AAT] 2015 ANNUAL SPRING CONFERENCE

PART ONE

Sheraton Chicago Hotel and Towers, Chicago, Illinois
Meeting Rooms (Level 2): Michigan, Huron, Ohio, Mississippi, Colorado, Arkansas
Thursday, March 26, 9:00 a.m.-5:00 p.m.

(On-site Registration and Check-in: Level 2 Lobby)

Papers whose titles appear in Japanese in the program will be delivered in Japanese;
those with only English titles will be delivered in English

9:00 a.m.-10:40 a.m. — Session 1

SESSION 1-A: PEDAGOGY PANEL [HurRON RooMm]
Chairs: Shinji Sato, Princeton University; Akiko Murata, Hosei University

Panel Title: T NIEZEWBR R0 A 72 B AFEHF | (Japanese Language Education: Anthropological Perspectives)
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education: Theories and research methods)
Shinji Sato, Princeton University
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2L 74 —NA RV —2 - FuP= b+ & BARFEHF] (Multicultural fieldwork and Japanese language
education)
Akiko Murata, Hosei University
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Application of anthropological methods to Japanese language and culture training)
Hiroaki Kawamura, University of Findlay
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SESSION 1-B: PEDAGOGY PAPERS [MICHIGAN RooM]
Chair: Atsushi Fukada, Purdue University
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courses)

Ikuko Patricia Yuasa, Illinois Wesleyan University
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learners as a communication activity using blogs)
Naemi McPherson and Hiromi Uchida, University of Hawai’i, Manoa
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a virtual world: The case of a JFL classroom)
Kasumi Yamazaki, University of Toledo
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between the oral proficiency of online Japanese course participants and that of face-to-face course participants)
Atsushi Fukada, Purdue University
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SESSION 1-C: PEDAGOGY PAPERS [OHIO RooM]
Chair: Nobuaki Takahashi, Elizabethtown College
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process for achieving course goals: An Intermediate Japanese course as a practical example)
Yoko Sakurai, The Japan Foundation, New York
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performance-based assessment: Comparison at the beginning level and washback effects on learning)
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techniques among learners of Japanese as a foreign language)
Nobuaki Takahashi, Elizabethtown College
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SESSION 1-D: LANGUAGE AND CULTURE / PROFESSIONAL DEVELOPMENT SIG PAPER [MlSSISSIPPI ROOM]
Chair: Yasuo Uotate, University of Florida
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recognizes special sounds: Long vowel, small tsu, n-sound, and voiced sounds)
Harumi Miyake, Emory University
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“The use of Japanese sound symbolism in contemporary Japanese comics”
Shigeru Suzuki, Baruch College, City University of New York

This paper discusses the various functions of Japanese sound symbolism such as onomatopoeias or mimetic words used in
Japanese comics known as manga. As several comics critics and scholars have pointed out, the use of sound-symbolic words
prevalent in Japanese comics than in American comics (Schodt 1987; Natsume and Takekuma 1997; Petersen 2009). Some
might dispute that such a comparison is arbitrary or (over-)generalized when considering the wide range of comics produced
in both countries. And yet, it is still safe to say that Japanese cartoonists have the advantage of employing Japanese sound-
symbolic words in their comics due in major part to a copious inventory of onomatopoeic words and mimetics existing in the
language. The Japanese language possesses rich vocabulary of sound-symbolic words that represent not only actual sounds
(onomatopoeias) but also conditions, movements, and emotions (mimetic words). Japanese cartoonists effectively employ
these linguistic symbols in order to produce acoustic and motion effects in the soundless, non-kinetic medium of comics. My
presentation first examines several different ways in which Japanese comics creators utilize Japanese sound-symbolic words to
enhance their comics expressions. Then, my paper discusses how Japanese postwar manga have generated new sound-
symbolic words, which in turn contributed to the Japanese language as well. As a whole, my argument is that Japanese comics
are one of the fertile sites in which new sound-symbolic words have been constantly invented, accumulated, and reconfigured
as the product of an ongoing competition with other contemporary popular audio-visual media such as film, television, and
other electronic media.

TRV _ANCBIT DT — b7 4+ U A D] (Cultural portfolios at the beginning level)
Tomoko Hoogenboom, University of Maryland, Baltimore County

AFRFTIE, SFEERBFICSUEETIRO LA BRI ANEREORLIOWVTHE L, HEHEOREE 2 AL L
NHHIULE/ENEFEEE OFR VBN LI ANDMLEEIZONTHR LD, MII(1997)°~ 2% —(2011)72 £ O
HENSHEFEEOREZEOSEUL L BESEOULE LB LS T8 2 L OSEMEEZIRTWNS, ZHIZACTFL T
EENTWADSC IZIR->T-bDTH D, G i@i&@a#m%MTmémﬁ%“% Lo T, HAFED L % iR &
L COXALEEBITIERY o7z, AFEFE T, Schulz (2007)% & &I L2 UbAR— b7 4 U A ZE Y AN T=5Z 5k 5
HOBRETOULFEEHORRZRET 5, FEE X, —FHEICHIILHEEF O b(C1) & AAIE(C)IZET A AT L
FEA Tl LizAR— %7¢)ﬁ%¢WLTk@\¥$%HTié% AL DOFRES DT T 22 E X D2 S



DT EIERERB W, 7—<I2iE, 1) ®EFEDN, TNENOEERSELTED L I REERENWEFR>TNDHOD
2, DR LFERE T ODOEDAT 4 THRED L IIZHE L TWVDDH, 3) HHRIMICB N TERSYLB ORRMEN 28R 2 -
DD EREGEN TV, PEERRECERLEZE DR P L%, BETHOPOEREHBNL., 2L TOFE LA
WOEE S ST, TORE, AARIUYEZ T TR, FEFEFOUEEETIHEN G 2 b, AARME & OfEIZ
DONWTENVELSEZDZENTED LI W 2oTe, ARIORATHRFEERE TCOLREELEAET I EICX, ko
FEZELS BETESHEER/ L OO RBEREVOIEM LT D Z LB bho T,

(7 ) FARFBHMSLAVNN—ORE : T—T7 4 Falb—vary -Fudz=s b&EFELT] (State-level
articulation projects: Professional development for the Association of Florida Teachers of Japanese)
Yasuo Uotate, University of Florida; Mako Nozu, University of South Florida; Eiko Williams, University of Miami;
Soichiro Motohashi, University of South Florida

A3 0ARBREDONL NNV O BEARFEHMSTED X 523X, M oEEZ®RO7- D EMEEZEDZY LoD, fil
MOIEMALERK D Z LN TE DA, ARFIE, 7 vV ¥ B RELBHEIS(AFT))O A 2 =03 I IT > T D A
BHEBET T A4 F2lb—valiEil, TROOFEHNED L S IHANOHEAICEEL 52 TWErERBHRE L LTS
L, FOLIICTIEASHFEICERNZATHMSERESETCNTIEINENI ZEEERTILOTHD, AAEHEE
Ja—s\b e T—T 4 Falb—var-Favel b (J-GAP) IFEIE AT A FEO—RE LT, 201448127 v U #M
F =T FHIZBWT ., AFT] DR B 2RIV —7 v a v IiMrbhiz, BMERJFASY 2 —F, HAeDCan-doV A
FNElEH LT —F 4 Fal—2a UCONWTFER, Z2OBRASROOREAIBERBICETSE, T4 —F L I T ALK
LTV DLRFpAEEZER7AN MO T vy =7 N &L, RERITZOH THLLUT D =-2(1) Can-Do Statements#{H{F
KEBEBLTCTa I LMOT7—T 4 Falb—varzls7ayos b, 2) RATHHES - s [ HAFEHAO
EEUBEABLHY, Z0FHLAVOT AT —F 4 Fal—ar kBRI nYcs b, 3) FL—ZX AL TR
NEMOEEHIEN SO LT —F 1 Fal—varelndcy NIEAEY TS, 2AbDFny=r M aiEDEh
THAEIL, BEWOZ L&Y | EHEEHDO TS, MR DFEATL L EEF L, daaRAENTE-Z
ET, BN LFEVAEWV, AAONEZEDOND, IVEKNTRNAT v 7 ROT a7y atfi Ty 7R
VhANEBERSTWND,

SESSION 1-E: AP JAPANESE SIG PANEL [CoLORADO RooM]
Chair: Yoshiko Mori, Georgetown University

Panel Title: T AP Japanese Language and Culture D 5R%E & ¥$ 344 | (AP Japanese Language and Culture: Issues and
Perspectives)

2006-74F|ZAP Japanese Language and Culture (LLf%. AP Japanese) 3 A S TH 5, BF T A% O @K AED AP
Japanese DiREE & 1T CE Y | ZBREIIIESHTEH A2 BEFRIHT TS, LarL, ERBEFREICHESR, KREORA
FEHERMRE M TOAP Japanesell BT 2T I EEATIE RV, 2, EOH Ly PR — FOFHAE (2013) ThH,
APHFBIOHIT, AP Japanese D BALREE NI IRV E W I FERDHTZ, T, K¥O A AEHEICIB T HAP Japanese
DEZBITHTDHBENELLBENL NS ZLERBLTND, ARt KRPEEBRE OAP JapaneselI x4 2 Rk % &
H1eDIT, ANDARY A SPRA RBRPORIBEZRE L, A%OFELRELZER TS5, £7, K1 TIE, AP
Japanese DFRERN & D L 5 RBUENOAEK S L, EDO LI ITiThh, EOXITEEEIN2O0E BT D, K2 T
20144 D AP Japanese DFRERFE R 2B L. MEMER AL, EHi2, BRBE#Hrz TN 320aIa=r—v
a2 > 7] (interpersonal, interpretive, presentational communication skills) D[] _EIZ &S FERD L BT 5, K 3 Tl
FBRZ i TAP Japanese# > - FANE S K U1z, T LT, REOHAEHBIMEFET 20587 v r— M A v
A a—DfERERE X THELT D, FFEK4 TIX, MOOC (Massive Open Online Course) 7% H AFEHFIZ & 9 Fro, £
DEFEREMZ B4 L, AP Japanese & DOREEMEZEE S,

“Assessing AP Japanese learners: Construction, administration, and scoring of the AP Japanese Language and Culture
examination”
Kimberly Jones, University of Arizona

The AP Japanese Language and Culture examination is typically taken as the culmination of a rigorous course of study that
enables high school students to cover material more typically covered in beginning and intermediate college-level Japanese
courses. This presentation explores the processes involved in constructing, administering, and scoring the exam. An increased
understanding of how AP Japanese learners are assessed via this exam can benefit both teachers and administrators in high
schools currently offering, or considering offering, an AP Japanese course, and college faculty who are curious about the
capabilities of high-scoring AP Japanese test takers and how the AP Japanese course articulates with courses at their
institutions.

“2014 AP Japanese Language and Culture Exam Report”
Motoko Tabuse, Eastern Michigan University

The presenter will share the results of the 2014 AP Japanese Language and Culture Exam. The most challenging exam topics
and questions for high school students will be identified, discussed, and analyzed, and their instructional implications will be
defined. The presenter will compare the challenging exam tasks with those that high school students found most demanding.
The presenter will also suggest some recommendations to deepen understanding of the underlying principles of the three



modes of communication as exemplified by the test items, and also inform the audience of recommendations for high school
teachers to develop strategies aimed at helping their students enhance their interpersonal, interpretive, and presentational
communication skills.

[AP Japanese Z B > 7o ZAIX K F DO A RFBHEICMEZHFFT 2 51 (What AP Japanese students expect from
Japanese language instruction at the college level)
Yoshiko Mori, Georgetown University

AP Japanese®D¥#EAIZ LV | BRAOBEMRE BATENDNEE D, REAFEREDLH EHFO BAFE2— X ’]\é?ib‘iiﬁ
ZTCWD, Flo, #¥EE, ARBROGCFELZHET HFAITELL, 20X RFPAITMHESTEAT 2 ARENZHITOT
EWEBZ TS, ZHUIEW, RPOAARGET 177 Ak, RENE, hLfia—20RFERLE, %ﬁk%DﬁM@w
WRED=—RZEZ DN ) X2 T 2T 2 0EEICEONTWDS, SHRORFZOAREBEHEOH Y FEEDL 2D,
&% TAP Japanese & Bt o 72 KPA DR & WIfF &R ~7=, R OFRNKTF CTHARE 2 —RIEHET 584 N7 v r— b
MEZITo72 L T A, 11ADAP Japanesex o7z L& 272, ZDIINIZBWHEZITo72E A, RO L7 L&D
LTI o7, (1) 1A A A H & D WIS B AGE 256 KGR 2 E &, RV Fo @i RIZ6EM 584 A ®
By R od 57 4E T, AP Japanese D FAEITHWVARE N ZHITOT TRAICATFLTHKD, (2) MAGETHH IXAP
JapaneseZ 5 LW EHEZ TWDHDIZx L, ZNLUSNOFPRITFHREMFHSR ELL D L 2L L& 2T, (3) BREN
KEFETIEERICE L SEE R ARENZFZO-VWEZ X TRY, BUARE., EVXA, %, HARFEOME R E, &0
FrHAARFECESTI—AEZHAL TS, (4) BEDAE %%Hﬁ_ﬁﬁf%é&$%btwk%szé N oORER
235, AP Japaneseldm WV AAREAZFICHOT 5 EEEBFEI/EY EFTBY, RPFELICHEWSED L EMM#Ez2 I

DT M ERITE Y HTHEMEH S TNDE Z ERPA LN o7, AMBEREVIBRID, KFOHARBHE XL
SEBTE 2, ZOREL HFAMEEBET D,

“AP-level Japanese MOOC: Shall we dance?”
Takako Aikawa, Massachusetts Institute of Technology

The goal of the presentation is to raise the awareness of the necessity of developing Japanese MOOC (Massive Open Online
Course) courses targeted for intended AP test takers while describing types of preparations required for a successful delivery
of such MOOC courses. First, the presenter will share information about the edX (https://www.edx.org/) High School Initiative,
which addresses the need to enhance a smooth transition from high school to college for intended AP test takers. Second, the
presenter will introduce some of the AP MOOC courses available via edX. Third, the presenter will entertain the idea of
developing AP-level Japanese MOOC courses and discuss what needs to be done to develop such courses. At that time, the
presenter will emphasize the importance of collaboration between high school teachers and college teachers, and propose
some concrete logistics to deliver successful AP-level Japanese MOOC courses. Finally, the presenter will introduce a pilot
project that Massachusetts Institute of Technology has been working on in collaboration with an edX partner company that
provides a platform technology for MOOC.

SESSION 1-F: LINGUISTICS PAPERS / CLASSICAL JAPANESE SIG PAPER [ARKANSAS ROOM]
Chair: Pana Barova-0zcan, Independent scholar

“Terms of reference in online community: Words for ‘husband’ used by young Japanese wives on Facebook”
Hiromi Onishi, Grinnell College

This study examines various words used by young Japanese wives when referring to their spouses in their Facebook posts. In
Japanese, there are father terms, such as papa ‘daddy’ and otoo-san ‘father’, and husband terms, such as danna and shujin
‘husband’, as words of reference for a husband who is also the father of a child. The current observation showed that young
Japanese wives have a large repertoire of terms that they can use when referring to their spouses. In general, it was found that
Japanese wives alternated between husband terms and father terms depending on the viewpoint used or the content of the
post. As expected, when the viewpoint of the child was used, the wives always used a father term to refer to their husbands.
Father terms, rather than husband terms, were also used when the content does not involve the child’s viewpoint but when it
nevertheless involves family-related events. What was particularly interesting was that husband terms were more likely to be
used when the content of the post concerned a romantic event, such as the Valentine’s Day or the wife’s birthday. What makes
this study especially interesting is the type of data it examines. Japanese digital writing often exhibits very interesting features.
Because these posts were entered digitally on the Internet, there were spelling features that would not have been utilized if the
words had been written by hand. Overall, this study aims to show the diversity in the words of reference used in digital
communications, and to encourage further study into various contexts and different types of writing.

“Image-schemas in Cognitive Linguistics and Verticality of Space in Japanese and English”
Tae Kunisawa, University of New Mexico

The purpose of this study is to analyze the reconceptualization of lexico-grammar of linguistic category in vertical space from
Japanese to that of English with image-schemas. Talking about space substantially differs among cultures, despite the fact that
physical space is the same everywhere (Bowerman, 1996b; Levinson, 1992a, 1992b, 1997, 2003a, 2003b; Pederson et al. 1998;
Levinson & Wilkinson, 2006a, 2006b). Primary differences between Japanese and English regarding verticality of space are: 1)
English speakers describe vertical space with two categories regarding contact vs. no contact. Conversely, Japanese speakers
employ a single category to describe it: 2) Prepositions are used to describe vertical space in English. However, Japanese
employ different word classes from those of English, including (1) relational noun=ue +locative ni or locative de (equivalent to



on, over and above), (2) locative genitive+nominal= no-tokoro (equivalent to at a place of ), (3) relational noun+ locative
genitive+nominal= ue-no-tokoro (equivalent to at a place of on, over and above), (4) ellipses+locative ni, or locative de
(equivalent to at a place of). Despite the fact that there has been much interest in the challenges faced by L2 speakers of spatial
language (Coventry et al. 2012), few studies involve L2 spatial language learning today. Studies indicate considerable
difficulties in learning spatial prepositions for FL learners (e.g. ljaz 1986, Munnich and Landau 2010, Coventry 2012). The
theoretical background of this study is image schemas in cognitive linguistics. Based on studies done by Johnson (1987), Lakoff
and Turner (1989) and, Clauser and Croft (1999) suggest an inventory of image schema. This study focuses on SPACE UP-
DOWN in the inventory, which is considered as the most rational classification of the image schema today. Conclusion: the
analyses of the reconceptualization of spatial verticality in Japanese and English with image schemas reveal the fundamental
differences between English and Japanese regarding lexico-grammar.

“The Origins and Grammaticalization of the Classical Japanese izen-kei”
Alexander Ratte, Ohio State University

In analyses of Classical Japanese grammar, the izen-kei (IZ) is often closely associated with the mizen-kei (MZ), even though the
shape of the izen-kei appears much more closely related to the rentai-kei (RT) than to the mizen-kei, which we can see in the
paradigms of verbs such as su ‘to do’: MZ: se IZ: sure RT: suru. This paper proposes that the izen-kei derives directly from a
verbal nominalization of the shape *ROOT-ora > *ROOT-ura that has been re-predicated with the inflection -i (here with quasi-
copular function) to give *ROOT-ura-i > ROOT-ure. Evidence is to be found in a set of lexicalized nominalizations created by an
apparent verb suffix *-ura: e.g. mak- ‘to wrap,” makura ‘pillow’; mas- ‘to increase, be strong’ masura ‘strong one’. The
phonological parallels between izen-kei and rentai-kei can further be explained by analyzing the 1Z base *-ura as a derivation
from the proto-Japanese adnominal suffix *-or plus the archaic nominalizer *-a to produce *ROOT-or-a, which underwent mid-
vowel raising to give *RO0T-ura (Frellesvig & Whitman, 2008). Re-predication of this *ROOT-ura structure with -i then became
grammaticalized as the izen-kei. Provisional (realis) interpretations of izen-kei conditionals thus derive from its origin as a
predicate nominal presupposing a situation as fact (similar to Whitman, 2004), and the exclamatory meaning of izen-kei
reflects the cross-linguistic use of nominalizations in exclamation. Crucially, identifying *-ura that attached to yodan verbs
provides key evidence for what scholars have long suspected, that originally all verbs formed their izen-kei and rentai-kei with
*-ur-, and that it is the yodan verbs that have lost *-ur- in their IZ / RT forms (Whitman, 1990). This paper demonstrates that
the Classical izen-kei is not a true proto-Japanese conjugation, and shows that understanding the origins of Japanese grammar
requires looking beyond the traditional katsuyou-kei analysis.

“Function of the auxiliary verbal suffixes -ki and -keri in Heian women'’s diaries, with a special focus on the Sarashina
diary”
Pana Barova-Ozcan, Independent scholar

This presentation will discuss the use and function of the auxiliary verbal suffixes for past tense in classical Japanese, -ki and -
keri, in Heian women'’s diaries. [ will focus in more detail on the function of -ki and -keri in the Sarashina diary. The Sarashina
diary recounts the entire life of the author. It is written post-factum, which presupposes that events would be recounted in the
past tense. However, the tense used throughout the diary is the present, with markers of grammatical past, -ki and -keri, being
used only rarely. I will discuss the range of modal meanings that -ki, and especially -keri, provide to the narrative, and their
significance for the discourse of the diary. I will argue that rather than marking tense, the main function of -ki and -keri in the
Sarashina diary is to create a complex and shifting narrative perspective, contributing to the intricate and subtle structuring of
the narrative discourse.

10:50 a.m.-12:30 p.m. — Session 2

SESSION 2-A: PEDAGOGY PAPERS [HURON RooMm]
Chair: Yuko Kageyama-Hunt, Harvard University

“Literary and cultural ‘theory’ in undergraduate Japanese studies”
Anri Yasuda, George Washington University

This paper considers the relevance of ‘theory’ in the curricula of undergraduate students studying Japanese culture and
literature in American university settings. By ‘theory’, I refer to major critical perspectives of the twentieth century onwards
such as structuralism, post-structuralism, psychoanalytic approaches, gender theory, post-colonialism, translation studies, and
the like, which scholars across humanities disciplines - including Japanese Studies - have come to regularly employ in their
research. There has been much academic discussion on how and whether studying these various metacritical paradigms helps
college students gain deeper comprehension of new texts, or if they cloud students’ appreciation of the primary material under
analysis.

In this paper I examine how American students’ engagement with Japanese texts, in translation or in the original language,
might be enhanced through exposure to the interpretive frameworks of literary and cultural theories. Drawing on my own
experiences from teaching a ‘theory’ seminar for Japanese language and literature majors, I discuss how the students identified
linkages, as well as disjunctions, between select Japanese literary works and cultural productions, and the Western-based
literary and cultural theories we read. Rather than forcibly applying different ‘-isms’ to Japanese texts that do not necessarily fit
these conceptual frames, students were able to conceive of their own unique responses in light of the multiple possible
discourses, and also articulate how these ‘theories’ might be challenged or refined. I also note how the students analyzed works
of secondary scholarship on Japan that utilize specific literary and cultural theories. Through this presentation, [ hope to invite



fellow educators to a conversation about the aims of Japanese literature and culture courses in contemporary academic
environments that emphasize cross-disciplinary, humanistic connections, as well as the particularities of different cultural and
discursive perspectives.

TRy PAINF ¥ —28MELTHERLEZATHZAALAE =2 — X DEREHRL | (Enhancing content learning in late-
beginning level Japanese language courses through popular culture)
Yoshiro Hanai, University of Wisconsin, Oshkosh

W, %< OAARGEZREEOFRDEMNTICAARDOR y 7 NVF v —~OHERERLELABLS b o T D Z EIEH BN T
& 7% (Fukunaga, 2006) ., Z @ X 5 7 PNREAIEIMEFT T IZED 2 U BELRIZANERE SR ORI TEETH V| %3¢
ERET2EFNR Yy T HINTF XY — 2B & LTREICRY ANDERIIKEWVWEF RS, LL, —FHT, Ky 7T
¥ — BN D e ~DHELEREH SN TWH I L b FETH D UEEMINERETFHS, 2006)

ARETIE, Ry TINF ¥y —2EBME L UEMLIEar T v bR—20 BAE - AORERE L BEE~DT
Y= MERZELT, HABRETOR y ZHNVTF v —OEMICHOWTHERT D, ZORETIE, Ry T IVFv—%
RN L NBEA Ry T ANV TF v —HIHES, 2006) | BECT = A720F Tl BHEPH, B 28I i,
ZORBOBERSCEEMEICOWTHEE LN L AAFEERE A2 ED 5, St RE T VIRER E% LU Lo B AR Z 58 F
DFEBET, FEORHEME N SEEN D 5 NAICEANBINTEE N KD -0, FEENFEIE L GEHRTDH L
WHFIREREED, £/, SEL-LOay ha— T VX LT XA MOIEAICE Y, FEFIE, Wk, E PR
PV D HARGERECTHEFRIESND U EOBEOBRMPRIND, 47y NEOKRMPMBEIZ/RD Z O L1y
T (Grabe, 2002) . ZOEITIKREEETH D, BT, BEOF v T 7 X —OfHE HOAL BRI OEALR Y, 2R E
BHEREO T2 50 B2 Mo TRE IRy T HNLVTF ¥ —72 b TIEOBM bRENTT 5,

TEZEHOFIMTE NS — LV L EB/EN LEZOHEROINMICESBRZOERERLEZRESFBE~DIRE)
(Study abroad: Understanding the significance of language activities outside of the classroom)
Miyuki Yamamoto, University of Massachusetts, Boston; Masahiro Hara, Truman State University

EEA b3S, BEPRFHEEO—BRE L TOEERLZITSH, BABHEEL L TH, HEOMSZIED, BE&ED
LOFRHBETHD, T THELRLIOE, BFOMSERKBIZAEN L, HAGBELELEZRAT-DOHAFEHREE L LT
OREFETHD, ZOREEZBE LEET 07 008FE L TCWEEBRICBIZE E 12013, FAEOEFORNLET
N—va ik, BETOHEEHTOARBEEAOFEBE L BIEVPHTWLZETHoTn, ZOEWIZL Y SFERESN
D EFEICHENRHD O TIT RO NERE Tz, Fio, TOEEEZSN, BT LIk, BEOFEESLH ST
OWMT L& XV HRNTIBETE 5O TRV EE X, A TIE, IV AN RF#HE ARV ¥ —TiTbh
%, M DO EZ HAGEETEEOW « PHREBINE (494) ORENOITENE20134F - 144FEO " FIZEVFE L, 20
TR IR, FRECREICHEET AWMU T, FANHAEONEREEZHE S Z LICEOREOHMEHESLL TV ANERT
VIr—hE LD BRAEOHENAARGEER ST — 2 L ZIUCHES FED AAGEDHRED FEOBEMEEZFHD Z L & H
&Lz, ARETE, 7—FoHck . BFEYMTFOHEINTOBIT LT L, FAOENRCRFE O Lo Bk
BT, B, BEAOFES~ORERLEE L T1) EET— ¥ 2ZFROFEIRRT HI LT, BFEOHREHIT
x5, 2) FAOBFAMEZHMEICSE, BFEPOFINETICOWTOFHEEZZLTSELZ LICLY ., L RMRESE
RBRERT LN TED I LERET D, HEIC, SBROEFIIB T L HELRET D,

M3C’ s X - HBEE - BRFBREEZBHELZ 72 =2 Ml (Three projects to enhance the 3C's,
collaborative learning, and learner autonomy: Debate, OLIVE, and WEIV for Business Japanese)
Yuko Kageyama-Hunt, Ikue Shingu, and Takuma Miura, Harvard University

ITAFEAATEHREORIEL LT, 3cs@EE, iR, 232=27 )20 ARTCAREROZES, 3 k< 3HE+ 3:&#
Bk aia=r—va BhoEERETON TS, o, fEUEBEGmOBL AN G, LB & 3B oM Lo
el T 7 /) av—2FMH LS - BEEE L ARFERDIRNTEL LEZXLND, AFER T, D EOREE
HABT T TEARERLTE =207 Y7 hOEBRFIZHET D, FICWKT 7 ATOT 4 ~_— MEBIORRIZ
DONWTHET D, T 4= MI—EMIZH - BRIV TIEH ISP, Ik TH %8 L RB 2R A MIZERME 3 2 5855
HEARNOBFRICHRATHY | FEEROHMERZBCHBTEOME 2B 08 TE, - RxT—=v7Lo
HELAEEIC 2D Z L 2HHT 5, E I, #I#ks 7 A OOLIVE (Online Interactive Video Exercise)lZ 2\ T4 25,

OLIVEZ U, FEHEFRFETARNAT 4 7 TRHEMEZ AT 2N TE, ERAENZHE L THIELZET
FET 2T A N THOFPEFE LG L TCET VAR AZELIBENEI N0, FHEREZRHDONLD, H=IT,
HACHRENE L9 5528 # AICBI% L7ZWEIV (Web Enabled Interactive Video) for Business Japanese(Z- 2\ Tk~ 5,

WEIVIZ, BV RADEFHE - RES T NALEDNTES NI A T4 v BT A EM C, FEBEIETHRSIC Yy v r—
RLZZWEIVEHWTE YR A AREOARFENTEDLEWOIHENSH D, ABERTIIRBFIRE LR FELHAT D,
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SESSION 2-B: PEDAGOGY PANEL [MICHIGAN RooM]
Chair: Kazumi Hatasa, Purdue University

Panel Title: TB{E GPS ¥ — A D AEATFEHE COFA & EZEHIE | (Applications of Self-made GPS Games by ARIS in
Japanese Language Instruction)

ARISIZ Y 4 A v KRNI LEEAB L CWAGPS Y — L5 4 X ThbH, GPST — b LITILERFZEOFHAFIED
—DOT, AVHOMEFHREZFHLT, L —FRERIIBE LT, BITL TS LRI INTNDIT—LTHD.
AR ERFFSOT, BABRA LU M bSO UORESNIEME 23D 2 E TRRTDAZ T T Y — b HiflilaGPS Y —
LEF2D, FHMETTL—FYRAEEZENZY, FFAERLETAAETEZET L HTE D, ARISIIZO X H I — A
FHERICERCHE T 2BREA#EM L T3,  (http://arisgames.org)

T OREEE D ik A B INEBN AREIZ 2 A, AARENORFED O OEIFIE ORI 7 — 5, BOEAFTKD
TR EMEHRIEN D, KERNOF v AN ZAOBYSCHAZFH L7 — LB S A7 2HAAL L TE DL, T L—
YRIEFEE AREZITOEDZ LB TE 5, 72, Quick Travel & W I HEREA 21X, S >5 TH BARD 7 — AIZHN
THZELTED, ZOXHIT, HEANTOIEEZ KIBIZENIT 5 AMREEEZ o B8R E 0 Th 5,

RN Y = RPEE M A AT TIL2014F O ZIZ Z OBREEZMA L CTHIRk, ik, ERO=2S0 L~ Tr—4
ZRR, WALz, ERESCFES (BORERLE) ORMOTIEEDTDOF—2EHIEL, EE L, FHETIEI
RARY —DRI &N T 57— hD a2y T v MEFECELE, LT, PITRF Y AR E S AD R Dy —
N RNERWEL, EELE, ABRKRTIE, ZRENOWMYMEAEREN L, F— AT H5F2ET V7 — MAEORKRZH
EH#T 2,

FARIS DHEE ] (Overview of ARIS)
Shinji Shimoura, Purdue University

ARISIZT Z UY ETCBBT A7 —LxT 4 X LiOST A AHOT 7V DO biERIN TS, F—2RRE XS
4 B EHE ST —L%E(EY, ARISOY — \— BT CRIF, MEFT 22N TED, FEMAKEZVET FIEYouTubell
Ty L, Vo7& 3o THRIHATHAZENTE D, 7L —Y—IZMEDARIST 7'V %iPhoneXCiPadiZ ¥ 7 > o — KT 5%,
ARIST 7V %B&, V=A% BRATTL—F5, F—AZT 4 ZOHENFE2FEETINEIH LD, 2 Ea—X Ok
EVELTHHLOTIER, ABRRTIIF —L=T 4 X LARIST 7'V OME L FIHFIEEZHIT 5,

TARISZE S 78I AARET VXNV A DR T ¥ — « N b ] (Creating and using a digital scavenger hunt for
beginning Japanese with ARIS)
Shino Hayashi, Washington University in St. Louis; Wakana Maekawa, Harvard University; Sachiko Kondo, Oberlin
College; Junko Yamashita, Hiroshima University

FEE OZERMEIIN U 3R 1072 CALLEBR B O EEME 2 328 S CTA LW (ILHE, 2001), FEEF OB Z X SIF 7Y
BREBDDRHLD—2L LTHEETIHTY —L0OBEELZGEAEFEHNLL AL TEY, FEEOFEEM O LA
&R TV 5% (Reinhardt & Sykes, 2014), k2 T AT, ADR_R Vv — N2 2Tl T AghoRESR & LTEE
LC&E, ABRTUx— N2 bhEE, BMERRRICES TEEBE LN OREL R 2T/ —LTh oD,

TN E TR ORRIIHBERIZH > TW 223, ARISOMEAIZ X W FEOIR FIEO R/ 5T EEFOIRHOIR G LT 61
HAREMENH T X 72, ARETIZARISZFIH L= A DR P v— « A2 MZOWTHET S, FEHENE A AHRIC
ARISZA Y A R =V L TH —L&MED DL WOBHT~OBEORRBEND, & ZICBET D & PAEDOMERF RN HA
AEA, EEICRENE RIS, LY 2R L CROEFNCBET 5 &, BOMEFBRIZR S VK OBRENTN 5,

FERFIIREPCKEME, N—AR—a—  E Ty URREREBE LN L X LN EICEY AT — v E HEET,
AT, BBV A N T TS, #EWER COREE, MR O ERHC A X DR OGS, BLEMLLOZIY AR
7o IR THAGE TH X, UFEHERCEF, HBREGHER L, ARISZFAIAT 2 Z & CIEEINA DI BI#IH O 24810
MEBR LT, FEENPOCOFMIIbELS, HAWT 7Y THEWH L HEIE 72, 20X 5 2RI HE D ITEIC T R 82
WEDERANELL Aoz, —F. WREE > TOARWEAE~ORESS, MEHRN G2 WED R BES~D% R
NEBORETH D,

[k B AFE CTOARIS % - 72/ECIEE) | (Applications of ARIS for writing in intermediate Japanese)
Mayumi Hirano, University of Nevada, Las Vegas; Yuta Mori, University of Michigan; Ai Sukegawa, Oberlin College;
Megumu Tamura, Purdue University

R, HNZ b EROH S aI2=b— 2 3 UIFHOLEENRD LN TWAER, (ESOEBZil L TEEEREV
HLOX, 7T ANTORERIEEDLZ ENEW, T T, GPSEFIH L7 — L 0MERKR T& % TARIS] #fHV, Z2EED
EL & FEE ORGSR E L THHAT 2R B 21To 7, AKX TIE, TOEEHRE L LT, I PARY —KREHE
W AAGERRE DO PR L~V T otz IREEDOZAE~NESL S LB LUAEEREOFHIC OV THET S,
ASEOIFB T, FERENT 0T AFIATH> EBFTFOR NS 1UEH2E& Y, REEOZEICHEN T L0 ) #EE
Hxlz, FEFBIBENOTN—TTRAZLFTICONWT, BEEEE TEX R EW R oMb E A v —V%E
X, BE L, BEEHLICEH L, AR, Sy U ANTZITICEEST, HOLVA R U0 AR - BOELAKR v b
R O a R ERATY, RSN EZEIA TARIS] \ICAA L. TBOEH A K] 2ER L, 7 I ATREEZIT- -,
WHOEEE CIX, BEiAFAT LR SHENEZUET LI ENEREANE R ENZ VS, [ARIS] %7F
AT2Z LT, ZFERENMA TV DHBMEBENDO AN GZE) ETD2aIalr—va OHMREMRTETZ, 20
YT A R ZRFEOFAICEBRIHEN T2 TERLER, SRIOE X DEREIX, 5%, ACTFLOAZ U —RiZb b b,
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AI2=T 4~ TRETLEHEEDE LTHRTOND LB R D, AFERTIE, AN S O RLAE L FEDKIS %
BT, SEEOTEB O LREE UMD R A ATE AR TORE, £ LT, OB EE~DOEHbRRY 5,

TARIS%ffi - 7= L#k H AFE D FcfEIEE | (Using ARIS for reading in advanced Japanese)
Satoru Ishikawa, Boston University; Mika Oidaira, Hiroshima University

TR T Uy Moo KERREMNMER SN TWANR, SEBEHEETHLYAT AT 4 7T EHA LB EIIFEEFOFEER
D D %b\fﬁ?ﬁfi&%k%nfb\é (#2009) , L L7enb, Bk TOTME CITMREHE D K7 D
B, FEEFIC L VIRENERMIC AR DEM AV (JIF2007) . AKX TIE EROFEM CTARISZRA L, FEHEOLEE
BRE DI BT o oGt EIC DWW THE 2179,

ARISIZIX, Google Maps % {ARHLFE & L TH & [E 5 Quick Travel HiENH D, Z OMEEZR VY, V)RR T=D DR
A TIT ) TE . BEPIAT I RMIEX D220 T v 7T LAEAERL LR LT,

DT, TRl OFFFEFFGE O R 2 BT 2 72 OB A4l 7o & O Jf#$mi% % ARISD Google Maps
I DA I, FEBFRT — AR TR EORESNZEH 2K R LEREFLE T DX A7 2ERLE, 28E

1T RAE DT T2, ARISTEEREZ S LICARIS EOBRMICEZ T, # A NETT 5, X, B OMZIZARIS
Tﬂﬁ@ﬁ“’”% AR &R T,

2) T, /i TEROWRE 2V, RIS T 28587 & Google Maps%a V) > 7 S8 770 7T AEER LT-, FEE
DINHOEES & 72 DT % ARISD Google maps Tl b &, ZOHFFTOGTELCENW CUFEHR &L/ hin Fmsn
WAHENH) PIAE DX IICRESNTEY . FEEIIWEE & £1ZGoogle Maps E & B #) L/l & i At Lo,

FEEDDIILTET T ffﬁ%ﬂﬁl%ﬁé_kfmﬁﬁﬁﬁ%% EOBBENI D Y T ICEEBRCTE =, BRI
HMOFERFOMEZ RO THIRIZR SR EEENREANAONT, —J, WRZHEWVENL 2 WFEE~ORLE e &
SHOBEBEINT,

SESSION 2-C: SECOND LANGUAGE ACQUISITION (SLA) PAPERS [OHI0 RooM]
Chair: Yasumasa Shigenaga, University of Oregon

“L2 comprehension of Japanese OSV sentences”
Yasumasa Shigenaga, University of Oregon

The present study investigated how Japanese sentences in Object-Subject-Verb (OSV) order are comprehended by speakers of
Japanese as a second language (L2). Previous research has shown that native speakers of Japanese slow down at the second
noun-phrase (NP2) position when they read OSV sentences, possibly due to reanalysis of the sentence structure during parsing.
On the other hand, studies that examined L2 comprehension of Japanese OSV sentences are scarce, and it is not clear how such
sentences are parsed by L2 speakers. Not only may this line of research help reveal the L2 comprehension of sentences in OSV
word order, it might also provide insights into the similarities and/or differences between native and L2 parsing. Fifty-four L2
speakers and twenty native speakers of Japanese participated in the present study. The L2 participants were grouped into
Advanced, High Intermediate, or Low Intermediate groups, based on their scores on a proficiency test. The participants read
sentences on a computer, word by word, at their own pace (non-cumulative self-paced moving-window technique). The
reading time of each phrase by each participant was recorded and analyzed. The results showed that the native speakers
slowed down at the NP2 position, as found in previous research. On the other hand, the L2 groups, regardless of their
proficiency level, did not indicate such slowdowns, suggesting that native and L2 sentence parsing may be qualitatively
different. As for the influence of overall L2 proficiency on sentence processing, although the data from the Advanced group did
not indicate slowdowns at the NP2 position, they did indicate slowdowns at other positions in OSV sentences, which suggests
that the Advanced participants might have integrated the case-marker information more consistently than the lower-
proficiency participants. Future research directions will also be discussed.

“Comprehension of scrambled sentences by L2 learners of Japanese”
Akiko Kashiwagi-Wood, Oakland University

Scrambling, non-canonical word order sentences, is one of the frequently discussed topics in Japanese language acquisition. The
corpus study shows that frequency of scrambled ditransitive sentences is relatively high (Kondo & Yamashita, 2011). Japanese
language textbooks, however, do not place high importance on exposing the second language (L2) learners to scrambled
sentences. Additionally, previous research has shown that English native L2 Japanese learners, especially in lower proficiency
level, rely heavily on word order cues (Sasaki, 1994). These findings indicate that L2 learners may have difficulty
comprehending scrambled sentences. The current study investigates whether English native L2 learners of Japanese would
exhibit comprehension of scrambled sentences without being explicitly taught.

Following Hara (2009), 3 types of Japanese scrambled sentences were used as the test sentences: (a) canonical subject-
adverbial phrase-direct object-indirect object-verb, (b) short scrambling subject-adverbial phrase-indirect object-direct object-
verb and (c) long scrambling subject-direct object-adverbial phrase-indirect object. The data from two tasks were used for the
analysis: (a) an acceptability judgment task, and (b) a self-paced reading task with comprehension questions. The data of the
latter task was collected within a larger study.

The result from the acceptability judgment task demonstrated that the L2 learners felt canonical condition the most
acceptable, followed by the short scrambling, and then the long scrambling conditions. However, the analysis of the
comprehension accuracy rates demonstrated the highest accuracy rates in the short scrambling, followed by the canonical and
then the long scrambling conditions. A further look at the sentence reading patterns based on the reading times in comparison
to the native control group’s, suggest that the learners have distinctive reading patterns from the native speakers. The current
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results indicate the discrepancy between the grammatical knowledge and actual on-line comprehension of scrambled
sentences by L2 learners of Japanese.

“Becoming a conversationalist at the dinner table: A longitudinal study of a JFL learner living in foreign language
housing”
Yumiko Matsunaga, University of Colorado, Boulder; Junko Mori, University of Wisconsin, Madison

Foreign language housing (FLH) has long been instituted at many colleges and universities in the U.S., with the intent of
increasing students’ exposure to a second language (L2) of their study. The systematic study of FLH activities and their impact
on the residents’ L2 learning, however, has been conducted only in recent years (e.g. Brown, et al., 2011; Martinsen, Baker, and
Brown, 2011; Martinsen et al., 2010). While previous studies present a broad-brush view of FLH, exact details of FLH activities
and their qualitative differences from classroom activities are yet to be investigated further. The current study contributes to
this research agenda by providing a close analysis of a series of dinner table conversations held at a foreign language house
situated in a Midwestern university residential hall in the mid-2000s. In order to uncover what kinds of observable practices
might have contributed to the perceived linguistic gains, the current study undertakes a close analysis of a learner’s
participation in dinner table conversations. Our focal participant, a first-year Japanese student, Michael (pseudonym), is among
the learners who were considered to have made significant strides in their ability to establish themselves as active interactants.
Our analysis, informed by conversation analysis, focuses on how Michael initiated and sustained (or did not sustain) topical talk
in three different sets of data videorecorded at two- to four-month intervals. It also examines how each occasion generated (or
did not generate) opportunities for learning new vocabulary. Through the analysis of selected excerpts, we consider 1) how
doing being a classroom learner differs from doing being a conversationalist in dinner table conversations; 2) how frequent
hybrid use of L1 and L2, or what some researchers call “translanguaging” (e.g. Creese and Blackledge 2010; Garcia 2009), may
indeed facilitate the development of interactional competence in this particular context.

(78 BLIPHABEEEOUBRNBICBITS MYy 7 HE D 35E | (The development of topic
management in Japanese by English-speaking learners of Japanese)
Kazunori Suzuki, Bunkyo University; Kaori Yamasaki, Ochanomizu University

ARG TIL, RFEEZFRFEL T 5 HAGEREEZXRIC, AAREOWERIETO My 7 FHOREREL A ST 5,
WIFEF LS — # 1%, Shibata (2000) 73Frog, where are you? (Mayer, 1969) # AW CINELZbOEFEHA LIz, 5 5”\
MriZiZ, Chaudron & Parker (1990) OFEFGRI/HTAFIA L. [EREEEZEME) OBLE» OO EIT I, mﬁ%LE{ﬂ
HEGeRBYS (L CWb hE v Z) | BEEORY (BESLESND ey 7)) | #8E (Bi-icEASND b Y /7)
DIODFRFELARDR S 5, FHGTIL, FicebFAnEEANT H-0RbAEZEL énﬂ\f N (&F) +23) THAT
LZONARTHD, BEMOBYTIE, —E Ny 7 hOA N4 EFEMET HLERS Y | FIBGORICHZEL X
NTWd, ZIZ Tk, IN+TIE) TRB(TLILEND D, MRS T, l\t/ﬁf)%l_mbfb\é@f\ FREE SR E
ROLEEL IR TS, 22T, EuelE (FFMIICESUELARWZ L) RERTHSE, T—FoHrTix, TEal
Bl . INFBIFIRIE) . TN+ . IN+23) D480 %Ebto%mﬁ%\uT®&”m%6b Tlpolz, (1) Low
E"ﬂi EOXWRIZEBNT S INTBIFAIXREE] 24T 26MICH D03, Highfflle s & FiER&E<Bd Lz, (2) #E
BONEy 7 BEATHEE, Lowhiix INFBIFIXE] . IN+IE) . N+ ©O32%ER LTz, Highf#ftlze b
L OIN+2Y) ZEYNcfiAc& 7=, (3) Highffid IN+2%) Z2@FICEALCLE>EMICH Y, FEGET T2 B
ORGTHLENNE L BREn, DXy, Py Z7EICEL CE. AAEREAIS C-EZ TR H V. AAGE
BOMCHBRTE DL E2 D,

SESSION 2-D: PROFESSIONAL DEVELOPMENT SIG PANEL [MississiPP1 RooM]
Chair: Sufumi So, George Mason University

Panel Title: TJ-GAP 4 EEXERE: BUME, £ - B TEEEZRDLEI I F 2T AT T4 F2b—arn
H LWIEY ¥ ] (The 4-year Work of J-GAP USA: A New Model of Curriculum Articulation in Search of Transparency,
Practicality and Sustainability)

B THABHBICBT 27 =7 4Fab—validlibHoR&EN] LWolev 7 md LN LDERERNL DN
b5 (E1F 2009,2010, 2011, 2013; BEILJER 2010), ZILHDFmMBTIE, EK [T—TF s Falb—va v F¥E| L LTHE
HRIZEZ DN TE I by 77X o OEfE - BEEE T3k, FHOMBBMEMILICEEZ Z2EC EERE/HEA TN D
AV Fa2F7 LONERLHEEELT 077 A TH—bLTH5Z L2 BT T —T 4 Fab—arTER, AVF2T7250
%ﬁ%ixéﬁﬁfﬁ@i‘%x BE KT LB % RE L, TNEMOEATE LG Lo, F8E O A RETE ok R

WET UK 7 7r—=FRARWESNTETNDL LIS, TE, ZoRBIILEILo THERI & LTREMLIET
I/\ 7‘%)0)75>o DRIV TIE, TOEMEILEDO—fFHl L LT, J-GAP (Japanese Language Education Global Articulation
Project) D—8R T, KEN—=T =T « 2 U —F > FMZFLIZ20114 0 S 4EMITTE > TERZTIE D 523, FHEMIC
ToTCELET—T 4 F¥ab—a s REAWFEKSFE (reflective practitioner; Schén 1983, 1987)D b, = O
2ORO, LR, ERmE R, £, FORBERTBEIREE T —T s Fab—Ta ey FOEEIZET D
JUNT FLT, Tavxl bOA R MRIENY B L, RBRICKETOBARBERENSLELTHT—T 4%
a2 b=y g VOLEY FEEWET,
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(B X2TFbT—T4Fab—vaOREFHLT+—Fv— F—=v7 a3Ia=—7 4 (TLC) DFEAL]
(Teacher engagement in the curriculum articulation effort and the formation of a teacher learning community
(TLC)

Sufumi So, George Mason University

J-GAPIIE N E OB IEEMKX CARGE T 0 7T ABOT —7 4 ¥ 2 b—a UIESIZ BRE L C2011F I E o 72 7 r—
NAT—NVDRETHD, RETEIA=V=TIM, AV =T Rz LG z2E0, vl 7 AMOT7 -7 %=L
—a VHEED T O DG RE R E T MARE A BIE L T& o, ARE TR, RAFEEOBMEZELN, HRNEREED T
L, ZNETORME KRR, SHOARRELMAME, WAE, BEBEO ZSOERNDLEET L, FEIMHET 501L,
AREOTRARTHMREN Y —F 1 Fal—ar7ud=r MILAHAB 0 /S LMOT7T—F 1 Fal— g
UHEMETRENS, T4 —F ¥ — T —=17 3 2 =7 1 (Teacher Learning Community: LAf%, TLC), ©F YV, A A Hlh
NFEAFEHE AL VA —RoO—L L TERESNTZ THRALROCan-doV A b 72 8O BERE THEENHOIEER 2 —
NEFER LB ST 4 —F > 7B L CHEE 2470, HAORKEO & 258, i L TOREEZK > T Zr—
TORKESIEEI LI ETHD, -GAPO—BR L L TITONT10LL EOFMBERE T —T 4 F a2l —vary7av=
JhDOSH, ENRYOERE GO LI2bOIL, SINFAIH O FEREE A S B AR EMIZTLCATER SN TNE, 7L
— O — AN & D DEFEIICFZOEVE LSS RO FER] (K 2000002 2L TWo7-, HRHT 70—
FORFENLHONZMAIZIE, 7Ta /T ABOT7 —7 4 Fab—ra UHEERZT TR, BREABFTOFH LWED
~ORBEH L WHHILTNS,

(AYFa2TbT =T 4Fal—varEBEEZERTDLETO/ UNY LEREH : RARIZESNT]
(Technical know-how and tips for making curriculum articulation happen: An experiential account)
Mieko Kawai, University of Virginia

ARFEFIL, J-GAP USAFEDHEHE IO / T %, KEAWERZONE» RN T 5, J-GAPKLHE & {13 T b 5 Tohsaku
®"Think globally, act locally” O## D % & | J-GAP USAILFZE LB ORI L7z, A O40FECHNE3ME)FEE
L7, FEREROELOBEE L THRINTZT —LDOER « KEOHHIS AD A L N—D&ENT, FEOERL LD
ICREIRICE L L, FEOPE 2R THMRERM TP 27 RBIIA A= B3804 LY AV Nn L, RO
FiREMT oYz P ERRET TR L TE L, RNFEOFMRAICRTIRRFEGNRE . B3, BIke P, &
BEM, U—7 vay 7OREREICET 2MESCHMEOR & & bIC, Y1 TEE GO BER L MEEER A X
HYVXa2aFG AT =T 4Falb—arbn)EOHNERELFOBHBIEXEE L L TER>TWTL LT AR—FLT
WS BROEES R Y, BREREDD ZXZENDIERBROTE Y — R2RZ 2528/ 5, o, CoEcoFiicy A A
EEERLNDER, B, FEOHEMNONOTFEL L E- 74— DAITN—T AL L A 2= —ARTT 4 —A
VA a—OFERFE, BEREFEETD - ST TERCH A IS, FERSHRIE TOREEHIRERN T2 Y 2y
FORERE L L BT, WA - KEEHEOEH L LT 2, NS RIGE) EIEER OB 2 (B - R iR 7T —7  F =
L—ya ] OFE LR E2RY BT, ik CHEHFRAR DY $2 707 —7 4 F =2 b—ra VHfEEFEIO—F
T L LTHRRT D,

THABHEDOT — 7T A4 Fal—Va XBETTNVORBZEMBERE I v V=7 FEEHFORRNIOEZ D)
(Implications of teacher-initiated project participants’ experiences for building a new model of curriculum
articulation)

Tomoko Marshall and Tomomi Sato, University of Virginia

AFFTIL, J-GAP USAFED T2 KT HIIBERM T —T 4 Fal—varyuvey VEBREOF 2 LD, EEH
ORBIZEIT L ENTZH LT =T 4 F a2 b—va VEETAERRET D, T, N—Y=TMTirbhiz, [HA
ZdCan-dot A F] ZIEMALEZERE-KREMOT —F 4 F a2l — a2/ 70Y =z FOBNMENRRKEHNERF DL
Le, TORBREEBEEFOSETHENT D, TINRENTNEDE, HAIRER oY =7 N CTOEERD5E
FBLTENONY X277 AORZHERER, BEBNPHB(LENTZZEICLY, FHBEREBHEOREOLKEEZK -
TWoZlnNWHZ EThHD, ZhiF, 7T—T 4 Fab—varFEOTZAMTHD D) F a2 T LOHEGHEME~DE N
BT O AARFEHE AT HIEBRICEEEZ LS, BIZ, AUV X2T7 200 LSRR 0ELZLERTHOEEILN
D, WIT, J-GAP USAFEDAERHDOIFEIE LT, X—=Y =T M, AV =T FMORBREZRICREN 2T —T 1 F2b—
a DT DOET NV E, MMNOEKES (77 Y XM EARERAS, MBEEHAGEAMS, 77027 - Uy L—HAK
FEHEIOS) KBS LR, ZNENOHIKOREMRH, SEOV ) X2 T A7 —7 4 ¥ a2 b—a U ~OBfiEfiE,
HEEOal a=r—va v OEAWREEAOERIZL VKGN ERERD Z LR 0o Tc, FHIROKIGEORER b BItRE
HEDOSETHENT D, BIRDOET VDA %7 b KR OFFEMIZBET 2B R 2 LiED 572912, BIEAHIRO K
% HEBRR R T D,

SESSION 2-E: LINGUISTICS PAPERS [COLORADO RooM]
Chair: Ikuko Okugawa, University of Tsukuba

“Learners’ use, perception, and recognition of and motivation to learn the Japanese gender forms”
Junko Ikeda Schwartzman, SUNY New Paltz

The present study investigated Japanese learners' use, perception, and recognition of and motivation to learn Japanese gender
forms. Although native speakers of Japanese use the gender forms to create solidarity, communicate more effectively, and make
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relationships to one another closer (McGloin, 1997), learners tend to use the gender forms only infrequently (Asada, 1998).
Considering learners’ inability to use the gender forms, researchers claim that the gender forms need to be taught more in class
(Ishida, 2009; Kakegawa, 2009). However, before teaching the gender forms, which could be a controversial topic for some
learners, instructors should know how much knowledge, understanding, and motivations learners have regarding the gender
forms (Thomson & lida, 2002). In the present study, an online survey was distributed to Japanese learners to measure their use,
perception, recognition of, and motivation to learn Japanese gender forms and a total number of 110 subjects responded. The
study found that 1) learners frequently used the gender forms ka, no, sake, umai, but they used ze and kashira only infrequently;
2) they tended to perceive male forms used by a female speaker as ruder than when used by a male speaker; 3) their levels of
Japanese, time spent in Japan, and contact with Japanese native speakers affected their recognition of the gender forms; and 4)
the majority of the learners were very motivated to learn Japanese gender forms although some considered the gender forms as
sex discrimination. The present study suggests that instructors should not just teach the gender forms in a top-down fashion
but must understand learners’ needs and awareness of Japanese gender forms first. Designing a class that does not force
students to speak in a stereotypical way, but exposes them to various models and has them make their own choices of speech
styles, would be beneficial.

EHFICBIAHEABY OB EBHER—HE - 727 > b%&H.0I12] (Phonetic error analysis of intermediate
Japanese students’ reading from text)
Keiko Okamoto and Miharu Nittono, Columbia University

AARGEHEBEICB T D [EHEE] OFEFEEICOVWTEINE TEAZEHR I, TODRMEO LN TS (T 2012;4
O 2014) , FexlE, F5 LAEERIBEOERESES, THROBAREOREICZORELIY AN TE o, KAREERTIE
20134EM ) H2014EE D —HEZ B U T29ANDZFAENI0EIC -V &S LBz, BEF - 7278 bomEMHLHHT L,
F IR BN DHAERY OMm & MERIZOWTERT D,
F— B DI 1= » TIXR DO FNEZ B AT,
OF AT EMNCHR EALZ S0, g SE2
Q#EIzEnEZME, MOFHEFERL 175 O7 4 — RNy 7 2iKT
@FAEITZEDT 4 — KRy 7 2R, FUXEFESH, &5
@ Q%M IS
ZOEHCLTHELNERskE o LR, BECE LTI TORY BNA L, Pk TEET R
FOMEMNBEEFETH D Z LRI,
OBEORICHEN R EE, 7o, 1T, ¥, ., O L) —FIZE< s
HAR~— [Z1F4
@BENE  HHE > LA
QEHEFOEEN TR iR >Nk &
OB NE s -T2 A
OERENERZICRD AT IICA
Fo, Tr7EY MTBWTIE, #BoT
O—WmBEIT 7y MEEEL : TAb > TAb
@QZmBEILT 7By MEEEL - Bhia - B
@=mAITZ7Er MEEEL  LbEL - LHED
@HFRORIOHIZT 72y MEEAEL b LD > bl Lo
HOMEMNRD SNTo, FHCERB OB E DT D E VI NEN D, Pk L UL OFERICE DY NE L Hn

gnh
o
B

7=,
W, RRETIT LERORRY DO DRE T CHEBEIGEZ 200, $REEI200MIPNWTEREMNZ D,

TEEFEST I 7 4 7RI 2ERIER L BAFRENETOERIEREOMBIA] (Construal in Japanese and
English narrative discourse and in beginner Japanese textbooks)
Ikuko Okugawa, University of Tsukuba

AR TR, 1) BAFEEEFEOT 77 4 7ICB T 2 HEHBEOBEM AR R L, Z0%, 2) FEXKFTHEAIA TS
HAGEWIRBREICR VT, FRBRICREE T 5 3UEEE (B2 RBL, FA 7 VR, ZHRBRLE) BEO LI IR
TWOAT, £T. 1) OFETIE, BV 70RNWT = A= a kDA M=V =TV 7 %7 =2 & LTHEAL,
AAGERGESS ., AARESREE, BEREFEOZTNENDOT 7T 4 7128V, HENDIFELEN DL b On
ERLNICT D, WIZ, 2) OFMETIX, EICHAARBEYRERE (A0 AAKGE] [Japanese for Busy People] [iF
A% ] TSituational Functional Japanesel 7¢ &) THEAINTVHATA ME2MAEL., BRETHEAINTHDH AT AL
WEBERO B AGERFEFEE OFEHRELFE L O TH L2, EHIGEEF LD LI ITHETNVX IV EEREEZRTT 5, #H
EOE, FrROBPHALNIIR-T,

1) HAGEREEZE X, FEERA M=V —OEAAOHR LS - KBRIOICE B 25, Wb b < EEHHE>
DOEMAEE TH DA, EIERFEGEE IIFEOANLHEE & L THRRT 2 <FENBRE>Z2BZ25BRRH D, S5
2, BHAGEFEE T ERFEFICBOTH AAREFGEGEETO L) ICEARAOBENL —B L TWEELE S < H#EME >
DEEL W LR E T,

2) WM AAFEHREDOA T A NI, AARGENFEGS O L FEMNHEE T <. FENIEE TN 2@ 2R H 5,
Flo, THLTUHANE LS D005 T TR TOVRWVWL DB E Y, FEAFEIEENGEE O A2 b OFHEHE
THHIEEEZ, FEEEYLL, FBEOSRI>NEA T AN ER LERD D,



15

SESSION 2-F: LITERATURE PAPERS [ARKANSAS ROOM]
Chair: Cheryl Crowley, Emory University

“Kaguyahime as marginal: How classical and modern figures mingle to create new ideals”
Miyabi Yamamoto, Centre College

Kaguyahime’s story, Taketori monogatari (The Tale of the Bamboo Cutter), has been retold over a millennium in Japan.
Characterizations of Kaguyahime have varied widely mainly because of the inconsistency of character development within the
original text. The contemporary period evokes the Kaguyahime figure in at least two of the three following characteristics: One,
her refusal to engage in a heteronormative relationship; Two, her refusal to act like a conventional ‘woman’; And, three, her
drastic transformation at the narrative climax. In this presentation, I take varying contemporary examples of Kaguyahime
figures including ones from a 1987 film, a 1987 interpretation of Taketori monogatari into contemporary Japanese, and a 1990
novella, Bokuwa Kaguyahime (“I, Kaguyahime”). These contemporary texts all highlight Kaguyahime’s place of origin as the
moon, but they also often associate her with the shdjo, or young adolescent female figure. The association between Kaguyahime
and shojo is significant since it is through this tie that Kaguyahime comes to be a ‘feminist’ role model and the shojo attains the
autonomy free of social expectations of heteronormative marriage and childbearing. Through this presentation, I will show how
a classical and a contemporary figure, Kaguyahime and the shgjo, mingle to create a third new figure that redefines both of the
originary figures.

“Emotional registers of the Kagero Diary”
Maggie Childs, University of Kansas

The persistent western interpretation of the Kagerd Diary (Kagero nikki, 10th century) has been that the author wrote
primarily to vent her frustration and disappointment about being married to Fujiwara no Kaneie as the second of his several
wives. She is typically presented as a jealous and unhappy woman. On the other hand, the perspective of Japanese scholars is
that the author considered her marriage a splendid one. | will present a quantitative analysis of the diary to show the degree to
which she expressed contentment, a sense of accomplishment and other positive feelings. My results indicate that the author
was actually quite proud of herself, although cultural norms required her to veil that feeling. Even when I have explicitly
advised students to watch for the positive elements in the diary as they read it, they usually fail to see them. This paper is
intended in part to help instructors who include the diary in their Japanese literature courses.

“Poetry for non-poets: Uta as utility in the late medieval period”
Janet Ikeda, Washington and Lee University

The late medieval period has been described as a barren literary era reflecting a very dark age in the history of the uta tradition.
Some claim it is impossible to name a single epoch-making literary work and others have been so harsh as to disparagingly
compare the uta of this period to a mountain of debris. While the writing of uta was seemingly pilfered from the court and
adopted by cultural circles that included the warrior elite, linked-verse masters and merchants, it is undeniable that the 31-
syllable form and a knowledge of the literary canon was essential to the art of tea known as chanoyu. This paper will examine
how tea practitioners and others utilized the uta tradition as a teaching device. In describing the basic precepts of chanoyu, tea
masters often cited Fujiwara Teika’s “aki no yiigure” (dusk in autumn) poem and letaka’s “yukima no kusa” (green shoots among
the snow) poem. Sen no Rikyii wrote one hundred doka or didactic poems on the practice of chanoyu and prominent warrior
families, such as the Hosokawa, recorded moral instruction in the form of kyékun no uta. The most fascinating use of the uta
tradition can be found in the practice of bestowing names upon tea utensils. A large proportion of utensil names, known more
specifically as utamei, can be traced to classical poetry collections. Naming functioned in several ways; it created an identity for
the utensil, provided a provenance or lineage, legitimized the cultural, sentimental and even market value of the utensil,
strengthened the utensil’s link with a legendary and historical past, forged associative links with other traditions such as
medieval drama and Heian narrative, heightened an awareness of Japan’s geographical and poetic landmarks, and required an
intimate knowledge of literary traditions.

“The nun and the courtesan: Haikai poets Kaga no Chiyo (1702-1775) and Toyodaya Kasen (1716-1776)”
Cheryl Crowley, Emory University

Kaga no Chiyo, the most well-known early modern female haikai poet, came from a family of artisans living in Matt6é (modern
Kanazawa). A student of Bashd disciple Kagami Shiké (1665-1731), she was a collaborator in the verse sessions and
publications of the Mino faction of the Shdmon (Basho school). During her lifetime she developed a reputation first in the
Hokuriku region and eventually all over Japan, At the same time, in nearby Mikuni-minato (modern Sakai), Toyodaya Kasen
was active the haikai circles around Fukui. Adopted into a family of brothel owners, she became a celebrated courtesan who
eventually established her own brothel, Toyodaya. Chiyo and Kasen are known to have met each other at least three times, and
exchanged verses, corresponded, and collaborated on a number of haikai publications. While haikai was less accessible to
women than waka, Chiyo and Kasen were two examples of the small but significant number of women who were able to
flourish as poets, teachers, and leaders in the haikai community. My paper examines the relationship of these two remarkable
women, and the social and economic context of the Hokuriku area which enabled them to flourish as artists. I look at their verse,
letters, and the poetic anthologies to which they contributed to better understand how they were able to overcome obstacles of
gender and social status, and the significance of their friendship in their lives as poets.
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12:30 a.m.-1:30 p.m. — Lunch Break
12:30 p.m. - 1:30 p.m.

“Marugoto” Workshop

Michigan Room

Sponsored by Sanshusha, Kinokuniya, and JPT America. At this
workshop, the publishers of Marugoto: Japanese Language and
Culture will introduce the new textbook series, the ideals and
standards behind its innovative design, and the reception it
has received worldwide. Refreshments will be served. RSVP
required in advance; please email info@jptamerica.com.

12:30 p.m. - 1:30 p.m.

Special Interest Group Meetings

Community College SIG: Arkansas Room
Professional Development SIG: Colorado Room
Proficiency Assessment SIG: Huron Room

Study Abroad for Foreign Language Advancement SIG: Ohio Room

1:30 p.m.-3:10 p.m. — Session 3

SESSION 3-A: PEDAGOGY PAPERS [HURON RooMm]
Chair: Rizu Inoue, University of Tsukuba

TBERFEOEEE LV ELM#HEI® 321X (Investigation into the factors in discontinuance of Japanese language
learning)
Keiko Ueda, University of Missouri, St. Louis
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TEAFE S 2T T LADOFMICET S —EZE : e-Portfolio ZfFo 77X A k] (Effective use of e-portfolios
for Japanese program assessment)
Yoshiko Saito-Abbott, California State University, Monterey Bay; Motoko Tabuse, Eastern Michigan University
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“Collaboration and co-teaching of Japanese ethics and language: A Japanese FLAC course on industrialization and
environment”
Nobuko Chikamatsu and Yuki Miyamoto, DePaul University

This presentation discusses an interdisciplinary course taught at a U.S. university through a collaboration between Japanese
language and Studies faculty with a theme of Japan’s industrialization and its effect on the environment and human body. The
course is co-taught (i) by a specialist in Ethics (as a regular content course in English twice a week for 3 hours), and (ii) by a
Japanese language specialist (as an adjunct Japanese language section once a week for 1.5 hours) to advanced learners of
Japanese who enrolled in the Ethics course. The format is known as FLAC (Foreign Language Across the Curriculum), which
challenges students to develop language proficiency through content learning. The content aspect of the course covers
environmental issues, industrial diseases, and religious and ethical implications of industrialization. It presents as case studies
the Ashio Copper Mining, Minamata disease, and Fukushima nuclear disasters. In the language section, students are assigned
Japanese reading materials each week, and challenged to (i) evaluate them closely in their source languages to analyze the
views of the writers, and (ii) understand dichotomies embedded in issues (e.g., industrialization vs. nature, victim vs. aggressor,
government vs. citizen). Course language learning includes etymological analysis of environmental lexicons (e.g. H#X),
translation of literary works (e.g. Miyazawa Kenji, Ishimure Michiko, anti-nuclear poems) and analysis of Japanese language
pop media in manga, music, and films (e.g. Tezuka Osamu’s Black Jack, Dave Specter’s Twitter dajare, Miyazaki Hayao’s Spirited
Away, or Nausicad). The course presents an innovative model to discuss (i) how linguistic analysis and content learning can be
integrated through an intriguing theme, (ii) each learner’s personal responsibility as an bilingual individual in today’s
plurilingual society, and (iii) interdisciplinary approaches and collaboration in language and area-studies education.

[VP—F R F—=rvTOEKEL S J LM 3] (Practice and program development of service-learning)
Rizu Inoue, University of Tsukuba
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SESSION 3-B: PEDAGOGY PAPERS [MICHIGAN ROOM]
Chair: Asami Tsuda, University of British Columbia

[PIREBERE [ T4 TEEHARE] ORFHESENAERIT] (Anew Japanese online textbook "Online de
manabu Nihongo": Content and design philosophy)
Mariko M. Wei, Purdue University; Kazumi Matsumoto, Ball State University
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[ AE—F VT E2EBERLEAVTA VERBEBI—RADFRET - B - A (Design, development, and operation of a
speaking-focused online Japanese course)
Mayu Miyamoto, Hiroko Mishima, and Shohko Yanagisawa, Purdue University
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“Effects of online repetition practice on promoting mora awareness”
Natsumi Suzuki, Purdue University

Japanese learners often have a difficult time in acquiring both accurate perception and production of Japanese special moras.
Since errors on Japanese special moras can change the meaning of words, it is important to promote mora awareness in an
early stage of the learners’ language learning process. However, pronunciation practice including special mora is often
dismissed in the classroom due to time constraints and other reasons. That is why an online system, available outside the class
time, could be beneficial in promoting students’ acquisition of special moras. This study investigates the effectiveness of online
training methods for learners’ acquisition of special moras, focusing on long vowel production.

In this research, 25 words containing long vowels and five fillers were selected. A group of first year Japanese learners
were divided in three groups; 1) online audio training group, 2) online audio + visual cue training group, and 3) control group.
While the two training groups were given listen-and-repeat online practice with and without visual cues, the control group
received a classroom-style presentation and practice of the same set of words. The visual cue in this research modeled a
“karaoke” system, where each mora in the word appears at the same time as when that mora is pronounced, and this system
was designed to promote mora awareness among learners. Recent studies have focused on wave forms as visual cues in
training learners to perceive the length difference, but found that this type of visual cues may not be as effective since wave
forms do not always show a clear distinction between a long and short vowel.

In this presentation, the result of the effectiveness of the new visual cue will be discussed through the analysis of data, as
well as examining the future possibilities of Japanese special mora training.

(A T4 VREEZFEBEMODRLEBER : EFHAEOKRROISAHEEME] (Meanings and effects of online
pronunciation learning material: Possibilities of applying the outcomes of speech research)
Asami Tsuda, University of British Columbia; Kazuhiro Yonemoto, Tokyo Medical and Dental University; Hisako
Hayashi, Simon Fraser University
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SESSION 3-C: SECOND LANGUAGE ACQUISITION (SLA) AND PEDAGOGY PAPERS [OHIO RooM]
Chair: Miki Yagi, Harvard University

TEARBORFEEEERNBLLIATAL I E T FBEBBM DER ] (Effects of online katakana word recognition
practice for Japanese beginning learners)
Yumiko Tashiro, Purdue University
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“Internal and external contributors to Japanese learners’ perception of lexical pitch accent”
Seth Goss and Mineharu Nakayama, Ohio State University

In standard Japanese, individual words carry a pitch pattern as part of their phonological form. For second language (L2)
learners of Japanese, the ability to accurately perceive this word-level pitch accent does not appear to develop in parallel with
proficiency level, with a wide degree of individual variation reported in previous research. The current study explored both
learner-internal, or cognitive, factors and external contributors to individual variation in the development of pitch accent
perception ability over a semester of beginning Japanese study. We argue that differences in basic cognitive resources, such as
acoustic pitch sensitivity and phonological short-term memory capacity, as well as external factors, like learning context and
instruction style, may account for some of the reported variation in L2 accent acquisition.

Thirty-six English-speaking learners in their second year of Japanese study participated in this research: 16
undergraduates at a large American university and 20 study-abroad students at two Japanese universities. We measured the
acoustic pitch sensitivity and phonological short-term memory capacity of all learners early in the semester of Japanese study.
We then tested both groups’ perception ability in a two-phase listening task which required learners to first judge the
correctness of an aurally-presented word’s accent, and for the correctly accented words only, categorize its accent pattern
using visual representations of pitch contours.

Three findings accounted for the performance variation over a semester of Japanese study. First was that basic acoustic
perception ability predicted gains made on the accent pattern categorization task. Next, on the correctness judgment task,
phonological short-term memory capacity significantly predicted accuracy gains. Lastly, the presence of explicit
correction/feedback on accent (i.e., instruction style) contributed to greater overall accuracy than learning context (i.e.,
whether at home or abroad), suggesting that the higher-input study-abroad context was not universally beneficial to all
learners.

RERELZEICIDZOB AN AFRANBRAPLOHEESR] (Video-recording assignments and students’
self-analyses of recorded speech: Educational effects from the meta-cognitive viewpoint)
Yumiko Kawanishi and Mayumi Ajioka, University of California, Los Angeles
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[EHROBHBMEE BB LEL—FT 437 v V7 HIEOEBRE 3% (5n) &x) I8EBv) TELI
(Heightening awareness of phonetic roles through creating an original audiobook)
Miki Yagi and Yumi Masui, Harvard University
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SESSION 3-D: STUDY ABROAD SIG PANEL [MississiPPI RooM]
Chair: Yoshimi Sakakibara, University of Michigan

Panel Title: TEARBEHEFTHERICBITIS2a2I2a=FT 4 —OFR : BOoDEEHE | (Building Communities in
Intensive Summer Japanese Courses)
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fv—VavREOBARBEFEFEEICBITL%E 2 I 2 =7 14 —1(“No English Spoken Here®”: Learning
communities in an intensive immersion language program)
Ayaka Sogabe, University of Michigan

ARERITAKEANA—F L MNIZHD I FARY —KFTHEERK I T 5100 Language SchoolsD—2>Toh 5 H ARFEH
RICBTDHBEEBORETHD, YHE TR T2/ T LAOMDICZHEENBARBLZ T OMEMZE S Language
Pledge®) 2V A &L, U7 e s 7 AXMET 25 F T8N, BRI CAIET S, EFETIE, BARFEE. HE¥EE.
7« 5—= VOBERBEMENL S BESILTVDA (HEH2005%) | KHBEOFREEFITA ~— a VEBREICB W T, Hifil
LR, RL_VOEEFR L, SRR LV OREEFR LR AR EaIa =7 — %L, AFESE
B, BEFEOEKEITH), BEEFSHIETHRL, FEELZOODLIEEOFTE Y VY — AN I 5, FrBliERE.
MERCERY R EOITH, N—T 4 =B TF 7, MERREDA XU MNETHD, ZDDITERA R MOEEE
B L EDITHEFEMNOSIMNT 5, £, 77 AA— MK ALEITHERR, PIREORFORIHE G B AGEZMHE
HT 2RI THLZ D, FHY Y —RAD—DFEEEZOLNDEAS, BAZIns IFEENAARELZEANTLIHL
WDHGH ] NERBEEICOR2NY, FREaIa=7 13UV WEE XD, ARKRTIE, YEHEEOM L 7
HINDFE I Y —RZOWTHAT D, ZOFT, FEEFFIEOL > RFEHOPE aI 2 =T 1 —2BEL, ThTh
DAI2=T 4 —TEDLIRFOPEI o TWEINEET D, Tl TABME~DT U — MERBEZL, LV &
DB 2=7 4 —BRERODOLEBOFHIZONTHIRRD,

[2I2=F1—: N &S~ (Community: Inward and outward)
Minoru Aizawa, Japan Center for Michigan Universities
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[ #i3k #E 4 & D E# ~ D W #1 % | (Collaborative approaches to increasing involvement with the local community)
Yukari Tokumasu and Tomoko Shibata, Princeton University
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TBZ20ORDEDILT: 2 I 2=F 4 — DR AH5 ] (How can students succeed in study abroad through
communities?)
Yoshimi Sakakibara, University of Michigan

AWFZEIE, ALEEEFRAR N o # — T T % 4 B ARE « AASUGREORERE TH 5, SHEITRSE, HIREED
HEWEEZ AL TEn, R L TEPORINTIIMBLELES 55, AR B¥RE TRHIAT > 129ET v — F o
BraphrL, BEORDILBEREDEELR LT, FTOBALL - thx oM Q@ AAEE) @FRBRO =N
ZOoWnWToRZExE EFEY Y =2 (Y Y —2 « KB Y —2A - th2@g) Y —2 (B - F#E1993) ) D5 oHT
Lz, ZOEFRE, OBARIL -t 0mi# @ AAEEAO LZEITIZ, AU Y —ARCHENY YV —20, @/ F#k
BROFEITIZANY Y — A HEWY Y= BY Y —ZADRTHRAEBL TV, 2E Y, BFEORDITITH/=—XIT
Hole a3 a=T =D WUREZLE o7, FIZIE etz 551213, B8V 2 S olithsics
MUY, A= AT A 2B L TSR ZFNLR L LD T4 - KR DRERBEREHEDTND, £, ik
T Tkt L L—b) BF—U—=RTHY, TIZE EEaI2=27 4 =0 BROLND, SHIZ, BERRO
FRIZITHIB A~ DB N & ORI/ ED AR - #E2R9 ) Y —Z PSS H . B RER EomY) Y —2 b HK
TH0, ZhoDU Y =ADERST 7 ABRBEL 2D, o> T, BFORDIRE AR itk & O 212X D |
FEHAI =T RS ~OT 7 R EREETH L FEERENTL T ENEBEONIATIERA LY B L
RLTZD TE L0 D Loyhrolz, ERTIIEMBEOTFMPLEFLEOR, SROMEICLFERT D,

SESSION 3-E: JAPANESE FOR SPECIFIC PURPOSES SIG PANEL [COLORADO ROOM]
Chair: Yasu-Hiko Tohsaku, University of California, San Diego

Panel Title: [FBFOHEMSHEZADLELEARBET 2RI TI2EFEO=—XTHIET 57 HIZ | (Japanese for

Specific Purposes: To Meet the Needs of Diversified Learners)
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FEEOEMSB LAY EARTEET  ERERETESEAT 47 - V7 J I —] (Japanese for specific
purposes: Teaching media literacy through communities of practice)
Yuki Matsuda, University of Memphis
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ZEEFEOEMSFLZELELHABEE : BZ2EM =T Y ERY AND Z L DOEWK] (Japanese for specific
purposes: The significance of integrating technical content into Japanese courses)
Michio Tsutsui, University of Washington
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ZEFEOEMSHLZAELELEABHT : EEHRBEFTICL2ROF v U T ~DEE | (Japanese for specific
purposes: The impact of international cooperative education on future careers)
Noriko Fujioka-Ito, University of Cincinnati
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ZEFEOEMSBLZ2ALELEARBHT : SR ZEROZAED O D HATEHE ] (Japanese for specific
purposes: Japanese language education for social science students)
Yasu-Hiko Tohsaku, University of California, San Diego
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SESSION 3-F: LITERATURE PANEL [ARKANSAS ROOM]
Chair: Robert Khan, University of London, SOAS

Panel Title: Showcasing the Elites: Multipolar Elite Participation in Later Twelfth-Century Japanese Court Poetry

It is important to remind ourselves how different the canon of culturally important and aesthetically admirable literary works
looked in the Heian period (794-1185) by comparison with how it looks today. Now, far and away the most valorized works of
the period are in prose, with the fictional Tale of Genji at the top of the list, followed by non-fiction, in the form of women's
diaries and the miscellany, The Pillow Book. Then, what was important was poetry. Poetry was the pre-eminent cultural form at
the Japanese court and had been many centuries, and as such was dominated from earliest times by members of the imperial
family and the Capital-based court aristocracy.

This panel will explore how power shifts from the 1150s to the beginning of the 1200s are reflected in changes in the level
of participation in imperial poetry anthologies and at court poetry contests by old and new elites. It focuses on the
representation of military and Buddhist figures, by newly emergent 'professional poets' from the mid-ranking aristocracy, and
by women from various social affiliations, to achieve all-important visibility both in written form and at prestigious social
occasions. Examining the Shoku Shikashil, the Senzaishil, the Homon hyakushu, the Roppyakuban Uta-awase, and the
Shinkokinshi, this panel will show how these works exemplify the strengthening participation of these social groupings who
contributed to the revivification of waka poetry in the last half of the twelfth century.

“Don't mention the wars: The military subtext to imperial poetry anthologies in Japan 1155-1185, the Shoku Shikashii
and Senzaishii”
Robert Khan, University of London, SOAS

Two waka-poetry anthologies were imperially commissioned in Japan during the strife-torn period 1155-1185, one in the
Heike-dominated 1160s, and one in the 1180s which saw the Genji samurai lineage's triumph establish seven centuries of
military hegemony in Japan. Each anthology was assigned to a leading scholar-poet of the day, from rival branches of the
Fujiwara lineage, and each was compiled and is extant.

Yet 'history' acknowledges only one of these texts of a genre considered, then and now, to reflect the height of cultural
achievement. Why? Because in a career catastrophe for the earlier poet, Kiyosuke, the commissioning emperor, Nijo, died just
before Kiyosuke's work of several years, the Shoku Shikashii, could be formally presented and accepted. Kiyosuke's rival,
Shunzei, was much luckier. His Senzaishil, despite being commissioned under two rival imperial figures - the child-emperor
Antoku under Heike control (and with a Heike mother), and the retired emperor Go-Shirakawa (whose son Prince Mochihito
summoned the Genji against the Heike) - became the seventh imperial anthology.

This paper will compare the military subtext to these two works, given the taboo on military themes in conventional
poetic topics. It will focus on political implications of poets chosen, and on oblique strategies of arrangement and allusion,
showing these ostensibly court-centred, pacific works attest the military rivalries and strife surrounding their gestation.

“Harmonizing Japan’s religio-literary synthesis in Jakuzen’s Homon Hyakushu”
Stephen Miller, University of Massachusetts, Amherst

The Buddhification of Japanese waka in the imperial poetry anthologies intensified during the 12th century culminating with
the appearance of the first book of Buddhist waka in the Senzaishii. Buddhist poetry, known by this time as shakkyo-ka, or waka
on the teachings of the Buddha Sakyamuni, also became a standard topic or dai in poetry competitions and hyakushu-uta, or
one-hundred-poem sequences.

The importation of Buddhist topics into the short waka form, however, was not just a unilateral process. Some poets, such
as the priest Jakuzen (?1118/1120-71182), sought to enhance the balance between the literary and the religious in his
collections. In his single-authored hyakushu-uta called Homon hyakushu (One Hundred Poems on the Dharma Gate), Jakuzen,
like other poets of his age, prefaced his poems with short sections from various Buddhist texts and wrote his waka based upon
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the particular diction of those texts. What makes Homon hyakushu unique, however, is the prose afterword that follows each
poem. In the afterword, Jakuzen contemplates not only the Buddhist teachings, but also the Japanese literary tradition that he
represents.

This paper will discuss one waka (#88) in particular - what [ will call the Toribeyama poem. This poem is composed of a
dai from the 0joyoshi, a waka on the Toribe cremation fields, and a long afterword written in a faux travel-diary style in which
Jakuzen is accompanied by both the literary legacies of Japan’s past (Ariwara no Narihara, for example) and the bodhisattva
Samantabhadra of its religious present.

“Patrons and professionals: Social constraints on criticism in uta’awase”
Thomas McAuley, University of Sheffield

The end of the twelfth century was an unsettling time for the aristocracy of Kyoto. Political and economic power was securely
in the hands of the bushi, and many nobles were in straitened circumstances. One of the results was the increasing development
of ‘professional’ poets - men who used their poetic skill and knowledge to support themselves and their families, through
soliciting economic support from wealthier nobles, or even members of the bushi. Simultaneously, the need for the aristocracy
to retain some shreds of authority by controlling access to the nation’s cultural heritage meant that men of the ‘patron’ class
were often active poets themselves and involved in waka development.

One of the main stages on which poetic development was expressed was the poetry competition (uta’awase), where two
teams of poets each composed poems on specified topics and presented them for judgement to both their opponents and a
recognised poetic and critical authority. It was here that differences in poetic conception, style and diction were trialled, tested
and either adopted, or rejected. The dual composition of uta’awase participants, however, meant that they were often more
than simply literary occasions, and success or failure had more than just literary consequences.

This paper will analyse the criticism of the ‘Poetry Contest in 600 Rounds’ (Roppyakuban uta’awase (1193), whose
participants were both patrons and professionals, to determine how far the judge, Fujiwara no Shunzei (1114-1204) allowed
these social concerns to shape his criticism and comments.

“Women poets and their contributions to the Shinkokinshii "
Laurel Rasplica Rodd, University of Colorado, Boulder

Of the ninety-one named female authors of poems in the Shinkokinshii (almost one-quarter of the 398 named authors of 1979
waka in the anthology), most are represented by only one, two, or three poems. Those represented more extensively include a
group of ladies-in-waiting who served at the court of Emperor Gotoba or his immediate predecessors: Bifukumon’in no Kaga,
Shunzei-kyd no musume, Echizen, Fujiwara no Seishi, Gishiimon’in no Tango, Hachijoin no Takakura, Inbumon’in no Taifu,
Kojiji, Kunaikyo, and Nijonoin no Sanuki. In addition, there are poems by a few well-known members of the imperial family
such as Shikishi Naishinno, who is represented by 49 poems - more than any other woman poet, as well as several famous
women poets of the past, including Akazome Emon, Ise, Izumi Shikibu, Murasaki Shikibu, and Ono no Komachi.

This paper will focus on the poetry and poetic activities of the women poets Gotoba gathered at his court as part of his
project to encourage the production of poems suitable for the great anthology he planned, examining their poetic contributions
and also, as much as can be discovered, their roles in the various poetic events that led up to the compilation of the
Shinkokinshi.

3:20 p.m.-5:00 p.m. — Session 4

SESSION 4-A: PEDAGOGY PANEL [HurRON RooMm]
Chair: Eiko Ushida, University of California, San Diego

Panel Title: "B A KRBRELAAREBHEE [ K FEORTFHIHEE AT 2R A1 (Building a Bridge to the Pacific

Through Japanese Language Education)
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R LEOEBE N NEDRTFFE L RDBMADE ] 0=y MEESTFIZREN L, 28 E OmiRk & PR 4 REET 5,
HEAIBARFAFEDA VT 4 X T M AET 4 —T [BRRE  BEPLEEZL ] Oa=y N TfTol7 v /i
FEIEFEN L, e OEbY & HEEEREORRE ERT 5,
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T A A KE K EEM oMM & FIHEDZ L] (Materials to teach the Great East Japan Earthquake: Tendency and
effective implementation)
Eiko Ushida, University of California, San Diego

2011 DR A AR KBS ITKEICN D B AREBEHEHAFRICE DDA IS RERHRE 5 2 /-, EBlE, KETHEL 2
2 MREEIT L, [TH2OE CHEMTE 2R -HANIZ V., &6, B2ORECBOTH LUV LT AA
FERIEARMEED 7 T ATERONBEZTD ANLTWNWDHZ & bfil x5 (Hatasa2013)

UL, BRFEAVEB LY, ZOMBHABENTWVDEINE ) NEIERETH D, AATHERFERIZEB N TH20124E05
201412 CTREKICEIT 5 B ARGEHE O BEH S ITE L2 B> T\ D, EBRBENE(LT D X 5 st o A AREH b E
KIZONWTENTWS OBRARTHY | SBREREZFZETHEI NEIDPDORBBIRAIZELL TN TEAL S, BRE, §F
WZ20124F LR IC R 2 I RIET 2V A4 b AT 4 7 (EHERWES 20112388 2. BB (UCHE L., JRHet al
2014) CEFIEKET (FRM 2013), ZAH0 FEEH 5 (Mori 2013; Nagai 2014; Takagi 2014)72 ER A LD M, 2 D4FERIC
B 2HELCHAPHIETERWeD, S bEATEMSLH AT ZHERL TV DLEREIH WL ),

Z T, AR TIT2011FLIEO A ARGEHE - A AFRICET 27 im . FRORKLek, V—7 v a v 7Ok,
A ARBUF - R OTE BN GLER 2 b L 12, KEO B AEZHE CHATE 2 HAARERICET 2B 0B ENEL, £
NHEEERRNCHE L, TOBEMEDNT D, SHEREZRECHY ANL S EEX TV AREHM~DEEY vV —2X
ELTHRT A L EBIT, RN ZFIRIEOREREZ BT 5,

BB ERRA A ARGESBH T2 7 ¢ O B~OZRITE] OMEERNT L., ZOBMOFRELERICOVWTHELT
%,

TEKER  kFD 18| ZHEE 4 K# %4 5 | (Shinsai tanka: Listening to victims' voices and reflecting on
their lives)
Kazue Masuyama, California State University, Sacramento

BRTEHEOWELEERL L, EE2ENERET ) OBEME TS 2 S MEENE, gEEIZ & o TS ERT
KRigboLEbhd, ZORKTIE, FRLEAEBICIFRE LTEEREORATLEREEOHRNEDA X 2 —%H
MicEolot~T 4 v/ 2=y NOERKREZITV., TOHROBRGEEZRET S,

AAFEHBICRBWT, HROENR EOEMBOEANTELH LSBT OL, [Mi, EOL HIT8AT 50 TR T
MOBMEICHD, BEOERMEICLL L, AAKBOZ LITO U XLELFHIK - B LR ENTRETHY . B
ol A LB E L OFmE M CORAZHBLHEROAELZ B L, BEH, HHNEE D, a3a=r—varviEhie
LEOLNDESKEIN TS (JLE 2014; £)112008; 521 - #FH 2013; BRI 2009), Z 5 WooFlmaBEx, Z0EK
EROT= > MIFEARREEVOT 77 4 BT 0 ZEAL, ZAMNHERD TEIZEREZBER L, TA L OXIEKS %
b o, FEECHESHO ) BHAEZ DMER 525,

COERITFHRL ANV TRRNFZEO—2L LT, BEO Ny ZJICHBRO & B FEEEEZNRIITo72, RETIH, B
KEFRONFFZEZ LN L, BERDOHNERI 2 ELEALE, 7TEAA L MNIEMRIZERIZEZBND DO TIER
<, ENFUHELS Py 7P IBREROREV IR N TE N TITo728, Uy —TF /b, Meil7 A X b, Hik&EfE -
7o (e - BB 2011), ZOORE T, FEBIIMEZALED, AAREREINIMO, 5k - BAGBELSNAT 2270
(B, PREMRRGE, BEEIRIEE D) [ZOWTHHr L, #M OMEMZRE AT L, TORFEIZOWVWTELET D,

~T 4 v 722y b 2B LTOBRASMLICE T3 E2EEDOM - M DR L] (Enhancing students’
understanding of “shokunin” through thematic units)
Junko Tokuda, University of Memphis

National StandardsiZ/REN 5 & H1Z, BIETIENFEROAEFBEHENRD LN TS, CBUINEHE & SEHE & [F
FRICRBLTX AIERM 72T 7 u—F & LCHEIAEBEHFTICOLR) AL TEBY, Z20—2llk~vT v/ 2=y b
& EN D (Stryker & Leaver 1997), SEATWIZE/HIECBIZ M L THEEEZFDOSFETHE., NATYE, 2%, HERENEDH
Nz Z EAREN TV D23 (Dupuy 2000), EAIZH = > CTlEd HBREDSFEREA M A, NRBMED =D OBHMAEST
—IZBT D EFRIARDS LI L ESND &0 ) D B 2 (Klee & Tedick 1997),

ARSL AARSALD 7 T A %55 Uiz 94 & RG2 ThiL, 7 A U I NI A o0& TIRASUE] 1IconW T, &
DM EENEORLEHMR A VRO D Z LN TE I EMRGE LT, S T332 Z S V1004E L) E B %
b, BRI EN - HikEHEW, AL THRICFEETELNS LELOZ L THD (RFEEE 2014) , £H
T210M B, HAARKER CERAHELZZ TR T2l B RZOREEZZ T T\ D (HALRFEEZER 2008)
A= b TIEFEEF AL & 1312 v, BURO KEAFEORHRIZBA DO L OIEY D OMNRFERLEONEE X S
. HALOEK LR EZOBEBLRBIZOWTEE LA IR 525, FEFICL2HRAEOENCEE L VIR BT
L7, BEHZIZBENC L2 2=y FEARIBEOARIZET 2/ v Fa—, FEHEASOBCHL, ==> MZBET 5
TU—= RO U H B a—F T,

EHbHERRERO 7 DIEH LR AR T 2B A5 T TREY . ARERECTI S LIZMESIHEE Y B
L2 EIHMIMED &S L Bbid, ARKRTIIRBM N FEEICL L TER LFNICONWTEET D,
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TRENDZES : Te 7B UKL OXEEL B E%F ] (Using a blog for building dialogues with people in
Tohoku and enhancing autonomous learning)
Hiroko Harada, University of Alaska, Anchorage

BAKEFFHAOLZTHRIY, UL REERRVEINDZ ENZV, HILOBRRKFICHAT IFEE2=v 1
TERKE  BENLFESZ L) TERARKEID NIMEZESDER, ZO L) EWRBRZ# Y K I 20T20DIT,
ForkoAREZLL, M2 LRTNERLRVDOESL I ERVRT S, L, BOHKTOHNKE L ZOREHY
B, RPN PRAENF TR CHEMICRY i ST LY, ZORETITHAEAELEDA VT 4T F2A
BT 4 —Z il FANN T 0 7 &l L TR E B o 7o BN E ORBEWMET 5,

T ZiEHE, FEOESAERELSEZ, BXEGIFTE, BEFBIKIOTEAA L ML LT, SHFEICIY A
B TH Y (Pinkman 2005; AEAF2008; £/#E2010), i & ITXFE) 2@ L, =D 2Nn D bEEND,

DA T 4R T U MIAZT 4 —TIEHRMD 145 2ma¥EEREE LTl i Eotz, ZlE ¥ 2=
v FNEMBE OR—ZATHED OO, FRFCAARARFEE, BARET 2 —&—, MO A RAREELERIZONTT RS
THARKEICR L TOEZ FRFEHOH Y HFIZOWTIERICERRZR LT, S50, Sl E 25 80m oE U5
FHORL, BAKBARYIKY, FEEEDZ, O L5 efhF L 0N 55 28Ry Z LT, BRIZONT
B2 SH, ®Eh 7 a7 20T 52 LT, FEENAEMMEFZATEDEELZ LT,

EROER BB RSN OOBEAIRYTH DL, ZO2=y FEEL, S%EIY 5D HKRKELZHDOEFED
BHLIZoONTEZDZ LIFAEERETIERNTEA I,

SESSION 4-B: PEDAGOGY PAPERS [MICHIGAN RooM]
Chair: Kiyomi Kawakami, University of lowa

TN S Ek~D THEJ)| OFRK] (Developing the ability to describe: From intermediate to advanced)
Yoshiko Tomiyama and Emi Mukai, Stanford University

ACTFLIZE 277 4 v =2 v —DHA RTA 2DV FaT L« THAL ORI TV DA T, 184K TR
AR - B 2EAER THRRICIIFR L LA~ ERE B L Ta—ARHEE SN TWD, £/, 1FE L 28EE 20
FERIZFETHES % M 5 SOPI (Simulated Oral Proficiency Interview) % BT C\ 5, #FfilZACTFL-OPIOEIKLLFFH 2 4
Lo TiThh, FEMICHIES N TND, ZOTA Ml LT, kNS Pk F~OERITIENIRS IC s D —
FHT, FREENS E ISIZEERLANAA~OBFITIEFICHE LN EWHIBURABR LN S, FFIZ, B~ L~DEE
e RERERIT, HBEHEOTHZLOHMLES, SHICFNICHEIBEBROB LS ThHL EBEbhS,  ASEOERT
1, BARGEFEBERFEAI 25005/ 5> S RI3500FF O HFfk T L Lds b ik B LSV ORADEEF BRI, T Rk
ANETFTOLNAVT v 7| ZHRTREODOE SR L LS K ledescriptionDfE Sy, T 72bb HiEH) #MiEd
T DIAT o 7o, HENIOTREICI Y A K N ERERNT 5, FEL(2013)DFZE TIL, HAGE EBREE A I3 LT
OPIZIEA L., A VA Ea—ONREZFAAFICEIRISEDRZLICI - T, BERZILEZKBAICKONE D FIENE
REINTWD, KHFFETIE, FFiC THIE D) A% Y CTREFEHE 2 K EBTV, 200 R3% ) oz [R5
Rl IEEDEE, FEEARANCEREOESVHAZXD L) R LREI Tz, TOREHRE &I, S%OBHEELE
595,

FEfk A ARERECKT D2BREHEHROF R ARENE . ULk 28 MEFES) oBEfF, BELZHEHEL
T ] (Understanding individuals’ personal values through a movie)
Naho Maruta, Wesleyan University

ARTFFNTER D 20145 FKEAT o I NAEHRO BB AFEREORKRRE THD, ZORETEIME RTOR)
(2006) 2 L. 575 - 30k - 2B ICESAZ Y TLHET TR, ERBAYNESMER I i, HEETomE
OfEB~DMM L BEA BT, HEREHM & L COMBOMAIZ, FIZAdo ZBRIZEANYTLATE Y, BRI
ZOMRITRVITFHI ATV D (K)112006%) . UL, FFICSHUEIERICEA L TIIKEE O Tk £ <. BRIk
ELT—oTELOLN, BICEMESTEAT VA A T aERHT ML H D, HAD TEER] (3B EIR D &
RBP, MARERTERISNTEY ., oo — U LSRRI BLTE, BAD TES) 13, Bt il
Z. BREW, FRcH@T 5, ko T UEEAERCLE T T MAOMIEER L, BHETLHZLICHESAEZED
THELTW ZEREETHDL B2 D, ZOMEL, BRTOT) — b ThorEAR () ERXA—R—D— 1 (&)
DORHENREE Y, ZNENOMEBZHEMEL CWAREWFETH D, ZOBBELZRAZIEBIL, ADROE Y £k~ 72
ERPANEEINTVAEET TR, BHEOEE (U —FTHD I LITEERONE) RBE, (LFHICBT A2 MER e L
WCOWTEELEZDZE, HIZ, Lot~ LWV ol ESRMOBEDOHEN L FETCHILRETHD,
FATFEINCT — 7 > — N CTHMBONAERN, BREZFERT2EEEY L, BETEZENLEZ L LICHERE LT D, BET
ITHREDOFEMRL P RITIT O 7 v r— FOSHTE R Z R~ BEEHOR -2 Ttk 2% 5,

ZEEBMOBHSFEICBITAXROER : 2B L COHSHNEMROMEESE HIE L T, (Emphatic moments
in free conversation between learners of Japanese: Toward the cultivation of social relations)
Kiyomi Kawakami, University of lowa

SFCB VT2 R TIETHFA~OHE L RT LT, RFELXFELLCODOIC LEF L OSMBEREMEST 27D OE
BWRERTH D, HATERFEFHEHROKE TIL, KEEOBIME TR A R BN O THFICEER L ARR bR %
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BRI L TS (FEIRIZAY 2013), —F . HABFEHEMORET — 42883325 &, - EROFEEICBW TS, Tt
#éﬁ_%+ WART ZENTERNWEDICRENERE T, #EITTOENLHLHE IR FF RO, BHAES
B W TREEOREBICHEBRM TS LR S HTF~OHEEERAT L2 L1, FHEICLE > THES TRV, AIFET
X, INETHEVEY EFohn T o EEERLOBHASEFEEREGER L L, HTPOEE~OIEE KT LN
TECWVIHEFIEHEY TETCWVARVWEBNZONT, RIFORMESNT D,

AW TRHW-AEERHL, - BROBAREEEERLRBEHS ﬁ%#éFaﬁ&#m/Jf®zﬁﬁxﬁr &
(2047, #H1085[) TH D, EITTIHERFEOFH THPE~DOHEAEZEL TV HEEFIT,. MBEOTY HbE) R M3
ﬁ%r%(ﬁ%imzma&&tmﬁﬁﬁ®xﬁr 2 TS éﬂéio&@%&xﬁ&m%%wfw o —HT, xﬁ
#+ WCEB L TOWARWEFITIZ, —HOEEPHE~DOLEE FSFEETHRWEINRALND, &b ﬁﬁﬁfi 2
%_xﬁmagﬂﬁofwéﬁa’ﬂ#éﬂo%%%b HEETHEET HHERCRAE R MGET T The < ZER e 3 HIRN
EROWTHERERIATE 25E. OV TIIHF L OHSMBREME L 2N ORI TE 2568 2 BT % mHREME
IZOWTC, #Himd D,

VoiceOver Narration Zfio 72 P u kB AFEZ 7 R TBIFTHHCEN 2P =2 b ("Self-introduction”
project through voiceover narration in the lowest novice-level Japanese language course)
Suyu Kuo, Sachie Koizumi, and Kenji Endo, University of Pennsylvania

Boagfhkl ~VOFEEFELIILTEY AREEZ e LFE LD EFAOREEZE L TRBY, BAERAIDEZEZ LV
b, BNICHESEESFESTADBHEZRATIMNBBONTNE L VWIHIREZREZNAALTHD, TRIZErY)
LD T ATIEAE A [SEOREEME) ICESZEWZHZFHNEBITOA TS, LrLl, Ak 5% X
FREAMHE & AERRIE O T OMENH 5 & S, 2L SR Z BN D & Tide <, mFNE W% B
LTS EEZ LN TWS(Hymes, 1974), I B2, R, H, 7XF72(2009)F2 9 L7eFED HHENME] 7210 T

72, TAEME) ZE5 5 2O OHEIEE 2725 _XPR LAV ORVEENSETY AT ZEOEE®REZB X TEBY
4ODEM (HHEEZEHRT2--MEOMERE T LW 2 EE-SFEmN L E CREA-S>B O OERSHTIICE 2 Z T A
NoNBENEREETS) Z2BMVIALZ LICko T, KOMERMICEERED THlEME] 25 S HT2dOIEBHNEITE
L e Tng,

ARIEFETIH20 1 AFEOKFHICT AV D HEFEORNLKRFOY aflifh L~V HAKEE S T X TIT 7= VoiceOver &
WHNRT —R A v FEBRELTCHRIES L THEHEA 70V =227 b ITOWTOEEBRELITH, 70 =2 hOFIAE,
HEME L OB LD T —F v a v EEOEMEN, FEEMTOaA L boXn D 70— Ry 7 &BELT,
(P oo EE=SHORGMEELZ T HMITESAE] EWIKOAT LAZ A THERA L, %5 0 AlE M
EHEHTILICE o TERMEEZR o2 S ANEE L T BRZ B LEHBENERMETHD 2 EE2RE LIV,

SESSION 4--C: PROFICIENCY ASSESSMENT SIG PANEL [OHIO ROOM]
Chair: Ken'’ichi Miura, Franklin & Marshall College

Panel Title: T Proficiency Guidelines ® )iz ] & 2% | (Practical Application of Proficiency Guidelines)

ACTFL Proficiency Guidelines 20121%, MU HEIZE V> TNovice (FJ#%) 7> 5 Distinguished (Hilli#k) F TOXK L~
DEENEZED TN D, ZOHA RTA VFTFEEORNEZHET D702 Tl BB FPEDOFHENZ Lo LV ~r
W25 & BT 27200 LTHIEHTE 2, A VE, BREOIEHIBICEAZE S, FE & Oproficiency & [A] L &
57‘:&5&1@{@73‘;%?# RS ED XD RIFENHENPER L, %O BAFEHEL _Ef’ﬂ‘k‘i‘é LxEETD, HFE1L.
2, 3, MTEENICEREYS TS, BEK1 TIE, HAEREITHER, OPIOD%‘V’\/V B 2 EFBGEORE., BEDS

W RE2RET D, it\ L EDBRITBN D EFREEEZ T 52 LI v BT AT T R EIE A RR T D,
JEF 2 TIE, OPLCHIT 5 EDRENTHD T L — /a/Jkik@lj@%@f%éb% T %, Fio, biko T
L=y g VIZBEELRWRRERO ST 2 6 &I2, IR EELRET 5, £ 31E, R RO TH 2P, &
WORET) Z &0 DI DI EBRIAT S T HEDORETH 2, 033%2%( [ F—FNAR— b7+ VFRE | Z2O7 14—
KXy 7 NEIZ L > TED X 9 I25E 3 Oproficiency & &I Téﬁ) WV RIZEANRY THNTWD, FEK4IT

h@ﬁbj]%w&)%ﬁﬁ%;@i&ﬂ:f%éo wefi Oproficiency D WA N7 A U &RAZ, S8 2 Liofe8ii i, ftte &
WOEERMOERRICHE L, FEHERM EICHER L, ML T0D, BEoXoic, A, 4 1\74"/
e Lf_yé’i@%ﬁ"‘@fx¥@§§%\ BERERNT S, TNOEEARLNVOHAREHME AL, L EHREE

BFahicBRLEELZHET ZLAAXLORETH D,

TOPI 22— NRRZHNDEFHAGE : FEHEREM EIZR M2 WVEFE & 1X{T2>] (Two-character kanji compounds in
an OPI corpus: Which kanji compounds are essential for advancing speaking skills?)
Mamoru Hatakeyama, Carnegie Mellon University

AAREONEEBIZTZEDL S NEFHGEL L S (B84, 1990) . OPLICIHVY T EZE « LB HEEME (ML,

2000) AFEMEINTEZ, T EFBEICOPHIBWTIE, DL ) REFHGENMEIDNTHNDL0M0, £ HOHEE - L
~JL BD 53 ﬁﬁ%#ﬂéﬂéiEF@EW%%étw WIRD i E TOOPIa— /S& B54fFDA BB 2—, DO
/r326575 ) ORI 2T —& & L, ETPdGES f{%%fi‘%uﬂéﬂé 2FLLEDRE] LEFR L, ARITEICH A4
%beﬂhﬁ%%uT®i9umﬁbtoﬁnﬁ Z OEDOREITARER TOM & OPIOWIR Ti SEHkE THI0L
AOLDH BN DD L UVHEND N EBIRN D D, aau B2, RN LI BN TE B, BRI EEE D G
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W E BN D ETEE GEII M, BHFERRRES. BEHE SRRV, B E ICBWTORREN DT RGBT, FER
L LT, WFERRELIC W T 1F. BAGEREIRBROM L~ KDIFE, IV EL oL~V THAT A AN DT, F
7o, AR E LTIk OFEENZ L0, 1k, B B3IE BRES -7, FFRERE2IC OV TIE, Bl xIE 3 KEEFED
MRRER] 1%, 08k ELLED S8 LLIZBW TR ONZN, BIZHHR TS L TEHEE CTHENALLI R TR TOERENEG W &
Aoz, —FH, 28EEO T 2 13, ¥ EETFHRPLED 7T LV THERZN, FRCPk B ECEBEERE 722
EME ERIZRPERVEEL EX BN D, WFE SRE3SICOWTIE, B2 iE28k 355 o MEhk) T ERTU LD 4 L~
BOWTHND N, BRICBWTOAGHEE THNAEAAH Y | Ao E] L35I EOL NLVOFEETH D
EMEASHERI S T,

TACTFLERBEI A RIA4 i2BT 3 LKL <V dDF L — 3] (Narration at the advanced level as expected
in the ACTFL Proficiency Guidelines)
Suwako Watanabe, Portland State University

T L — 3 Uik, ACTFLIEHBRAI AT A R4 O EREEENTERLS TR OBRNVWIRATIO—DTHD, TL—are
1, TEHR- 7 TE D LRFHEREMICIDIEFRE 2B > Tk BREHEEND, 51T, ERLLNOREE AR
¥ % FHEIZIL, foregrounding + backgrounding® B ME, 7 AY h oy hu— L OREOE, KRG R ZE DA
MENST-REEDER EARMEb > TW5, IHACTFL OPIT 2 ¥ —F i~ =27 /L TlL, T#FEEOF L—3a vid, #Hik
HZW O LS R b DT, EREFEEOZNIZ, Bl THD EHH L TWS, £/, Labov (1972)0F 77 47
WZOWTORETIE, BEDORWA =Y —iX, B, AV =7 —Ta, HkFE FM. #R =LVl
RLTEY, BEEDBRWNEEBOT T 4 7T LRGEEOEVEY FOLOZ BT 5 & FMERECHEEZ FH
LHEEOREE « BESOBRERLICENRH DL Z LN RENTWS, KAREKTIZ, THEEOT L—3a L OflZEY LT,
R BELTEM ORI, BIAOHER., ZEHFROEM/R EL WV o R HRLTORK 208 LEAT 5, 2 LT, it
BEELERLNVDFT T T 47 LWL, EOLIRFENERVPEY 2VONEH LT D, 20 LT, HEDH
BT, EOXIRIBEEZ L T NERET D,

TOEEFBASERRE A L% B LT : EEFl] (Anidea for improving oral narrative skills in the intermediate JFL
course)
Noriko Taira Yasohama, Northwestern University

BB, RHBOREEN 22 O ORPR A —ZAD BIEDO—DOEN B ERSONCERBE ANLRN L, TAETICY
VDU T BRSO A A AR 72 A ARGEISH AN C, ARGR A TE 2 K 5T 5 DIE, R FS TIE2wy, NEE TR
WS 21T 5 LA, BMEPZHEAE AL VICHESELOFIMENELS, £AFKFICEEIETH, LEEGIEDIE
EEV, R 74— PNy 7R B2 bR, £ 2T, REGEARERADM B2 BRI, 2 0 1 T4E XY ZFRdik
A=A A =T N R—= 7 VAREEEAL THT-, ZOFEIT, 201 247 A7 A K¥National Foreign
Language Resource Center (NFLRC) Summer Institute /T 7z HARFEFMMY — 27 & a » 7SMPIER L7 b DT, 7H
FE—ANOLVROETHA - BB L2b R T Akl L, v LICRM - RE L, B CFHE L B & OmikziEL T
BESEHRAL, ETFTOMVELETDHEVIEEEL, REILIRYVIEL TP bDTHD, ZOF—F /1« K— |
TAVAREE, 201 289 ANS ZHEMKRFOFHFRa—AEAL, BFEEELFENRNTE L, ARKIT, SATHET
7o KB REENLTZ3HEHDEERRETH D,

(BEOT T 4 y—  BHRDT T AL DML | (Reading proficiency: Report from an extensive reading
class)
Yuka Kumagai, University of Southern California; Noriko Hanabusa, University of Notre Dame

ACTFL Proficiency Guidelines 20120 FfEDIHE X, #IHETIE [F—U—F, FESEER, (LE-o2RH . PHTIX

[P DRNT DRV ST LE] OEMNRTELZLE2BIEL LTETFTTCND, ToHF 7l LTiE, Uk CITHEERZ T
DR ST B2 N DY, Ak CIRB I A AL L 72 WD 2 ) IR SN TW D, ) - R IE T D 868EE TF3IWT
el £E TE<H-> T2 FEESCERICEDLLILONFHODZETHD, L, KREDO (L5 07 7 ATIEHEAE
Hid s FETH A =V —, TRbLERLE L THAEIZRWORNY 2o CEOHER Y 25HA TS, HFiIETi
ROEROIMEL TV D, BRICEDMAVIREE WS FRERLZ LR 0ND 1~ 28 KD ED LU~ G
ATV, ZTREATREICT 2 Eidmotivation DffERF Th 2, FiHEDENRCHE~DOBIRIZITBAZERH DN, ZHOT T
ATIEINLZKY BT TED LR EEITH, £l L Dmotivation HEFFORERIT, FENERMIZHET L O
MOHMEZEIRL, FICHEWAZHAEZDE VI EREEABOND I ETHDIN, TOMOML RIEE) (1) b Ht I
DTl Uy R—A 7, @mAHENE, Ty =2, B L) ZELT, UMY EERN, BRI 8
HPEEREZFE L TWDZERFEDT 4 — Ry I bR 5, ABERTIE, SifOT a7 42 —0DHA4 KF
AVESHEARADO L)L LN LTEETH LT, ZHOI TANTEEREL W DIREIZHE L, REBET D,

SESSION 4-D: STUDY ABROAD SIG PAPERS [MississiPPI RooM]
Chair: Mari Noda, Ohio State University

TEARBECOEMNZIRTFEZAEEADIEE)] (Empowering students in Japanese through student-led activities)
Mari Noda, Karen Curtin, and Ai Terada, Ohio State University
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BEOBRTHI, SR THN., FETROFEIHITFEZEOSMEZBEL T, FEERTATREEEZRD TWD, A%RE
TliX, ¥ s 7 MBI FRAEROFTER VAT Lk, [Ehn=2 (2=271990) OISHBI LR, ZDE
Eogs, MEROEEE, AAREHEICRT 2 LSRN 2FHETRESH~ORSET 5, Gz X, £To
%”m&Aim%@tw9:/77XFf FERBEARANL Y BELRFINEAT 2 NTEDPNTHY ST E L, %imm%
B0 & D Bl R 0 40 & —f a4, BEE, — R RIcE o8RRI 5, Fo—F, FEEIC
E%t%%kbi<im’Fk§%J\F%@AJ&LTLm%MT%&mmiéi BRI %5’&%@&<&w
PATROEES VAT AL, HEiRPL T b T A VI B —DOHA Z o ABBRNOITHOEELZBL T, FEAANTS
07T AMEYDDOFEBEELTITEIL, B8N RE2H T onTE2ESL, ZOVATLAEER Lz 8 EMOE%: 70 s
T ADEREIZOPIOHMNTEIFEN, BEEET T TLVATLICEY, FEEO T T T LIBIMLTND LWV Bk
bEEST, FO—F, ZEDIEHTOLON, HilkE: X0 & #Uowt WO KEELIIILT L EERET, oL
AT ANRKFEZOFE L ORZTORFRZRO LI WO BEHRLH D EnmhoT, BRTEHENENOEZESNERE L
tﬁ%ﬁ%ﬁmm THREEL . %$£¢®W%M&%Ehbfﬁbntﬁ4&/x_ﬁ L. SBICEDLUEREZFEHY
W2 %, TOET, ORPITRT B F2EFRIGE O ATREME 2 RIET 5,

TBEZAEDKERIZBIT 288 L% (Experiences and learning in dormitories during study abroad in Japan)
Fumi Yamakawa, International Christian University
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“Study Abroad in Japan: A Case Study of Three American Undergraduates’ Challenges and Cultural Learning”
Hiromi Tobaru, Ohio State University

With the economic growth of East Asian countries, studies on these cultures and languages have become popular in the US.
Research has shows number of American college students who study abroad in these countries has also increased (Institution
of International Education, 2013). However, previous studies have shown that these students often find cultural differences
between their based culture (C1) and target culture (C2) as obstacles to interact with native speakers (Burns, 1996, for
example). This case study presents three American undergraduate learners’ cultural experiences during study abroad (SA) in
Japan. Data was collected through retrospective interviews with three undergraduates who completed their ten/eleven months
SA in Japan. The interviews were focused on students’ challenges and how they overcame the challenges, which were elicited
through semi-structured questions. In the presentation, I will focus on SA students’ challenges through interaction with native
speakers in Japan. The findings indicate that learners, who had wider social networks and interacted with native speakers with
various social statuses, also gained better understanding of how things are done in Japanese culture. These findings parallel
with Siegal (1995) and Iwasaki's (2011) findings, both on SA students’ interaction with native speakers and their
understanding of polite styles in Japanese. It is also revealed that although there were individual differences in their
experiences in Japan, all SA students have reconstructed a positive image of their home country (the United States) upon their
return despite the fact that they had held a negative image prior to their SA experiences. I will discuss the SA students’
interactional experiences and their challenges in Japanese society in terms of Ignored and Suppressed culture (Walker, 2000),
including collectivism and negative politeness (Brown & Levinson, 1978).

SESSION 4-E: JAPANESE FOR SPECIFIC PURPOSES SIG PAPERS [CoLORADO RooM] [3:20 - 4:10 P.M.]
Chair: Kiyomii Fujii, Kanazawa Institute of Technology

TZPEFEOEKE - BILOA—NVIZADNBRMBEMRDEL] (Analysis of learners' request/thank you emails)

Junko Kondo, University of Michigan
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[Problem Based Learning (PBL)% B L T2 I =2=7 4 L BH» 2 HARFEFE ] (PBL through community involvement
to enrich Japanese language learning)
Kiyomi Fujii and Brent Wright, Kanazawa Institute of Technology
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SESSION 4-F: LITERATURE PAPERS [ARKANSAS ROOM]
Chair: Kazue Harada, Washington University in St. Louis

“EnjJoe Toh: Butterflies and experimentation in literary language”
Michael Tangeman, Denison University

This paper considers the literary experimentation of EnJoe Toh (b. 1972) in his 2011 short story “Dékeshi no ché (“Harlequin
Butterflies”) that won the Akutagawa Prize for the latter half of 2011. Selection committee member Shimada Masahiko praised
it because “the work itself is a treatise on language and fiction, and on the action of imagining,” and Kawakami Hiromi wrote
that the work made her envision a world in which Schrodinger’s cat was simultaneously alive and dead. However, Yamada Amy
argued that EnJoe’s experimental language was an impediment to comprehending his literary world.

One source of inspiration for the story is a 1974 sketch of the fictitious harlequin butterfly (Arlequinus arlequinus) by
novelist and lepidopterist Vladimir Nabokov (1899-1977). EnJoe builds around this fanciful insect a narrative that playfully
interrogates issues concerning translation and the writing process, as well as motives and methods for second-language
acquisition. The result is a narrative that is both a multivalent homage to Nabokov, and an exercise in challenging a
contemporary Japanese literary norm that calls for language to communicate transparently, fluidly. EnJoe’s language is opaque,
and thereby calls attention to itself; it startles the reader.

In “Butterflies,” EnjJoe disorients and defamiliarizes the reader by manipulating form and content. The narrative is circular
(its ending looping back to events of the story’s beginning); portions of the narrative feature language use that is deliberately
ungrammatical and/or stilted; characters change genders; and, the subject/topic character is elusive. This paper will attempt to
answer some of the questions raised in EnJoe’s experimental narrative.

“Canon formation in the Western reception of Dazai Osamu: Reading Regretful Parting”
Guohe Zheng, Ball State University

The larger political context between the U.S. and Japan has continually colored postwar studies of Japanese literature resulting
in a canon produced in the first fifteen postwar years, "a canon that conferred aesthetic allure upon the erstwhile enemy.” U.S.
receptions of writer Dazai Osamu (1909-1948) is a good example of canon formation. Dazai is known in the West mainly for
two of his postwar novels, The Setting Sun and No Longer Human, both of which have been introduced as by a decadent writer
“lacking in political reliability or even citizenly virtues” making him aligned with the exotic and apolitical image of Japanese
literature. This paper argues against such a view. It examines Dazai’s largely ignored novel Regretful Parting (Sekibetsu, 1945)
and, in so doing, presents a concrete example of canon formation in Western reception of Dazai Osamu. It begins by a synopsis
of the novel, a story about the Japan experience of Lu Xun (1881-1936), the most prominent modern Chinese writer. This is
followed by a summary of the novel’s overwhelmingly negative reception in both Japan and the West. The negative reception
rests often on the fact that the novel was commissioned by the authorities during the war to justify Japan’s “Greater East Asia
co-prosperity Sphere.” Crucially, such views were put beyond challenge by Takeuchi Yoshimi, Japan’s top scholar on Lu Xun,
who stated that the Lu Xun portrayed in the novel is merely “the author’s self-portrait.” My argument is presented after this. |
propose that there are two agendas in the novel, one overt and the other covert. By analyzing the two different agendas, |
contend that the generally accepted view turns a blind eye to the covert agenda of the novel and perpetuates a mistaken
statement by Takeuchi Yoshimi leading to a canon that sorely needs a reexamination.
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“Why does he kill so many cats?: Murakami Haruki’s cat novels”
Chiaki Takagi, University of North Carolina, Greensboro

This paper examines treatment of cats in the works of Haruki Murakami. Murakami is known as a cat lover, and in his works
cats consistently appear as part of his recreation of modern Japan’s social landscape. There are progressive changes in
Murakami’s treatment of cats that seems to link to his engagement with Japanese society. In this regard, many of his works can
be referred to as cat novels. However, it is hard to identify Murakami as a cat lover if you judge from the way cats are treated in
his works as they are often become nameless victims of unreasonable violence. In his early works, however, cats are quietly
performing their roles with no lines to speak. In his later works, his protagonists start having special relationships with cats,
and cats play more significant roles in relation to the protagonists’ psychological battles for freedom. In The Wind-up Bird
Chronicle, a missing cat symbolizes the protagonist’s disorientation in society and the cat’s return represents his self-discovery
and triumph over the dark side of humanity. The cat survives in this novel. Instead, Murakami includes the scene of brutal
killing of zoo animals. Finally, in Kafka on the Shore, cats are brutally killed by the mysterious cat killer Johnnie Walker. The
goal of this paper is to discuss Murakami’s representation of cats in relation to his on-going question concerning humanity and
self-search in modern society.

“Posthuman worlds: Subjectivity entanglements and queer families in Ueda Sayuri’s The Ocean Chronicles”
Kazue Harada, Washington University in St. Louis

In her science fiction series, The Ocean Chronicles (2010, 2013), Ueda Sayuri (b. 1964) imagines a variety of coexistent
relationships that emerge between humans and non-human following a drastic environmental disruption. For example,
humans interact with autosapients and other beings with artificial intelligence in one of her novels and with creatures that are
a combination of boat and fish in another. Borrowing from Timothy Morton’s concept of “mesh,” which refers to the
interdependence of life forms, and from Donna Haraway’s “companion species” (including transgenic influences between
humans and other species), this paper will explore the ways in which Ueda’s work challenges an anthropocentric way of seeing
humans and non-humans by blurring the borders among life forms. In doing so she interrogates the idea of a coherent
subjectivity. In addition I will discuss these interdependent relationships as a substitute for heteronormative reproductive
relationships, reading Ueda alongside other women science fiction writers who creatively envision alternative forms of family.

SESSION 5: SPECIAL INVITED PRESENTATION ON ADVOCACY [COLORADO RoOM, 4:15 - 5:00 P.M.]

“Advocacy and Support with the Japan Foundation”
Amanda Rollins, Japan Foundation, Los Angeles

This session will present tools and resources developed and offered by the Japan Foundation, Los Angeles, to assist language
faculty members in strengthening and advocating for their programs.

PART TWO

Japan Information Center, 737 North Michigan Avenue, Suite 1000, Chicago, IL
Thursday, March 26, 6:00 - 9:00 p.m.

6:00 p.m.: Refreshments, Membership Meeting and Open Forum

7:00: Keynote Speech, Shigeru Miyagawa (MIT /University of Tokyo)
Open Education / Transforming the Educational Mission of the University

In 2001, MIT embarked on OpenCourseWare, which offers on the web for free teaching materials from virtually all
the courses that MIT teaches. This started the open education movement. Ten years later, in 2011, two Stanford
professors offered their Introduction to Al class as an e-learning course, and over 160,000 learners registered from
some 190 countries. This was the start of Massive Open Online Courses (MOOC). Between the two major providers
of MOOCs, edX and Coursera, there are over 10 million registered users. Dr. Miyagawa will trace the history of open
education and the aspirations and strategies we see in today's world of OpenCourseWare and MOOCs.

Dr. Shigeru Miyagawa is Professor of Linguistics and Kochi-Manjiro Professor of Japanese Language and Culture, MIT, and
Project Professor and Director of Online Education, University of Tokyo. He is jointly appointed by MIT and the University of
Tokyo. Dr. Miyagawa has been a pioneer of open courseware and online and web-based projects; they include "Star Festival:
A Return to Japan" and "Visualizing Cultures.” In Fall 2014 he co-facilitated the Massive Online Open Course (MOOC)
"Visualizing Japan (1850s-1930s)."

8:00 p.m.: Networking
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AAT] thanks IACE Travel, Kintetsu International, and the Illinois Association of Teachers of Japanese
for sponsoring this event!

Other AAT]-Sponsored Events in Chicago

Friday, March 27, 7:30 - 9:30 p.m.
Chicago Ballroom IX (Level 4)

Discussion Forum: Japanese Programs in Higher Education
Moderators:
Nobuko Chikamatsu (DePaul University)
Yoko Katagiri (University of Chicago)
Sayuri Kubota (Eastern Michigan University)
Junko Mori (University of Wisconsin-Madison)
Invited Panelists:
James Dorsey (Dartmouth College)
Janet Ikeda (Washington and Lee University)
Jonathan Zwicker (University of Michigan)

Friday, March 27, 7:30 - 9:30 p.m.
Arkansas Room (Level 2)

“A Web-based Portal to Classical Japanese: Taketori monogatari”
(Classical Japanese SIG Presentation and Networking Meeting)
Presenter: Charles Quinn, Jr. (Ohio State University)

Professor Quinn will present a Web-based prototype of an interactive, multimedia introduction to classical
Japanese. The materials—text, lexicon, grammar and commentary—are based on four passages from Taketori
monogatari for this pilot version; excerpts from additional texts are planned. The website aims to be functional
across major platforms, from desktop and laptop computers to tablets and handhelds, and is designed to guide

students in beginning to develop a rhetorical sense of words and grammar as resources that constitute
communicative discourse—that is, text.

Saturday, March 28, 10:45 a.m. - 12:45 p.m.
Sheraton Ballroom I (Level 4)
“Contributions of ‘Border-Crossing Literature’: Perspectives from Linguistics, Literature,

Language Education, and Writers”
This panel discussion emphasizes the values of “border-crossing” works, which include contributions to the
formation of contemporary Japanese language culture. Study of these works provides students of Japanese with
invaluable role models while also contributing to their sense of ownership of the Japanese language. This panel is
part of the Association for Asian Studies program and requires registration for the AAS Annual Meeting.
Chair: Shinji Sato (Princeton University)
Panelists:
Seiichi Makino (Princeton University)
Nanyan Guo (International Research Center for Japanese Studies)
Yuri Kumagai (Smith College); Shinji Sato (Princeton University)
Shirin Nezammafi (Microsoft Gulf)



