the unique qualities of the traditional Japanese woman. She is thus linked to Orientalist discourse that
highlights Japanese gender roles as static and unaffected by modernity. This study will look at both pre- and early post-war
propaganda films to examine how Hara’s charismatic nature is used to promote changing attitudes first toward military
aggression and war, and later, Western democracy. Films to be analyzed include (1) The New Earth (Atarashiki tsuchi, 1937), a
Japanese/German collaboration that depicts Japan as weak and ineffectual against the more advanced culture of the West, (2)
Naval Brigade at Shanghai (Shanghai rikusentai, 1939), in which Hara plays a Chinese woman who originally despises the
Japanese army but gradually comes to sympathize with their position, and (3) No Regrets for Our Youth (Waga seishun ni kui
nashi, 1946), produced under the censorship of U.S occupation forces, and reflecting a new message of postwar peace and
democracy. | argue that in these early films, her charismatic, onscreen presence is used not to promote depictions of the
universal Japanese woman, but rather specific historical situations reflecting the propaganda goals of the time.

“Premodern poetics for a modern lyric voice”
Rachel Epstein, Philadelphia University

Following the Sino-Japanese War there was a revival of premodern poetic tropes as means to a modern lyric voice. A prime case
in point is the 1897 multi-author collection 'Jojoshi,’ "Lyric Poetry," inspired by the 1798 'Lyrical Ballads' by English poets
William Wordsworth and Samuel Taylor Coleridge. The Japanese poets who contributed to the 'Jojoshi' aimed for an
individualistic poetry, expressive of hidden emotions, in the spirit of English romanticism. In doing so they were reacting to a
tenacious association of shintaishi, the "new poetry" of the Meiji years, with military nationalism and its institutions. Yet as they
drew on the English lyric tradition they tapped into a different source of Japanese nationalism: classical poetics. While earlier
shintaishi poets had written in opposition to the feminine "flowers and birds" of the tradition, the Jojoshi' poets -- among them
Kunikida Doppo, Tayama Katai, and Yanagida Kunio -- wrote in opposition to the prosaic and didactic qualities that had aligned
the new poetry with impersonal approval of war. They knitted together hallmark tropes of the old imperial poetry collections
with personal pronouns, presenting their attachment to the land of Japan as confession. This phase in shintaishi reveals how a
classical poetics was re-masculinized for a self-consciously modern outlook, and thus inadvertently established as a language
for a new kind of cultural nationalism.

“Esopo, Isopo, Aesop: Early modern Japan's fables and the Isopo monogatari emaki”
Lawrence Marceau, University of Auckland

One of the first works to emerge from the Jesuit Mission Press in Japan was Esopo no fabulas, a translation of Aesop’s Fables
from Latin and European vernacular sources. Rendered into romanized orthography, this translation was accessible only to the
missionaries and a few Kkirishitan converts with Latin training. This edition did not survive the suppression of Christianity
under the Tokugawa, with a single volume now in the British Library. However, another translation, Isopo monogatari (The
Tales of Isopo), this time into standard bungo written Japanese orthography, appeared in wooden moveable type format. The
contents of this version overlap with but are separate from the romanized edition, including 29 episodes from the “Life of
Aesop” and 65 fables. These tales not only survived suppression, but thrived in Japan, eventually appearing in woodblock print
form, the earliest edition dated Manji 2 (1659). This edition also boasts 24 illustrations, eight of Aesop’s biography, and 16 of
the fables. Aesop (J. “Isopo”) appears in the illustrations dressed as a Japanese servant, and he interacts with others, who are
depicted as Japanese, Ming Chinese, and other East Asian ethnicities. A lavishly illustrated handscroll (J. monogatari emaki) set
also exists from the early 17th century, but scholars have not discussed it since 1930, and its illustrations have until now been
unknown. Isopo here appears in a Ming Chinese setting, and everyone depicted here, including humans in the fables, is dressed
in Ming costume. This presentation compares the text and illustrations of multiple European and Japanese editions, and argues,
among other things, that those involved with the handscrolls and published versions have Aesop emerging in Japan as a non-
European in order to distance him from his kirishitan heritage.

3:20 p.m.-5:00 p.m. — Session 4

SESSION 4-A: PEDAGOGY PAPERS [ SENECA RooM |
Chair: Mitsue Tabata-Sandom, University of Hawaii, Manoa

MEDHE M SPOT DBAR — HADAM/NER, KEAABMHER, 1 ¥ —TF L a FARI -V TORBHKRID
— | (Development of SPOT for children: Results in a Japanese supplementary school, a public elementary school
of Japan, and an international school)

Takako Sakai, Chieko Kano, and Noriko Kobayashi, University of Tsukuba
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SPOT X, AARLFHEEEOEFZMEARNGEUCMEXD () ICOLAR 1 XFE ANDLBEROT A T, AR RKE
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EEREEZONSHEBARYHUTER L, BEF . Zo5s0lT, EREed20 () SRTY, (14) #_EL
72T AP ZUTOERTE LZ, 1) BHARDAS/INER (14FE~64F) 5874, 2) 7 AV TOHRIEEHO BAZEMER (1
F~p3) 1054, 3) HADA 2 —F T aF VA7 — (5F~H3) 904, MRELTUTOZ ER Do, TR
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124 EAEL ERCRRIFDRERL TS, MERYFAENSHBBRREST 2~V T —OFAI2EDOIREE R 3T 5729
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T FENEME IR D REWTEYAFFE ) (A longitudinal study of fluency development in Japanese learners using objective
measures)
Saori Masumoto Houston, Purdue University

AEFEEB CTEERERTH D, MGHER ENERDOFMIZZNE TOPUIREEIND L 97200 FTEHMIITON
TETWDN, TN THELNDHEIE%R- E, Ffh— b 72 EORBEHARFEMCTH 0 | BHEARRE TRy, k7R
REWC X DGR ORI, BREOBECHERICE - T AT 2N TE 5, FEMEIEIZIT Speech rate<?
Mean length of run7z E23% 0 . EEFME & m<FE T2 Z EBRHL MR- TWD, Ll ZHE TONFEITHEZESYS
FEraxgl Licbong <, AAREFEEOMIILL v, iz, £ < ORTRGERIEOAFIEIL, FRMGMEREEE 4 J
DB AT THE—MERN N2 | FENGTE DR 7o EERIZ 72 B2 WFE R 20, 20 & 9 e BUIR & 521 ARS8 Tl — & 2 7
BE3rHOA U Z— L EE 3EFAICHE L, 1 FHREO I CRETEE S Z OMOREM Z2 R T BB OFEL |
7T AEMREFABMATEHET D, SOIKIEBEED & O el R BE L2 BT 5 2 & TGO R E L BB IRGE
T3, £EOL I ITHENFBIEEICEIRT 220 bRIE LTz, ZORENLIREEO RN ARITEOH ) v bHEERT
Do

TAARBYZR I —RICBITDIEAL YT ATV avOPBR—DF I TEFIBITIERILT/B S 2L
— | (Effects of a timed-dictation activity in an introductory course in Japanese: Focusing on the accuracy and
fluency of writing katakana)

Aya Okada, Purdue University

EEBONZ T EFREAL, PR TEE LBV SITTHE 2T AMEL 525 2 803D RWEDITESEN LIcL
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TBWE, RENTIToET 4 77— aOfRE, F¥y 77X —T A MO—E LTHRBEICNE L, ZoFihzs %
HWNZSEE Y Ao —2 & @FOBEXIBEOLO I —ADMW I T, FMRICH X BT EFERNDEZMUET A b & FEhE L
Tre TORER, BALRT 4T —a v ZHALEa—ZA0OZHEDO T NERS EHBES OMAICBWTE> TS 2
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“Speed reading training for advanced learners of Japanese”
Mitsue Tabata-Sandom, University of Hawaii, Manoa

This study reports the results of speed reading training in fourth-year university Japanese courses. Twenty-five students
carried out 10-week speed reading training and 22 participants’ data were obtained. For the training, ten texts were specially
constructed. They were controlled in length, and the difficulty of vocabulary and grammar. Specifically, all the texts were
written within 445 to 455 words. Based on the results of the initial vocabulary size test, the researcher constructed the texts in
the way that the first 4000 words of J-LEX, an online lexical analyzer of Japanese texts, covered more than 95% of running
words. Equally, the syntactic difficulty was controlled in the way that no advanced-level items were contained. For this
procedure, Learning Item Analysis System was used. The change of the participants’ reading speed, their preference of this
approach compared to translation and pleasure reading, and the topic familiarity of each text were quantitatively analyzed. The
results of a survey which examined the participants’ responses toward this novel fluency development instruction were
qualitatively analyzed. The obtained findings showed that the participants perceived that their reading speed as well as
comprehension increased although their speed did not increase statistically significantly. About 80% of the participants
welcomed this novel instruction and more than 60% of them wanted to try it on their own. However, the participants in general
tended to fail to fully understand the efficacy and meaning of fluency development, and consequently did not strive to read
faster. In conclusion, the paper argues that the influence coming from the previous grammar-translation method nurtured a
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biased learning perceptions in the participants, which became an obstacle for the participants to fully engage in this fluency
instructional approach.

SESSION 4-B: PEDAGOGY AND PROFESSIONAL DEVELOPMENT SIG PAPERS [ CoLUMBIA ROOM ]
Chair: Kazuaki Nakazawa, Yuan Ze University (Taiwan)

“Classroom interactional competence and teacher development”
Yumiko Tateyama, University of Hawaii, Manoa

Student-teacher interactions in the L2 classroom have traditionally been characterized as the well-known three-part exchange
structure Initiation-Response-Feedback or IRF (Sinclair & Coulthard, 1975). While such exchange structure is still common,
studies that examine classroom discourse from a conversation analytic perspective have revealed that student-teacher
interactions are more dynamic than what is characterized by the IRF structure (Lee, 2007; Walsh, 2011). The teacher makes
contingent and ad hoc decisions while monitoring and acting on what becomes available within the sequence of interaction.
Teachers also use different interactional strategies to create space for learning (Walsh, 2013). A better understanding of the
dynamics of classroom interaction and the incorporation of this understanding into teacher training would be useful,
particularly for novice teachers in their development of classroom interactional competence. The current study investigates
how student-teacher interactions in the JFL classroom unfold according to specific pedagogical goals and micro-contexts
(Seedhouse, 2004). Data were collected from six college-level JFL classes (beginning to advanced) in the U.S. The analysis
focuses on the teacher-fronted segment of the lesson where the teacher interacts with students. In addition to verbal resources,
the teacher use of nonverbal resources (e.g., gesture, gaze) was also examined. For the current study, analysis focuses on a) the
form-focused segment; b) the form-focused segment with conversation practice incorporated; and c) the meaning-focused
discussion-style segment. The IRF type structure was more frequently observed in a). In b) the teacher expanded the talk with
the student(s) by utilizing a receipt token such as ‘hee,” which allowed the teacher and students to jointly construct a talk
similar to one observed in typical conversation outside the classroom. In c), the teacher let grammatical mistakes pass and
facilitated active student participation in the talk. Pedagogical implications, in particular the utility of the current analysis for
teacher training, will be discussed.

T THEANRN=T b)) BEABEMCKT2ZEDOHRRLBLET —F 43471 (Observational analysis and students’
perceptions of "divergent” Japanese language teachers)
Shinsuke Tsuchiya, Ohio State University

Recently, the idea of Japan as a monolingual country with its language owned by ethnically homogenous Japanese people has
been questioned due to globalization and increasing diversity in Japanese communities. Yet, iconic representations of “Japanese
people” seem to dominate the content of language textbooks along with ideologies that are attached to the concept of native
speakers. These ideologies include assumptions such as all native speakers have “perfect” Japanese and therefore they are
preferred as language instructors (i.e., the native speaker fallacy). When such iconic and ideological representations are created,
people are linguistically differentiated into social groups of native and nonnative speakers, and those who do not fit into the
dichotomy are disregarded and explained away (Doerr, 2009). This presentation discusses the concept of the native speaker
fallacy using a two-semester-long longitudinal observational data of those who do not fit in the dichotomy of native and
nonnative speakers at a large Midwest University in the U.S. Specifically, teacher training process and classroom experience of
dialectal speakers of Japanese, heritage speakers, and nonnative teachers with L1 other than English were observed and video-
recorded. Participants’ identities were self-identified. When teaching a speaking class where English is not allowed, teachers
used different strategies to construct their identity in Japanese, and occasional use of English to clarify their points and to build
rapport with students. Further, students’ perceptions of these teachers were obtained through survey questionnaires and
interviews. Results showed 1) participants’ stronger preference for having native speakers as their language teachers; 2)
idealized attributes of native speakers in the definitions of a native speaker; and 3) students’ tendency to use visible attributes
such as name, skin color, pronunciation, accent, language competence, teaching skill, and behavior (i.e., apologizing frequently)
to determine whether they thought of their teacher as a native speaker of Japanese or not.

THEBARFBHMEBEMZERTREREDITY 7 7 2 —3R#BFHE | (Investigation of pre- and in-service Japanese
teachers' self-efficacy of IT literacy)
Kazuaki Nakazawa, Yuan Ze University (Taiwan)
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SESSION 4-C: AP JAPANESE SIG AND STUDY ABROAD SIG PAPERS [ BOREN RooMm ]
Chair: Akiko Murata, Hosei University

“Engagement and Rigor in the AP Japanese Language and Culture Curriculum”
Ann Jordan, CAJLT

The number of students taking the AP Japanese exam is steadily increasing, and many of these students will enroll in college
Japanese language classes. In order for Japanese language programs at both levels to survive and thrive, articulation between
high school and college teachers is essential. High school teachers need to know what kind of materials are covered in the
college level courses that are targeted by the AP exam, and college teachers need to know what type of content is taught in high
school AP classes. The presenter will provide a brief overview of the AP Japanese course and data from the 2015 exam results.
The primary focus of the presentation is on the key elements of a content based instructional unit developed for the AP
Japanese course which revolves around science, a topic that is challenging to teach and not often included in Japanese course
curriculum. The presenter will share the essential questions that form the foundation of the learning outcomes, sample lesson
plans, input and guided practice activities, authentic resources, formative and summative assessment tasks, and sample student
work.

TEARTHABZZSEEZEOK ANEHEHEL | (Friendship development during study abroad in Japan)
Fumi Yamakawa, Toyo University
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“How short-term study abroad leads to great language gains: An exploratory study”
Magara Maeda, University of Wisconsin, River Falls; Megumi Tsuchida, Kansai Gaidai University

Increasing numbers of students are opting for short-term study abroad programs rather than semester- or year-long programs.
Previous studies identified program duration and student initial language proficiency has an effect on student language gain
(e.g. Brecht et al., 1995; Watson et al,, 2013). In fact, studies reported that the low-initial language proficiency students gained
most oral proficiency from a short program while students with higher-level initial language proficiency gained more from a
long-term program (Mason, L., Powers, C., & Donnelly, S., 2015). This exploratory study examined the quality of the language
program instruction and oral proficiency gain in a six-week summer study abroad program in Japan for science and technology
(JIST) related majors from US colleges. Regardless of duration, many overseas Japanese language classes are often structured
the same way as university Japanese classes in the U.S. by covering a grammar-structured textbook. The JIST program, on the
other hand, focuses on application of the previously learned grammar by guiding students through contexts requiring its use.
By maximizing its study abroad environment, this program helps students not only to develop their skills in Japanese but also
to raise pragmatic awareness. In order to enhance students’ “strategic competence” (Bachman & Palmer, 1996), instructors in
this short-term program for low-intermediate level students also systematically integrated reflection and conversation
strategies in instruction. A pre- and post-oral proficiency tests revealed a significant oral proficiency gain particularly in a
story-telling task among the students. This finding suggests that short duration programs designed to capitalize on the context
features of the program can be beneficial for language gain. Furthermore, it supports metacognitive strategy training can
improve students’ communicative skills (Cohen, 1998; Nakatani, 2005). This presentation will report the study details and
implications.

TFMEREA v ¥ —r vy P B LESEXLWN RV (An analysis of language and culture learning through
two-way international internships)
Akiko Murata, Hosei University
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SESSION 4-D: JAPANESE AS A HERITAGE LANGUAGE (JHL) AND JAPANESE FOR SPECIFIC PURPOSES (JSP) SIG

PAPERS [ JEFFERSON RooM |
Chair: Lindsay Yotsukura, University of Maryland

T A AFERCESRE LD 4FERBITBIT 55T /) DFEE] (Japanese Saturday school heritage language
learners’ oral proficiency development over four years)
Kiyomi Chinen, Masako 0. Douglas, and Hiroko C. Kataoka, California State University, Long Beach
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ZEELORBICLD Y INAR  AABRABFERORMAEBESFF NI IEFN—va MLz HELL
%A1 (A negotiated syllabus for Japanese heritage language learners: An attempt to motivate JHL learners to
develop reading and writing skills)

Naemi McPherson, University of Hawaii, Manoa
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BIZREINFELSEORYEE —BIFRFELSE 2 — XX LBCCWJ L D HERICIW T — ] (Keywords in
Science and Engineering seminar talks: SESJ (Science and Engineering Spoken Japanese Corpus) in comparison
with BCCW]J)

Yumiko Furuichi, Natsumi Ito, and Yuko Sugaya, School of Engineering, University of Tokyo; Naoko Endo, Hiroshima
Institute of Technology
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HTERO75HFONREE INOHRKFEZ G & L CTHEZE L7 [SES] (the Science and Engineering Spoken Japanese) :
HILPRELEET— ] ORBEELZWHLICT 5, BEEMIZIL, SESJ% [BCCW] (the Balanced Corpus of
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“Developing sociocultural competence in Japanese politeness strategies through the study of business e-mail
discourse”
Lindsay Yotsukura, University of Maryland

For intermediate to advanced learners of Japanese, developing sociocultural competence in the use of Japanese politeness
strategies is a well-documented challenge. As Wetzel (2011) points out, however, cultural artifacts such as public signs in Japan
may be utilized effectively to illustrate contrasts in sonkeigo vs. kenjogo usage, and more broadly speaking, to elucidate the
many ways in which the Japanese politeness system indexically points to one or more referents in a given interaction without
the use of pronouns. That is, keigo inherently demonstrates social deixis. This point is a fundamental one for students to grasp
if they are to become adept interpreters and users of keigo expressions. This paper discusses an approach adopted in a hybrid
Japanese linguistics and Japanese business language course in which business e-mails in the author’s corpus from a variety of
firms such as Amazon Japan, Starbucks, bookstores, and other online vendors were used to illustrate contextualized forms of
sonkeigo and kenjogo. Through a number of reading and discussion exercises, students first learned to identify keigo forms in
sample texts, then developed a receptive understanding of keigo usage and meaning in those texts, and finally moved on to
acquire more active skills in adopting appropriate keigo forms in their speech and writing in business contexts. Such exercises
are particularly useful in demonstrating to students how Japanese keigo expressions already encode information about the
referent(s) of an utterance, thereby rendering the use of personal referents such as anata, watashi, the company name, and
even an addressee’s name superfluous in e-mail discourse. In the process, learners develop a socioculturally grounded
knowledge of this discourse genre (Berkenkotter and Huckin 1995, Yoshimi 2008), along with a newfound confidence in
utilizing keigo.

SESSION 4-E: JAPANESE LANGUAGE AND CULTURE SIG PANEL [UNIVERSITY ROOM]
Chair: Hideki Hara, Japan Foundation, Los Angeles

Panel Title: “Japanese Language Studies in the United States: Paradigms and Prospects”

Panel Abstract: Students and academics have been historically attracted to Japanese language and Japanese studies for a variety
of reasons: From the post-WWII “exoticism” of Japan, to the economic expansion from the 60s to early 90s, to the current craze
for Japan’s popular culture. Fluctuations in federal and local educational policies and trends in job market prospects have also
affected the growth of Japanese language studies in the US. This panel will explore these inter-connected and shifting
paradigms, and discuss ways for Japanese language teachers to best address their students’ diverse needs and motivations,
recruit more students, and make a stronger case for the study of Japanese language in their institution and region by
collaborating with Japanese studies academics and other related fields. After describing the current status of Japanese studies
and language education, the panel will introduce examples of inter-disciplinary collaboration in language education and make
recommendations for replicating them more widely in the United States.

“Japanese studies is alive and well in the US”
Patricia Steinhoff, University of Hawaii, Manoa

This presentation examines the field of Japanese studies in the United States in the 70 years since the end of World War II. It
outlines three paradigms that have characterized US programs in Japanese studies during that time: the Language and Area
Studies paradigm of the 1950s-1970s, the Economic Competition paradigm of the 1980s-1990s, and the Cultural Studies
paradigm that has characterized the field from the 1990s to the present. These paradigms are important because they define
how programs at he university level developed, and they have shaped the training and interests of Japan specialists. Today’s
Cultural Studies paradigm has attracted several new generations of students and specialists. Their interest in Japan’s popular
culture has been of special importance, and this presentation will explore the origins and impact of this interest. In the future, a
new paradigm may emerge, but in the meantime, interest in Japanese studies (both language and culture) is stable and vibrant.

“A bird’s-eye view of Japanese language education in the US”
Susan Schmidt, AAT]

Interest in Japanese language study has grown in tandem with interest in Japan’s society, history, and culture. Enrollments have
grown over the decades since the end of World War II from a few dozen college students to tens of thousands of students of all
ages, at all levels, and in all types of institutional and informal settings. For students, motivations to study Japanese have also
changed, in line with the paradigms that characterized the growth and development of Japanese Studies. This presentation will
overview the history of Japanese language education in the United States: its expansion from college-level study to programs
for elementary, middle, and high school students; the growth and widening of interest in Japan’s culture, economy, and society
that have drawn generations of young people to the study of the country’s fascinating language. The major period of growth in
Japanese language programs and enrollments coincided with the growth of Japan’s economy in the 1980s and early 1990s;
since that time there has been consolidation, but interest in Japanese language, in studying abroad in Japan, and in careers that
involve Japan remains high - a good sign for the future.
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“Content-based Japanese language instruction: A critical approach”
Ryuko Kubota, University of British Columbia

In the field of language education, integration of content and language has been promoted in such terms as content-based
instruction (CBI) and content and language integrated learning (CLIL). In this approach, the content chosen for learning can be
examined critically from multiple perspectives. With a growing diversity of Japanese language learners (e.g., near native
speakers of Japanese without sufficient academic language skills; learners interested in cultural, historical, and political
content), critical CBI can fill a gap in learning needs and stimulate students’ intellectual development. This presentation will
offer a conceptual foundation for critical approaches to CBI and introduce an example of an advanced Japanese language course
integrating critical CBI (Kubota, 2013, 2015). CBI is ideally carried out by a content specialist or via collaboration between a
content specialist and a language instructor. However, a realistic arrangement is a hybrid model, in which a language instructor
teaches both language and content (Chikamatsu, 2008). An example of critical CBI using this model is an advanced Japanese
course entitled “Memories of War.” Challenging the dominant discourse on Asia Pacific War that foregrounds the victim
perspective only, this course critically examines the complexity of the relationship between victims and victimizers. Through
learning from multimedia resources, including popular films, YouTube videos, anime, and manga, guest speakers, and
classroom discussions, students are encouraged to gain broader perspectives and simultaneously develop Japanese language
skills. The course can be adapted to lower level language courses. In engaging in critical CBI, critical reflexivity is essential.
Instructors should be mindful of the danger of imposing a particular perspective. Classroom dialogues should invite students to
explore how particular knowledge is produced so that they can unpack multiple meanings and realities.

Discussant
Hideki Hara, Japan Foundation, Los Angeles

SESSION 4-F: CLASSICAL JAPANESE LANGUAGE SIG AND PEDAGOGY PAPERS [ VIRGINIA ROOM |
Chair: Yuri Kumagai, Smith College

“WakaPoetry.net: A new development for waka in the Digital Humanities”
Thomas McAuley, Sheffield University

In the current Internet age, students are increasingly demanding access to learning resources online - even in subjects which
have traditionally employed a ‘low tech’ approach to teaching such as classical Japanese poetry. It is important, then, for staff
teaching these subjects to have access to good quality online materials, to which they can direct students for self-study, use in
class, or draw upon to generate their own materials. Since 2001 I have been building up a website of waka-related content -
principally poems and their translations - which now holds approximately 4,000 poems, translations and other commentary
and background material. This site has been used worldwide for pleasure, for research and for pedagogy, but in recent years
the limitations to its current format have become apparent. These are principally: lack of Japanese full-text search for all
poems; lack of clarity of organization, so it is not immediately apparent to visitors which poems are present; lack of tagging so
visitors can obtain groups of poems on similar topics, regardless of collection, or period; and a lack of ‘Web 2.0’ features
enabling visitors to actively engage with the content by commenting on it, or circulating it via social media. I have, therefore,
embarked upon a major revision of the site, and anticipate re-launching it with all of the above issues addressed, an entirely
new visual identity, additional reference material and e-publications generated from the website’s content in early 2016. This
paper will introduce the new site, WakaPoetry.net, its features and content, as well as providing an analysis of the problems
encountered in the revision process, and how these were overcome. This will prove beneficial to teachers and researchers in
any subject area considering either a revision of their existing online materials, or the production of new ones.

“Women poets in a Shinto anthology in the famine years: the ‘Tsukimodeshii’ (1182) of Kamo no Shigeyasu”
Robert Khan, University of London, SOAS

Readers of Kamo no Chomei’s Hojoki (1212) will be familiar with his harrowing account of the great famine that struck Japan in
1181 and 1182, exacerbated by the Genpei War (1180-1185), a war that the famine’s severity brought largely to a pause. Amid
such scenes, it seems at first extraordinary that this would be the very time that brought forth a major cultural production, the
Tsukimode wakash, a poetry anthology that rivals the imperial anthologies in size, scope, and quality. Given the fact that it was
conceived and executed at the Upper Kamo Shrine, by the Head Priest, Kamo no Shigeyasu (1119-1191), we may reasonably
conclude, and other evidence confirms, that it was partly intended as a votive offering in a time of dreadful war and famine. In
this context it is especially interesting to examine the prominence of women poets in this anthology. This paper will offer a
profile of the contrasting social groupings to which the contributors belonged, be they women at court (imperial family,
aristocrats, court servants), relatives of courtiers, or relatives of the compiler, noting especially the ‘grand old ladies’ who had
already been active poets for thirty to fifty years. In particular it will examine their distribution profile within this unusually
structured anthology: which books are ‘more female’ and why; which topics are associated with particular women; how they
are grouped and sequenced (book openings and closings; pairings and other sequences, including which male company they
keep), and how prominently they are located. There are some notable inclusions, exclusions, and re-evaluations, which make a
significant contribution to the essential character of the anthology. This in turn helps explain how this anthology was so
influential for subsequent imperial anthologies, especially the Senzaishii, Shinkokinshi, and Shinchokusenshii. The specifically
‘shinto’ character of some of these women'’s poems will also be evaluated.
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“An exploration of genre hybridity and its thematic implications in Shéotetsu’s travel diary ‘Nagusamegusa’ (1418)”
Penelope Shino, Massey University

This paper utilises the lens of recent Western theories of travel writing to examine aspects of genre hybridity in the travel diary
Nagusamegusa (‘Grasses of Consolation,” 1418) by Zen monk-poet Shotetsu. The scholarly consensus on travel writing is that
although the travelogue is a genre in and of itself, it is also typically a hybrid of several other genres. However such theories
have almost entirely been based on studies of works by Western travellers in European languages. The present paper wrests
the theory from its original context to gauge the currency of the theory in medieval Japanese travel writing, using
Nagusamegusa as a test case. A work from a very dissimilar cultural and literary milieu, Nagusamegusa recounts a four-month
trip Shotetsu undertook in 1418, aged thirty-eight, leaving Kyoto to stay at Kiyosu Castle in Owari Province. His poetic mentors
Imagawa Ryoshun and Reizei Tamamasa had died the previous year, and Shotetsu was on the cusp of inheriting the de facto
headship of the Reizei school of poetry. The travel experience per se took a mere three days and occupies just under half the
account in pages. On examination, Shotetsu’s travelogue proves to be a startling hybrid of genres, styles and voices, sharing
many characteristics with its Western counterparts but also some obvious differences. If any unifying generic thread can be
discerned, it is the insistent refrain of waka poetry. The final part of the paper shifts perspective and speculates on hybridity’s
thematic function in Nagusamegusa, given that it was composed by an individual who defined his identity as ‘neither bird nor
mouse’, and who was experiencing one of the most shape-shifting eras in Japan’s cultural history.

“Collaborative curricular initiatives: Translating between the disciplines of language and literature”
Yuri Kumagai and Kimberly Kono, Smith College

Through the linking of a language course and a literature seminar, we have developed a curriculum that acknowledges literary
and language study as unique disciplines and fulfills the shared goal of critical literacy. In Fall 2013 and Spring 2014, we
concurrently taught an advanced-level Japanese language course and a modern literature seminar, both of which focused on
ethnic “minorities” in Japan. In the language course, students engaged with a wide variety of materials in Japanese, including
literary texts, film, manga, essays and journalistic pieces. Students in the literature seminar read literary texts in English
translation and supplementary materials, such as literary criticism and historical background, in English. Unlike many
language-across-the-curriculum formats where a language course is regarded as an add-on component, we offered both
courses with equal weight in order to recognize the different and equally important contributions each discipline brings to the
study of Japanese language and culture. The linked courses encouraged students to utilize their linguistic and literary analytical
skills and integrate their learning in both Japanese and English. Through reading the same/similar texts and discussing
surrounding issues in both languages, students developed different facets of their critical literacy, such as acknowledging how
the cultural context of language shapes different approaches to a topic. Based on the analysis of individual interviews
conducted after the course, our study revealed students’ heightened awareness of translation as a critical element in the
development of linguistic and cultural fluency. By requiring students to read the “original” and the translation, our curriculum
defamiliarized student approaches to reading by bringing awareness to the limitations and possibilities in the practice of
translation. Namely, students realized both the gaps between languages and the multiplicity of language choice. Our research
also emphasized the different facets of collaboration between ‘language’ and ‘content’ instructors integral for curricular success.

PART TWO

ACT Theatre

700 Union St., Seattle, Washington
Thursday, March 31, 6:00 p.m.

6:00 p.m.: Refreshments, Membership Update, and Open Forum

7:00 p.m.: Conference Keynote Speech
Laurel Rasplica Rodd (University of Colorado, Boulder):

"There is nothing whatever/that is not dependently existent": A Lifetime in Languages

8:00 p.m.: Networking




Other AAT]-sponsored Events in Chicago

Friday, April 1, 12:45 - 2:45 p.m.
Room 303 (Level 3), Washington Convention Center
Scholar, Translator, Teacher, Leader: In Honor of Laurel Rasplica Rodd
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This panel is part of the Association for Asian Studies program and requires registration for the AAS conference.

Chair:
Amy Vladeck Heinrich (Columbia University)
Panelists:

Sonja Arntzen (University of Toronto)
Kyoko Saegusa (University of Colorado)
Stephen Snyder (Middlebury College)
Motoko Tabuse (Eastern Michigan University)

Friday, April 1, 7:30 - 9:30 p.m.
Classical Japanese SIG presentation and networking meeting
Columbia Room, Seattle Sheraton Hotel
Approaches to Teaching Waka, in Honor of Steven Carter and Laurel Rasplica Rodd

This session will bring attention to the scholarship and pedagogy of Steven Carter and Laurel Rasplica Rodd, share

knowledge about current approaches to teaching bungo and waka, and consider what efforts must be made to ensure the

future of waka studies at our institutions.

The panel will be introduced by Anne Commons (University of Alberta) and Christina Laffin (University of British
Columbia). Edward Kamens (Yale University) will present on “Waka: The Challenge of Access” and discuss some of the
challenges we must overcome in order for students to be able to use online databases and platforms like the Shinpen

kokka taikan and the Koten Library. Mack Horton (University of California, Berkeley) and Joshua Mostow (University of

British Columbia) will discuss the contributions of Steven Carter and Laurel Rasplica Rodd. Steven Carter (Stanford

University) and Laurel Rasplica Rodd (University of Colorado, Boulder) will each present on their teaching approaches.

All are encouraged to take part in a lively general discussion.



