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OVERVIEW

This 10-day unit is designed to introduce haiku and their historical context in an interactive
manner to 1st year Japanese language students at the high school level.

Learning objectives:

Communication: learn basic elements of haiku poetry; learn some vocabulary relating to haiku
S S A
such as 58, Y11L5, and fJF 3C; recite haiku in Japanese from memory

Connections: understand the historical context of Matsuo Basho’s life; know several important
literary and historical events and persons from the Tokugawa period; listen to haiku recited in
Japanese

Communities: create an original skit in Japanese revolving around selected haiku

Performance objectives:

Communication: recite memorized haiku poem; identify key elements of haiku; compose own
haiku

Connections: identify key historic events and persons from the Tokugawa period; listen
to/read/recite haiku in Japanese; identify key elements of haiku as poetry

Communities: perform a skit in Japanese for an audience




Resources and references:

EENE, B DIFZXE ()11 3L )i, 2007)

Basho, The Narrow Road to the Deep North and Other Travel Sketches, transl. by Nobuyuki
Yuasa (London: Penguin Books, 1972)

Basho, Narrow Road to the Interior and other writings, transl. by Sam Hamill (Boston:
Shambala, 1991)

Blyth, R.H., Haiku (reprint) (Tokyo: Hokuseido Press, 1981-82)

Higginson, William, The Haiku Handbook: How to Write, Share, and Teach Haiku (Tokyo:
Kodansha, 1985)

Roth, Hal, Behind the Fireflies (Maryland: Wind Chimes, 1982)

Ueda, Makoto, The Path of Flowering Thorn: The Life and Poetry of Yosa Buson (Stanford:
Stanford University Press, 1999)

Websites:

Issa: http://haikuguy.com/issa/index.html. Website and translations by David G. Lanoue




*Prior to beginning this unit, administer the Preassessment (Appendix 1)

DAY 1

Objective: students will be able to define “haiku” and will be familiar with the importance of imagery in
haiku

1<
Resources/materials used: interesting 8 X 10 colorful photos, digital images, videos of nature; A fjE f]

Sampling (famous and otherwise) ( Appendix 2)

Anticipatory set: “You have already taken a preassessment quiz on haiku poetry. Today, we are going
to begin our unit on haiku poetry with some images. Look at these four photos/slides/videos. Relax and
think creatively about them for a minute. Think about what these images suggest. Do they make you
think of anything you’ve done or anywhere you have been? Are they new or unfamiliar? Do they remind
you of anything else? What sense do they appeal to?”

[teacher shows students visuals (photos, drawings, videos)]
Instructional Procedures:

* teacher asks students to generate vocabulary related to poetry based on the images they have

seen, and writes on board

* teacher asks students for preexisting knowledge about haiku and uses answers to generate a
definition of haiku. A possible definition might be “a Japanese poem of 5-7-5 lines that uses
concrete images of nature and that appeals to the senses.”

VAR
* teacher reads aloud selected haiku from A fJE ] Sampling ( Appendix 2) and writes on board.

Teacher then asks students to connect sample haiku with the previously-viewed visuals.

Formative Assessment:

* teacher asks various students for opinions on the connections between the visuals and the
teacher-presented haiku poems

* teacher calls on various students to check for understanding of definition of haiku

Closure/Student Summary of Learning: students write a one-paragraph response to the question “How
do you think haiku differ from other types of poetry? Give two examples.”




DAY 2
Objective: Student will be able to elaborate on definition of “haiku”

Resources/materials used: Haiku: A Modified Webquest handouts (Appendix 3); Basic Background
Information for Teachers (Appendix 4)

Anticipatory set:
* teacher asks students for their definitions of haiku, reviews ideas from Day 1
* students volunteer their responses to the homework question

Instructional Procedures:

* teacherintroduces useful terms/vocabulary/rhetorical devices relating to haiku (Appendix 4)

* teacher provides brief overview of the historical background of haiku, including the life of
Matsuo Basho and the Tokugawa period

* teachers explains that the next day’s work will be in the computer lab working on a modified
Webquest about haiku and its historical background

* teacher passes out modified Webquest and goes over questions

Formative Assessment:

Closure/Student Summary of Learning: whole class KWL exercise on board, reviewing information on
pre-assessment




DAY 3

Objective: students will use online computers to complete modified Webquest and generate own
questions

Resources/materials used: online computer lab; modified Webquest worksheet ( Appendix 3)

Anticipatory set: “As you follow this modified Webquest and fill in the answers on your worksheet,
remember to take notes about topics or terms that you want to learn more about. Use those notes to
generate three questions at the end of your worksheet.”

Instructional Procedures:

¢ students use online computers to complete worksheet

* students take notes on topics for further discussion

Formative Assessment: teacher circulates around room, checking for comprehension and completion,

answering queries

Closure/Student Summary of Learning: students will generate at least three questions (and provide
possible answers) to three separate topics introduced in the Modified Webquest.




DAY 4

Objective: students will grasp historical background of Matsuo Basho’s life and key terms related to
haiku

Resources/materials used: Modified Webquest (Appendix 3); A §Ef) Sampling ( Appendix 2)

Anticipatory set: each student asks the class one of the questions generated at the end of the modified
Webquest

Instructional Procedures:

* whole class discussion of topics researched through modified Webquest

* teacher-led review of important poetic terminology and vocabulary found in the famous poems
listed on A fJE7) Sampling handout (Appendix 2 and Appendix 4)

* student takes notes over favorite poem and useful vocabulary

Formative Assessment: teacher assesses level of student understanding by guiding class discussion of
selected haiku, asking guiding questions and supplying vocabulary to facilitate understanding of haiku

poems in the context of previously-discussed poetic terminology

Closure/Student Summary of Learning:
* students select one Japanese haiku from A fJEi] Sampling handout (Appendix 2) to memorize
and recite aloud in class

¢ students will review material from modified Webquest (Appendix 3) to prepare for multiple-
choice assessment tomorrow




DAY 5
Objectives:
* students will be able to recite one haiku (in Japanese)

* students will take quiz over historical background information and haiku-related terms drawn

from the modified Webquest

* students will understand skit assignment

Resources/materials used: Fill-in-the-blank quiz (Appendix 5); Skit Assignment handout and rubric
(Appendix 6)

Anticipatory set: students present memorized haiku to class

Instructional Procedures:

* students take Fill-in-the-blank quiz (Appendix 5) over historical background and haiku-related
terms

* teacher hands out Skit Assignment and rubric for skits (Appendix 6), explains process

* students form small groups and brainstorm possibilities for skits based on haiku-inspired scenes

Assessments:
* teacher grades Fill-in-the-blank quizzes

* teacher revises teaching plan/plans for re-teaching as necessary based on quiz grades

* teacher circulates classroom to answer questions and offer guidance as small groups brainstorm
ideas for skits

Closure/Student Summary of Learning:
* each group briefly outlines their skit ideas to the class

* ticket-out-the-door: each student recites their memorized haiku again as they exit the classroom




DAY 6

Objective: students will create skit in Japanese dramatizing selected haiku

Resources/materials used: Skit Assignment handout and rubric (Appendix 6)

Anticipatory set: teacher reviews skit development instructions, rubric, and tasks timeline

Instructional Procedures:

* students re-group and continue planning skit and writing dialogue
¢ students check off tasks on task timeline as completed

Formative Assessment:

* teacher circulates among groups, checking for comprehension, accuracy, and completion of
tasks

Closure/Student Summary of Learning: students assign typing task to one group member and begin to
memorize lines
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DAY 7

Objective: students will memorize lines of scripted dialogue

Resources/materials used: Skit Assignment handout and rubric (Appendix 6)

Anticipatory set: teacher has students re-group and continue rehearsing skit dialogue

Instructional Procedures: small group practice  { NOTE: this process may require more than one
day}

Formative Assessment: teacher circulates among groups, checking for comprehension, accuracy, and
completion of tasks

Closure/Student Summary of Learning:
* teacher circulates among groups, listens to each group rehearsing

e group representativesdo U ® A I} A & to determine order of skit presentation for next day
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DAY 8

Objective: students will present memorized and rehearsed skits to class

Resources/materials used: skit dialogues and props as needed

Anticipatory set: students prepare to present skits, in pre-determined order. Set up props as necessary

Instructional Procedures:

* students present skits in small groups in pre-determined order
* teacher may videotape skits

* students use rubric to assess group (peer assessment)

Formative Assessment:

* group assessment based on rubric
* teacher assesses each group based on rubric; this performance assessment also functions as one

post-assessment quiz
Closure/Student Summary of Learning:

¢ if all skits have been presented, teacher leads class through reflection and review of haiku skit
creative process, including suggestions for improvement (both in the group work and in the
process)

¢ if all skits have not been presented, continue presentations into Day 9 and conduct
reflection/review of process at that point

* inform students that they will be taking a short Postassessment tomorrow; to study, they should
review their notes from the Modified Webquest worksheet
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DAY 9
Objectives:
* students will finish presenting memorized skits
* students will take Postassessment quiz (Appendix 7)

* students will begin composing own haiku and own haiga

Resources/materials used: skits props; Postassessment quiz (Appendix 7); sheets of large white art
paper to use as scrolls; coloring tools

Anticipatory set:

« if all skits have not been presented, continue presentations into Day 9 and conduct
reflection/review of process at that point

¢ if all skits have been presented, students will take short Postassessment quiz (Appendix 7)

* “Now, we will celebrate your study of haiku by composing your own poems. Think about a
“haiku moment” that you have experienced recently and how you might turn it into an
interesting and effective haiku. When you have a draft of your poem, please show it to me.”

Instructional Procedures:

¢ students will finish presenting skits

* students will take Postassessment quiz
* students will begin composing own haiku, in English or in Japanese

Formative Assessment:
* teacher grades skits according to rubric (this also functions as one post-assessment )
* teacher grades Postassessment quiz to analyze opportunities for re-teaching

* teacher circulates around room, checking that students are on task and are incorporating all
poetic elements into their haiku

Closure/Student Summary of Learning: students write a one-paragraph response to the question “How
do you think haiku differ from other types of poetry? Give two examples.”
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DAY 10

Objective: students will be able to write own haiku, in English or in target language

Resources/materials used: images from Day 1; sheets of large white art paper to use as scrolls; coloring
tools

Anticipatory set: “You have learned a lot about the historical Edo period and about haiku. Please
define a “haiku moment” for me. [students offer suggestions, write on board and assemble a workable
definition.] Please keep this definition in mind, and also think about the photos that you saw on the first
day of this unit.” [teacher displays photos from Day 1]. “Once you have written and illustrated your

haiku, we will share them with the class.”

Instructional Procedures:

e students either write or revise their own haiku and illustrate

e students share aloud with class

Formative Assessment:
e students and teacher make constructive and informed comments about shared haiku
Closure/Student Summary of Learning:

* Post student products the classroom (or around the school) as decorations and examples to
other classes
¢ other follow-up and expansion activities:
hold a haiku competition
“haiku of the day”
write or publish a monthly Haiku Newsletter
visit an elementary or middle school to share haiku; submit samples to a local newspaper

start a “renga” club
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APPENDIX 1: Preassessment FEZ

(24 pts)

1.What is a haiku? (4 pts each)
List three qualities and/or characteristics of a haiku poem:

a)

b)

2. The Tokugawa period (1600- 1868) was the age when haiku (and
other written and performing arts) flourished in Japan. Several social
conditions were needed for this to happen. Think of what you know
about the 17th - 19th centuries in Japan, and in other parts of the world,
and write down three social conditions you think might have helped the
arts flourish. (4 pts each)

a)

b)
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3. Write your own haiku poem here, in English. Use the box below for
brainstorming. Then, when you have a poem you are satisfied with,
write it on the lines below. Give your poem a title and feel free to
illustrate it if you choose. Try to use 5 - 7 - 5 syllables. This poem will
not be counted as part of your grade, but it is an important part of the
lesson plan to see how much you improve by the end of this unit.

Title:
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appenoix 2: A fJER) Sampling (famous and otherwise)

< L» P BN 1T <
E # ok BHEA)
(Author, approx. date) (Source/comments)
1)Matsuo Basho; 17c. | Basho, Oku no Hosomichi ; wo<s  2b W e

(O S
composed at - R

H E/ L bD 860 F OB

Ah! Summer grasses/all that remains/of the
warrior dreams (transl. R.H. Blyth)

A thicket of summer grass/ is all that
remains/of the dreams and ambitions/of
ancient warriors (transl. Yuasa)

2)Matsuo Basho;
17c.

Basho, Oku no Hosomichi ;
haiga by Buson; note reference
to Western Paradise (7

K ”western tree” ) and to
Priests Gyoki and Saigyo 7817

& 137 nxE <Y

1ﬁ®}\®/ﬁ“3 DRER (BT R INARS

The chestnut by the eaves/in magnificent
bloom/passes unnoticed/by men of this
world (transl. Yuasa)

3) Matsuo Basho;
17c.

n 77 n b9 &
MR 2/ S ADIEE VT Y/

X <
¥ DEN

On a bare branch/ a solitary crow—
autumn evening (transl. Hamill)

4) Kobayashi Issa; 18-
19c.

D H & 5 H s

T ELHIEFWIKEAIM L A

For you fleas too/
The night must be long/
It must be lonely. (transl. Blyth)

5) Kobayashi Issa; 18-
19c.

composed 1813

A Zrih

KB/ EH D /5

where there's people/
there's mosquitoes.../
admiring the willow (transl. Lanoue)
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6) Kobayashi Issa; 18-
19c.

oz b L

%ﬂﬂ@c/@%ﬁi}z#n/&@—m

Don’t swat the fly!/ Praying hands, praying
feet (transl. Lanoue)

Oh do not swat them/unhappy flies/forever
wringing their thin hands and legs (transl.
anon.)

7) Kobayashi Issa;
18c.

composed 1817

a_Z LA
X0 o) %é‘@@/oi))h

{ \

fool cat--
putting his whole body/
into his yowl (transl. Lanoue)

8) Yosa Buson; 18c.

composed 1774

fx 17 DX 075:

[0} izL
XA/ Hid W /BT

Ah the yellow flowers/when the moon is
in the east/the sun is west

mustard flowers/with the moon in the
east/the sun in the west (transl. Ueda)

9) Masaoka Shiki;
19c.

Mz AF e Ly

(a L0/ & (L Do B EL

in the coolness/gods and Buddhas/
dwell as neighbors

10)member of 2009
Oku no hosomichi
study tour

frogs looking on as/
salty water cools my toes./
Or did ice cream drip?

11)Clement
Hoyt/20th c

Higginson, p. 169

A Hallowe’en mask/ floating face up in the
ditch,/slowly shakes its head.

12)Hal Roth/20th ¢

Roth [composed upon visiting
Antietam, site of a ferocious
Civil War Battle]

Waves of summer heat,/ cows huddle/
beneath a sycamore

13) senior in high
school; 21c.

Higginson

Wet sand/ tumbling back/
into the sea
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arpenoix 3:| HAIKU: @ modified webquest

TASK: You may have heard about haiku poetry when you were younger; you may even have composed
your own haiku, using lines of 5 - 7 - 5 syllables. But what ARE haiku? What do they tell you about
Japanese society and the Japanese view of nature? To better understand the literary form and to gain
insight into Japanese culture, you will be using the World Wide Web to locate useful background
knowledge about the poetic form, Japanese literature, and Japanese history. This information will help
deepen your understanding of poetry as you read Japanese haiku and write your own. As your final
project, you and your group will be creating a skit focused around haiku of your choice.

As you fill out this worksheet, remember to think about three questions of your own--these questions
can be about any aspect of haiku, or Japanese literature or culture that you would like to know more
about; write these at the end of the worksheet.

I.HAIKU BACKGROUND INFORMATION
Read the background information provided here.

Website: http://en.wikipedia.org/wiki/Haiku

IILHAIKU TERMINOLOGY HEA) D BiZE

Use the Wikipedia site or these others to find short definitions for the following terms. You may write
your definitions in English.

Websites: http://www.simplytom.com/definitions.tx|

http://www.writing-world.com/poetry/haiku.shtml

http://www.sumauma.net/haicai/haiku-glossary.html

1T <
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III.JAPANESE RELIGION H ZA<Z#(: SHINTO #iE

Write a brief definition summarizing the main points of the Shinto religion. Please note especially how
Shinto changed during the Edo (Tokugawa) period (1600- 1868).

Websites: http://en.wikipedia.org/wiki/Shinto

http://www.japan-guide.com/e/e2056.html

http://www.religionfacts.com/shinto/index.htm

19
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III.JAPANESE RELIGION H A ™ 7= #{(: BUDDHISM {A %

Write a brief definition of Mahayana Buddhism, noting the founder, approximate date of introduction
into Japan (if relevant), main locations, and principle ideas of at least three different sects (Tendai,
Shingon, Jodo, Zen, and Nichiren)

Website: http://en.wikipedia.org/wiki/Buddhism in Japan

http://www.japan-guide.com/e/e2055.html

http://www.buddhanet.net/e-learning/history/jap_timeline.htm
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A o
A
IV.JAPANESE HISTORY H A& DR il - SNEST=

Read one or two of these websites. Then, fill in the blanks in the paragraph below, in English. Next to
the English or romanization, where possible, write the word or name in hiragana or kanji.

Website: http://www.japan-guide.com/e/e2128.html

http://www.japan-zone.com/omnibus/history2.shtml

http://en.wikipedia.org/wiki/Edo period

The Edo period (also known as the Period) began in the year
when (person’s name) unified the warring states and
established himself as (military leader). The Battle of

,in 1600, was crucial in solidifying his power. This period ended in the year

with the Restoration.

The political system of this period was known as the system. The

government’s main goal, to pacify the country, was achieved partially by instituting a system called

, wherein the daimyo and their families were under the tight control of

the shogun and had to reside in Edo every other year. The Tokugawa government, also known as

the , saw the Western religion of asa

negative factor and banned its practice. It also closed the country to trade with the outside, except

for the port of . There was a rigid class system in place: the

were on the top tier, then came the peasants. Underneath the peasants were the craftsmen, and

on the bottom social level were the merchants. This four-level system was known as

Popular culture flourished in the cities. Performing arts such as

were popular, as was puppet theatre ( ) . In literature, the plays of
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Chikamatsu and the travel literature and poetry of

Basho gained attention. Woodblock prints known as gained mass appeal.
—
’.’/r'~——f\‘

V.MATSUO BASHO ¥ 2 t % /<\ B

Read one or two of these websites. Then, fill in the blanks in the paragraph below, in English. Next to
the English or romanization, where possible, write the word or name in hiragana or kaniji.

Website: http://en.wikipedia.org/wiki/Matsuo Bash%C5%8D

http://www.geocities.com/Tokyo/Island/5022/bashobio.html

http://www.japan-101.com/art/matsuo basho.htm

Matsuo Basho was the pen name of , who lived from to
He was born in (place name) and spent many years living in
, hear the River. The word “basho” means

in English; he took this name because

. Basho was very

well read in Chinese classical literature; he often referred to the works of famous Chinese

philosphers and poets such as and in his own

writing. Basho travelled widely, and collected his notes and poetry in a number of travel journals.
One of the most famous is called “Narrow Road to the Interior,” or

in Japanese.




Here is one example of a haiku by Basho that | like (in both English and Japanese):

| like this poem because
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VI. MAP SKILLS #h [ o %0 3%

Visit these websites to see the journey taken by Matsuo Basho in his travel journal Oku no
Hosomichi 3 D #A3E :

http://www.sonic.net/~tabine/SAABasho etc Spring 2005/basho folder/SAASpring2005 Basho

0

1.html (go to “travel map”, and look at the map and the key)

http://darkwing.uoregon.edu/~kohl/basho/1-prologue/01-1.html (map of Edo-period Japan)

http://ngm.nationalgeographic.com/2008/02/bashos-trail/bashos-trail-interactive (click on “view
map”)

Here are six well known locations visited by Basho. Draw a line between each location and its
furigana . Then match the furigana with one of the well-known attributes.

1)H ¢ [N AN IS flourished in the 11th c.

2) IR FOLFE one of the three Dewa sacred mountains

3) Ik 2529 famous for the Kenrokuen garden

VYN E<CAEA home of Tokugawa mausoleum

5P R NS o many pine-covered islands

6)4 IR 720 X9 a castle in Tohoku (northern Japan)built in early

8th c.




Now place these six sites (use numbers) in the correct location on the map below.

(map source: Encarta)

North
Pacific

Ocean
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VI.QUESTIONS

My three questions are:

1)

POSSIBLE ANSWER:
2)

POSSIBLE ANSWER:
3)

POSSIBLE ANSWER:

25
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ANSWER KEY

Section 1

E4ARY
a, k) haiku. Short 5 -7 - 5 poem; originated from hokku, first three lines of a longer renga

d. YT “cutting words,” such as “ka” or “ya,” that interrupt the flow of the line/poem

1F-<
e. %&/M] introductory 3 lines of a longer renga

FLAD
f.  3HAK linked verse, alternating 5-7 -5 and 7 - 7 verses

D »
g. FHik “Japanese poems” including tanka and choka; modernized in the 19-20th c. by

Masaoka Shiki

7= Ao
h. %K a “short poem” ; 5-7-5 7-7

[EAABNY
i. fJE 3C brief prose text, often humorous, with haiku embedded in it

EQAYR
j.  PEM a water-color or ink drawing accompanied, usually, by a haiku poem

Section |l

Shinto: native Japanese religion that focuses on nature; “shinto” means the “way of the gods” or
“kami”; they are housed in Shinto shrines called “jinja.” Many Japanese get married and bring their
children to be blessed at the local Shinto shrine. Buddhism and Shinto coexisted until the end of the
Edo period.

Section Il

Buddhism: Buddhism arrived in Japan in the 6th c. from China. Early Buddhism was centered in Nara.
Tendai sect founded by Saicho in the 9th c; primary text is the Lotus Sutra. Shingon sect founded by
Kukai (Kobo Daishi) in the 9th c.; the primary text is the Dainichikyo. The Jodo sect was founded by
Honen in the 12th c., also known as “Pure Land Buddhism.” Its primary doctrine is the “nenbutsu,”
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or prayer to Buddha. Zen schools include Soto and Rinzai. The priest Nichiran founded the Nichiren
school of Buddhism.

Section IV

The Edo period (also known asthe __ Tokugawa f&J!] Period) began in the year
1600 when Tokugawa leyasu fi) 1| ¢ unified
the warring states and established himselfas ___ Shogun 5 &

(military leader). The Battle of ___Sekigahara 723

22

, in 1600, was crucial in solidifying his

power. This period ended intheyear 1 8 6 8 with the __ Meiji H75___ Restoration.

The political system of this period was known as the __Bakuhan #&i# system. The
government’s main goal, to pacify the country, was achieved partially by instituting a system called

Sankin kotai 2 )22 X , wherein the daimyo and their families were under

the tight control of the shogun and had to reside in Edo every other year. The Tokugawa
government, also known as the __ Bakufu #/ff , saw the Western religion of
____ Christianity as a negative factor and banned its practice. It also closed the
country to trade with outside countries, except for the port of Nagasaki. There was a rigid class
system in place: the __ Samurai f¥F were on the top tier, then came the peasants.
Underneath the peasants were the craftsmen, and on the bottom social level were the merchants.

This four-level system was known as  mibunsei & 45l

I ———

Popular culture flourished in the cities. Performing arts such as __Kabuki &k #
were popular, as was puppet theatre ( Bunraku SA 5 < ) . In literature, the plays

of Chikamatsu ___Monzaemon HAIZH A and the travel literature and poetry of
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nye

___Matsuo A2 Basho gained attention. Woodblock prints known as __Ukiyoe %

QLIRS gained mass appeal.
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Appendix 4: Basic Background Information for Teachers

(1) Haiku terminology

1T <
fJE ] haiku: a three-line poem of 5-7 - 5 syllables each; originated from hokku, first three lines of

a longer renga

Ktk utamakura: A location that is famous because many poems have been written about it

& Z
Z=3E kigo: seasonal words, such as “cherry blossoms” or “spring rain”
X

o
AL kireji (“cutting words,”): short words such as “ka” or “ya,” that interrupt the flow of the
line/poem and indicate a transition

1F-<
%& /ajhokku: introductory 3 lines of a longer renga

FLAD
H X renga: linked verse, alternating 5-7-5and 7 - 7 verses

Yol
FNEk waka: “Japanese poems” including tanka and choka; modernized in the 20th c. by Masaoka

Shiki
T2 A
%1 Wk tanka: a “short poem” ; 5-7-5 7-7

TS A
fJE 3C haibun: brief prose text, often humorous, with haiku embedded in it

=LAV
fE 1#] a water-color or ink drawing with accompanying haiku

EREVY
%0 1T 3C kikobun: travel literature, such as Basho’s Oku no hoso michi, that combines literature and
poetry

(2) Historical background

FOBIFEL LD

s B B & Matsuo Basho (1644 - 1694): Born in Iga, he rose to fame in Edo for his clear poetic
style; travelled, visiting famous sites, seeking inspiration. Oku no hoso michi (The Narrow Road to the
Deep North) is his most famous work

L ABLEN
& )] I§ 1R Tokugawa jidai: Also known as the Edo Period, from 1603 to 1868. The Tokugawa rulers
moved the capital to Edo (present-day Tokyo), closed the country to outside influences, and generally
ruled peacefully. Well-known for the flourishing of literature, art, and other aspects of Japanese culture
that are known as “traditional” today, such as the tea ceremony.
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L MpIFRTL
78 )il & FE Tokugawa leyasu: the first ruler of the Tokugawa period. Known for conquering the

warring states and unifying Japan, then declaring himself “shogun” (general) and moving the capital to
Edo to get away from the influence of the Imperial Court in Kyoto.

TE 1IH
BS 23 J5 Sekigahara: site of the decisive battle where Tokugawa leyasu consolidated his hold over

Japan; considered to be the unofficial beginning of the Tokugawa period.

LAdd
# 18 Shinto: the way of the gods. Considered to be the indigenous Japanese religion. Nature and the

1 kami ( gods) that are believed to exist there are the centers of the religion. The physical center of
EHn

worship is the shrine, demarcated by a gate called a & J& torii. Coexisted with Buddhism until the late

19c; established as the state religion in 1868. Many Japanese get married and bring their children to be

blessed at the local Shinto shrine.

So&rD

{4 %X bukkyo: Buddhism. Buddhism arrived in Japan in the 6th c. from China. Early Buddhism was
centered in Nara. The Tendai sect was founded by Saicho in the 9th c; its primary text is the Lotus Sutra.
The Shingon sect was founded by Kukai (Kobo Daishi) in the 9th c.; its primary text is the Dainichikyo.
The Jodo sect was founded by Honen in the 12th c.; it is also known as “Pure Land Buddhism.” Its
primary doctrine is the “nenbutsu,” or prayer to Buddha. Zen schools include Soto and Rinzai. The
priest Nichiren founded the Nichiren school of Buddhism.

HWEWLA
BA V5 #E F7T Meiiji ishin: Meiji Restoration in 1868. Ended the rule of the Tokugawa family and opened
Japan to the West. The Emperor was restored to power as society modernized and Westernized.

N A E D5
% % and BE Kabuki and Noh: two popular performing arts that flourished during the Tokugawa

period
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Appendix 5: Fill-in-the-blank Background Knowledge Quiz AT

A. Fillin the blanks with the correct letter from the word box below. (20 pts)

1. The title of one of Matsuo Bashd’s travel diaries is

2. One famous site that Basho visited on his journey to the northwas |, where there are
many pine-covered islands.

3. A is a word that “cuts” the flow of the poem.

4. A “kigo ZFiE” is a word.

5. A word or name in a poem that has many connotations and links the poem to the past or to
a famous site is a

6. Shingon Buddhism was founded by in the 9th c. and uses the Dainichikyo as
its primary text.

7. The period was from 1600 - 1868. During this time, arts such as (8)
and (9) (puppet theatre) flourished.

10. The first three lines that begin a longer poem or linked verse are known as

EYARY ITmEL D : 1EF-5<
H, HEA] AT G # 9, FEH]
ATk s FoLx
Z. B & B, WL N, B
zﬁ b
., LA <, Pure Land ., fng
- A B BEHD
Z . season X, Hm L, D E
) IoESEVL (< H0) U
T, SAHL B, 5L¥E KEN {22 W)  *, UInT
“t}_:é/ L/v% o) 1Z< 5
7o, fH B, fff 1H D, T

]

=

<35>

4




B.
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Choose TWO terms from the word bank above that you have NOT yet used. Give short
definitions for each. (8 pts)

11.

12.

BONUS: Use hiragana to write the name of the person who gained control over the warring

states and, after the Battle of Sekigahara, first established the Tokugawa era.
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Fill-in-the-blank Background knowledge quiz KEY 24

A. Fillin the blanks with the correct letter from the word box below. (20 pts)

B 1ZEAD
1. The title of one of Matsuo Bashd’s travel diariesis L. D M 1E

FoLE
2. One famous site that Basho visited on his journey to the north was 7>, 14 5, where

there are many pine-covered islands.

& rC
3. A%, UL isaword that “cuts” the flow of the poem.

4. A “kigo ZFiB”isa Z., season word.

5. A word or name in a poem that has many connotations and links the poem to the past

IT=FELH
orto afamoussiteisa V., @K Fk .

2ol (
6. Shingon Buddhism was founded by =, 54 {5 K Al { %2 ¥ | inthe 9th c. and uses the

Dainichikyo as its primary text.
z ¥
7. The =, {LJ7 period was from 1603 - 1868. During this time, arts such as (8)_ I3,

BN

{7 and (9) 7, 5 A5 < (puppet theatre) flourished.

1E-<
10. The first three lines that begin a longer poem or linked verse are known as 9, %&/].

EYARY ITmEL DL : 1EF-5<
H, HEA] VW, #RORE 9, FEH]
ATk s FoLx
Z. B & B, WL AN /N =
z_£ b m
, LA <, Pure Land ., fng
7o At B BEHD
Z . season X, Hm L, D E




34

:5gi‘5fiu\b (< 9220) = r

T, SAHL , 5Lk KA {Z= W) =, UInTF
t”/y LAk 1< 5
Too i B, fhE D, W

C.

el >>o>

Choose TWO terms from the word bank above that you have NOT yet used. Give short
definitions for each. (8 pts)

11.

12.

BONUS: Use hiragana to write the name of the person who gained control over the warring

states and, after the Battle of Sekigahara, first established the Tokugawa era.

ELXBDONZRT
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Appendix 6: DRAMATIZING HAIKU

Creating your own haiku skit in Japanese

Overview: You have learned that haiku poems try to capture a moment (a “haiku moment”). Your
group will be choosing one (or more) haiku, in Japanese, and using that as a basis for a classroom skit.
Your skit will be telling a story about the “moment” described by the haiku; that is, your skit will
dramatize either the scene leading up to the haiku or the scene that follows the haiku. In other words,
give the haiku some context. To do so, your skit dialogue must have some action and some movement.
However, since you will be using Japanese, you must keep your dialogue relatively simple. See the
examples below.

Your skit must include: @
1) an historical (Edo period) setting %
)

2) one (or more) haiku in Japanese

3) one character for each person in the group (animal characters are welcome)
4) vocabulary that you already know, with a maximum of five new words

5) atyped/word processed dialogue in Japanese (additional romaji is optional) that has been
proof-read by &4,

6) memorized lines

5 DHWNT \}: z KT B
Example A: Basho’s haiku 7 #l o/ TTROGATe/ K D &

Setting: a park in Edo, on a nice quiet summer day; this skit LEADS UP TO writing the haiku
Characters: Basho, his friend Sora, a dog, and a frog

[Opening scene: Basho and Sora are walking Basho’s “dog” through the park]

Xx9 Thx
Basho: 4 H®D K% W\ T4,

Y nEZ add

Sora: £ 9 TC94, LT, 22X LI¥»NnTTH, KO LAaix T TTh,
Basho: KD 4Hilx AAXRv b TT,

[Spot looks up and barks. It begins to rain (special effects ) . Basho notices the drops of water on the
pond and hears a sudden splash as the “frog” croaks and jumps into the pond]

B 2 <P
Basho: . N T3, 7»zxdH WFET, THL3A, XUZELT F IV, e, b7
WiATe, KDHF,

Sora: FAUlL W\ IWL TT Rz !
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BN Lz AT B
Example B: Basho’s haiku & L <>/ T AREONIATe/ K D FH

Setting: outside the window of Basho’s hut, where Basho has just finished composing his “old
pond” haiku and is repeating it out loud; this skit FOLLOWS the creation of the haiku

Characters: Basho, his friend Sora, and a dog

[Opening scene: Sora is walking by Basho’s window]

Basho:bhr &, =6 A, ZAILHIL,

Sora: Z AT BT,

H=H = <7z
Basho: = H XA, Z® #H LW [T E BHWT F &y,
HHLSL/ DT ROGATe /KD,

/]
Sora (looks questioning): % 9 C¥ 4, 2 AEbrok, . . BIFEEITT N, BT K
¥+ AL
N FETY, Fhkb. Rk EH5TT, Kb BAKNR HFETT, [“dog” barksin

agreement]

XA
Basho  (angry): I Td 2, 2D TT X, DADHN —FB VW TT L,

Sora: TH., Mz BlE BHLLALRWTT,

Basho  (angrier): Xz ? (& FWE LD,

EAZIEA Ui
Sora: b, TAFEHA, BEIHRKOFKM T, X575,
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Haiku Skit Time-line and Check-list

€

NOTES:

choose at least one haiku in the target language
brainstorm a context for the haiku (pre- or post- creation).

begin to write dialogue for your script. Assign one group member to be the “scribe”. The script
must be in Japanese, and include the haiku. Make sure your script meets the requirements listed
above.

once the dialogue has been written, assign a group member to type it
submit typed skit to JGZE for proof-reading

once your skit has been proofread, revise and re-type; make enough copies for all group
members

memorize lines, prepare props and/or costumes; rehearse

PRESENT YOUR SKIT TO THE CLASS!




Rubric for classroom skit
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4 3 2 1
presentational outstanding good dramatic some lines few - no lines
dramatic effect; performance; lines | memorized; memorized; weak
lines memorized memorized and delivery is delivery and
and delivered with | delivered with somewhat dramatic
great expression enthusiasm hesitant presentation
dialogue coherent and easy to mostly difficult to
flows well; clear understand; good | comprehensible; understand;

setting and

flow; relationship

relationship to

unclear link to

context; very clear | to haiku is clear; haiku is fairly haiku; lacking in
relationship with creative clear; some creativity
haiku; quite creativity
creative
articulation/ all language is most language is language is clear; difficult to
pronunciation clear and easy to clear and some errors in understand;

understand; error-
free pronunciation

understandable;
few errors in
pronunciation

pronunciation

several errors in
pronunciation

haiku context is clear context makes context is fairly context is unclear;
and makes sense; | sense; group clear; group the poem is not
group members members members understand;
clearly understand | understand the understand most Japanese is poorly
the meaning of meaning of the of poem; Japanese | memorized
the poem; poem; Japanese is | is mostly
Japanese is memorized memorized
memorized

group excellent group good all-group most of the group | lacking in group

participation

participation

effort

participated

effort

teacher evaluation

SCORE: /20
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Appendix 7 : POst-assessment quiz
EZ

A.Cross out the word that does not fit. (2 pts. each) Then write what
the three remaining words have in common, in English. (4 pts. each)

AY’2) L5

et
Example:a. K b c.JE d.xaAD

[these are all animals]

z F Yol SAVAZ DTN EoY AN

NI
/N

il
1.a.JLF b. &)1 c. ZPEafR d. IR
o < \ﬂ}u " ‘U/u r ‘B@f}iflV) b »
2. a. 3&M] b. 1K c. IR iE d. FnEk
ThITZWN Lh?i ?é Lhé@
3.a. KB b. f1E c. f d BH=
< n W D H S /RS N
4.a.7 L E b.HE c. U d. R EE
O bWTH FoL ¥ g \é‘b nhn X%
5.a. R b. A c. &R d. FIF
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B.Circle the correct response. (2 pts. each)

6.The following statements about Matsuo Basho are all true except
a. he invented the English term “a haiku moment”

b. he published a travel journal called Oku no hosomichi

c. he lived for a long time in Edo

d. he was one of the first to popularize the “haiku” format

7. The following statements about haiku are all true except

a. haiku usually follow a 5 - 7 - 5 format

b. poetic devices include seasonal words and allusions to famous places
c. haiku must rhyme

d. haiku can be about everyday situations or events

8. The following statements about Edo period history are all true except
a. the Edo period is also known as the Tokugawa period

b. the capital during this period was Kamakura

c. the military government during this time is known as the bakufu

d. the dates of this period are from 1600 - 1868




9. Write your own haiku poem here, in English. Use the checklist to
make sure you earn all points. Use the box for brainstorming. Then
write your poem on the lines below. (12 pts.)

CHECKLIST:

____does my poem have the correct number of syllables? (3 pts)

x =
___does my poem include a Z=i&? (3 pts)

____does my poem capture a moment? (3 pts)

41
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Post-assessment quiz KEY ER

48 pts total

A.Cross out the word that does not fit. (2 pts. each) Then write what
the three remaining words have in common, in English. (4 pts. each)

AY’2) L5

et
Example:a. K b c.JE d.xaAD

[these are all animals]

z £ LS b SAVAZ ST OV L
~ — /- N ~ \
1.a {L7 b. )11 c. s e—HHr

these are all aspects of the Edo (Tokugawa) period

o < o # o L b0 LY b m
2. a. FEH] bR i d. Fask

these are all kinds of poetry

ThTEWN LAED

ﬁ\h L/V:ZV
3.a. KB b4 c. fiil d BH=

these are all sects of Buddhism

< n o L)) BN N X
4. 37 1o b. HE c. 3CH d. EA

these are all performing arts popular in the Edo period

O bWTH FoL ¥ wir &b BN X%
5.a. R RN c. &R — =7

____These are all sites visited by Basho on his Okunohosomichi trip
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B. Circle the correct response. (2 pts. each)

6.The following statements about Matsuo Basho are all true except
a. he invented the English term “a haiku moment”

b. he published a travel journal called Oku no hosomichi

c. he lived for a long time in Edo

d. he was one of the first to popularize the “haiku” format

7. The following statements about haiku are all true except

a. haiku usually follow a 5 - 7 - 5 format

b. poetic devices include seasonal words and allusions to famous places
c. haiku must rhyme

d. haiku can be about everyday situations or events

8. The following statements about Edo period history are all true except
a. the Edo period is also known as the Tokugawa period

b. the capital during this period was Kamakura

c. the military government during this time is known as the bakufu

d. the dates of this period are from 1600 - 1868
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9. Write your own haiku poem here, in English. Use the checklist to
make sure you earn all points. Use the box for brainstorming. Then
write your poem on the lines below. (12 pts.)

CHECKLIST:

____does my poem have the correct number of syllables? (3 pts)

-
—

.
____does my poem include a Z=i&? (3 pts)
____does my poem capture a moment? (3 pts)

__does my poem show movement and/or action? (3 pts)




