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Connecting the rich cultural environment and the classroom in study abroad:
Mixture of explicit and implicit instructions
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Study Abroad (SA) education for the purpose of language learning offers immersion in a rich

cultural and linguistic environment. However, research on study abroad suggests that simply
immersing students in a different culture/environment does not necessarily ensure positive learning
outcomes. | will present a curricular model that supports students’ language learning in a short-
term study abroad environment through three cumulative experiences: (1) pragmatic, explicit
instruction, in which students practice acting out various scenes with explicated purposes; (2)
implicit instruction (also referred to as “action” instruction) that is designed to provide
opportunities to apply in the field what has been acquired through explicit instruction; and (3)
application/blended implicit-explicit instruction, in which the field experiences are revisited through
enactment and recall narratives for revision work through explicit instruction. The model was
implemented in the Japan Institute of the 2013 Critical Language Scholarship to strategically
connect the requisite 20 hours per week of in-class instruction and the independent field
experiences that students had. Observation of students’ adaptation in linguistic and cultural areas




suggests that the model can potentially have a strong impact in the following areas: (1) engagement
with the target society and people, (2) linguistic and cultural adaptability toward pragmatic
functions, and (3) development of self-identity within the target culture. | will present insights
gained from personal experience as an instructor and feedback from students who participated in
the experience, and discuss in detail successes and failures in the implementation of the model.
Suggestions for improving the overall learning experience during SA will also be highlighted.
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Socialization and language acquisition:
Cases of Novice-level study abroad
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Study abroad is believed to provide the best language environment to develop students’
foreign language skills, cultural knowledge, and international awareness. In theory, learners have
access to a myriad of authentic contextualized opportunities to interact with native speakers in the
target language. However, a study abroad context does not automatically ensure that students take
advantage of these opportunities that may enhance second language (L2) acquisition. Freed'’s
(1990) study illustrates a positive correlation between the amount of native speaker interaction
outside of the classroom and L2 acquisition among learners of intermediate proficiency, but not
among students of higher proficiency levels. The study suggests that effective learning styles differ
according to learners’ proficiency levels. Schumann (1976) argues that the acquisition of a second
language becomes more difficult when the social distance between the first culture and the second
culture is greater (as in the case of American learners of Japanese). Scaffolding refers to “a process
in which a more knowledgeable (or expert) speaker helps less knowledgeable (novice) learners by
providing assistance” (McCormick and Donato, 2000, Spada 2006). For beginning-level learners,
formal classroom instruction that scaffolds grammar, culture, and communication can help mitigate
the gap between the first and second cultures, thus leading novice-level learners towards increasing
their cultural competency and ability to participate in interactive opportunities in the host culture.
In this presentation, | will first discuss existing literature on features of effective scaffolding in
formal instruction for L2 students. Then, using a case from a novice-level classroom in an eight-week
long summer intensive study abroad program in Japan, | will present concrete examples of formal
scaffolding of the language and culture to associate classroom instruction and students’ out-of-class
interaction.
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Listening strategy training:
An attempt in an intermediate-level class in study abroad program
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Promoting Language and Culture Learning Outside of the Classroom:
Implementing Student-Led Committees in Study Abroad
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In study abroad, students often fail to take full advantage of the learning opportunities
available outside the classroom. This tendency can be particularly strong when students are
studying as a cohort that shares the same base language. Furthermore, target-language interactions
that do happen outside the classroom often occur with other students, leaving study abroad
students with a somewhat narrow scope of social experience. In order to promote meaningful
target-language interactions outside of the classroom, to provide students with greater richness in
their social experience during study abroad, and to engender a greater sense of program ownership,
we assigned students to four committees, each with its own sphere of responsibility. The four
committees were a) health and sports, b) events and community outreach, c) travel and
transportation, and d) housekeeping and hotel. Each committee was chaired by a student, and
overseen by an instructor in the program. Students in the committee interacted with members of
the community as part of their committee activities. The instructor assigned to the committee
provided linguistic and cultural coaching to students to help prepare them for these interactions. In
these interactions, students acted not merely as students, but as representatives of their committee,
and of the study abroad program as a whole. Through the committee activities, students gained
experience interacting with native speakers as representatives of an organization. As a result, they
left the program better prepared not only for casual interactions, but also for interacting with native
speakers in a professional role.



