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9:00 a.m.-10:40 a.m. — Session 1

SESSION 1-A: PEDAGOGY PANEL [MEETING RooM 402 /403]
Chair: Suyu Kuo, University of Pennsylvania

Panel Title: T B ARBHEICBITEEFE. L. TAT V' T4T4DZFEHE ]  (Linguistic, Cultural, and Identity Diversity
in Japanese Language Education)
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Theory of Thirdness in Japanese pedagogy)
Yaeko Kabe, University of Maryland University College
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“cultural diversity” through a novice-level Japanese language learners’ blog project)
Suyu Kuo, University of Pennsylvania
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language learners: A collaborative digital video project in cross-institutional settings)
Naoko Sourial, Baruch College, The City University of New York
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third space through Japanese language /transnational literature: What the new genre can offer students)
Naemi Tanaka McPherson, University of Hawai'i at Manoa
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SESSION 1-B: PEDAGOGY PAPERS [MEETING RooM 4-04-]
Chair: Atsushi Fukada, Purdue University
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(Implementation of online role-play at the beginning level: Aiming to foster fluency and discourse-level
interactive competence)

Chie Muramatsu, Shinji Shimoura, and Atsushi Fukada, Purdue University
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[CBIREIZBIFZ2F2EHXAROFEMIES I (Integrating student-centered assessment activities in the CBI
classroom)
Kimiko Suzuki, Haverford College, and Atsushi Hasegawa, New York University
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[AARFELZBITRCRIT DA 2—FREOEBEZ DO RAWFEM ] (Interview projects integrated in an advanced-
level Japanese course with formative assessment)
Ayako Nagai, University of California, Irvine
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SESSION 1-C: SECOND LANGUAGE ACQUISITION (SLA) PAPERS [MEETING RooM 407]
Chair: Keiko Kuriyama, Indiana University

“Does reading aloud improve foreign language learners' speaking ability?”
Sueyon Seo, University of Wisconsin, Milwaukee

The purpose of this study is to find ways to enhance foreign language students’ speaking ability. Many such students are
anxious about speaking the target language because they are conscious of their imperfect pronunciation and feel strange about
their own voice pronouncing the unfamiliar sound. I explore whether the practice of reading aloud in the classroom addresses
this problem. 31 second-year students of the Japanese program at the University of Wisconsin-Milwaukee have been divided
into a treatment group and a control group. Each member of the treatment group reads out a 1-minute-long passage. Five
minutes are devoted to reading aloud five days a week. Students are told not to focus on detailed comprehension: the point is to
make them get used to their own voice while reading a target language text. Translations of the passage are given to the
students in advance and kanji symbols are transcribed into hiragana. The study lasts 8 weeks. In order to gauge students’
progress, a pretest and a posttest of speaking is administered to both groups. The tests are assessed based on three features:
length of the sentences, fluidity of speech, and pronunciation accuracy.

The rationale of the study is based on two presumed benefits of reading aloud. First, it should make students get used to
their own voice pronouncing the target language and thus reduce anxiety. Second, students’ articulatory mechanism will be
trained by pronouncing the unfamiliar sounds of the foreign language. Although reading aloud may not be useful in native-
language classrooms because it may hamper comprehension, it may have positive effects in foreign language classrooms. The
study is being carried out in the Fall semester of 2013, and the results will be available by the end of January 2014.

TEABURFEEEZRNRL L, VI VAERBICIDAEABY Yy F 772 FOBRUREZOHES
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anxiety, performance, and retention of beginner and advanced beginner Japanese language students”
Keiko Kuriyama, Indiana University
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“Style choice by learners of Japanese”
Etsuko Inoguchi, Kanazawa Institute of Technology

This is a qualitative case study of three intermediate-advanced learners of Japanese with different learning backgrounds,
focusing on how they use sentential endings with different speech styles--direct style and polite style. The previous studies by
Makino (1983), lkuta (1983), and Maynard (1991, 2001) found that native speakers determine which style to use
predominantly based on the formality of the situation, relationship with the interlocutor, and stylistic reasons. The current
study discusses style choice by JFL learners from the viewpoints of interlanguage pragmatics and classroom discourse; the
former focuses on how the style choice reflects the learners’ perception of politeness, and the latter is related to how the
classroom setting provides input and gives learners opportunities to select a particular style in their output.

The study investigates three students studying Japanese in JFL environments. I collected data through 1) observations of
classroom behaviors which were video-recorded and transcribed, 2) an informal, semi-structured interview to elicit the
learners' production in Japanese, and 3) an interview to determine the learners' perception of style choice. All participants used
the polite form dominantly when they talked to teachers and classmates, while one student used the direct style with his
classmates. There were some deviations of style choices; one student often omitted predicative endings when he answered a
question or was facing pressure to produce a series of sentences. This finding is in accordance with Marriott’s (1995) study
where she notes that high school JFL students omitted predicative elements often before their study abroad. In addition, the
style choice is influenced greatly by learners’ grammatical competence and sociopragmatic knowledge. Finally, the
introspective interviews suggest that in order to understand the real communicative functions of direct and polite styles,
learners need to internalize both styles within their interlanguage, and use both styles in authentic communicative interactions.

SESSION 1-D: SPECIAL INTEREST GROUP PANEL ON PROFICIENCY ASSESSMENT [MEETING RooM 408/409]
Chair: Ken'’ichi Miura, Franklin & Marshall College

Panel Title:  [Proficiency Guidelines & H AFE#H &1 (Proficiency Guidelines and Japanese Language
Education)
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OPI proficiency levels: Interviews from a database of Japanese learners’ conversation)
Mamoru Hatakeyama, Carnegie Mellon University
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VAR U2 B A AL, /oA v 2 a7 — ORI 23EEL M LT iZe b, 0PI/ v ¥ B o —I(Z8h
DEEEIIL-LOBEBNNI LY, EHSREDZONERD IS, BABFEERNET — ¥ ~—X (ELEEPFERT. 2010) ©
FT—=BESN LT, AT —2_X—2 2SN TV DH339DOPIA > X Ea—DT F A 75 —# % KHCoder (M,

2010) IZEVEHT L2 E 2 A, #AIMEESIE2550FE, R VEERIFI 6 TE TChole, 2095, AENXEGENIHEH L,
BARVFERER LT A, FIRICBO TR L~V oBF R kb %< (343%=73/213) | HWT3#H (31.9%) .

28k (18.8%) . #Ah (13.1%) . 18k (1.9%) Lie-o Tz, ZHUSH LT, LI TIE, Wihb, 2L~V DgE
WKL Eho T (P#h33.8%=252/745 ; 1-#%35.4%=327/925 ; ##33.8% =131/388) ., HATHIZEIZHB W T, OPIE
AAGERE DR OB SR H Y | 2WEEREO T L TH D EEE - RO EEE (L, 2000) OFEF HHGE

Nz, BpniEkcid, Bke ERIIREREVA RSN 7208, OB REHICKH T 5 ERMEA TR OIS % R
DL BWA3.0% (=67/2243) | F#h31.8% (=468/26057) . THEAN14% (=479/34321) | WI#k2309% (=
37/4203) t72ol-, BMAARER L Z LENE L, BEOREAFEENESEF (Bi2010) OFFEAKBITEY, L
AL ETRT OO L L COREMESRIR Sz,

MESCFIMli 2 & 2 5 —fEXFHMOEEME. ERE. BBI%25D 58 % —] (Writing assessment: Ideas for
improving reliability, practicality, and impact)
Mari Stever, Yale University

FAEDELZIRAIT 2720 THhIUT, BEAkEL LB TEEE-> THOMBERRWES S, Ll fEXzT X Mo

Let, Rz LTI, 2O, MR GIEOFEEME L ZRAMENMDbND 2 &2 5, MERORRTIETIE,
WRER TEOPHLGERE 2 b olz, ThaSET < FHEOBKIC V=7 v 7 210 AN THIz, EIZHIH B



6

ROT, Fo&x D & LEMBERH T D DT TRV, Fo, ZOFFIFEIHRRER CRATLO T, ZAE~OKE)
(D FEV PAEDNTME Z T I BDOIELRIN LR ST E D) ITMmDZENTERY, ZOXIREEYUET DD
FHFOELIZONWTHEAL =TV v 7 2D AT 4 — Ry 7 O—HIZ L, FAEDOIERNITK T 5 ETHONTH
ZTzWEE STV 5,

INET, FHIEREICOW TR ZEAE L LoD Tldeho2d, FAMEZHMfFL WA 02T 5 |k
C. ACTFL® Writing Proficiency Guidelines#Z#&|ZfHE L, fHMIEEZO OB REL, BET D, AERIZBNT, LB
EO L RAESGEHEO T IE, EER, FRICOWTHE LILNEEZI TN D

TACTFL Proficiency Guidelines 20120 RRANEHEICE SV e V=7 "R EDaAI 2= —Ya VgD
Pl > — B | (A project for intermediate-level learners of Japanese using the ACTFL Proficiency Guidelines
2012)

Momoyo Kubo Lowdermilk, Stanford University

TNET, FHEEREECOWTRICM 2 Z L Licbi) Tldeh o i, FAMERREL WD 22T 5 BT,
ACTFL® Writing Proficiency Guidelines # Z&ICH5 L, FHIEEZO O RE L, dET 2, ARRIZBWT, ULEo
£ O AESGHM D  E, wRR, FERICOVTHE LIZWEEZTWVD

AFERTIX, HAGEFEIBER A 2500 /AT 0, Pifk- ‘:F'I//\/l/ (Intermediate-Mid) DOFEHEFERFLO T T A
TITo TWOFEMR T r Y =7 NN T 5, FEEOBEZWAKRIRTOIC, ACTFLY 07 4= v— - HA KT
A BB AEOREITENT S5, £-, FEEOHAKREIGEE 2 ZBAIIRET 57010, FEREOFMO—E L L
TRAARTA 20D, AT H7rYxr7 ME, NEREERE UR— MEHOWHEZ AR ELTEY, [TF2 D
By o T3 (T »o TE%) (k) ~0#ELO#EE, BLORKENIZTE LN 77 vy MNIEREH T,

Y 2= 7% ]| (Reconsidering listening activities based on the ACTFL Proficiency Guidelines)
Kumi Omoto, Franklin & Marshall College

Fox SEFHIMTEEHED ) A= R DM LS, ED XD R 2 REN, HOHVITRESNTIRL, BV A
NTNBEAS I D, RONTEERFFNTIE, SOECREHE ICE X A B, TEMREE T2 ICEETHV., BRITRBRO
FCFzv 35, L0 OR—RRMER TRV EEbNS, ZOMICE LT, R (2003) X, HAEHETOH
TITHEMRERE ) DFALM O FIETE T 13 - T, BMOIRENI LA LRI THRY, LEHLTVD

VA=V TEMZEDOLDIZHE WL ODORBEEANRRELND, FIZHRESCY I Ty I DY) A= T1X, —EOAY
— FCIHEEICHMBEIZEEINTEY . FHOBERSCIUEBILWVWT 0L Ilary be—LERTWD, L, FEE
HTIHZOL I ICHEREIERESCAY = RRay ha— L SR AAREZMC Z 8, 9700, 0K EA, EE, 8
ﬂ%D\%¢XE—B%ﬁbﬂi\ﬂ@@%%%AoT<ékw5i5&¢T FxZBH< EVWIEEEZLTVADTH
%, [ (2008) X, VA=V 7H MO L FIXE L OEE B ABORFEEE N FREFHATHDL LI REELHFEZ L TE
D, FLSEOEEEZHEZ TWAMNDRNnE LTNED,

201 2%, ACTFLIZMIMRLKFIH TY A= /7®ﬁ4F?4V%&ﬂLto$%%fm\:@ﬁ%F?%ymmo
T, ROV EETBIZFEERMLER Y A= TR, TEMEM L B8 FORMBERE R Lz BT, BIEREED
KEOAARFE T 77 LATRLTNDY 2= /7?774&74 R L, BEAREE 2558 0 X 2 IZREICY AR
TV B0, TOAEEHEICOWTEINE & HICE 2 THIZ,

SESSION 1-E: LINGUISTICS AND PEDAGOGY PAPERS [MEETING RooMm 41 1]
Chair: Naomi McGloin, University of Wisconsin, Madison

TERSEEICRIT2#KEF L] OMABEICET 5 —%% (Ananalysis of the functions of the sentence-final
particle yone in natural conversation)
Naomi McGloin and Jun Xu, University of Wisconsin, Madison

% < OFEATIFR TIXEBIE [ X4 13MR - AEZRD H6E, FE - HRERITHEEL o TWa LEfEh T3
(FE 2003, R W%ﬁ)obmb\:@ﬁﬁfﬁ\(thkT@J@EWﬁ%WTi&V AW iz, iy
N IEELTFLEHETERYONLE—ER T EHAENIGAICHEA NS (FRIU1989) okt LT, [Xi) 1E7%
NOEDOBFD [ 2EHRL-REATHD LIRET D, W i, TnbLlLenwEd ki) LS GAE IR E
FLOMICEHD (XL BZHHAHEEEZBEL TS, £z, [ A 0%, ZZitBWizXil tuxb%ﬁ%L i
LFOHFERORFK L URINOFF o TWEREHO [Th) 2XTEBxond, —FH. A 047373 aTHELD TT
nl dH5, Trof T, FEEALTEEBOMICEH#RO [Fh) BHFEELTRY, ThiasE 2T, ZfTH THHHAIKC
WZh-T Tkd) Z2#HL, ClCHR—FE2ROTND
1. A BEDNTT A,
2. B: 2o, 9 TTh, FAUFES TEL T
3. A: (Cl2) AW TT L,

AWFIETIE, ERROL I ZRARSTETHEAIN TS, THEERER ] tunbhTnd ML) 288L, X
) OFERAICE, BERE X T WIS, ZELTA v ET7 7 avimTE W FR—12k0b /525, HTE%E
Sl &iATe] &) FEA #k%<%bofwé_&%@ﬁﬁéoit\Ffﬂjmﬁ\ﬁﬁﬁﬁ® o ) . A
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I & OO [ . ~fRiE=@E&EO TFh) | WIS DEPHTIRWESICAE UG LF L & F L OfER
o ) . OmNEESH L LR SN,

THARBEHEH DO -/ « J OFEWVSIF ] (The structure of formal nouns koto/mono/no in contemporary
Japanese)
Hidemi Riggs, University of California, Irvine

H</iw%w CEMT HFE T, AAGERgerund & LT SN D ON—RINEEN, 2 ORI FEH OBfR L
WCRVBHRNNE S, BB, PR~V OELTIERE ZoBIAHENICS WE, VoAb HEYD, ARTiELY
BOVLWIEHAZRD, BEHEO/ «a b - B/ OEWVSITERERLTCND, EE, BAFET L EKENLRHIILTH 6
PR ERE Uo7 — % & 5381, HARFEOnominalizerl 39tk H AFE L TN LBV ERAMRLTATH S, &0 FimmiceE
Lz,

TR ER AL, F A & FRRRL L O, %%%ﬁ%@ﬁﬁ\7ﬁyb®kd@@% HE & TR &
OBFHEMEZ FITEE Lz, 2 M2E T2% - 721 RFEFIEFACA b L 2A)EFES . FHECVPREAT TR REINT
WBHBINE L, WIC ) T EET DVPOBOVPRRFETRESN TV BHNEL RS20 . ZFEOXI IR b J7 A3 R
F\lTe T, ZREOSAITMERAMEE IO T NEFPICHO “FEEERE L TCWEE, JARTHE4LEHE BER0T))
OFEFEN ZFEPRR T FROE// ZRBA LTV AHLEHEL2FENHH L, 2Ly = bvsE /2 IZIIBEEICE T
LDEEOENSDH—F, b T vs./ ZVPICEL ERORKRICENR LN S LELE ZHICESSEET LVERBL
TWb, VPHTHS « B OESHEAEDE L WHIHAT IVPL/1ZVP2a M) &) FEFISCE STOESENVP2MEICE R > T
WAHHEZFEA LTS, X, T/ JICHEHEOERNRE LY, J ZICHAOBRNMIM LZY +53 G /%5 HE 8R4
EWVWHFRIRTHA LTV D,

MR oxBlt —AFA»SERF~—] (Grammaticalization of “kekka”: From noun to conjunction)
Kazuko Tojo, ].F. Oberlin University

B, DO THRAOL D 7% TR oAt AEEZBICT 5, QO L) ICERELHHE LLAKRERFALZ AR
5, Fiz. @@%W@iﬁ’T%%J@i%%tm<$%@ﬁfm\F#%ij# R ORALAZRT HONRELL Abh
%, ZOMETIE THERIT. | & TR, FEHZ THRERTIE AR,

(1) BHESENS, o %%n#t< R, BMEEROIFEACERETEB T SR T, GRS
R digital)

(2) THEMPDERE, WEE~BITDA L TA 2 vayTexb b, Al A% - W2 4L TITY) VAT L%
BV HiF T, FORER, WETIET =4 AZANTZTTHAIC 1 I EE5EY EiF 5, (5 B iR digital)

(3) EFRIEFRTROHERICD - & > THREOHEAIZICLEHL, MELTENIEY X H iR LE LR, R
T ATTO - M a ORE ﬁ%bibto(MWEé) DiE ) okia) AIEICEES 2 S TIF 98 Cllis Iz iR
HELTWDLbOEERZT LR, £2TC, BURGEOER L LT [BRAAEEESESMa—X] CITF [BRAAR
%J)\ﬁﬁm%%umﬁm%%#%égﬂkbfFK%H—AXJ(uTFk%j)%%wfﬁE%ﬁw\%ﬁ%mz
776

f%@%%ﬁjTW@%%%?%%@W%%KTK%JK%<\i@i%m%@hﬁf%%\JﬁTﬁWHK% i
Z<HBLTWD, £72, TZOfR, | IZWEEL->TEWA, THARBAE] 013> 8L Abnb, BAaitRd
f%@F%iJ#%@ii@ﬁﬂ%%%;x LTWolzl W) EHAZE TIZRVWD, [ZO/REIT) 226 THER, |
AL EWVWHIEBE R DT EEZBND,

[FRFEIEIHHZ B &D>] (How should we teach da/desu?)
Michio Tsutsui, University of Washington

AAFEHEIZB W T, T A - ZI30Ek, :t;7kbfﬂz%n1%to_n’ﬁb'MMm@mmi SSRGS E A&,
L GHEMER . ORISR 2 CICB W TERME LT- VOB ICE X Mb AL LR, TR - Fidar =T TiEnl.,
ﬁﬁkT:ﬁ%fﬁv H—=ThdLEERETD,

AARBHBICZO—F—HERA LIS, RO LS RRRPH 5,

oA STIERFDO TEITHICT AR BN, FETEETEFTRIZOREBNMHL, ~— T —FIEZ0RLEHA T
Do

ok, FTHARTDFERIFL T A « XEIFOEGER E L THbh, 47k T A - X L35 e LTlbhn
T&lz, v~ —F—PihbInbzR—WELTHRZD,

SURFDRITHENKE LD (B : fedgb L) | BMREICIZ /LD D (B« HINEFO%RA) 72 8%, Wk,
BIV—=IVCHEHZTELN, ~—I—HInbz L — /LT T 5,

—J, v —h—ilb., SHAREMERE VSIS X, FERZ2 DT Ty, flxiE, TAIXBTY ) 23A is Bizxt
T B EHRP LN LT AN A 2T TRV ETHE, isOERIZEINLEKDDOPOHRPENSLIELZN, Z TR VR
A& FF DR 3 720,

ARTIE, v — D —OFA - MEEEZL, fme LT, TR« XTIl - TEE~—I—L L THIDIRETH
LZlEmMLD, o, ZOHBE, BHESGEORHANBEEMIZE Y EDLLILFRT,



SESSION 1-F: PEDAGOGY PANEL [GRAND BALLROOM C]
Chair: Shinji Sato, Princeton University

Panel Title: TEAFBHBICBITDIEB/A T A e X—  #Hi & EE) (Language Ideologies in Japanese Language
Education: Theories and Practice)

Sl ATARX— T, SEEF LA T A —0MRKRIIEVHE., SEAES. HHNEESEER R oo Tk
RSN TWDN, ZOMRIFAARBEB IITIENPSN TN IS VEIW, KRXFXLVTIESHEATAunx—%, [mRgs
NEEELHEMEZ S LEZYELLEV T2 608 LTHMAENKRE TS, S3HICHET 5 —@# 015 & (Silverstein
1979:193)) L EHET D, TL T, HABHBICBVWTIEHEATAIX R EDLIICENTWAD N, iz, HAEFEOFE
ETEBAT AU =2 E IO P> TV Db IV E AR ALZBELTELTNER,

ARV TIE, £F, SHEAT AT —0HMmE, AAREICBIT I IE256 (B2 X, HAGEREGS, EHE
FEEWVIOMEA) EEALARRLDLNY LT MBS, £ LT, BAEOARBEHATIINT TWDHDIE, BABHEL A
R HAAICE T A B U — 7 OMeRE, BAEICRKES BMbo TS Z LaHBHRTILTHLZ L 2ERT S, =0
%, SEATARX—REDIIIMEALTWDO0%E, HEEE WD ERZAWCTRT, KElC, ERICSESTARrY
—ZONWTEEFLEZXTNT L LI RBENED L D ITHEERDOD, TORKEHEZ 2 >WETH, Fhid, 1) HIFA
AREBHBEORFEDOA TAOFXF —%2 B2 HHEEK, 2) [HARA=AARE =LAl . 2F V., BARICHEL NiTH7 HAGE
HTHAANTHDEWVWIRRETET S EROERETHL, AL T, HEM2EANHRS , XEA T4 X —0
TERRRKRES ROND BAFBHAEFICBNTC, SiAT 40X —IZOWTHEEEFELERTAZLENREEERON, 450
HEZBLTREORRIVE —RHIZE XTI,
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“Language ideology and its manifestations: Exploring implications for Japanese language teaching”
Mahua Bhattacharya, Elizabethtown College

Language teaching is often seen as an ideologically neutral activity. Linguists have traditionally believed that what people say
about language use or structure does not represent ‘real’ linguistic data (Schieffelin, et al, 1998:11). However, it is precisely
this dismissal that modern linguistic anthropologists hope to dispel. This paper is going to lay bare the workings of language
ideology and how it impacts language teaching in general and Japanese language pedagogy in particular.

The research of Michael Silverstein and others has persuasively shown how the very variety of language people use for
living their lives is permeated by ‘sets of beliefs by users as rationalization of language structure and use,” which Silverstein
defines as ‘ideology.’ (Silverstein, 1979:193). This ideological rationalization affects linguistic structure. This means that we
change the way we speak a language once we understand how we are supposed to speak it. This rationalization process is
actively promoted and carried out by communities, institutions, and political organizations that are historically situated in
specific locations. Similarly, the ideas behind language ‘development’ identifying what a ‘standard’ language should also
involve inclusion of certain components that are ideologically motivated by a certain group’s ideas of ‘identity, aesthetics,
morality and epistemology,’ and processes of exclusion that ‘erase’ deviations from the ‘norm’ (Schieffelin, et al, 1998:3).

This is why the research of scholars mentioned above represents an exciting array of ideas that can revolutionize the
way practitioners of language teaching approach their discipline.ldeas about ‘native speaker’ understanding, selection
of language materials, inclusion and exclusion of syntactical, lexical and pragmatic forms in teaching manuals, etc., are
all affected by these perspectives, some of which this paper will hope to enumerate.

“What is “tadashii keigo”?: Native speaker sociopragmatic norms”
Shigeko Okamoto, University of California, Santa Cruz

Examining Japanese honorifics as a case in point, this paper reconsiders the notion of native speaker sociopragmatic norm,
aparticularly challenging notion as it often concerns the highlyideological issue of what constitutes socially
‘appropriate’ language use. There is a strong belief among native speakers as well as language teachers that one should learn
the (normative) rules of honorifics in order to be able to use honorifics correctly. Recent research on honorifics has shown,
however, that actual uses of honorifics are diverse and do not necessarily conform to the norms (e.g. Cook 2006; Okamoto
2011). But the “content” of the norms itself is often taken for granted. In this paper, I first examine the “dominant” norms
of honorifics by examining the “prescriptions” evidenced in three kinds of materials: the 2007 government guidelines
for honorifics, school teachers’ reports on teaching honorifics; and self-help books on honorifics. I then investigate
native speakers’ metapragmatic comments expressed in online blogs (41 threads of postings) regarding honorific use. My
analysis shows wide diversity with regard to the categorization of specific honorific forms (e.g. whether the prefix o- is a
sonkeigo, teineigo, or bikago), the amount of honorifics to be used (e.g. nijyi-keigo, kajo-keigo), and the “appropriateness
of honorific use in specific situations (e.g. how to deal with vertical and/or horizontal relationships).

The findings show that while the prescriptive norms reflecting the dominant language ideology may emphasize certain
uses as correct, in specific social situations many issues emerge and speakers do not always agree on how honorifics should be
used, illustrating the variability and multiplicity of the meanings of indexical signs (Eckert 2008; Johnstone 2011). I discuss
the pedagogical implications of the findings to teaching JFL and suggest a broader approach to NS sociopragmatic norms that
is more sensitive to contextual and individual variation.



[RI=T77u—FCEEEB/BATAuX—: [TFAE] OXFEZOVTOT 4 2Dy v a VL EBBRELH
CTOEFEEY OFEE | (Learning language ideologies through a drama approach: Discussions
about conversations in Genki and role-playing of language play)
Noriko Sugimori, Kalamazoo College

ARETIH, BEERECBWTEEATAaX -2 0L 0BV > TV o b L0 EEZ 520, KREORPETET
ST-AKRELHESTEFLEWV) “OORNAE T T AOERTRET S,

AABHBECTHDON TV AR ICIEA TAR X —RNENTVER, BHOBETIIZOL T A X —ZITEEN
BT SN TR, Bl ZIE0RERE TFAE] 13, B LI TEICEESAIER O RN E W) H#E, R Ba Y
FAVSELWT U7 REPAEL W) NFERT LA Z A TELZBBROTHE LTS (BR  2008), £ THZFENK
DSNTWDEIDENEAS D &, DEXONEZOLOICERSE LD, £ [TFAE] 20&FEE NI~ IR TTY
FUFAL L TERS T, RICBEHAOSEBEOOBEDIELER (A7 V=N LY TSIZEE LT 5 0t
) R, BRELCANEAT VA A TRRONDINEDP Eim Lz, TORE., B L o TEIGE SR L 20
LWV HBOIMIIIENALSNTZN, AEAT LAZA TIZOWTUIPRAESE LUK L Tz ElbnoTz,

HAESHEFOT7 T ATE, WIRLEO BADOSTEEBOR (BHEFEREK) OF T, 5 HOBBICHE O > BAFEDOA T4
O X —RMEL N BERREEFZATS, WIZ, SHEBCRICEb-ES Eo AW (HELL., EHITHEM) BNEEOHBAROD
SEEIRILE E OB DD EFEICHEBESE, TOANWEBEL ST, EEOANYEFE LS Z LT, BT RZ E~D i
ERERODDHZEEAMNE LTHEBESN, BEROT U r— ML, BIEOBRAELZOATAuX—=nE Bk sh
72O RS BfRT 5 DI 722 E DR E T,

THAR=HAXF=HAA] VO5 AT X —BBE~DLHKEAXRE X TORS] (Dismantling the
conflation of language, ethnicity, and nation in the ideology of Japaneseness: A case from an advanced Japanese
course)

Yuri Kumagai, Smith College

ARERTIE, BARBHBFOBRGICOWEZRBARHINTHD T TEAR] X TEHARAN] 285+ TEARFE 2"H25] L
IEREATARX —EET/ET DIOIIT > I KE RIS H DRSS K AAREIFELED I — A TORLERET D,

A, BSTEEAER - AMEFEEBFONHF T, Wbhwd [REEREE) 2L LI BERES LI S, o RE
LaEmsn s, Ly, EEOBSGTIE, TEATIZ., THAEI. THRAANZ.] Vot XENELHIIN,
W RBEEEE T L VI TWD, AAAGRICK > CEIET D [H-REEZ] TAA=AAKE=AAK
ANl EWarATFFAuax—i, THAR] KHEETDIRE, b, SEOSHEEEE VR L ERIRO HRB-CMES 23— o
HLOMNO LIS,

WHha—R L, FEE6ABBM LT, FROATAX—2FETILIZ E2AMIC, T4 XEKR, MKER, HiEk
(R 1EZ. FER@®EA, BB XEEICL T (B2 WIE, TNHET—~ & L0 ANES SRR, %, A
D, BREZHR L LCHW, FHEEL T TEHAANEITHE O] TEARGETHEOL O] &0 TF—~via2 g L
FGE T 7=,

AR T, FEHENREE L TEWEE, ZHRIATo AL v Ea—%2T—F L L, FEEOAAK - H
AN« BRFEICHT DA A—TRLEZTNEIE LD, SOOI, FEEBGNAREHEHEE L TCEARTAT VT
4T AEEELEDNESNT 5, T LT, BAHEICBNT T4 UTF 10— BRSEBICEPNL D A% M HAGE TAIE
HEAITS 2 &, FD X5 Ef A AAREBERE OBICHEBIICEY AND Z L OBEREERT S,

10:50 a.m.-12:30 p.m. — Session 2

SESSION 2-A: PEDAGOGY PANEL [MEETING RoomM 402 /403]
Chair: Noriko Fujioka-Ito, University of Cincinnati

Panel Title: T _SBFFITBITDITA—FRAyIOREIEERTHOEEM | (Roles and Pedagogical Importance of
Feedback in L2 Learning)

FEHIM., 74— Ry ZHIRNERESHT - RO 2R S EIEMISGEFEEOSH THhOhTE Lo, Yok)
W7 4 — RNy 7 kB2 5 _RENEMAT L2 LIHENLRETH L, AL Tk, BATTECHEOREL ZIRY K
D, Hx RRERREPCHEHBM 2 ZBR LR bR 7 4 — Ry ZICHAT B R LR_ELIT .

HRLITIE, BHTEOMREOEEE-LED, 74— Ry 7 OBEREKREEZZBZ LD OHERNE REZMHT 5,
ZLTC, 77 /Y —%5FRALIEEMOT 40— RNy JBREEER L6772 Y. 2R FEERETOMRNLR T 1 — R
Ny 7O FIZHONTEEEE HITF 5,

FF 2 T, HAFE 1AL G, SREOBE HFIEZEIR - A Ea0 o A8t 2t s, [@plkE
LB LT 4 — Ny 7 2HEL5 2 a—AT, FEHEPBEEFE~OEMRbrEEE, BENEE FIECEEN
REEFEZEOICE S BB EBNT 5,
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# 3T, Lang-8& W) av Ea—F—HA FEEHL THEEDO XA T 4 7 AT —IZUHIZ 52T 7203 & i
R TEEFE OB ERERD AL OFEEIEB OV THET 5, SHI0, SEFEFEOTDOOMAIREI N AR AT
ALY —VEMRA LR, BHiNE26ND7 4 — KRNy 71T 5EL L EXIREICBVTHATOSHEOSHELE L2 E
BWEELZEEMIZONTIRRS,

HEATIE, A T4 a—RTBNT, 74— RNy 7 ZHEOFEEZK L S, FEHHEEZED L FEICRD
LWIHORER B EIC, EF A, BF, EROIFEFD T 4 — RNy 7 LEBHEFN—3 g (THOWTHER L 7-e R R4
WwET 5,

ME_ER/FBECBITE274— Ny 7 DEHELKE] (Significance and roles of feedback in L2 learning)
Noriko Fujioka-Ito, University of Cincinnati

74— Ry 7iE, RO, FEBRICAARZ2LOLE LTRESNTETCND, #E0iT, SEOHEBNESCEHEEE.
FIESFEORAOR LIZET 2 HEMAIRILTX 5 & CoderDim 3 (1967) TRFZE I N TV A K 512, 1970FRICRE i &
ITFoTRDLL N, BODOWEALEL TE SHEEHEBIZOWTHI L, BB WE LW EWVWIEIRNOIEE -7
(Ellis, 1994), 2L T, F_SHORETOT 4 — Ny 7%, AL PEE, EPEFR LR EORMIEHCET 2 E
WRIGEDO—DIZRE LT, TNDOFENL, MEBFBOWHNE/EIETOT 4 — RNy 7 BBV AT MIEE 48 L 72
N AESEAEUICHERT 2 Z &I S22 5 & )5 il bt &4 TV % (Chaudron, 1988),

RIETHE, EREERLa LV Ea— 2 Y7 el 4 — Ry 7 o&FIbEH S TS, 20X REED =
— AT, FEEPANLIEBEZOEMRISESH LTI 4 — KRy I RHETE DY 7 by = 7T OMRREHERA LY, %
BEPABSEHOEMINHM CE 2 L) ICARFHENEREITRPOLFEZRINCEL ZENARETHL, LiL,
ZTOWATH, I Ea—F—%2FA L CELEENERLEBEZ 2HENICRRESEZY, HiiroBE#ES2Z6NE 7
©4— KN 7 AT D ERROFZENEN ERD Z &3 798 (Matsumura & Hann, 200472 &) TRENTWD,

AFRETIE, ROELEZREST7 4 — RNy I RFEFEA~LTO L TEER L HREO R 2528158 TOM B
LLTCOT7 4 =Ry 70 FIZONTiw L b,

TERZEHREDT-DDEEMBT L 7 1 — KX 7 | (Exercise and feedback for the facilitation of autonomous
Japanese prosody learning)
Tomoko Shibata, Princeton University

B o BEME(HEH2005) 8 5 STV H 2, EFITFNERETHEICE IR ARSI PERLTWDS, BEEET
RO BE IS EH SN (EEL1995), v v R—A Y /RHCE=X —/2 EOREENFEN SN TS5 (MTR1998), T
X, ZOLORIBETEDL IR T 4 — KNy 7 2 THXFRFIK LD, BRTFENMEETE LA 50, 4F, £F
DORBEFE LT,

RGUTAARFEIEAET, PETES CRESEOHEA N T, 8 FTESPHEM X0 BEICAbE RS, HEE L
TV F—A v 7RRGE, MR CHBICEALEY OS2 L2, BEMEBRVEEE2T 5, £/, 7as/~0ET
FHHPLA B —F REORI R LICENZEET LIRET 5,

T 4= Ry 73 A B TIT O, BEBORETORARBRBEEBIEDOM, 5126 L T8 E O A Ciffic =
AVITHILETHRE=X—1OFRER S, BAEMEBVHE X, VXA, 7278V M AU bx—va Ol
B Z23 508, BECHIE ICHEND D FAIIIEAIEEZIT 5, A7 4 AT U —ZBHEICEETH L L THEBAIICH]
AL, BEOREWROIL, EELIERICEEDTTI A — v I 2525, £, BREIOT A MME(FEYH3E), P44
BERTICHETHMEMBRERD, REMNRT7 4 — Ny 7 252 BEOEMECKREES 2 ZIc oW THRICD S,

SRR D T v r— A T, FAEOBHRFEAOBERENELR, BEOEIECEENTHDL L, 74— Ry
ZIZONTIE, BFEE, GE~Da A MPPRMTZERETWDE I ERPALNI -T2, 5FEL Z OB EE R,
Wb Bx BT,

[« Lang-8” 2o =& XHEIZRBI} S 7 +— K3y 7| (Feedback on writing tasks using “Lang-8")
Rie Tameyori, Princeton University

AARGEH BB T 2ERE T, RENZBHINIT S Z ENE L, 2O L5 7Rl Tk, FEEN LS O AT 218
ET2OTEE L (IEE, 2013) . 72— AOFEAIDIRAEIZIT O &, FAEIFZETNDHEEMETT L WIHIGEZ T TLEN
NHLThD, SHICHABHBICBTAIEIBECIISHERO EMIICERDEN L Z ENEL, BBENEEZRIT
HEREDIFEIIH L VITbR TV (e, 1992) L WHTHERL H 5,

TD XD AR ARIC, BHIT011EKLY 0] - PO A AEORE T, Lang-8 (SHEFEE DO DOMHER
BITISNS) ZfE-~7o7nP =2y F&fToTn5, Fud=2 hoOfEL, FEENA S OENWTZ/EL % Lang-8IC % FE L,
FZTCHREEFEEDPOZIT LRI A 2RI, BEEXEZEEETEVWIEDOTHL, 2O A M TIEERAFERED
MEICHEND 2D, HHAFERETLLVIERT, FEHEOEZITAVNLIVBENL RS, EEROEFEND
SHEREHIZZ T A Z LT, FEFESHEORBAILER R TED, Ymv=y MOT U — MR B L FEEFIXY
A M ECOREGFE L OLZRRICHEFICENVETFN—va iR L TEY, Zo7ey=7 F2EBLT, BARETLEEL
BEZ, EfESTETCTREANL LWRAFEEZERT L5 ozt oF bbb ot
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ARBETIE, oyl FOEFBNFERBREREICMZ, ZOLHIRAFTA Y —NIZBENIZIED L 5727 4 — K
Ny 7 EEZLNDDIZONTELEL, EXHEEIZBNT, ATPLAAFEOZEMZHEICERSED Z L OEFEMHIC
DNTHR~D,

(A F94 v a—RATODT4— RNy I7DY—LeEFX— 3] (Tools of feedback and students’ motivation in
online courses)
Emi Ochiai Ahn, Mesa Community College

T 4= KRRy 7F, FEHOPLEEEZLNTVDIN, 2T Da—AT, RO THROLNT 4 — K v 7 2k
o0, VB NE2ETLILDOTHY, REEM/2Z L TH2 (Bonnel & Boehm, 2011) , Bonnel & Boehm (2011)
X, A I7A4 0 a—RT, 74— KRN w 7 2FEICEILERC, EOXIBRFUTHERTRENEZELH TS, TORSE
D—2L LT, AHERY—1LOFO—FBENNEDOEEHIRXTHLZ EE2ETF WD,

FrFA4 v a—ATOHMDIEFIEREIT, FHEFN— 3 LIZORND, DFEV, 74— Ry I NEHEIC, Hih
DIFERZ L VARG A BN FETRENRTWIIE, EFR—2a v Nbnsd S RETE 5,

ZOMETIE, EEOT 7 ) aP—0RRICL > TARBICR > 3 (254, &, #X0) o7 —Kk v s
FEHETFN—va EORRER Lz, IR, 3FEOT 4 — Ny 7 ORI T, EFLHMOEN LA, —FHAIO
FEEERCSEDEFTOETA, W T, HF., FL T, —FHMOGFER ALK L SRV E THRENIZERICE-T
EFENDIEFRN—2a L &EHDITETITo T, T—EONIZIE, 74— Ry 72 BHEMIHEDON TN DN EHND D AT
IR ZYD ANOBNTNDOIRELR— FORFELE, ZO3207 4 — KRy 72 RRLEERFEORBEZM T r—
HEORIEEMER Lz, TOME, SHEDOT 4 — RNy 7 DEWNCE > THIOFEIERNREDL LS9 LW RE &
DFENAE U2, KEETIE, T4 0 a—2ATOMRORFEFLELET 7 /n V=2l LET7 41— RNy 7~
DB HONTERT D,

el

SESSION 2-B: PEDAGOGY PAPERS [MEETING RooM 404]
Chair: Etsuko Takahashi, Wesleyan University

TEFDH2 FLZDE ] (Teaching kanji and its underlying factors)
Etsuko Takahashi, Wesleyan University, and Hisae Fujiwara, Brandeis University

FETEO AAFELEZICE > THETORBEIRLNELHBOLLOD—2>THY | EFTOHRMRA AT I a v
WZOWTHEBEAME T TV D HAFEHAN D 2\, %3 51XAATIZ X HJOINT (Japanese Online Instruction Network for
Teachers) 4 > 7 A » HIMEKELED — D THHFMA KT T ¥V — D a3 — R % 201048 L V0134F0 AN > TSI
O EFEo TN, FOBE, ZE IR VEELETO MY Y TR BEREZ R L, ZHENETOZE XTI OV THE
SMATNDZ ERFEK Lz, RFIC, BEFEA A RT 72 a 2OV THERSZBOBEAZYEITRD TNDE LN Z &
LT,

ZOLEWREND, BELIF010FICEHPEHBERORESHE EDL D AARBRM 2RI A T TT v r—
FRAEZITV., BARGBBEIEFTEEO EARMEZE R L, ENEE R THWDE0, o, ZANRED L 5 R RICHE
SNTWDEDONEFTZ, BT, 20134EDFHEMA N T TV—Da—A&2@EL T, ZHEDH OBEE~OMFROBIE, Z L
TEFOHEZFIZOWTOFRFEP ED X HITEL Lz, FRZ, ETFROHERERO T mE A, REOFEFTOH N
F. ar7T 7 A MORENCEREHTT, 2 —RAKTHRIZT 7 — MNIE L EE L7,

AFEERIZ, 201107 7 — MRAERBRIZESWBIR A RGEBENOR DEFA VA FTF 7 v a MOV TORAK
s s BRI A VA N T 7 v a0kl 2003FE0REERENCEZ DHENEELDELOTHD, ZOWE
DAARBHBEICBROMEND AT O RREORKHEMEEZBZ T, WETA VA LTIV a v OPRICONVTHEET D
ME LD L EHET S,

[EARFBEEEHEOME/AZ~DORE] (Responses to individual differences among learners of Japanese)
Wako Tawa and Kozue Miyama, Amherst College

AFEFK 1L, flipped classroom=Pblended learning7p & O EIT H AGEEFHE G AR TIER WL E WIS BLEEZHE LT
LD ThHD, FEECHDLLT., AAEREEMOZ AT NVOFEERZICFEAENTH LW HET, AAKEHETH
T, ERbPRBRL TS 2L THAS S, FEHEOMIMAENTLIHMITIES I HY ., ZORTOHEAZHAICTS
ZEIEFRARETHA D, EI2FETHRL, FHICBITHHAZOBGIL, AARBEFEEMETICRAONBL TIE R,
DFICELLTRI DL TH D, 77/ rV—nREHEHLTETWAHIITE, flipped classroom<blended learning7
EOMEEHWIEEBRENZ OGBTEITIN, £, PFEHEBOBAEZE~OICICL Y, FEHBEEREL DD L
WAL o T E VO RERBE LN TN D, o T, AAEEEICBNTYH, FHEOHOBEAZIITFET D Z & wHifE
LL., 77 2ADERFEEFEORZEEDOR —ZAFELETHLV S, ZOMAZICEDLSIITHIGTE I DLV ZLEITE
REBOWEREEZED D Z LIXFEROHDH Z L TIERWIEA I, L L, BARGBEBBIEROSFIZEWT, MAZIZKIGT
DEVD T EFEET, BEON FEBICL ST, BEANICIEEDE IR EEBERT LI LDORDOEAINENVI L ES
ZOVERDDHEA D, FHEREOEAE~DHGIET v —A b + ALy POHAREOBRETHIEE 1 OFIFLEFEITS
NTWER, FHEEMRZERMLL TETWDBAE, T~v—A b« ALy VOERETICAREBROSBHIZENT,
flipped classroom=<°blended’ & DHEEDISH DO ATHENE R BE L CALONAKREROETTH D,
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ZPFEOBET=F—CHIHBRIIEIE DS, ?] (How can Japanese learners’ self-monitoring improve oral
presentation?)
Mika Yamaguchi, Emory University

TAUYBORFOERAARE 7 7 ATIE, FEREOAL—F LU LM R Y OEAERH DL Z ERE N, O EoD7
FADHRT, FEHEPREFEAOL VG L TAE =X T NEA EIEL1-0I1C, EOXIRIEERHDIEAI D, £D
KA E LT, SHEOOEEREZETAICEB L, BOOETHERT, KRoVWEIZ Bl hrokE#ETLZL2EN
THRETDEWIEIZITo7-, ZOFEHOHME, FEHEREDOFLITRREREL AT, Ihrolm bk
FETRENICKSE, HCE=X —TEIRNEZHIHOT B ETHD, BRI T AEKRT LEREE L, 2ok b4E
EFB L L THABOMBEZRIT TS BV, ZOEDIE, PEENEASEFYHCE=4 —T 5B EE2HIZHOT 5
TENREHELEEZD, T2, b —DOOHMIE, B LV OFEREN, TNENDOAE—F L JOMBEENTHZ
LItkoT, DHEBREWVIFRICHAEETH TS, FEIMLLIZFEHEZERICT 22N TE S, AREKTIE, FHEELET
FER TR DN Z L EHEINR DN EIZENRSH D00, Flo, FEEOACTHEIZE., U UIEEKEHECE /)
FHOA R OND EEPN20, FEFIZASOABERERIZEBNRE=FV IR TELONIOWVWTEELET SH, KRIZH
CE=HF —TROWZRD, WOBERTEDOLIIENIN, EOXIBREBPAONTENICONTRERS, £/, Z0
WWENAZE U CRRICLIWEERAONZFEE L, HE VPR LN - R E T MGENRH o120, 5%
HOE=Z—RENEEIEHE L TEDL I REBEENDDLNICHONTEZTZ,

IR FEBEENRBABCOS vV =/ - CHRADMBLEDRE —FRBAE T AER T m Y =/ L OEH D o— )
(Challenges that beginner-level learners of Japanese encounter during project work and their causes: A case
study of a video creation project)

Kazuhiro Yonemoto, University of British Columbia, Noriko Kimura, Hiroshima University, Nana Suzumura, University
of Hawai’i, Manoa, and Ayaka Sogabe, University of Michigan

ko BARFEHE T, HiFESCaIa=r—va VBEREEZEMIC, 7Yl U= BB ARG, TOW
ELEANATRDPND L )10/ >TE = (Kaky, 2011) . L2 L, ZNETORWHE - HFFETIE, 7vny=7 hI—7 DN
R EEHEDOT v r— b, A ZEax—, Hit, REWOSHICE EEY ., HETFORLY LY ONFIITE RSN/
W RS holz, TDRD, FEHEND oyl MU= ZTICMERb -T2 tHEEINTH, IFEHPIcED X
DIRENRRM L, PEENEOL I L0, b LIEFHD ORI O W TIEHLRICEN T I ol

T TCAMZETCIE, FEENAAECT a2l NU—T 24791 Te> T, EOXIRMEERZ Y DONERE
Lic, AEWMDEZTIKRDOA ~—2 a VEREOYIKRSL FFEEEFE 164 @7 —TK44) Thb, BRI, TR
Dl=DOETAHNE] 7T uv e NEITHOFEEEROSE (£180F/H) WT, FEENaIa=r—rary EoMEIC
B LTV A A L, & OffRE &R T & WA ORIRIZ DWW TRET L7,

SIHTORER, FEFMOLD L0 Tk, BEREZIT I BICHMRERREZ AV2nonic, EEFEOREN I X
NENWZ R0, J—T AU R—ZEMZLTYH, SHEERNCAFICEDLLTMBEI N TLEY, RERFHAKIZ/R->T
LEIZEBNBESNS, ZOZEnDb, Fudxy NU—7 Z24THBICIE, 1) @FHREL S, BERR T A
EEREMICIRET 528, 2) eVl MTRREOEEMZMF L, MEMRR SO Az T & BANE
FEEZD,

SESSION 2-C: SIG PAPERS ON LANGUAGE AND CULTURE & PROFESSIONAL DEVELOPMENT [MEETING RooM 407]
Chair: Maki Hirotani, Rose-Hulman Institute of Technology

“Collaborative learning: Building verbal and non-verbal competence through social media projects”
Maki Hirotani, Rose-Hulman Institute of Technology, and Kiyomi Fujii, Kanazawa Institute of Technology

With the development of Internet technology, many collaborative activities between native and non-native speakers have been
widely conducted in foreign language classrooms. Previous studies have examined the effects of such collaborative activities
between native and non-native speakers and reported positive effects on the development of language skills. In addition,
researchers have pointed out the importance of developing learners’ intercultural competence through such activities.
According to Bennett (2008), Intercultural Knowledge and Competence is "a set of cognitive, affective, and behavioral skills and
characteristics that support effective and appropriate interaction in a variety of cultural contexts,” which can be classified into:
two types of cultural knowledge (self-awareness and worldview frameworks), two types of skills (empathy and verbal/non-
verbal communication), and two types of attitudes (curiosity and openness). Language studies, then, deal with verbal and non-
verbal communication skills. Although it is suggested to assess both verbal and non-verbal communication skills, no study to
date has investigated the development of both non-verbal and verbal communication skills through collaborative activities.

It is for this reason that the researchers examined both verbal and non-verbal communication through a collaborative
project between JFL and EFL students. 12 learners of Japanese and 23 learners of English were involved in the project. The
learners have worked on a series of video assignments on verbal and non-verbal communication-related topics, and interacted
with each other in Japanese and English on private pages over Facebook for four month. We have assessed the development of
their intercultural competence with reference to the rubric by Bennett (2008), using the Facebook data, a set of questionnaires
conducted before and after the project, and self-reflection logs for each video assignment. In this paper, we will provide an
overview of the project and report the salient results attained through the analysis of the data.
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MBRABE LT TEAIYLZ 7 X ] D HEEM ] (How can we make the best of a "Japanese Culture” class?)
Yoko Hanson, Coastal Carolina University

ERHECOHETHEHNO H IV &521F, SNEREEE R/ E 72 THIBR SN DAL S TEFYGEE S LTV, Hilsk
R THEREOEWAAGE S, 2ERNRBEZEOBIID R, Ko THARFERSY UT O L 5 REL AR/ K
FTIE, HIBRA G OHFNT N D 2 S ILBET iRV RRETS, tE R D —>& LT, Coastal Carolina University Cid 3
b WCEREEDE I T AERA TS, BARELZFEFL L CHXDLAENC TAAR] ICHERAZ R, BIREIAH & LT
O TEARXLY T A BIEFHZESLSL, £20b THAGEY 7 A ~EH LT 2008EH0H N,

7 T ATHFEOMFILATITDI., 1M H OBEE T84T 57z, BAGEIN O O4F L RERED 7 L—
RERNTHIFICEEE, KRR OFEEY T AMABIAEN D RE N2 BRI T 2 EME Sz, & L Cxtim
KDY T ABBEEGIMED T2, FAOHRKK, Hiw. 7 >Hands-on-activity SATZAICEY ATz, B— IV AKRA v
FNChHSTZT 7T 4 €T A OB, FARNRAE =T —=FNNL O NIE L /IR, 72 NOFHMIICE T 2 #nR 8%
I, BET D, o, AARBEHEBILRWEER THAE] OV T Ao cBEIIM ThH o= Db, HARGE~OH
WaglE g 2 ENTE, BIRBHA & L TOMEZRKRICHHAT 2103, 2T 5 &R0, FE~DOT
= MERZITTIC LN O, Hilz R etz at Lz wy,

TAAFEORIIM e 7—=0 7 a—ATOBRMITICETE—FE —Fyry b TAVI—BREETHEE -] (A
study on motivation in synchronous e-learning courses in Japanese: The role that mentors play in chat)
Michiyo Takasaki, Japan Foundation, Mexico

W, MBI HE OB AV E 2 W T 2 FE L L CERAB e 7 — = VRBRETH D, — I, TOHEKOHE
BORNHS bIEH SN TWD, BIEHERO-DIC, A F— I 2EHEENFAEIIS L0, #EHPCICFET o 7
4=V EFORL T, #MiIANFICENEE Y IADD VAT AREEEINEZY LTS, WL EENE S DOFEEE R
SN EVITHENOLZOE AR LIS Tn5,

HEHOEFA A —Fy VP ITATEUZ Y 7 b T EEA LT, AAEeT —=v 7 a—A &Rt LT\ 5, 2EE
1T, REREBFTTHIHEEE TA T LEDO2HFNLEEMLTVWD, KEETIE, 74 7 LOBMENLED L D ICEEE
MEFLaIa=r—va & 2iEME L%, Ty P EOSOVEY NS —EALNIT D, FiEE LT, BEKTHZD
Fx v bEBRINCEE, %, ARTEI L, RIZ, Ty v b ERERKZRELE,

FERE LT, Fv v MIOHRWBBEICKHE LBINE O R EET 5, ORFEESCHE R EOHKNSELSHaTI 2=
=3 a AR ABICEN TS, @BEEINED VI W HARFEOIEROMN A BEETH LT, H=E L DD
%, @EFEAEIDMAT > TORWIEODT, BRI, 12D, BIELTIA TBMEMOfEE L 725, OMAICERSHBROB LD,
BRI A AR LB SR B T, Fryy MASE I AL X —L LTI A TBMEME ORFZER O T, #
Btz o > CIUIRICIS U7 EIG S 72 B & 20T 21T D 1ED, T4 T M A RO S, FEEIC X 2HEfRfiEe & S
FERRICEE BN RE E R LT,

(RPLT vy 7 THED, 7—T 4 F2b—Va Y EHLEMRROEFRE— [BARD Can-do YA | %
> —/)L & LTI (A bottom-up approach to articulation and the development of teachers: A case study using
“Minna no Can-do Site”)

Aiko Kitamura, College of William & Mary, and Tomomi Sato, University of Virginia

ARRIZAABHE o —1L - T—FT 4 Falb—ar - Fuadxs b (J-GAP) DIEBNARICEBOEARA T4 A7
®Can-dot A ) ZRIHL, F— VR E LRERD, KOFHREOHCFHEZITW, 7—TFT 4 Fa2lb—arBhlFa
T LDEOM LB OB CREIC OB o e EFHRETH D,

BB OHMMN Ny 7 D= KT A L OBZNLHRFETURY ZADa—2AHIE, %O BE% [Can-do) T
BELTH, TnaFEHE LA L, EHIMICRILE MR E2E0-A0 - ET7RHIE S8, @2 e o
BEMELE, ZoWEENCXL Y., TCan-do) DM RT7 4+ —~v L  AL~ULTOFEBEORTE L FIUTE L HEEH O FEE
WZORNY . EHITIIMEREBENE S THIFIFR T Can-do) RENTE, FOREIEAEDIA L Can-do] O
077 AWNAMIEIT A ESTE S L CORMREEN TR T 12,

ZOIEEZBWTHL LIV OR, FEE L ZEM R L BETIORRE TH 5, L FANFICHEL 20
REZ B TE L FERC, BORMIAFZEEN LA, BRI ~DOT7 4 — RNy 7 L bleote, FHF LM,
LHENA TCan-do) #Y— N ELTa—ZHAEL, TTED] 2T 0HbEDHI LT, HHRIFBOUE L HMKEIZS
RolzbBEXObND, £, FEFOHY A CTMAENERAMAE R T Yy a v ~OFMIT LR 55 LTk
N, ZOEBN T 7T ARANOHBRT —TFT 4 Falb—2a VIZORNDLIEEZFEBLODD, T—FT 4 Fal— g
TEENIBSE CCTEDR NAT v 7 RIHE R E 70D 2 E BB LIV,
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SESSION 2-D: SIG PANEL ON LANGUAGE AND CULTURE [MEETING RooM 408/409]
Chair: Yoshiko Higurashi, San Diego State University

Panel Title: Issues of Internships in the U.S. and Japan: Evaluation

This is the continuation of the Panel on the “Issues of Internships in the U.S. and Japan” presented at the AAT] Spring
Conferences in Toronto in 2012 and San Diego in 2013. This is probably going to be the last Panel on this topic. The Panel
focuses on evaluation this time.

The academic curriculum with increasingly demanding global emphasis requires or strongly recommends internships at
sites where foreign languages are the main means of communication. These community service learning experiences provide
our students with a tremendous opportunity to witness first-hand how the languages are used in social contexts and what role
culture plays in daily business activities. However, there are issues that we language teaching professionals must be aware of.

The topics covered by the panelists will include, but will not be not limited to, (1) ways to monitor our students at the
internship sites, (2) how to evaluate our students’ performance, and (3) how to obtain constructive criticism from internship
providers and how to incorporate them into advising sessions for students. The panel also examines other issues related to the
internships and seeks possible solutions.

The Panel will report (1) innovative approaches to the challenges taken, (2) accomplishments and improvements realized,
and (3) setbacks and frustrations experienced. There will be two presentations each on internships in the U.S. and Japan: from
San Diego State University and the University of Memphis on internships in the U.S., and from the Reischauer Institute of Japan
Studies at Harvard University and the Stanford Japan Center in Kyoto and Stanford University on internships in Japan. The
Panel will also have brief remarks by a Japanese government representative regarding the efforts the Japanese government has
been making to encourage companies and organizations in Japan to create internship opportunities for students abroad.

“Evaluation issues at the sites of internships in the U.S.”
Yoshiko Higurashi, San Diego State University

One of the five “Shared Visions” set by San Diego State University (SDSU) is to create a genuinely global university. In order to
realize this vision, a heavy emphasis was placed on the internationalization of our curriculum and development of abundant
opportunities for our students to study abroad. Thanks to this emphasis, SDSU is currently offering 335 international education
programs in 52 countries. 34 programs now require international experience for graduation. SDSU ranks first in California
among universities of its type in California, third among all universities in California, and twenty-second No. 22 nationwide for
the number of students studying abroad. There are approximately 1600 SDSU students studying abroad each year. The
emphasis on international education realized a 900% increase in student participation in the past 12 years.

I have been in charge of exchange programs with universities in Japan since 1997. There are currently 20 direct
exchange programs. Two additional institutions are expected to join and to be available by the Fall of 2014. We recently
nominated 56 semester students who will study in Japan during the academic year of 2014-2015.

The number of academic degree programs that require study abroad for at least one semester has been increasing on
campus. However, the Japanese language major has not been able to require study abroad due to students’ economic situation.
As the Director of the Japanese Language Program and Japan International Programs, I have been creating opportunities for
Japanese majors who cannot afford to study in Japan to meet with Japanese people and work in Japanese workplaces.

In this paper, [ will present ways to monitor our students at the internship sites, to evaluate students’ performance, and,
most importantly, how to obtain constructive criticism from internship providers and how to incorporate them into
advising sessions for students.

“Developing linguistic and cultural competencies through situated learning”
Yuki Matsuda, University of Memphis

Internship and volunteer experiences offer an excellent “situated learning” experience for our students who are learning
Japanese as a foreign language. Proponents of socio-cultural theories on learning consider this learning afunction of
participating in social activities. In this perspective, the focus is on learning by interacting with members of a community, who
have certain common goals and purposes. For example, Japanese teachers and students can work together with the local
Japanese business community to advocate Japanese culture to the local community and form a community of practice, in the
sense of Lave and Wenger (1990). When our Japanese students start working as volunteers, their functions are limited at the
beginning. Through interaction with more experienced members in the group, they will gain skills and become "legitimate"”
members of the community of practice.

With this theoretical assumption in mind, this presentation will focus on illustrating how the Japanese language learners
at the author's program developed their linguistic and cultural competencies through participating in situated
learning. Realistically not everyone can take advantage of international internship programs. Therefore, we offer various
options. Our campus hosts a Japan outreach center, and we incorporate classroom activities with community-based outreach
and internship programs. For example, the Japanese students will teach a variety of topics on Japanese culture to the local
community by writing culture guides and Japanese local guides and upload them to the center's website. They also participate
in planning committees with the local government for the outreach center and learn effective ways to advocate Japan. Such
interactions allow our students to gain perspectives of the global environments where more than two cultures merge. This case
study will be applied to any foreign language program and suggest a new direction for foreign language learning.
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“One size fits all one: Managing internship host organizations in Japan”
Theodore Gilman, Harvard University

This paper examines managing diverse internship host relationships in Japan. Companies (large and small), government offices,
universities, and non-profit organizations all make excellent internship hosts. However, maintaining relationships with these
hosts takes time and energy. The paper provides case studies of typical host management situations. Regular correspondence,
in-person visits, and clear written agreements can go a long way toward easing anxieties and establishing expectations on both
sides.

Regular correspondence with a designated person in the host organization is important. Japanese administrative jobs
normally rotate every three years, so creating institutional memory of the relationship between the participating organizations
can bedifficult. It is important to maintain year-round communication with the designated person in the host
organization. Making internship management easy for that person is important, as they have other responsibilities. The less
heavy lifting they must do, the better your internship will be.

In-person visits are essential to cementing the relationship. Such visits create a sense of organizational commitment to
the internship. Visits need not be long - an hour of aisatsu isoften sufficient - but they should be planned and
executed formally.

Written agreements are crucial to the smooth management of an internship relationship. Different organizations will
provide varying amenities. Each side must know who is responsible for what. Travel costs, housing, commuting expenses, and
food costs are points of negotiation. Duration of the internship (start/end dates) and expectations of the intern should all be
stated clearly.

Interns and their host organization supervisors complete online surveys at the conclusion of the internship experience.
These data are used to prepare next year’s internship students and to refine their expectations. We also use the data to
suggest improvements to the host. Student feedback communicated gently to the host organization is the best way we have
found to improve the relationship over time.

“Balancing quantitative with qualitative evaluations of student performance in internships at an overseas studies
program in Japan”
Yoshiko Matsumoto, Stanford University, and Andrew Horvat, Josai International University

During the 25 years of the Stanford Kyoto Center’s existence, a 10-week internship has been an integral part of the
program. Every year, students and host organization staff have been asked to respond to surveys at the end of the 10-week
internship period. Center staff members have made site visits usually halfway through the program. Because of staffing changes,
the surveys and on site visits have not always been handled consistently. In 2011, 2012 and 2013, however, surveys were
distributed and collected in a rigorous manner and on-site visits were personally carried out by the director in 2012 and 2013.
From 2009 to 2013, students made presentations in front of an invited audience shortly before returning home. In the fall of
2009, 2010 and 2011, the most successful students were asked to repeat these presentations to peers on the home campus.
After returning from Japan, students have often spoken about their internship experiences.

Drawing on all of the above quantitative and qualitative responses the former director of the program (Horvat) and
the home campus faculty member most closely associated with the Kyoto program (Matsumoto) will seek to evaluate the
advantages and disadvantages of the following types of feedback: (1) student and host organization responses to surveys, (2)
on-site interviews with students and host organization staff, (3) student presentations of internship experiences, and (4)
student comments made on the home campus in a variety of contexts about internship experiences. Discussion of these
different types of feedback will focus on student evaluation of improvements (if any) in (a) language/culture competence, and
(b) technical skills gained. Host organization feedback will be evaluated based on whether the organization accepts students as
part of a corporate social responsibility program or as an HR recruitment tool.

SESSION 2-E: LITERATURE AND PEDAGOGY PAPERS [MEETING RooM 411]
Chair: Joanne Quimby, North Central College

“Who is “I”? Boku or atashi?: Shifting personality and gender in Haruki Murakami’s translations”
Rika Saito, Western Michigan University

This paper closely examines Haruki Murakami’s Japanese translations of the acclaimed American novels, The Great Gatsby
(1925) by F. Scott Fitzgerald (1896-1940), The Catcher in the Rye (1951) by ].D. Salinger (1919-2010), and Breakfast at Tiffany’s
(1958) by Truman Capote (1924-1984). In his translations of these novels, Murakami articulates the gender and persona of the
characters in the original English texts in meticulous ways using various choices of Japanese personal pronouns and speech
styles. Japanese literary texts generally include a variety of gender distinct dialogues, which are characterized by gender-
specific first-person pronouns and sentence-final particles. Murakami’s translated texts are not an exception; his texts are
“overloaded” with gender. However, I will show how the gendered dialogues add a striking effect to the transformation of
characters from English to Japanese.

Murakami’s novels have been translated into more than forty different languages, and there are quite a few academic
studies on his fictional and non-fictional works. Murakami himself has published many Japanese translations of various English
novels such as the above, which were all commercially successful. However, to date, academics have paid little attention to
those works he has translated into Japanese. In addition, there have been some feminist literary analyses on Murakami’s works,
such as Norwegian Wood (1987), Sputnik Sweetheart (1999), and Kafka on the Shore (2002), but feminist critiques have not
been much applied to his translations. Therefore, my presentation will open new visions of research on this noted Japanese
writer/translator.
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“Discursive destructions: The obscene body in the fiction of Kanehara Hitomi”
David Holloway, Washington University in St. Louis

At the age of 21, Kanehara Hitomi took the Japanese literary world by storm with her novella Snakes and Earrings. Portraying a
nineteen-year-old woman whose interest in body modification contradicts her haute-couture persona—all dyed blonde hair
and designer bags—the work shocked readers for its exploration of Japanese subcultures. Readers were shocked further when
this work, which reads more like popular fiction than something more substantial, began to garner the most prestigious prizes
in Japan, among them the Akutagawa and Subaru, which are reserved for works that more commonly conform to notions of
belles lettres. But, as | argue in this paper by drawing from theories of subculture, the body, and gender performance,
Kanehara’s exploration of body modification subculture and concurrent and less explicit concern with female sexual
objectification and body image affords us the opportunity to think of this text in a new light, as it offers crucial insight into the
nature of body politics in Japan today, particularly from a gendered perspective. In turning to tattoos and body piercings,
Kanehara’s protagonist challenges the very integrity of what constitutes feminine—and indeed what constitutes Japanese—
praxis and performance of the body. [ hold that Snakes and Earrings is not only an anthem of disaffection that speaks to
Japanese youth, as has often been said of the text. Rather, below its surface, it is a reaction to the enforced performance of both
personal and public identity, while at the same time it is a testament to the fluidity of the boundaries of the body.

“Fake names and hidden selves: Self-referential pronouns and narrative voice in Kirino Natsuo’s Real World”
Joanne Quimby, North Central College

The alternating narrative voices in Kirino Natsuo’s 2006 novel Real World (Riaru warudo) offer a glimpse into the inner
workings of a group of female friends: their relationships with each other, their public and private personae, and the social
tools each has developed in order to ‘survive’ high school in 21st-century Tokyo. Nicknames, self-reference, and public vs.
private personae all play an important role in this novel, which presents us with four female narrators who choose different
self-referential pronouns to convey “narrative voice” versus “social persona.” That is to say, not only do the protagonists use
different self-referential pronouns in their role as narrators (two use atashi/&7- L, two use watashi/F.), but three of the girls
also use yet a different self-referential pronoun in daily life. Furthermore, the girls frequently use fake names in public
situations, and each girl’s narration also seems to reveal a sense of self that is completely at odds with her “apparent” role
within the group. This paper will outline the various narrative voices and shifts in identity that contribute to this complex
novel, and will explore the ways in which gender, societal expectations, and interpersonal relationships are implicated in
pronoun choice and narrative voice.

TPERIZE DR — BRI T RICEBHEA Y —2Tav 7] (The poetics of learning: A student-led haiku workshop
in advanced Japanese)
Aya McDaniel, Emory University

In the typical Japanese language classroom, the role of the student is that of a “learner,” whose task is to absorb information and
to improve their skills of Japanese. But what if the student is asked to take the role of “teacher”? How would this affect his or
her confidence, and sense of Japanese language skills?

This presentation offers an overview of a haiku workshop that revealed some compelling answers to these questions. In
Fall 2013, students in a college-level advanced Japanese class studied haiku history, poets, and theory, and practiced writing
their own haiku verses in Japanese as part of a multi-week project. The capstone of the project was a workshop hosted by the
Japanese program and open to all Japanese students. The workshop was led by the students, who took on the role of “teachers”
of haiku composition to their peers in lower-level classes. After doing so, student “teachers” reported that they were able to
deepen their knowledge, that their Japanese had improved, and that they had experienced a unique opportunity of taking
initiative in the campus community.

My paper explains the procedure involved in this multi-week project, and discusses the implications of its results for the
advanced Japanese language classroom.

SESSION 2-F: PEDAGOGY PANEL [GRAND BALLROOM C]
Chair: Yong-Taek Kim, Indiana University of Pennsylvania

Panel Title: Applying Cognitive Linguistics to Japanese Pedagogy: State of the Art and New Directions

Cognitive Linguistics (CL) assumes that language is a conceptualization and fundamentally grounded in human cognition (cf.,
DeLancey 1981, Lakoff 1987, Langacker 1987, Talmy 2000, Taylor 1989). CL has recently impacted L2 acquisition theories (cf.
Taylor 1993, Achard and Niemeier 2004, Robinson and Ellis 2008), and researchers have started to empirically test its
application to L2 teaching (CL approach) (cf., Csdbi 2004, Lam 2009, Tyler 2012, White 2012). CL approach is also claimed to
promote highly effective classroom techniques (cf., Boers et al. 2004, Holm 2009, Littlemore 2009). However, its application to
teaching JFL has been hardly investigated.

This panel discusses possible ways in which insights of CL, in particular a construal-based semantic map, the prototype
theory, schematic representations, and lexicalization patterns, enhance Japanese language learning in the areas of transitivity,
aspect, polysemous particles, and depiction of visual experience. Presenter 1 argues the efficacy of CL in pedagogical grammar
with explicit teaching of the underlying motivation of transitivity by visually mapping Japanese intransitive and transitive
sentences onto a construal-based semantic. Presenter 2 discusses the effectiveness of a prototype approach to verb semantics
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by investigating its role in the acquisition of a resultative -teiru. She examines whether explicit instruction on the
prototypicality of verbs is conducive to learning. Presenter 3 demonstrates that students who received explicit instructions of
schematic representations of polysemous particles and their motivation in terms of a prototype approach tend to maintain
their gains at the four-week delayed post-test, as opposed to traditional pictorial representations. Presenter 4 analyzes
depictions of a visual experience in a fantasy novel in English and Japanese, and discusses how prototypical structural patterns
can be introduced using visual references in a JFL classroom. Based on the findings, we discuss how a CL approach can
contribute to JFL instructions.

“Applying cognitive linguistics to Japanese transitivity: Towards a semantic map model”
Yong-Taek Kim, Indiana University of Pennsylvania

Analysis of Japanese textbooks reveals that transitivity is described in terms of semantics (e.g., action/state), syntax (e.g., with
or without an object), co-occurrence with ‘-tearu/-te iru’ patterns, and lists of intransitive/transitive pairs (e.g.,
‘tomeru/tomaru’). However, this type of approach does not explain the motivation underlying transitivity.

Inspired by DeLancey (1981, 1987) and Talmy (2000), this study explores the Cognitive Linguistics (CL) approach,
particularly a semantic map approach (Kim 2009) to Japanese transitivity, and proposes that explicit teaching of the motivation
underlying transitivity is essential in the classroom. Kim (2009) arguesthat language has conceptual bases rooted in
perception and cognitive construal. Construal allows one to view the same situation in a number of alternative ways. Construal
is closely related to distribution of attention, which has two main patterns: focus of attention and windowing of attention. Focus
of attention is placed on participants, and is typically encoded in the selection and arrangement of nominals. On the other
hand, windowing of attention is a cognitive process to segment some relation(s) out of an event structure. It is typically
encoded in predicate or adverbial expressions.

Windowing and focus of attention will be used to define the X- and Y-axes of a semantic map. The X-axis consists of five
causal relations - Volition, Activity, Energy Transfer, Change, and State, on which attention is windowed. The Y-axis is
composed of three types of configuration for the semantic roles of the participants - Agent, Agent-Patient, and Patient. I argue
that speakers use transitive verbs to direct hearers’ attention to both Agent and Patient, whereas intransitive verbs are used to
direct hearers’ attention to Agent or Patient. This explains why the same event can be expressed as ‘Taro-ga kuruma-o tometa’
or ‘Kuruma-ga tomatta.” This difference can be illustrated by mapping intransitive/transitive sentence patterns onto the
semantic map.

“A prototype approach to verb semantics: Teaching Japanese resultative ‘-teiru’”
Yumiko Nishi, University of lowa

Research on the L2 acquisition of the Japanese imperfective ‘~teiru’ has found that resultative ‘-teiru’ is acquired later than
progressive ‘-teiru’, even though the frequency of resultative ‘-teiru’ is much higher than progressive in native speaker
conversation (Shirai & Nishi 2005). This developmental order has been explained by the 'prototype hypothesis’ (Andersen &
Shirai 1996), which predicts that progressive is the prototypical meaning of ‘-teiru’ and resultative is less prototypical.
However, recent studies have revealed a strong effect of L1 transfer on the acquisition of -teiru’ (Nishi & Shirai 2007; Nishi
2008). In particular, the accuracy rates of resultative items that involved L1-L2 discrepancies in lexical aspect (e.g., ‘siru’
[know] in Japanese is achievement; ‘know’ in English is state) were significantly lower than those that did not involve
discrepancies (e.g.,, ‘otiru’ [fall] and ‘fall’ are both achievement), even at the advanced level. It is the specific L1-L2
verb correspondence pattern that determines the difficulty levels of “-teiru’.

Given the attested efficacy of cognitive linguistics in pedagogical grammar (e.g., Taylor 2008), the present paper proposes
a prototype approach to verb semantics in order to facilitate the learning of resultative ‘-teiru’. Aspectual categories (activity,
accomplishment, achievement and state) are claimed to be prototype categories (Shirai 1991), and the findings of the cross-
linguistic analysis suggest that the notions that are lexicalized into one particular type of aspectual class regardless of the
language may be the prototypical exemplars of that category (Nishi 2008). In the prototype approach, learners are given
explicit form-focused instruction on ‘-teiru’ based on the prototypicality of verbs identified in Nishi (2008). The effectiveness of
the prototype approach will be discussed based on results from an empirical study that compared learners’ performance in the
experimental groups (prototype approach and traditional approach) and a control group, which received no explicit instruction.

“A cognitive linguistics approach to Japanese particles: Analysis and applications”
Kyoko Masuda, Georgia Institute of Technology

Japanese particles, particularly ‘ni’ and ‘de’, are difficult to acquire for first language learners (Clancy 1987) and for Japanese-
as-a-foreign-language (JFL) learners (Masuda 2004). The difficulties stem partly from differences in how languages carve up
spatial worlds and partly the nature of polysemous words. In a traditional classroom, meanings of polysemous words are
taught in a piecemeal fashion, presenting usage without explaining how the meanings are related to each other. In a cognitive-
linguistic-inspired classroom, however, attention is focused on core meanings first. The motivation of meanings and cognitive
structure of polysemous words are explicitly taught. Langacker (2008) suggests it is important to first teach the prototypical
uses and then the less-prototypical ones by relating them to prototypical uses. The purpose of this study is to examine the
application of a cognitive linguistics approach, especially the use of schematic representation, by comparing the use of pictorial
representation which is commonly used for teaching language.

Twenty-eight third-semester JFL learners received one of two treatments for reviewing polysemous particles
‘ni’ (existential, goal, time, purpose) and ‘de’ (location, instrumental, range, manner): a textbook pictorial presentation (TEXT)
and a cognitive schematic presentation (COG). An explanation of prototypical and less prototypical uses was provided for COG.
Two tasks (fill-in-the-blank and story writing) served to measure treatment effects at three points in time. Pair-work activities
were used to facilitate learning in both classrooms. An attitude survey and interviews on methods were administered.
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The findings of this study show general progress from pre- to post-tests. However, only COG students tended to maintain
gains four weeks post-treatment, possibly due to in-depth analyses evoked by the use of concept-based schemata,
prototype explanations and collaboration in pairs. Schemata seem to work by increasing learners’ awareness of the difficult
concepts and by sharpening awareness of the nature of polysemous particle functions.

“Understanding prototypical Japanese patterns through typological generalizations”
Sayaka Abe, Williams College

Verbalizing visual experience in a foreign language is challenging especially for native speakers of a structurally distant
language. For example, English has rich vocabulary for expressing various manners of ‘lighting’, such as ‘flicker’, ‘glimmer’,
‘sparkle’, etc., which are often combined with a preposition to indicate a change, e.g. ‘flickered into darkness’, while Japanese
tends to use a manner adverbial and a verb of change, e.g. ‘yurayura to yami ni kie-ta’ (not *yami ni + [a manner verb]). Without
explicit knowledge of such general patterns in a foreign language, attempts of converting a conceptualized event into a string
of words can only result in unproductive case-by-case corrections, which are in fact often observed in classrooms.

While cognitive semantics offers insights into understanding such typological differences (Talmy 1985, 2000b), little
knowledge of the discipline is available to learners of Japanese. Furthermore, visual scenes are rarely described in traditional
language instruction since they are considered too obvious or unpractical for everyday communication. However, utilizing the
‘obvious’ is beneficial for establishing a reference concept, for which the forms of different languages can be compared. Such
materials include manga frames and narrated scenes from well-known stories.

Based on Talmy’s ‘lexicalization patterns’ (ibid.), the present paper analyzes depictions of visual experience that occur in
Harry Potter in English and Japanese, which contain many scenes with visual saliency and vividness that are easy to reference.
The text data exhibit typological patterns systematically in terms of how certain semantic elements (e.g. ‘manner’, ‘path’)
manifest structurally in prototypical contexts. This study further discusses how theoretical ideas from cognitive semantics can
be made accessible through several steps and incorporated into translation and verbalization activities, based on insights
gained from linguistics classes (in which certain tasks, in particular, recognizing semantic components, seemed difficult) and
Japanese classes (intermediate and advanced levels).

12:30 a.m.-1:30 p.m. — Lunch Break

12:30 p.m. - 1:30 p.m.
SIG Business Meetings in Rooms 402/403, 404, and 407

Japanese for Specific Purposes (JSP): Room 402/402

Language and Culture: Room 404

1:30 p.m.-3:10 p.m. — Session 3

SESSION 3-A: PEDAGOGY PANEL [MEETING Room 402 /403]
Chairs: Stephen Moody and Maiko Ikeda, University of Hawai'i, Manoa

Panel Title: Empirically-Grounded Materials for Japanese Pragmatics Instruction

This colloquium discusses Japanese pragmatics instruction with a focus on materials development. While pragmatic
competence plays a vital role in overall L2 proficiency, studies repeatedly demonstrate that learners struggle to develop
pragmatically appropriate language use. In response, a growing number of scholars have demonstrated that pragmatics are
indeed teachable, even to beginning-level learners, arguing that instruction needs to be tailored to target specific pragmatic
features.

However, in order to do this, teachers must have sufficient sociopragmatic and pragmalinguistic knowledge of the target
pragmatics. For those not deeply involved in pragmatics research, these technical details may not be easily accessible. Thus
there is a need to assist teachers and reduce their workloads by developing effective guidebooks and materials which integrate
empirical pragmatic research into classroom teaching practices. To date, very few such materials exist and those that do
primarily concern the teaching of English. In addition, these materials tend to neglect non-verbal resources, even though these
are also necessary for appropriate sociopragmatic behavior. Furthermore, current materials emphasize face-to-face
interactions, while new tools for communication such as e-mail and text messaging are quickly becoming commonplace modes
of interaction. Lastly, the effectiveness of many of these materials has not yet been tested in the classroom itself.
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The present panel, drawing from ongoing empirical research on Japanese linguistic and non-linguistic pragmatic
resources, presents lesson plans and teaching materials covering several important pragmatic features which are not
commonly treated in textbooks, but with which students have known difficulties. These include aizuchi, reactive tokens, and
speech acts such as requesting. These materials have demonstrated useful via results of instructional interventions evaluating
their application in the classroom. Approaches include explicit instruction, meta-pragmatic awareness-raising, communicative
activities, video clips, worksheet exercises, and computer mediated communication, demonstrating the wide range of
modalities through which pragmatics can be taught effectively.

“Doing “being a good listener”: Developing multiple levels of pragmatic awareness of aizuchi among beginning JFL
learners”
Sean Forte, University of Hawai'i, Manoa

In Japanese, aizuchi play a critical role in conversation. As verbal and non-verbal linguistic resources, they are employed for a
variety of interactional and interpersonal functions and further help guide subsequent discourse trajectories. Yet, few studies
have developed comprehensive materials for approaching aizuchi pragmatics in the classroom. The present study investigates
the use of materials informed by empirical research studies and discourse and conversation analytic perspectives
for facilitating beginning Japanese as foreign language (JFL) learners’ pragmatic awareness and development with respect
to aizuchi. These materials aim to 1) provide learners with opportunities to develop a communicative sensitivity to aizuchi as
interactive resources, and 2) to investigate whether or notmultiple aizuchi features (token type, function,
frequency, timing/placement, prosodic contour, and gesture—nodding and gaze) are acquirable/accessible at a beginning level
via such materials, and if so, to what extent.

The study focuses on an intact university-level second-semester class, and examines material usage over an experimental
treatment consisting of two consecutive 50-min class sessions. Materials for the first session included warm-up L1 and
L2 awareness-raising activities and discussion, and explicit meta-pragmatic explanatory handouts, while those for the
second session included analytic guides for observing and discussing native-speaker model video clips. The study also
discusses how these materials were developed, and how they may be used and/or adapted by instructors in their own JFL
classrooms. The results of data from a pre-test, immediate post-test, and delayed post-test in comparison to those of a control
group will be presented and the potential benefits of these materials in effectively facilitating beginning learners’ receptive
and judgmental knowledge and pragmatic development with respect to appropriate aizuchi usage will be discussed. Discussion
will also include ways in which learners’ pragmatic awareness developed differentially across features and the effectiveness of
materials for teaching some features over others.

“Pragmatics instruction through awareness-raising and conversational practice: Soo desu ne and soo desu ka as
reactive tokens”
Stephen Moody, University of Hawai'i, Manoa

Pushing beyond the notion that explicit instruction of pragmaticsis primarily an awareness-raising activity, work by
Yoshimi (2008, 2009) suggests instruction can facilitate the opening of a workspace in which students engage new information
through a process of testing and experimenting with the interactive usage of new material, activating their own learner
competencies in ways that result in more nuanced understandings. In this sense, when instruction is coupled with focused,
extended conversational practice, learners more effectively realize gains in conversational abilities.

Building on this perspective of explicit instruction, the present study discusses materials for teaching the reactive tokens
soo desu ne and soo desu ka, the proper use of which is fundamental for developing a natural interactive style. Used frequently
in discourse, these items facilitate social interaction by displaying a listener’s epistemic stance in relation to the speaker’s
presentation of information and assist in the co-construction of a shared dialogue. Proper use of these tokens effectively
strengthens social interaction, while misuse can be jarring and disrupt the flow of a conversation. Developing an ability to use
them in pragmatically appropriate ways is critical in early stages of Japanese study.

The materials presented here consist of assessment tools, worksheets to facilitate an explicit instructional session,
and plans for an extended conversational activity. Results from a pilot study analyzing the effectiveness of the materials
suggest that when instruction and materials are used to facilitate engagement with the target language, going beyond
simple awareness-raising, students may realize gains that extend beyond the narrow scope of the specific feature being taught.
Thus this study contributes to materials development by arguing that plans for teaching pragmatics are more likely to be
successful if they facilitate involvement with communicative practice, rather than try to present a catch-all set of rules and
guidelines.

“Materials for the development of learners’ electronic literacy through requesting in Japanese emails”
Maiko Ikeda, University of Hawai'i, Manoa

Due to wide proliferation of technology Computer Mediated Communication (CMC) has become a daily mode of communication,
and educational settings are no exception. In particular, email is avital means for communication between students and
professors. However, previous research has reported that students struggle to produce appropriate emails to those of higher
status in institutional settings (Baron, 1998). In particular, students have difficulty composing requests properly because they
have to adopt suitable resources to meet the recipient’s status and the degree of imposition. Indeed, even native speakers
have difficulty making appropriate requests in emails, and forlearners of foreign languages, it is an even greater
challenge. Japanese, in particular, has a rich repertoire of resources such as verbal morphemes to mark social status and adjust
for imposition, and students must learn to use the proper resources for writing socially acceptable request emails.

Studies on learners’ performance in CMC have shown thatpedagogical interventions are necessary to help L2
learners develop electronic literacy. However, there is a lack of Japanese CMC research, few pedagogical materials based on
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natural email communication, and no effective instruction with empirically proven results. As a result, it is not easy for teachers
to offer effective instruction.

To fill in this gap, 55 authentic request emails from Japanese university students to professors were analyzed
using conversation analytic methodology to identify the necessary elements that comprised actual requests. Based on these
findings, materials were designed to incorporate these authentic features and reflect effective teaching methods grounded in
empirical research. The effects of these materials were evaluated usingpre- and post-tests and observation of 30
intermediate learners’ actual engagement with the materials.

The results revealed that the materials enhanced learners’ awareness of the necessary resources for request emails
to professors and showed that they successfully learned to perform more appropriate requests.

Discussant: Yumiko Tateyama, University of Hawai'i, Manoa

SESSION 3-B: PEDAGOGY PANEL [MEETING RooM 404]
Chair: Shigeru Osuka, Seton Hall University

Panel Title: =NV F AT 4T H X TOF LVEHEEELFMICE TR G (New Teaching Methodology and

Assessment for Japanese Writing in a Multimedia Society)

AKRFNTIE, SATF AT 4 TS TOH LVESCRREE L FMICET 2 RIS OV TORK L FHmEIT 5. B,
ACTFL National Standard for Foreign Language Education°ACTFL Writing Proficiency Test (WPT)% B & L7223 6, HAGEF
BE L IET 5 AOBIERIERTHIIC OV TREMIZE X THIEW, | F-RERED [FHLT)) BEOER L BREL
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BEIZ ROZ] bbb 2 EICOVWTONHEMOEEIEB OWME 2 L, FEE ORBENEAT O HLe 7 MIZ 2 L7 kk
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F IS K E DYe-Portfoliod—Ir & L TONEXHE : ZOFHMIFIEL AHROBELE L, FEHE D e-Portfoliod—F & LT
iMovie % ff -5 72 Auto-biography Z {Ek L 72 2B & B4 L 72 A3 B 2 OFF FIEIC DWW TE L% L, ®iZCan-do ListZ{HEMA L
T FEET v — MREORERSL. 1E3 L e-Portfolioll DWW T OME b MF 4T 5,

I TELS N BEORRILZBE LD VX 2T ADT YA L] (Developmentand assessment of a new
writing instruction system incorporated in a curriculum)
Masami Ikeda, Massachusetts Institute of Technology

FEARN I OEE A CEE A B L PR BFEOFEF IR, B LV ORIRCIEMR S 28X 7 EEEN NI 5.
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L CTHIZN,

Me7 « VARVRATHERAT2FMRPIFZLECRETREBEOEE : LRAABFEFT OMEERBREN L DEEK
%1 (The influence of some evaluation sheets used for peer response on advanced learners of Japanese writing
process)
Kiyoshi Noguchi, Sophia University
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[ FOEN « A=V —F VU T2 ER LIEXEEELFMONTDOEZEL] (Japanese teaching methodology
and assessment for digital storytelling in Japanese writing)
Shigeru Osuka, Seton Hall University
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le-Portfolio D—EE L TCHOEXIRE-ZOFEMBEE LS % DIREI (Teaching “sakubun” as a part of e-
portfolios: assessment methods and beyond)
Naoko Ikegami, Lafayette College
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SESSION 3-C: PEDAGOGY PAPERS [MEETING RooM 4-07]
Chair: Keiko Okamoto, Columbia University

[FoI~ZBLIEZBARBOEHET :[~THLHH I 2WTHE® ] (Teaching through Japanese TV drama: A reexamination
of the highly contextual related structure te-morau)
Yunchuan Chen, University of Hawai’i, Manoa, and East-West Center

“te-morau” is one of the notoriously difficult Japanese structures to teach because its interpretation is highly contextual related
whereas the textbooks are often limited in providing rich contexts. In that case, Japanese TV drama would be an alternative
teaching tool because of its vivid scenes and compelling story-lines. This talk has mainly two parts. First, simple methods about
how to collect Japanese TV drama scripts as a temporary corpus and how to single out the target structure from it will be
discussed. Considering the proficiency level of the students, we can select different kinds of conversations around the target
structure from the drama. When interpreting the target structure by watching TV drama scenes, the students are more likely to
link its use to the immediate contextual cues.

In the second part of the talk, I will focus on the structure of “te-morau” and argue that its interpretation, within the TV
drama scenes, may not necessarily be related to the self-benefiting action (Marynard, 1990) or the action of receiving and
giving favor (Makino et al. 1989). It might be more relevant to other actions such as negative politeness strategy (Brown and
Levinson, 1987). Since the meaning of the “te-morau” structure varies a lot in different contexts, simple explanations within a
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sentential context might be insufficient. Therefore, teaching “te-morau” within TV drama scenes may be a useful method since it
can provide students with abundant contextual cues that contribute to various interpretations of the structure.

[EHFEEZEBLCHBRaI=2=/r—ar%#BH#7 | (Facilitating smooth communication through vocal reading)
Keiko Okamoto, Miharu Nittono, and Yoshiko Watanabe, Columbia University
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TEemE %2 [fE-> Tl #5: 771vayud=7 bOEK#HE ] (Into the screen: Report on a voice-over project)
Miki Yagi, Harvard University, and Emi Mukai, Stanford University
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“Japanese learners’' awareness of pitch accent and intonation and its influence on their oral performance and study
habits”
Yui limori, Ohio State University

Pitch accent and intonation are essential in communicating fluently in the Japanese language system. Yet, teaching pitch accent
and intonation is often neglected when learning it as a foreign language. This study investigates whether awareness training in
pitch accent and intonation can improve Japanese language learners' oral performance, self-monitoring skills, study habits, and
confidence. Pitch accent and intonation awareness training was given to one section of the first-year Japanese language class,
randomly chosen from seven sections. The training involved review and drills of mora, pitch accent, and intonation, and their
performance was recorded. The training also involved recording practice using a computer program that allowed participants
to listen to the audio, record themselves, and compare their performance. Another section of the first-year Japanese class was
randomly selected as a control group, which did not receive any training. Both groups were asked to complete surveys in order
to draw comparisons between the two. These surveys were conducted to investigate how Japanese learners prepare for class,
their focus and attention on pitch accent and intonation, how well they could detect their own errors, and the effect of these
factors on their average daily grade and their confidence in Japanese proficiency. The result showed that students rarely
focused on pitch accent and intonation when they prepared for the class before the awareness training. All participants
indicated that they paid attention to pitch accent or intonation in some aspect of their study or class performance; however,
hardly any students indicated that they were able to identify their intonation errors. On the other hand, while they still made
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pitch accent errors, nearly half the participants indicated that they were able to identify those errors specifically. The
presentation will show changes observed in learner awareness about pitch accent and intonation.

SESSION 3-D: SECOND LANGUAGE ACQUISITION (SLA) PAPERS [MEETING RooM 408/409]
Chair: Noriko Fujioka-Ito, University of Cincinnati
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(Contrast study on recognition and utterances about personal territory of Japanese native speakers and Korean
and Chinese learners of Japanese)

Myeongja Heo, University of Tsukuba

A AGERGEESE S @EA, PEAEEZEZEOMICIZIME FoOX=YF L - 7Y M) —IZBT BB NBFEL T
BY, TNk aia=b—Ta - 7\5/1)/1/0)]&11\%)7[/_7_‘/9,‘5 Ezﬁﬁnlunuﬁﬁ& HZKEE?E%@Fﬁ@/\‘—/ﬂ‘/V
TR —=RaIa=lr—valy - AXAVOMHERITHEORMGCEEIZORNR L2 LbdhoT, AAFEICLD =
==y aiECKEE XTI b D, AW TIE, BAGERGEREE L AAREEEEO =Y T . '7) U —
BT 238MIC W T L, AHAGREBE IS ~DISHIC OV TEREZ1T I,

EFRAMR, BRI E FICR LT, NX=YF - T U M —IZBET 5AFICOWVTE R T D 0E 0D
WCHEZIToT2, AT IHAICIE. EOLIBRRNBICOVWTEETLON, £z, FO L5 BRI EHWD0IC
DWTHRAEZITV., ST 21T > 72,

ZORER, HMEANAARBEFLEFIIHFEOINRLICET2EENE L, HHRFESCKGERENED L) i I BEHb 2 NE
FERLRWHAAR b7z, —F, TEAFEFZIFADSCHSE RACET2NATE R T 508, FIELHREEDRHEA
HRIZEDOABIZ OV TIEE R LRV E WS BAAR bz, ZHICK LT, HAENGEGEE IIFBEOERIZ OV T
cHEEIVELETDHOICK LT, &FmIC &’9"6%/\73\1&% LR,

ULORERNS BEPOMICIZANA—=Y T - 7Y M) =BT 2 EBRICH O NENPFEL, FARaIa=r—
vary c AZANDENCHEEL TN ZENRBERLND,

“Cultural encounters in conversation: How culture is explored in conversations for learning”
Erica Lea Zimmerman, United States Naval Academy

Using conversation analysis, this study investigates conversations for learning (Kasper 2004) of learners of Japanese and their
Japanese interlocutors to examine talk about Japanese and American culture. The main premise of this study is that for cultural
and linguistic acquisition, it is not just physical time spent in country that will make a difference. Interaction with members of a
society is essential for development, and more specifically, conscious engagement with members (i.e. recording one’s talk,
reflecting on those interactions, and post program reflections) is important for developing one’s cultural and linguistic
competence. The analysis for this project examines three segments of audio recorded conversations of learners and the people
they met such as friends, colleagues and acquaintances during a semester study abroad experience. This audio recorded data is
non-scripted and the learners were asked to write self-reflection journals. Further analysis examines if the participants are
displaying cultural awareness through discussions of cultural products, practices, and perspectives (National Standards in
Foreign Language Education Project, 2006). Based primarily on the audio recordings and self-reflection journals, this project
will focus on answering the following questions:

1. Using conversation analysis of audio recorded data in conversations for learning (Kasper 2004), what is uncovered
about the learner’s and native speaker’s understanding and construction of culture?

2. Do learners engage in cultural talk indicating practices, products, and perspectives? If so, how does this occur?

The findings of this study will show how culture is co-constructed in in the learners’ language while on study abroad. In
addition, it will provide suggestions for preparing future learners and guiding them through their own study abroad experience.
Conclusions discuss the impact of these conversations on the participants’ cultural awareness.

“Japanese dialect and discursive positioning: The opinions of L2 speakers and their L1 counterparts”
Jae Takeuchi, University of Wisconsin, Madison

Most second language (L2) speakers of Japanese encounter Japanese Dialect and will need to negotiate its understanding. When
they live in regions where dialect use is prevalent, L2 speakers must also negotiate choices between Standard Japanese (S]) or
Japanese Dialect (JD); their opinions about S] and JD are likely to inform the choices they make. Numerous studies examine first
language (L1) speakers’ opinions about JD; however, few studies address how L2 speakers view JD and how they choose
between JD and S] in various contexts. To address this gap in the literature, I examine a group of L2 and L1 speakers and their
opinions about Japanese Dialect.

Primary participants are L2 speakers who are current or former residents of Ehime, Japan. Secondary participants are L1
speakers with professional or personal connections to the L2 participants. The data consist of semi-structured, open-ended
interviews with each participant, supplemented by field observations of participants’ daily life activities. Both L2 and L1
participants convey diverse ideas and opinions about dialect, demonstrating that the role dialect plays in the linguistic daily
lives of participants is both dynamic and complex.

Thematic analysis of participants’ opinions about Japanese Dialect draws on positioning theory (Davies & Harré, 1990),
which views positioning as a discursive process that occurs in and through language use. The analysis of L2 speakers’ views
about dialect examines how these L2 speakers position themselves as Japanese language speakers and as members of local
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communities. The analysis of L1 speakers’ views about dialect offers insight into the role that L1 speakers play in the discursive
positioning of L2 speakers.

This study addresses the gap in the literature on JD and L2 speakers and suggests pedagogical implications for the
teaching of Japanese as a second or foreign language.

“The perception of Japanese sentence-final particles by L2 learners of Japanese”
Rie Maruyama, University of Arizona

Sentence-final particles (SFPs) are crucial in Japanese conversation, and thus the acquisition of these particles is a must in
order for learners of Japanese to be able to communicate appropriately. What we know about the acquisition of Japanese SFPs
by L2 learners is that these particles are difficult to acquire (Horiike 2007), L2 learners use them much less frequently than
native speakers, there is a developmental sequence for L2 learners’ use of these particles (Masuda 2011; Ohta 2001), the
acquisition of such particles seems to begin with the formulaic expressions (Sawyer 1992), and there is great individual
variation among learners on this feature. What haven't really been looked at are whether L2 learners can correctly understand
the function of SFPs used in a conversation even if the learners cannot or do not use them in their utterances, and how much
the L2 learners are aware that different intonations of SFPs can convey different meanings. Therefore, the present study
investigates the acquisition of Japanese SFPs from the perspective of L2 learners’ perception of the function of SFPs in
conversation. The participants are L2 learners of Japanese (elementary to advanced levels) and native speakers of Japanese. In
the survey, participants listen to short conversations that include either correct or incorrect use of SFPs, and rate how natural
or unnatural each conversation is. In the analysis, three research questions are examined. 1) How do L2 learners and native
speakers of Japanese perceive the function of the SFPs similarly or differently? 2) What factors affect the development of
learners’ understanding of the SFPs? 3) Is the developmental sequence for the perception of Japanese SFPs similar to one for
the production? Based on the findings, pedagogical implications are discussed.

SESSION 3-E: LITERATURE PANEL [MEETING RooM 411]
Chair: Catherine Ryu, Michigan State University

Panel Title: Toward a Theory of Cultural Translation: Rewriting Love, Loss, and Imaginary Space in Genji Monogatari

This panel seeks to read Genji monogatari through the new critical lens of what we term “cultural translation.” This notion
broadens the conventional parameters of linguistic translation to include any transformative action that alters the cultural
signification of an already existing cultural product. The panelists illuminate a set of cultural translation strategies as employed
by Murasaki Shikibu, the author of Genji monogatari, and as mobilized by readers of this narrative. Sarra challenges the critical
consensus that Genji's Rokujo mansion embodies an idealized version of the emperor’s rear court. Drawing on models of
aristocratic housing from Utsuho monogatari, she analyzes the architectonics of Genji’s house as a cultural translation of some
of its overlooked fictional antecedents. Ryu utilizes game theory as a potent cultural translation tool to examine the last heroine
of Genji monogatari, Ukifune. Ryu thus newly calibrates the significance of the author’s strategic employment of Ukifune’s
silence in the tale, while broadening critical practices in Genji scholarship, largely situated in conventional disciplinary and area
studies parameters. Peterson focuses on the legend of Yang Kwei-Fei in Genji monogatari and Yoru no Nezame (YN). Her
analysis of the visual imagery of the legend in YN highlights the discrepancies between the idealized world of painting and the
tangled realm of the tale, thus illuminating how, and why, a legend with substantial cultural currency is transformed. Ramirez-
Christensen discusses the resonance among the three papers, delineating larger theoretical implications of cultural translation
on current interpretive practices in Japanese cultural and literary studies.

“The architecture of polygamous cohabitation: Genji’'s Rokujoin as a transformation of the Irogonomi no ie”
Edith Sarra, Indiana University

Genji’s splendid Rokujdin, the house at the center of the Tale of Genji, conspicuously embodies one of the junctures at which the
Genji diverges from realistic portrayal of Heian social practices. Part of that divergence hasto do with who inhabits the
mansion with Genji. Emperors regularly lived in the same compound with multiple wives, but the non-royals of mid Heian
normally did not. Heian fiction, however, was free to explore such fantasies. There is a critical consensus on the meaning of the
Rokujéin as a structure that both mimics and rivals the imperial palace, compensating Genji for his lost birthright as a prince.
Taking cues from sociologists of space and historians of Heian marriage, I analyze how Genji's mansion transforms a non-royal
lineage of fictional house-types abundantly detailed in Utsuho monogatari (late tenth century). Paying particular attention to
who owns the houses in question, who authorizes their construction, and where individual members of these unreal
households are placed, I suggest a new way of understanding the significance of Genji’s architectural exuberance. What
emerges is a reading of the Rokujdin that answers to the Genji narrative’s complex rendering of the patrilineal will in relation to
multiple matrilineal interests, of negotiations between living and dead tenants, and of class and gender divisions within the
household.

“Gaming Genji Monogatari: Rethinking Ukifune as a supreme game strategist”
Catherine Ryu, Michigan State University

Genji monogatari (early 11th- century) isa veritable encyclopedia of Heian love games. Of all the key characters who
participate in the games with varying degrees of success and failure, Ukifune is arguably the most memorable one. If nothing
else, she is a puzzle—a gamer who joined the game clueless but then willfully refused to play. More precisely, it is puzzling why
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the author, Murasaki Shikibu, should have included such a game spoiler, after having taught the reader how to detect and
appreciate subtle moves and nuances in the art of seduction and persuasion. Indeed, why did the author attribute such a degree
of narrative attention and power to this beautiful but unassuming character—an unrecognized daughter of the Eighth Prince in
self-exile—that Ukifune’s refusal to stay in the game literally halts this expansive tale of three generations?

This study attempts to solve this puzzle. Drawing critical inspiration from Michael Suk-Young Chwe’s Jane Austen,
Game Theorist (2013), I analyze the process of Ukifune’s journey of self-discovery as a female strategist. In stark contrast to
her initial admission to the game of love only as a “plaything,” Ukifune masterfully conceptualizes her exit strategies and carries
them through with drastic effect on all involved. Whatthis new perspective brings into focus is, in Chwe’s
term, “strategicness” as a new critical category for character analysis. This paper ultimately illuminates the Heian
author’s criticism of love games that women were expected to play by rules not of their own making.

“Images of everlasting sorrow: Re-translation of the Yang Kwei-Fei legend in Yoru no Nezame”
Joannah Peterson, Indiana University

In this paper I explore the use of visual imagery in Yoru no Nezame (mid-eleventh century), focusing on the re-translation of
the image of Yang Kwei-Fei, the infamous Chinese beauty blamed for the fall of the Tang Dynasty. | examine a compelling
instance of mise en abyme, a literary device that Lucien Dallenbach defines as “an organ of the work turning upon itself...as a
modality of reflection.” This occurs when the Emperor glimpses the heroine, Nezame, herself looking at a painting of Yang
Kwei-Fei, and she is transformed into the image of Yang Kuei-Fei in the Emperor’s eyes. This scene brings to bear two texts that
feature allusions to Yang Kwei-Fei: “The Song of Everlasting Sorrow” by Po Chu-i and the most celebrated of Heian tales, Genji
monogatari. The Yang Kwei-Fei legend is appropriated in the opening of Genji, asnon-satiric parody dramatizing the
Emperor’s loss of his favorite consort. However, in Yoru no Nezame the legend is used for satirical effect; the object of satire
being the Emperor’s obsessive love for a women who does not reciprocate his passion.

The familiarity of Nezame’s author with Genji monogatari is apparent by the many instances of near-quoting, yet when
this avid Genji reader fashions her own tale, we see a legend with substantial cultural currency re-translated: the pathos of
an Emperor lost in sorrow is portrayed as misguided rather than moving, effectively highlighting the discrepancies between
the idealized world of painting and the tangled web of relationships in the tale.

“Hashihime: Beyond text and image in the "Illustrated Tale of Genji"
Kendra Strand, University of Michigan

This paper analyzes the ways in which meaning is created in text, image, and materials of the “Hashihime” chapter of the
[llustrated Tale of Genji (late 11th c.), an interpretation of the then century-old Tale of Genji (early 11th c.). In “Hashihime,” as in
the other extant chapters of the lllustrated Genji, brief excerpts from the Genji are inscribed on richly decorated paper, and are
followed by a painting that corresponds precisely to the text. Indeed, readers of the Genji will immediately recognize the scene
of Kaoru peering though the gaps of a fence to watch the Uji princesses in the moonlight. However, in comparison to the Genji as
a base text, the text of the [llustrated Genji is elliptical at best. The use of poetry, too, demonstrates that familiarity with and
memory of the Genji play a key role in reading the Illustrated Genji. Thus, meaning in the Illustrated Genji is created not through
simply juxtaposing textual and visual elements, but through the combination of text, image, calligraphy, and material elements,
as each relates to and stands out from the others. A combined textual and formal analysis, then, illuminates the role of non-
linguistic signs in the development of the events and characters in the lllustrated Genji. Kaoru’s character development in
particular, visible through textual and extra-textual elements, shows how the Illustrated Genji constructs a very different but
equally complex and subtle language of psychological interiority with regards to the already well-known narrative and
characters of the Genji.

Discussant: Esperanza Ramirez-Christensen, University of Michigan

SESSION 3-F: SIG PANEL ON AP JAPANESE [GRAND BALLROOM C]
Chair: Yoshiko Mori, Georgetown University

Panel Title: TEEZHEMEND L7z AP Japanese DE FELFRRE| (Issues in AP Japanese: A Higher Education
Perspective)
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“Getting bigger, getting better: Strategies for language and culture programs”
Kimberly Jones, University of Arizona

Student numbers are becoming ever more important today given the scarce financial resources available to most institutions
of higher education. Increasingly, post-secondary departments thatteach languages and cultures are under pressure to
demonstrate growth in the number of students taking their courses and majoring in their programs. In this paper, [ describe
concrete strategies used at one U.S. university to recruit students to departments that focus on the study of languages and
cultures. I show the changes in the numbers of majors, minors, and language students over the first several years these
strategies were in place and compare them with those from similar programs that did not make recruiting a priority.

Specific strategies described include building collaborative programs with other units on campus at both the
undergraduate and graduate levels; reaching out to high school teachers, principals, and students to build a “pipeline” of
students to the university; and letter-writing campaigns targeting current undergraduates identified as high performers in
entry-level classes. In particular, teachers at secondary and post-secondary institutions are natural allies in this quest to
increase the number of students studying in our programs. High school programs such as IB and AP lead students to achieve
relatively high levels of language proficiency before they advance to post-secondary studies. Addressing institutional policies
on the granting of credit based on test scores such as AP offers the possibility of attracting strong students who already have a
background in the areas we teach. Recruitment aimed at these students offers the possibility of a snowball effect—students
entering a program with higher skill levels can make greater gains during their undergraduate careers, and, having a
demonstrated commitment to the study of language and culture, they are likely to become effective models for other students
and advocates for our programs.

REOKZICBITHAPEABOHENMNRBEICEHT Z2HE LS B DIRE] (AP Japanese credit acceptance: Study and
future considerations)
Motoko Tabuse, Eastern Michigan University
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200, FEEHARE T T T APRET HFEOFRIZONVTEET S,

TAP DZERZEDE > W EHIZOT TRZICASTL 2D % ] (The academic skills and college outcomes of AP
students)
Yoshiko Mori, Georgetown University

KEMMAPO BN 2 RBET HBEICHBE L T2 01%, APOFEAERKFLEOIFFT 2R EHIZOT TV I ) Z &
TdHAHH, AP JapaneseDE| HIZIL, KF L ~UL D HAGEEE 2 M300WF M5 1 TRIET 2 HAFES ., b L <IXACTFLO
HA K7 A > Tlntermediate Low2>HMid& STV 5, LovL, EfRE A %Lf_iﬁ”)@k%lﬁi&% 2 - 3R
TR U723, 44 L TIE, A, BB, mpELE, PERRAR COmTHREICERZD Z LIETERY, £2T, £
VRIS BIEDON THIX, APER- oA LMD o oA L T, KETOa—RBROFERH LR TED X S 725E
WAHDBMNE N ZEITRD,

ARIEFKTIX, AP JapaneseZr B - 7= 24EIL, WO MR- =REICHART, SEEH. FH, RETOERERTEICZBWT
ESEIMNEEZX D, College Board»HH TW DR A MEBL L 7= & Z A, AP JapaneselZE#BIfRT 2 SCHKIZIR STz
LOD, ROE D72 ENGhhoTz, (1) AP Japanese & KF#D HAGE 2 —ZADOMITIEN2 Y OBEAENA LD, (2) AP
D a—RA %o AT S 2o T2 AR SATR EDZENZ BT A M TORENEL, KFETORMECITER
HE (3) AP World Languages# B o 72 AT G 2 D2 o T2 PR, RPETEFEOa—AZWMOMENE <, B

L0 EHLTHHERLEV, IHHOMEIL, KZANZE 5 Th, AP JapaneseZ #E§2 Z & T L FREKOE
%@‘c%iﬁé&bé LNTED, AP EROAARGET—AZ W72, BAGEZHFH LY T2HENEEDL, TOHH
AKETR T T L ELVRREISELIENTELREDA) Yy bR HBH I EERBELTVS,

TS AP MGETE2ERBRACNTTOHFLVD Y 27 LDWHEBH| (Designing anew curriculum to achieve
advanced level proficiency that professionals expect of our majors)
Yoshiko Saito-Abbott, California State University, Monterey Bay
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XY V7 ZERUI-ARFEIY X2 7 2 EEETHET, BREECBNBEMFREN A ARAFEERLOZLEIZEDOS LN HA
FERENZHIFEL TV DO ERT, TORE, 523K 5 HAFEGE /I 2SACTFLO Advanced Level A ETH 5 2 & 035y
Mote, (GFHE - HIR 2013), KF0 D AAFEZE 2460 71240 4 4] TAdvanced L ~IUIZEI#ET 5 2 & I3 IR IC
Lt nbhTngd, LML, K¥ETD3 0 0RHOHARGEZEIFHZEET DAPAAE 0 /7 AR TAFELTES
AT, AFERND 3FEAD T T RAIRATLE G H V| LRI < Advanced L ~S/VIZEET 5 7 —ARPE SN TN D
ﬁﬁ%éﬁ*&“ﬁ:m\f\ 1$$ﬁ D 4FEEITHERT HIZON T, FEHEOENBAD T HMHAICH B M, A1 FETIZAP
DFENMZ D Z LI L By S 20FEELHE L e T LAOBDON EEREERICERRLTWS & WD HH A EH
HaInTnd, ax&@%@% AP HAGESZBRA TN BAERE M L TWA R, APORAEN T 7T M A>T DHICE -
T, MENBEOL~NARHEL, 00T ARKRETILIEN G TEIZ, ARV TIE, APOFEADRE N 2 & 510iE
L., eI A2 ) X2 T L EA5BOMEEE 2D,

3:20 p.m.-5:00 p.m. — Session 4

SESSION 4-A: PEDAGOGY PANEL [MEETING RooM 402 /403]
Chair: Fumio Watanabe, Yamagata University

Panel Title: T A AFBEEHRAEZRI2HBZEOSNMBLORBECE MY — LV DB (Toward Development of a

Functional-expression Extraction Tool: Exploring Indices for Measuring Learners’ Proficiency in Japanese)

ZORFAOEE, AARGEFEZEOEREICED DHERESCSIOSITAZITY, HREDOEE L 00 5 22 H#E 4 A
MY —LaZRBETLHIETHDL, TNFETEELIL, ARERMPEIE AT A [V =T 7 - FavKR] 02
FHOHEY =NV ThIFEET = v I—E XFEOMGEEHEY —NVE S LI, BAEFEEICL DECOERET MO
BEEES TEN, ZORR, B - #Ehha, AFEME, EauFcEETOLERHDL Z R phoTz, £ T,
NS ORBLIIMBAEILOF O EZTEfEon T2 22 % BEIIZAR LT NSRBI Y — L o3 2 BT

ZEiTho T,
ZD/RRIVTIH, i‘i‘ AAGERGEEE B L OV EFIC L AECA B L, 26 ORBESCCHE A OHEEL « FHE S
ST 5, £ LT, TOONEREZ, RESCRHE Y — /L OHL— LR REH 7 SIZIENT HIEIZOWTRS Z &

W95, fEXOT— 51 %, NEEZES L-WEECERWS, B1%EE (EUscr) 13, ﬁ%ﬁ%lmk#éﬁm%
DOYESCIC R T B BEpia - Eﬁﬂbﬂ@{%bnﬁ% ST L, CREOOREFORMERD, H28EE (THELH) |
FENRERR O B ARFEEEEIC X DMESUTRY DA FEHE O AEN Z o+ 5, 53 RERE EFER) 13, %un%ln
LT FEFICLDIECRT 2EAEFOEAE Z o5, H4REE UL Ly - REMT) X, ERROSHr
KL g o RO A HEIICHIN T 5 2 A7 A TH D2 RBLCMHE Y — VOO THE L, ZOHFNRNE
BN TIRET 5,

TEARFBFFEOWBIEXICE T o8RT - BFEERE2 L L ICBRELZES ] (Measuring proficiency in
terms of conjunction and complementizer use: The case of written narratives by learners of Japanese)
Fumio Watanabe, Yamagata University

AFETIE, HAERFENE & HEREZ R L T 5 HAGEFEEIC L DM R T D8kt & S otibh i«
PeE - R L, FEEBOHAGEEREIZONWTEET L L L i, KRB Y — v ~DISHOREEZ RS Z L 2 H
MET 5, mirLicT —#i%, HAGEREEZHES0L, H - Lf&ﬁjﬁEﬁ?gﬁ%lZ%ﬁT:){—“/a NZFESNWTEHE W WEE
EXTH D,

Tﬁﬁuﬂ*‘?*ﬁfnﬂﬁﬂi WEOFRHFMEICEDY, XX E SR E GO TUMROBER 2 RNICR T SERIATH 5,
AAGEAE BT D i - B Bhillc b 28 T O 0B/ LR L L5 i%<ﬁbﬂf%”) (5% 2006) ,
ZTOZENLL, TROORIAOBFENEREITES BHboTNDLZ ENnnsd, M (2010) X, FEHEFIZL S HAZFED
WiRE & BEEREE (SRS S8, T2 £ < B ATEWRRITREEMERV OITRE L, ?ﬁfifﬁ%%%ﬁﬁ T AEmERREL S
TWFEISRFER BV E WO R EZHRE L TV 5D,

KT T — 2 & i LIcAER, FREHE TN 4 B OB W T BER A bl CWenlzxt L, FEETIINT
BICEbLTRY, FEREOTHEREZHT 2B HrO T, —7F, PR M2RTERFIINGEGEE O
MELHERLTWe, £z, BEEEEOECE, BEE 1 XIo& 1 2OEEHIAMEDITWeR, FEETIE 1L ILH
72V 13DRERBHEIAEDLNTED, h";‘g% BT oEHOZMEAA R ST, Tﬁf)uﬂ TOWTIE, FEEEEH (TR -
MR - RINTY - RiR OB A IHIXFREMERA L b olckt L, FEEOREG 2L T) [EhT) Z2ERNED
Beftan 2549 6 & T,

THARBEXIZBITZ2AFEHTGT —RBERFEOFEF L AARERFEHELT ORI D —] (Noun modifying clauses
in Japanese written narratives: A comparative analysis of L1 English learners of Japanese and L1 Japanese)
Mitsuaki Shimojo, University at Buffalo, The State University of New York

2&%%2«%( L5 B [NNS] GRGEREGE) 1540, RFFEREE [NS|114 BRBICE SN TE W B ATEEC &t L, £ iafEfngho
ERIZR T 2EMEZRT S & L bz, RECEMMEY — L ~DISHOFHEMEEIED,
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ZFEMENIENNSIC L 2 H A0 L SAHEH SN TEHY, NNSEADOM A AZ — o NBESNTE -, Bt
TS 3258, MA B4 FIE R A FE UTAME £ < (Yabuki-Soh 2012) , #&REINIZIZ, %%A%@%ﬁé
T RAEME TR T AWEATR I bR b 00, AMEELFC L CHERINCE 280 5 KR EER O IZiE & A
Epuy (#4112001, B)112011)

AW DT — % TiE, NS, NNS& &ICHDRMGE (Fp411981) DBMRHET & A4 LGN L& W5 @ ENR H - 728
VAT OMGENBEZE I 7z, NNSTII4 EMigin b Rk 83E OESUZR G, Ko NREMHETH 72, HiEic
1%, EAFNIEMEI O TR, EEHCIEEE, T, TX) BHI o7, NSTIEIAFMEME 2 & Tl #-o M 450 A) b 7 6
Ao, NNSTIEBIN einolz, S HIT, NSTIEREERM, AWEA, misft, #rRESCHABSE) (X 47— K2005)
72 B SRR ARERRERE 2 FF oY, NNSTIIZIEAMEAICIR SN TV, D OBIERIE, K¥EL-VL0 A AGEHEE TR
5 4 FEARE SR E R R OB R O E4 TN L2 L (Yabuki-Soh 2013) & OB# & E 2 S5,

BEDORB A Y — %, REREOHIE E TIXTE P4 OOWII NS TIT o 72, A% IR SUIENT 1SN 2 3R 5%
HEE D & O T W B ATREZR Y — VD SERR B E EN D,

TEARFBFEEDHBEXCRB T2 EABERECESBDFAMA~DEE] (Influence of Japanese language
proficiency on the use of compound verbs in learners’ written narratives)
Miho Fujiwara, Willamette University

ﬁ%%fi AARGES RS (FEFE) L BARENGEGE (FEEGEE) [ X 2 ECCoEEETE R OEEL - FiESLE ST

, FEEORAATEERENEEHFTMRICG 2 2B ELER L) 2T, HAHWOEMEOIRE L L CORISTEH
m/—wm@rm@¢ SERARD,

FRBEOBEEFOHM GEWRHAEND 2BV TR, HFAENEEBEZRITL TV I LAREINTEY (BN
2010) , FRZFEENEASEFHEMOREI N RBINTND (ﬁﬂ%wxzm% UL, HEAEBFOERIZ W T

mﬁ% T AREFHE OB EEE OR/MER SERESBROFEO D R IBREMR S TIIW S bo o (B2007) , FE
FOBEBFIHEA & B ARTEERE OBMRE T RIT DR, £ T, ARBTIIFEEE (384) LEFEWE (624)
DOWEEESC R AV, FEEBFBOGEABF O BN & EHRE - OBFRE TS,

TORER, HAENESER &G i%@A@ﬂfiﬁﬁéwﬁ#bé EBRHALMNZ T, T, HEMESEF O
ERIE T EE & REREE IS 2R o 7228, ﬁm#A@ﬂfi%”%@ﬁdﬁ%mﬁwéntoit FHEEOEM
EEDOBRIZBNTS, ﬁ&47®@A@ﬂfi£&otF%kﬁb SRS B O O A B & OFE A HE
RN bz,

THERERBIOXEICER LEREXEMH Y — VDB %] (Preliminary development of a functional-
expression extraction tool for the assessment of proficiency levels in Japanese)
Yoshiko Kawamura, Tokyo International University, and Tomoko Takeda, San Francisco State University

ARELTIE, BAREZEE OGMENEOLIEE BRICH%E L2 KRB Y — v iconW T4+ 5, 2oy —ig,
AN OBRERFSCELETFEZ AEME T2V AT A THY, BABEEPEEOELOKRE L EREOBERERIZ L&
HfsL T\ 5,

EEOIX, AARFEFEEOFECEREONE :,memiiﬁﬁﬁszAT)—74/7 F 2R OFEFET
Ty D—FIERTL2RAET-CEZ, ZOME, HROBGESCXOMS L, EXAKROFMICIES £ A TiEk
AV %”%®a$ﬁﬁ%§%M5y—wamﬁwoé &, Fe, XhowEkia - LG - BEBRZOM b
WCE BT DMEMEN SN E o Tz,

AEIBAFE Uiz RBUSCRh Y — ik, AN EBREHEMENT AT & [MeCabl 12X - THFEIZREI Y, Hkmzate
HERERBL, 4aEaEh, BA eI, BK%E%V®EW&&U56E$%E@%ﬁ¢éy—WT%éo%%ﬁﬁmﬁw
—7 Py =i (2001) [HAREICAGEM] U L THIE T 228, #EaiEslicyET 5, BassiiE il
(1993) [rik&sERRKR] 26 L1 %WM@A@ﬂt ERENES B Z R 2 citE T 5, AEMENIL, RET—4 %
HEi %%%@%%Eﬁ%w—wML,_n BB LEZbOEMET S, i LZEOIC >0 TIRY X OB TERRL,
EDO LD REEABMAIEFEDN TV D NEHLMIT D, £, RIUTEH, ik, @i@#%%r#é

oY —NEFHLTHARBERZEEOEZ S8 L, h”*ﬁ@Hﬁaﬁﬂé%ﬂﬁ#maﬁ_&b@?ﬁﬁ% LI EMWTENI
TV =) EHAFEREHEY AT ANERBSETHL 2 ENTREICAR S,

SESSION 4-B: PEDAGOGY PAPERS [MEETING RoOM 404]
Chair: Masako Douglas, California State University, Long Beach

B CESMNES —LEEAARFBREDOE Y A — | (What can Japanese learners learn about life through a
movie?)
Yoshimi Sakakibara, University of Michigan

ARHFFEIF2011ENBITPON TV IARERO LR AARE 7 7 AOEERFETH D, ZORETIIME (72N H#H=)
RV, TOHERER L -« th k72 T’fiﬁ<iTﬁ#ﬂﬁﬁEﬂ%§j70)%%EE%tF3?57T R EM O TNARER] < e EE
711 OFEEHEIL, s MOFAEES (FER2007%) ITHAD L FE2D00 <, BBEEM & 53 - SUEmICEANY
ToHONN B, R TIEZOR =/ Afert a2/ 5,
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COME X THETKEET TCUREBICAERNET) LW NERFEAIO—F ThE D, THZEFROMEEEZ Lans
[BERAEDEN] OiFmad BEQ TN, ZOMBEZEALLIHBZ, M) EWH EWT—~& &) L) ARk LT
WTr—<DIHFIZEY, S OMESOHR LT, AMELTOHEEREGIELAEZADZ &, FHEBIZEARRCADL
DEETHERTHI L, HE. FE, KiEREDT—~bbBH L ThA,

ZARETHAESCHAEY, BRZEC HEEZL, BETRIONBRED [F 4 Ay ar)—=F—| b, =
NWIIE-EOER (Fl . MOESITHERRDDLONE W) T OBERIZH RO ESEZZETH) #—2HHE L, BERAEY
MERNOEREIAT, RBRICELDDHEWVWHIREEZHS, ZOE, 7T AA— NOEREZEMT D LRI, BEWRED
BMETHZERRDLND,

ATV — MOE, BEZE L THARERASCIULAFZ T T, BARANOELELMICKIT AR, @i e A
MIDOtR, BRXEZZELERT I LEOMIZOIBHK I EEFATTEWVIFERDH Y, HEHIMEE ORI L D Z &0
AT, HWRTIIEEST V7 — MEROFEM, 5HOBEIZLE LT 5,

[MERH 72 peer/self review DIFERNEL NOMEICRIETZIHROKRIE : EHRBEAF 22— XA TOHHMMIZE
H o ELZ L DEE|ZET T (Effects of trained peer- and self-review on improving writing skills: Teaching
how to write and read critically in an advanced Japanese class)

Masako Douglas, California State University, Long Beach

AFEFRKIL, peer, self reviewDHRHJEED, EHRAABEFEEOEL NN EIZED L I RN B L0 EFE LT
FEROWMETH D, Peer reviewll DN TIL, BEFOMATIE, - SHEOLRLTHE _SHHETL, TOMRVPRE X
LT % (Kamimura 2006; Hirose 2009: Lee 2009; Liu & Sadler 2003; Suzuki 2008; Tui & Ng 2000) ., #®— 5T, H_5
HHEEICBNTE, SHAOEICI > THRPEIFHTE W, BEI2EZRI A FLAENROVFEBEENND ., pee-
review% & D WL T H IR DB EN > 72 &0 S Hilins & O 3 % 5 (Byrd 1994; Teaching Center 2013), Z D L 5 2[f#EHD
FRO =212k, FEETT Tilreviewd LT 28> TWT, HLEHFEICLOAFLZIGHTLRET THDL LI H
R D VA A A3 & D & Wy 9 (Teaching Center 2013), B - SFEHE TlX, EX OFE L FITL T, reviewd L5 b FFE S
LUERDHDENITERLH D,

AHF%ECiZ. Calibrated Peer Review (University of California, Los Angeles) % %&£ (2, AAF%E IS E L zreview T)H
ZRAWT, (KR epeer reviewDFEE ATV, Z Dpeer, self reviewD FiENEL OB RIZHENH 50 E 5 hEWHGE
L7co MEEFEEL LT, RFEOHAFET 07 7 50 ERAARFE I —AMEE T 278E (114) MEHORRLZ Vv o
NTEWLERZITZ N (120053) OBEOEE, R77 k1 OEZICHER L 7-peer review & ZAUITHE< self review THEE
WELgR LTz a Ay PRI A DL, FT7 81 & T 7 F3DERZRICFHENGTHZK LICANE Y ¥ — T L0508, FH
I & PHIRIZEM L72FE L TNTHOWTOFEEE O A ORI o tlg, FHIE & FHIRICHE N L 7Zpeer review, self review
IZOWTOT 7 — MERDIEEZ B IR o 70, AFE T, peer-reviewDE ] E~DZRIZHOWTOREITMZ T,
KA MIpeer review D FNEDOFE I, peer reviewiself review(Z &IE L 7= 2hB b #HiET 5,

MEMHEAAE v/ 5208 L P EHELTHT—XDEB L EE | (Development and implementation of
extensive reading courses: Collaboration between the library and the Japanese language program )
Yuka Kumagai and Tomoko Bialock, University of Southern California

RETIH2012F K FEWNICHINETN E LT THARGELFGZ 77 ) ZB4h, 2013 K7 5 1% [Extensive Reading in
Japanese 11 | & WH2 20D ERDO a—RERHEETHICE -T2, HEEZGNTICEMTE LD LD THRAIZ LNV E
EFBRREREDOA Ty N 2D (L5 13, SN0 TR SR SEMELZHIZT Z & (Barnford 2004) . %
BEODKZESOAREPEZMRTZE (EHlE 2012) R2EBRRESNTHWDE, AAEHBTORETH, AAESHNES
DI (2002) LK, Zaia B0 ANZHREENER SN TETWE A, EFEEEOIE, Hir, il CofMED -
W, ZHEEOERKICE L FRICTREEAZ L TNDr— A8 20, ABE T, Lo — AR#ICED £ TORFEXERE
ERAARFET 07T AOBMIEEICONTOREZ KT, ZFTEREEHE OO DRk~ RATRRIEICOWTOREEZITH, FE
AREEREHEFEONE NS, Zata Ly v a v OFE, Bl AX—R0BEOHIER O, £t 2 — A HEH
DR HT=BT AT v MIE,T 5, BNITHARERMOSIEN S, B TORFEL OFE., it a—2L LTITY
BE#E., HABOSBRN 2 AZ I Lo TRE, BEOHD S, MOt FIc W TEmETTH5, Faia—AI%H
D LAY — 2 E DR AN FEO2MHE N K EN—TTT, FIEND ERETORLRD LV ORAENRET DL Z &
WCEAPMEZEEGRLAEFTNTND, OB LAZRRALEREOZRELDLOEROMBAN L L HIZ, WAL T AFFED
NT U AEOREIZDONT H BT 5,

“Setting up a Japanese extensive reading club based on learner motivation”
Aurora Tsai, University of Hawai'i, Manoa

This study explores the process of setting up an extra curricular Japanese Extensive Reading Club based on the motivation of
three college -level, Japanese as a foreign language (JFL) learners who engaged in the extensive reading over the course of three
months. I explored how JFL learners’ attitude and motivation towards reading changed over time as they engaged with a
variety of Japanese comic books, children’s books, short novels, and other materials. The few existing studies on reading
motivation have mainly utilized surveys to compare attitudes and motivation before and after a reading course (e.g., Robb &
Susser, 1989; Takase, 2007). While survey studies help illustrate a larger, collective picture of learner characteristics and
language learning behavior, researchers are starting to call for more introspective approaches, which emphasize motivation as
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dynamic, complex, and situated within each learner’s personal context (Ushioda, 2009). In this study, [ investigated motivation
by analyzing data from learner diaries and focus group interviews using grounded theory (Strauss & Corbin, 2007). The results
of this study reveal 17 main factors that influenced these learners’ motivation and attitude towards reading in Japanese, such as
increased motivation from the freedom to choose how to study and gaining exposure to “natural” Japanese outside the
classroom. During my presentation, the most prominent factors will be discussed. Results of this study may indicate a need for
new extensive reading principles for Japanese learners and highlight important factors to take into consideration for the
creation of new Japanese graded readers. In addition I will discuss implications for JFL classroom pedagogy and extensive
reading.

SESSION 4-C: PEDAGOGY PAPERS [MEETING RooM 4-07]
Chair: Noriko Hanabusa, University of Notre Dame

(BEMXXBEI+3EREZEEZE LT eV VRZEFOERRLE LS % OREE] (Designing a project based
on the guideline, “Gakushuu no Meyasu : 3x3+3")
Jisuk Park and Kyoko Matsui Loetscher, Columbia University

Ja—s bR, SEIEBNEHET D4, BT EARNERBHEZ BIETREE59 0, HEREZEODR
T (EHESUE 7 +—F A, 2012)1%, 21HEARICB T 2AEREAEOBELY e aIa=r—va Vgl oG L L
TW5b, TOF—art7 ME, 3k (5. b, e — 1 4hR) 1B 2 32080 (bhd ., T&5H, 2
RNDT)) HMETZLICH D, XEDEDITS HICOQFEEFEORD - Bk - BBE - FERZ AL, QBEENAELMBFE
ONE, OHFEHETHIHBINDOAN - £/ - HWRETNETNEBIELZENEELL L TCWE, A7r V=7 FTIE,
Zo [3tEX 3REN + 3#E ) #fFEIc Ly ey ey NMER 1T o7,

FhoOFEEEERN S LE L, BUEOHSMEOMEE ENIT S (b2d) &b, BEITOME & ORI % FEn
ANEBE S (DR d) | hE L ORRRHZE L CHERREZES (T&5) ZExHME L, PEEPBELOL
HHAMEE RO, FOHSMBIC SOV THEICON D LT AT 2ES B, e sid 704, 7 LEEMS
EVBREZE) 2T TIED . ENEINIREIE LT, FLTHRIEIZOW A S im L. MBEOMIREEZE 2, KZIZED
MERER D7D D—BE L THBICTEDL I L 2B L THEITLE,

AFERTIX, FEOEHOBN o, BRTBOEREOH T oz s MEDFEENLDT 4 — RNy 772 EDT
—HESHIL, MET5, 2o7aves MR EEO3SODRENEEI ZLICEIEHMTELINBEL, AR LEEEHE
EEWRT 2XEE & L COHREIDEENZ DV THIERD,

TERAERISMBEHY~—F 0T 7 ATT AV I ABERBEEEIIMEFEALZ DD ] (Short summer program
for Japanese and US students: What did the US students learn?)
Noriko Hanabusa, University of Notre Dame

IR B AR O KZ TN FOREDN BT S v, FFCEENHE T 7 7T A~OFEREHE->T5 (L 2011) .
KEFEERICH DEEOEHERLTH, 2ERIM S AAROKKZOREEZ T ANDL2BBOY~—7" 07 T ARhE -7,
LHIOBF B, BARANFZEOKFENN EEOHEIRTH-T-, LL, Z07a s L%, FARCBAEY 72
OFAENARGEGE LHETLI2EERERCL 2D, Lo THARANZAE L AARFEFEEN, BECHRAEEEZITORRL, 7
AV AW, ESLEEBORESCHINEICER CTHFE T2 E28M Lz, 2013F1%. HARAISA, 7T AU D AN6 AR
mLiz,

AFFETIT, HIMPEERHEY LR M2 2= —3 a UIREICOWTHRET 5, FEEEIL. SHEL0Mmo
FEEE > THBPEICRVMZ b, SEPEZTR-FLAIZ L, BEPLHEL L CORBELZES ZLETHD.
L, PHEEY ., RFEIEE DA VX B a—, DEBERO3SOT Y =y MEETHER LT,

MM (2006) (X, T—=27 « ¥ —F AR, HEE=Z ) VTRADME LICHRNTZ LIRS, FEEORET
I, FERFANC T —AREEITV, WIETEDFEE BRI L, 72U B NEERE S I —/ix, HAGE % il
IXT 2o, BARNFADOHEEZ TFMTTH, TAYVIUUIZOWTIELLBRD2ETholz, TR T LK TH, &
BECITHMIEE Z21T > 7=,

RETIE, BABFEEOAREOGER 25 L, O HARNEOHfZE LT, B2 MEZKE, WILL TWorz
DOPERT D, iz, BV ~—7n 7T AEfICBIT 2EE LOEICL S kT 5,

P—ERT7—= 7 2RV AN Y= FORKRE : AABFEEZ AALOREFEE ~] (Service
learning: Transforming learners of Japanese into promoters of Japanese culture)
Yoshiro Hanai and Shoko Emori, University of Wisconsin, Oshkosh

ARFETIH., BAFEZEERVRBEN LSS A — AT —= U 20 ARy sy NOEBRESITH.

A7aTxs TR, BAREFLEBDPIREREN S, PN R OVEDHIRIC AASUL OB O —iE LD 5 &) BIO T,
TR OV THED, FIRKBHBESLHEER 2B L TEMNIMNCEALZIED D E N HI = 2T == 7 b -> T
%, FIKEOHFREILIAATETITbh, FEFICREN CEBMICAARTFELZHEAT 2 2RI 5, fikEiconT
OOERERITARELEEO _SEHEHENTITOI., PEHEISEOSERENCE TR ERESND, F7-. FKBLAHL
D Eflarry hR—20 HARGEREZRHGHE L, FIRsiomiBziRd, RICHAERENIOR L2 X5, FEEHEIXIZND
ORBAEBEL, HAEZZSFEEND, BAFEEHEVAASULEED D LOREFEE~ERET D EBHKD, 20
Ly REBEOEIT, SHEFEORLEERBEYDO —DOF LS > THLBE TEARWVWES Y, KELTIE, vy
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F OHERAIE P H A, NEIZOW TR A%, E—FHOEBZFIC, BEMNREFZRLANL, FHEORED
—IRT R Y = 7 FORRIZOWTHERT D,

P —E AT —= U TIFEERE 2 RSB CHEE SN TV ER S TH D0, AEREEETONTFIZBIT A —E AT —
=V T OML XE, RIEFRER T — E AR EEBFOSTEERNCL > TREEINTLEI EWVIRIIHD, KTV =7 b
., ZOLIARHESERL. UREMENSOFEEY—ERAT—= LV TOBEOBHTHD [HAE~DBT| ~FEOHHT
HIDETFINLERDES XD,

TERBEBTOEBVEZHEI—B X RZERTOD Skype v =27 (Building a connection in Japanese: Skype project
between two universities in Japan and the U.S.)
Kayo Nonaka, New York University; Sachiho Mori and David Reedy, Aoyama Gakuin University
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SESSION 4-D: SIG PAPERS ON JAPANESE FOR SPECIFIC PURPOSES, JAPANESE AS A HERITAGE LANGUAGE, AND

STUDY ABROAD FOR FOREIGN LANGUAGE ADVANCEMENT [MEETING ROOM 408 /409]
Chair: Tomoko Takami, University of Pennsylvania

B VRXRAAARBICBITI2HEEEL BEABEE 2 2%21F 58 %] (An attempt to connect professional goals and
Japanese language studies in Business Japanese)
Tomoko Takami, University of Pennsylvania
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%% » &L T] (BusinessJapanese curriculum for a new era)
Toshiko Kishimoto, Clemson University
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23X -2 SBHICBTIRANEZMARFZEE — HAFEFEEE 1 LILHED 2 ) (Adult beginner-level Japanese
heritage language learners: Who are 'heritage language learners'?)
Yasuko Senoo, McGill University
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“Engaging learners abroad in local communities of practice”
Lindsay Yotsukura, Kyoto Consortium for Japanese Studies

Every year many foreign language students go overseas, believing that immersion in the target language and culture ensures
increased proficiency. However, due to their differing approaches toward study abroad environments (e.g., active pursuit of vs.
withdrawal from interactions with local people) and easy access to the home culture, friends, and family through
communication technologies, some students may not maximize study abroad opportunities (Coleman, 2013; Kinginger, 2008,
2013). This presentation reports on a project implemented in a study abroad program that promotes students’ involvement in
local communities in order to enhance their linguistic and cultural learning experiences.

Taking the viewpoint of foreign language learning as social practice, we have implemented a project in tandem with our
Japanese language curriculum that engages students in “both the socialization required to use language and the process of
socialization through language” (Roberts et al. 2001: 9). The project has involved a cumulative total of over 400 U.S.
undergraduates learning intermediate- and advanced-level Japanese abroad. Students are required to participate in an activity
they select with residents of local communities, and maintain membership for at least one semester.

Our presentation first outlines the project, focusing on the past five years of implementation. Then, based on our analysis
of students’ responses to surveys and reports, we discuss the benefits and challenges that students experience in terms of
linguistic and cultural development through their interactions with local communities. For example, students have the
opportunity to observe authentic interactions among group members, incorporate what they have learned in class and through
the project in their own verbal/non-verbal behavior, and receive feedback in the process from local participants. As a result,
many students sharpen their understanding of situated language usage, and become more confident in their ability to
participate as contributing members of the community.

SESSION 4-E: LITERATURE PAPERS [MEETING RooM 411]
Chair: Joan Ericson, Colorado College

“Experiencing Japanese Noh theatre through Akira Kurosawa’s films”
Minae Yamamoto Savas, Bridgewater State University

This study explores the effects of Akira Kurosawa’s use of Noh conventions through an analysis of Kumonosu-jo (or Throne of
Blood, 1957) and Ran (1985), adaptations of Shakespeare’s Macbeth and King Lear, respectively. Japanese Noh theatre is an
enigma to many students in other countries. Discussing the influence of Noh on a Japanese film based on a well-known western
drama makes a connection with a culture that is unfamiliar to students who have never been to Japan. Finding a familiar story
within a new context not only fosters and strengthens students’ intellectual ability, but also provides them with some new
insights into their perspectives.
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Noh theatre has a rich theatrical and aesthetic heritage that offers a doorway into Japanese history and culture. Noh plays
unify and harmonize mime and dramatic elements with dance, chant, and an orchestra composed of a flute and three drums.
The other critical elements involved in the performance of a Noh play are masks, robes, the mode of production, and the unique
stage space in relation to the audience. These elements are intricately woven together into a harmonious whole, creating a
unified aesthetic experience.

Many of the Noh plays of medieval provenance are performed to this day while going through changes reflective of shifts
in patronage, audiences, and social climate. The stark simplicity in Noh was a means to express the refined beauty and nostalgia
for the aristocratic culture. Such refined beauty was particularly valued during the Muromachi period (1336-1573), the seminal
period for Noh theatre, which is especially celebrated as a watershed epoch for Japanese culture. The study of Noh theatre and
its significance as a living art today thus not only gives us an insight into the culture of medieval Japan, but also helps us focus
on certain cultural continuities bridging traditional and contemporary Japanese societies.

“The Ballad of the Shared Café? The Tale of Sagoromo in medieval song”
Charo D’Etcheverry, University of Wisconsin, Madison

Fans of court fiction know that the late Heian Tale of Sagoromo made a splash with pre-modern readers, both for the beauty of
its poetry and the pathos (and occasional “unseemliness”) of its plot. We also know that their responses to the tale tend to be
gendered: men typically noted the verse and responded in associated modes associated (more poetry, commentaries), while, as
in the Mumy®6z6shi (Untitled Book, ca. 1202), women gave greater attention to character and events, and discussed them in
correspondingly narrative formats. These two approaches to the tale, and to writing about it, converge in the medieval songs
known as enkyoku (banquet songs) or soka (fast/light songs), a genre that encompassed both the usual suspects (Kyoto
aristocrats) and Kanto-area warriors and monks.

In this paper, [ will introduce the enkyoku/s6ka genre and its performative contexts, then consider two, late-thirteenth-
century songs explicitly linked to The Tale of Sagoromo: Sagoromo no sode (Sagoromo’s Sleeves) and Sagoromo no tsuma
(Sagoromo’s Hem/Wife). As earlier studies have shown, these songs reveal a carefully structured response to the tale, one that
reorders or excludes major events to highlight the emotions of the hero and of Asukai, his crucially lower-born lover. These
portraits emerge primarily from rhythmical pastiches of the tale’s verse. However, the Sagoromo-themed songs also strongly
evoke the tale’s narrative contours, allowing even relative newcomers to absorb its story alongside its emotional impacts—in
effect, reuniting the poetry with the plot. While this reunion has implications for Sagoromo’s later reception, I will concentrate
in my conclusion on the songs’ historical significance, as a textual and performative moment in which the era’s lesser elites—
regardless of occupation—recognized themselves in both the tale and each other... and, if only for a song or two, came to terms
with the likeness.

“Living in the earthquake nation: Representations of earthquakes in modern Japanese literature and film”
Chiaki Takagi, University of North Carolina, Greensboro

This paper is based on my ongoing research that was inspired by Japan’s 2011 catastrophes. Now that the 2011 disasters have
added another dimension to Japanese culture, it is crucial to rethink Japan as an earthquake nation and to pay close attention to
the effect of earthquakes on various aspects of Japanese culture and society. Throughout its history, Japan experienced
numerous large earthquakes. In the modern period, disaster prevention or “bosai” became a serious national concern; and
especially with the introduction of seismology in the Meiji period, Japan’s modern development cannot be discussed separately
from its earthquake politics. I explore modern Japanese culture in terms of its relation to earthquakes and discuss the
formation of earthquake culture through an examination of the history of earthquakes, myths and legends, and the modern
media and literary representations of earthquakes.

Drawing examples from literary works including those of Haruki Murakami, Sakyo Komatsu, and Tetsuo Takashima as
well as the film versions of Komatsu’s Japan Sinks, I discuss how earthquakes are represented as shared experiences that bind
people together. The purpose of this presentation is to offer a new aspect of modern Japan’s cultural formation and to introduce
a new dimension of Japanese cultural studies. I also plan to share my cultural studies course that is based on this research
project as an example of “teaching post 3/11 Japan” course.

“The changing dynamics of the Zainichi in transnational Japan”
Yoshihiro Yasuhara, Carnegie Mellon University

This paper explores the changing dynamics of the notion of the zainichi (literary, “living in Japan”) from a transnational
perspective on contemporary Japanese literature. Historically signifying “people of Korean descent in Japan,” the analysis of
zainichi literature has departed from its static, binary framework such as various kinds of marginality vis-a-vis the central
powers of Japan, as often seen in an application of the post-colonial theory to the study of zainichi literature. Instead, zainichi
literature has not only exemplified shifting perspectives on Japan’s social reality through its critical dialogues with Japanese
literature, culture and society among zainichi Korean authors over generations (e.g., Kim Sok Pom to Kang Sang-jung), but also
has invited a literary creativity by the emerging group of other foreign-born writers who voluntarily choose to write their
novels or poems in Japanese since the publication of Levy Hideo’s 1987 novella, Seijoki no kikoenai heya (A Room Where the
Star-Spangled Banner Can’t Be Heard).

Neglected in the current scholarship of zainichi literature both in Japan and abroad, a transnational approach to the
rethinking of the literature resonates with the recent critical discourses of “minor transnationalism” as explicated by Francoise
Lionnet and Shu-mei-Shih: “What is lacking in the binary model of above-and below, the utopic and the dystopic, and the global
and the local is an awareness and recognition of the creative interventions that networks of minoritized cultures produce
within and across national boundaries.” In this context, [ intend to analyze the potential for multiple identities and multicultural
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communications in contemporary Japanese culture, and thereby the possibility/impossibility of Japan’s transnationality comes
to the fore.

SESSION 4-F: SIG PANEL ON STUDY ABROAD FOR FOREIGN LANGUAGE ADVANCEMENT [GRAND BALLROOM C]
Chair: Mari Noda, Ohio State University

Panel Title: TSALEROBES w77 5 EESERER 203 AXRA VAT 4 Fa— b b%¥EZ L] (Culture-
Heavy Study Abroad: Lessons from the 2013 Critical Language Scholarship Japan Institute Experience)
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(BRIl Sr08n 2 MBRELABOESE: ARILINTZRELBRREZEZDOM A ] (Connecting the
rich cultural environment and the classroom in study abroad: Mixture of explicit and implicit instructions)
Yuya Takeda, Becker College

Study Abroad (SA) education for the purpose of language learning offers immersion in a rich cultural and linguistic
environment. However, research on study abroad suggests that simply immersing students in a different culture/environment
does not necessarily ensure positive learning outcomes. I will present a curricular model that supports students’ language
learning in a short-term study abroad environment through three cumulative experiences: (1) pragmatic, explicit instruction, in
which students practice acting out various scenes with explicated purposes; (2) implicit instruction (also referred to as “action”
instruction) that is designed to provide opportunities to apply in the field what has been acquired through explicit instruction;
and (3) application/blended implicit-explicit instruction, in which the field experiences are revisited through enactment and
recall narratives for revision work through explicit instruction. The model was implemented in the Japan Institute of the 2013
Critical Language Scholarship to strategically connect the requisite 20 hours per week of in-class instruction and the
independent field experiences that students had. Observation of students’ adaptation in linguistic and cultural areas suggests
that the model can potentially have a strong impact in the following areas: (1) engagement with the target society and people,
(2) linguistic and cultural adaptability toward pragmatic functions, and (3) development of self-identity within the target
culture.

[ will present insights gained from personal experience as an instructor and feedback from students who participated in
the experience, and discuss in detail successes and failures in the implementation of the model. Suggestions for improving
the overall learning experience during SA will also be highlighted.

HSAEFLEESTEES: IIRLIVOEZELEDE A (Socialization and language acquisition: Cases of novice-level
study abroad participants)
Hiromi Tobaru, University of Findlay

Study abroad is believed to provide the best language environment to develop students’ foreign language skills, cultural
knowledge, and international awareness. In theory, learners have access to a myriad of authentic contextualized opportunities
to interact with native speakers in the target language. However, a study abroad context does not automatically ensure that
students take advantage of these opportunities that may enhance second language (L2) acquisition. Freed’s (1990) study
illustrates a positive correlation between the amount of native speaker interaction outside of the classroom and L2 acquisition
among learners of intermediate proficiency, but not among students of higher proficiency levels. The study suggests that
effective learning styles differ according to learners’ proficiency levels. Schumann (1976) argues that the acquisition of a
second language becomes more difficult when the social distance between the first culture and the second culture is greater (as
in the case of American learners of Japanese).

Scaffolding refers to “a process in which a more knowledgeable (or expert) speaker helps less knowledgeable (novice)
learners by providing assistance” (McCormick and Donato, 2000, Spada 2006). For beginning-level learners, formal classroom
instruction that scaffolds grammar, culture, and communication can help mitigate the gap between the first and second cultures,
thus leading novice-level learners towards increasing their cultural competency and ability to participate in
interactive opportunities in the host culture. In this presentation, I will first discuss existing literature on features of



35

effective scaffolding in formal instruction for L2 students. Then, using a case from a novice-level classroom in an eight-week
long summer intensive study abroad program in Japan, I will present concrete examples of formal scaffolding of the language
and culture to associate classroom instruction and students’ out-of-class interaction.

& LRI : BFES0 T 7 2908k T 7 R8BI B558 % | (Listening strategy training: An attempt in an
intermediate-level class in a study abroad program)
Natsumi Suzuki, Purdue University
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THEBNDEFELAEBEROREE : BFELECIZ2EELEE DX (Promoting language and culture learning
outside of the classroom: Implementing student-led committees in study abroad)
Stephen Luft, University of Pittsburgh

In study abroad, students often fail to take full advantage of the learning opportunities available outside the classroom. This
tendency can be particularly strong when students are studying as a cohort that shares the same base language. Furthermore,
target-language interactions that do happen outside the classroom often occur with other students, leaving study abroad
students with a somewhat narrow scope of social experience.

In order to promote meaningful target-language interactions outside of the classroom, to provide students with greater
richness in their social experience during study abroad, and to engender a greater sense of program ownership, we
assigned students to four committees, each with its own sphere of responsibility. The four committees were a) health and
sports, b) events and community outreach, c) travel and transportation, and d) housekeeping and hotel. Each committee was
chaired by a student, and overseen by an instructor in the program. Students in the committee interacted with members of the
community as part of their committee activities. The instructor assigned to the committee provided linguistic and cultural
coaching to students to help prepare them for these interactions. In these interactions, students acted not merely as students,
but as representatives of their committee, and of the study abroad program as a whole.

Through the committee activities, students gained experience interacting with native speakers as representatives of an
organization. As a result, they left the program better prepared not only for casual interactions, but also for interacting with
native speakers in a professional role.
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PART TWO

Juniper Ballroom, Marriott Courtyard Hotel
Mezzanine Level
Thursday, March 27, 6:00 -9:00 p.m.

General Membership Meeting (followed by light refreshments)
6:00 - 7:15 p.m.

Chair: Motoko Tabuse, AAT] President

Keynote Presentation
7:30 - 8:30 p.m.

Dennis Washburn (Dartmouth College)

“Un-translating the Classics: Philology, Language Teaching, and Japanese Literary
Texts”

Genji monogatari has been rewritten through medieval fan fiction, fake chapters, Buddhist religious
rituals, visual narratives of all sorts, product placement, erotic parodies, nationalist philological
treatises, treasured picture books for trousseaus et cetera. These * translations’ have so shaped
understandings of Murasaki Shikibu’s masterwork that uncovering the original has become an
exercise in literary excavation. This situation is hardly limited to the classics; even with modern
works language teachers are constantly confronted with the task of how to recover or maintain the
sense of linguistic particularity and cultural strangeness that makes text worthy of our attention in
the first place. This task requires in part that we 'un-translate’, focusing not merely on teaching the
fundamental structures of language, but peeling away the layers of interpretation produced by a
text’s composition, circulation, and reception.




