AAT] 2017 ANNUAL SPRING CONFERENCE

PART ONE

Sheraton Centre Toronto Hotel, Toronto, Ontario
Meeting Rooms (Mezzanine Level): Linden, Cedar, Pine West, Pine East, Chestnut West,
Chestnut East
Thursday, March 16, 8:30a.m.-4:00 p.m.

(On-site Registration and Check-in: Mezzanine Level)

Coffee and tea will be available all day in the Birchwood Ballroom, where publishers and other organizations will also
be displaying their publications and services.

Papers whose titles appear in Japanese in the program will be delivered in Japanese;
those with only English titles will be delivered in English

8:30 a.m.-10:10 a.m. — Session 1

SESSION 1-A: PEDAGOGY PAPERS [ PINE EAST RooM ]
Chair: Noriko Fujioka-Ito, University of Cincinnati

f~—Ta vBEBOREBELEEZADAERBR))  AEHFT L L TOHABHE ~D/RE] (Language ability of
Japanese English immersion children and graduates: Implications for Japanese language learning as lifelong
education)
Asako Hayashi-Takakura, University of California, Los Angeles; Tetsuo Harada, Waseda University
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Kimiko Suzuki, Haverford College; Jisuk Park, Columbia University
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TEABZEEORRERDCES EROBER—FEAZL DT A 7 RX b—U —] (Exploring factors enabling
success in the future lives of Japanese language learners: Life stories of university graduates)
Noriko Fujioka-Ito, University of Cincinnati
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TERBZEORKTHEKN : WEDMERM &S5 %DM | (Significance of increased numbers of self-learners for
Japanese language instruction)
Masami Ikeda, Massachusetts Institute of Technology

T AV DRI HDHATRRETIE, TEMRETHAEONERELEET2RENREHE L, RETOHAEa— R EE
AN, BRI ERL~LZEL T DHIHB L RV, ZOH R, PEEMRA LRy F BT, FCHEEEZ AT
5 HARGERGEREE EBRBICEDBND L o2 &0, Av— 74y (LATASER) ORERE LIV B AGEE
OFRRBE DRI L= L2 R H D, #lzxiELang-820> 54 F N 7- 2~ FfiiHiNatived & 912, =—V —F+DH
ZEVOREM TR SEONEEFE I I 2=F 4 TlE, AVRIE L LTEEEORWT 7Y Mfix LB LT\ 5, JEE
~DAVH =Tk B L, EEHENERE UG RNICAEICE O B AREREERE N S RIZE NS L5 Ige, Hx o
Bl = — XA Db TERB T 7 U NI TCHEHEEZ 22T THAGEEENTE 5 L0 ) RIS, MK A MR /14
THLTBTFOINIAT 4 TICHEBIICZ T ANONTNDE LD THDH, ZOMEEHITTFEOALEDO HAE T —AF
BEHEBCH M ENTEY . YA MIENTHBICE b b9, B EfkiL, MERAZENNDS ZLI2XY
AL TWS, Tk, MFEFEOHEABEOLNANSHELIZALELETE65E. BAE 0/ S5 380 L) hpBErs
DD, AARGEOREIFFMOMERE Zp S, PEIREZROTICMEOLEZRIRT DXL HICRDIDES I 0, #
B OHRESS T RN ZFRBUZ 2D Dy, ARFEE T, ITFEICBT 5528 EH OMIN & MERRE ~DA 2 B a—FiR%E
SHTLeR S, 7ar 7 A8KROMEY 7, BAGEY 7 AOELR., HMOKRE L EIZo0 T, 5% OPECKIGRE B2
%,

SESSION 1-B: PEDAGOGY PAPERS [ CEDAR RooM |
Chair: Yukiko Yoshizumi, University of Lethbridge

“Application of multiliteracies in Japanese language pedagogy with the theme of gender”
Emi Okano, University of Oregon

The goal of this study is to suggest one possible way of applying multiliteracies into Japanese language pedagogy, and to see
how it helps learners to negotiate their own identities. A pedagogy of multiliteracies is text-based, and has language learners
focus on different modes of representation of meanings (e.g. visual, audio, spatial, behavioral, etc.) (New London Group (NLG),
1996). Through the practice of interpreting texts whether they are spoken or written, language learners become able to notice
"Available Designs" (multimodal resources for meaning making) surrounding them, and "Design" their own language use (NLG,
1996, p.74). Communicative Language Teaching (CLT) is now widely favored in Japanese language programs in America, but
some claim that CLT undermines culture learning and interpretations of texts since it heavily focuses on functional language
production (cf. Kumagai & Lopez, 2016). Therefore, this study built a lesson plan under the theme of "gender" including two
genres: didactic texts and Japanese TV drama. The author taught the lesson plan to advanced Japanese learners, video-recorded
the class, and analyzed the recording to see how learners redesigned their own identities in relation to the topic of gender. The
lesson could successfully encourage learners to be aware of different textual features used by female and male writers in the
didactic texts, and various Available Designs employed by characters in TV drama who have distinct gender identities that are
mediated through their different social positions and personalities. Consequently, language learners became more sensitive to
their choices in meaning-making process, and could create their own "Redesigned" Japanese.

(VxrF—~<A)VTALBREHE: B8 [XSHE 12555 ] (Gender minority students, "women's
language,” "men's language,” and Japanese language instruction)
Jotaro Arimori, University of Toronto
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[CoBaLTTZ B EIWZ LT HFHRALFBA ) 27 b7 A VORB-ZANRARPLOFINEZEN2EFTHLDIT]
(Designing a curriculum for intermediate Japanese using CoBaLTT to foster global critical thinking)
Kyoko Matsui Loetscher, Columbia University
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“Behavior approach to students with autism spectrum disorder in Japanese language class: Supporting students and
providing academic accommodation”
Takami Taylor, University of West Florida

Autism spectrum disorder (ASD) is a group of developmental disabilities that can cause significant social, communication and
behavioral challenges (Centers for Disease Control and Prevention). According to the Harvard Review of Psychiatry (2013), the
number of students with high-functioning ASD in higher education has increased in the past decade and is expected to rise.
Many instructors may have or have had students with ASD in their classes. It appears there is a great deal of research in the
field of Japanese language education. However, there is hardly any research on students with ASD in Japanese language
education. Japanese language educators should understand the unique academic needs of those students and learn the unique
learning process of this specific underrepresented student population (Wei, 2016). It is ideal to identify effective pedagogy for
them; however, it is not yet practical due to the small number of students whom each instructor may have in class. It is more
practical to understand the characteristics of those students so that instructors could provide appropriate accommodations
that meet students' unique needs and help them succeed in Japanese study. This is relevant to any instructors as federal
legislation mandates that those students have equal access to higher education and providing reasonable accommodations is
required (Americans with Disabilities Act Amendments Act of 2008). In this presentation, the characteristics of high-
functioning ASD students and the limitation of traditional accommodations will be discussed and possible academic
accommodations based on basic principles of Applied Behavior Analysis in Japanese language classroom will be suggested. This
presentation is not a data-based research study, but it is aimed to raise awareness the unique needs of students with high-
functioning ASD and understand the current situation and challenges that language instructors face in classrooms.

SESSION 1-C: LANGUAGE & CULTURE SIG PANEL [ LINDEN RooM ]
Chair: Janet Ikeda, Washington & Lee University

Panel Title: “Lessons from a Tearoom Window: The Japanese Tea Ceremony and Today's Learner”

Panel Abstract: The study of a sixteenth-century traditional Japanese art form known as chanoyu (tea ceremony) seems even
more relevant today in a world where a contemporary gekokujo seems to have toppled the very way in which students
communicate, learn and think. The influence of social media, the demanding presence of the Internet, and an armory of
electronic gadgets seem to reshape the very way in which our students view learning language and the way in which they view
the world. As we prepare them for the global workplace, there are many lessons they can take away from a tearoom experience.
This panel brings together a unique group of individuals who not only teach at institutions of higher education, but who are tea
ceremony practitioners. They will show how practicing or even simply observing a tea ceremony can help students develop
their communication skills and gain a cultural competence. There is a wide array of topics among the proposals: learning how
structured verbal and nonverbal communication work in the tearoom, understanding the sense of unity of the communal
setting, being constantly aware of others, seeing communication as interpersonal and meditative, recognizing the physicality
and multi-sensory aspects of communication, sharpening the power of observation outward and inward, and bringing a literary
and aesthetic appreciation to one's daily life. The famous tea master Sen no Rikyl explained that chanoyu is nothing more than



boiling water, adding tea, and drinking. As with many other characteristics of Japanese culture, there is much more to discover
behind the words.

“OF CLOUDS AND WATER: The beauty of experiential learning”
Alexandre Avdulov, St. Mary’s University, Halifax

Cultural competence can be added as the fifth language competence along with reading, writing, hearing and speaking. Today's
language teacher needs to be able to bridge cultures of the target language and to also take into consideration the existence of
the "mini globe" of students in the classroom. There is no GPS to navigate this practically kaleidoscopic reality. It demands new
views and innovative approaches in order to deliver what a citizen of the world needs. Today's teacher has to be not only
culturally sensitive but also possess a multicultural awareness. Contemplation fosters additional ways of knowing that
complement the existing methods of the traditional liberal arts education. As Tobin Hart states, "Inviting the contemplative
simply includes the natural human capacity for knowing through silence, looking inward, pondering deeply, beholding,
witnessing the contents of our consciousness... These approaches cultivate an inner technology of knowing." ("Opening the
Contemplative Mind in the Classroom," journal of Transformative Education, Vol. 2 No. 1, January 2004.) Contemplative
pedagogy uses methods designed to quiet and shift the habitual chatter of the mind and to cultivate a capacity for deepened
awareness, concentration, and insight. Getting students physically and emotionally involved in the learning process gives them
better spatial and temporal awareness as well as awareness of each other. Sensory engagement offers students the therapeutic
effects of cultural experience as well as better understanding of the subject. Research confirms that contemplative forms of
inquiry can offset the constant distractions of our multi-tasking, multi-media cultural environment. Thus, creative teaching and
learning methods that integrate the ancient practice of contemplation innovatively meet the particular needs of today's
students and teachers. This presentation will highlight the teaching and learning experience derived from the course "Japanese
Aesthetics as expressed through Chanoyu."

“To talk or not to talk?: Conversation in Japanese tea ceremony”
Suwako Watanabe, Portland State University

"You are not allowed to talk during a tea ceremony?" This is one of the questions frequently asked by observers of a Japanese
tea ceremony presentation based on a misconception that guests must remain silent throughout a tea gathering. Conversation
does take place during tea gatherings, but it varies depending on the type of event, and it is different from casual conversation
in everyday life in terms of topics, purpose, process, and how one develops conversational skills. Based on analyses of literature
on tea ceremony including how-to books and textbooks on conversations in tea gathering and observations during tea classes
and tea gatherings, I will show the following characteristics: a principal purpose of communication during a tea gathering is to
achieve a common goal of ichiza konryu, construction of a sense of unity, which bears implications for politeness; participants
are expected to co-create and experience the extraordinary while putting their ordinary life on hold; to become skillful at
conversing in a tea gathering appropriately requires of tea students, even when they communicate in their first language, a
great deal of practice, sensitivity, aesthetic values, and knowledge about traditional arts including literature. Examination of
how tea students develop their communication skills through prescribed and spontaneous exchanges during class time reveals
a resemblance to a developmental process of Japanese learners acquiring conversation skills in that they begin by attending to
forms at first and transition to the phase where they focus on content and consideration for interlocutors. In this paper, I will
first discuss the features of communication in a tea gathering and the developmental processes during tea classes through
concrete examples of discourse, and, secondly, demonstrate that Japanese tea ceremony offers significant implications (i.e.,
adaptive and spontaneous natures of communication in Chanoyu) for Japanese language learning.

“What can students and people in the community in the US learn from Japanese tea ceremony?”
Polly E. Szatrowski, University of Minnesota; Fumio Watanabe, Yamagata University

Tea ceremony is a form of meditation and interpersonal communication learned through making, offering and drinking matcha
(frothy green tea). This paper addresses two questions: 1) What can students learn from practicing tea ceremony in the US, and
2) What can the community learn from attending workshops and performance/demonstrations of the tea ceremony. Based on
observations, students' comments, and event surveys, we will report on the following. Students experience a new way of
learning with their bodies, the Japanese language, and their five senses in the cooperative tea ceremony activities distributed
among the tea maker, assistant(s) and guests. They learn how to create and move together in the tea room, view the tokonoma
(alcove with hanging scroll, flowers, etc.), make tea, touch and appreciate the tea utensils, hear the wind in boiling water, and
share in tasting and smelling okashi (sweets) and matcha. Students improve their ability to use the Japanese language in
context, heighten their observation abilities, gain awareness of their bodies and how their individual movements are dependent
on others, and develop a spirit of cooperation. Students and the community can learn about Japanese language and culture by
attending workshops, tea ceremony performances, etc. Through workshops people can learn how to create tea utensils and
appreciate tea ceremony's connections with nature. In interactions and performances with visiting tea practitioners from Japan,
students realize how their training allows communication on a new level. At tea ceremony performances with accompanying
explanation people can participate in the tea room or partake in matcha and okashi at their seats. Surveys show that these
events provide a window into the multi-faceted world of tea, including tea utensils, flowers, kimono, tea and tea cakes, kakejiku
'hanging scroll’, etc. and their hidden meanings. Tea ceremony contributes to students' and the community's knowledge and
experience of Japanese language and culture. It also raises students' interest in studying Japanese and going to Japan.

“Making culture come alive: Teaching the literary aspects of chanoyu”
Janet Ikeda, Washington & Lee University

In this paper I will focus on how teaching the Japanese lyric tradition in a class on chanoyu can make culture vibrant and
relevant. Our goals in including a haiku or tanka into the Japanese language classroom may be to have students grasp the



nuance of the literary image, unravel an allusion, absorb the beauty of the language or memorize a well-known line. Just as
traditional poetry is communal, performative, visual and intertextual (Shirane, Haruo), so too is chanoyu. Tea masters loved
poems by Teika and letaka, they gained inspiration from a poetic ideal such as the "chill and withered," they assigned poetic
names to beloved utensils, they wrote didactic poems, and in the end some left a carefully crafted death poem. Teaching a
seemingly esoteric course on chanoyu -- its history, cultural roots, the practice of tea today, the emphasis on lineage within the
traditional arts, the primary focus on "form" and such -- can contribute much to students' understanding of Japan. Dennis
Hirota's translation in Wind in the Pines of kareno no susuki as "pampas grass on the withered moor,” from the linked-verse
poet Shinkei's treatise known as Sasamegoto, became the class mantra one semester whenever the discussion turned to wabi-
cha or the aesthetics of the medieval period. Inevitably, during classroom discussion or a tea practice session, someone would
shout out the "pampas grass" line in response to a reference to the "moon hidden behind clouds” or "a fine steed tied to a
thatched hut." I began to realize how teaching about chanoyu, by combining the American academic tradition of lecture and
discussion with the Japanese hands-on experience of okeiko, had left an indelible mark on students.

SESSION 1-D: PEDAGOGY PANEL [ PINE WEST RooM |
Chair: Shinji Sato, Princeton University

Panel Title: [TV =7 =7 YU TART 47 AL BAFE  AALEEF : BMEOSRARTEZEN LIS EILHK
% | (“Welfare Linguistics” and Japanese Language and Culture Education: How to Utilize Learners’ Diverse Resources
in Language and Culture Education)
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B & 2327 > TV 5 (Pennycook & Otsuji 2015), L22L., DX I 72 HHEOSFEEH ORI & B EIC AN REREITIF
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T 2727 VU TART 4 IR EEEOEFIIa=r—vary (BFE) WEOHEMR] (Welfare
linguistics and recent theories in language communication (education) research)
Shinji Sato, Princeton University; Yuri Kumagai, Smith College
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ZEERBLANIVRHEDOBEWRSIT: SEAERBFEOHREDI S ] (The role of a multicultural language table: From
the viewpoint of ecology language learning)
Yumiko Furuichi, University of Tokyo
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SESSION 1-E: LITERATURE PAPERS [ CHESTNUT WEST ROOM |
Chair: Joanna Sturiano, Bates College

“Translating the classics: Gender, authorship, and the canon in the Anthology of Japanese Literature (2014-2018)”
Hitomi Yoshio, Waseda University

In 2014, Kawade shobo began publication of the thirty-volume Anthology of Japanese Literature, which endeavored to present a
new canon of Japanese literature by positioning itself as an integral part of “world literature” (sekai bungaku). In addition to the
unorthodox selection of texts extending from Kojiki to the present, what distinguish the anthology are the “contemporary
translations” of classical works by popular living authors, which aim for not only readability but also a supposed reinvigoration
of the classics through the signature stamp of modern-day writers. While translation is never merely a mimetic linguistic
transfer, this emphasis on the translator/writer brings to light what is normally rendered invisible, subverting a series of
hierarchies between the original and translated texts, and male and female authorship. There is increasing interest in
rethinking the notion of authorship in the field of literary studies, particularly since the emergence of new media has altered
the meaning and boundaries of the “author” as a stable and unified origin of the text. My paper considers the rich history of
translation in modern Japan and explores the dynamics of authorship and the canon in this new anthology project, while
focusing particularly on Kawakami Mieko’s rendition of Higuchi Ichiyo’s “Takekurabe,” which marks the final translated work



in the anthology. How does the placement of Higuchi Ichiyo as the threshold between the premodern and the modern reinforce
the linguistic distance that was crucial to her canonization as the representative Meiji woman writer, and how is her work
“updated” to make it attractive and relevant in contemporary times? How does the anthology establish, reconfigure, or subvert
the existing canon(s) of Japanese literature, and what are the gender dynamics in the inclusion of women writers and
translators? How does the anthology imagine “Japan” and “Japanese language” in the 21st century?

“Gender and genre in the crafting of authorial personae in early Showa Japan”
Joanna Sturiano, Bates College

In the early Showa period, women writers were often classified as authors on the basis of their gender, no matter how
disparate their writing styles or chosen genres. Yet by shaping their authorial personae in a variety of ways, they carved out
spaces for themselves as professional writers and for their works to receive broader recognition than such classification
allowed. My paper examines the genre fiction of two writers, Hirabayashi Taiko (1905-1972) and Tsuboi Sakae (1899-1967),
whose literary debuts took place within the context of the Japanese proletarian literature movement of the late 1920s. In
Tsuboi’s case, her children’s literature became the writing for which she was best known at the close of her long career. In
contrast, Hirabayashi’s most acclaimed works of genre fiction -- in the genres of detective fiction, “poison woman” stories, and
gangster fiction -- comprised but a subset of her wide literary output aside from proletarian literature. I present readings of
Tsuboi’s children’s literature and Hirabayashi's gangster fiction attentive to how they fit into each author’s literary personae
and body of work. With this analysis, I suggest ways in which these works of genre fiction can help present-day readers better
understand the historical significance of these writers and the force of their literary innovations within the context of the
gendered genre conventions of early Showa Japan.

“Translating gender in Natsume Soéseki’s Meian
Kelly Hansen, Okayama University

This paper examines strategies for translating women’s speech in Natsume Soseki’s unfinished novel Meian (Light and
Darkness, 1916). Women'’s language in Japan is a topic that has increasingly captured the attention of scholars. Distinct forms of
personal pronouns, verbs, and emotive markers dictate that women use speech which is more polite and less assertive than
that of men. Understanding the role of women'’s language thus has implications for translators, teachers, and students of
Japanese. However, a core theme running through many studies in recent years is how significantly gendered speech as a
conceptual category can differ from the actual language that women use. Despite being published nearly a century ago, the
language of Meian challenges many prescriptive rules for women’s speech still found in Japanese textbooks today. Meian is
particularly suitable for a study of gendered language not only because it depicts a large number of women representing a
range of social positions and ages, but also because of the many complex relationships and power conflicts that develop among
the female characters. Most studies on women'’s language contrast female speech patterns with those of men, a strategy that
tends to focus on the general lack of assertiveness in women’s language. This study highlights variations in speech patterns
among women themselves, which may differ according to age, social status, and relationship to addressee. Through analysis of
markers of female speech (or lack thereof), [ analyze strategies which women use, either to promote harmony and camaraderie,
or to establish power and authority. Drawing on the two English translations of the novel, I then apply this to a literary analysis
of the principle female characters, to illustrate how social acceptance for women is directly tied to each individual’s ability to
conform to socio-political notions of correct speech.

“Lady Murasaki's fans: Writing sexual violence in post-Genji women's literature”
Otilia Milutin, Knox College

This paper examines representations of sexual violence in literary works written by court women between the late Heian and
the late Kamakura periods (late eleventh to early fourteenth centuries). It analyzes a variety of literary works, including court
tales, such as Nezame at Night, (Yoru no nezame, attributed to Fujiwara no Takasue's Daughter, late 11th c.) and The
Changelings (Torikaebaya monogatari, ca. 1100-1170), court diaries, such as The Sarashina Diary (Sarashina nikki, also by
Takasue's Daughter, ca. 1060) and The Confessions of Lady Nijo (Towazugatari, by Gofukakusa-in Nijo, ca. 1304-1307) and
literary criticism, such as An Un-named Tale (Mumyézadshi, by Fujiwara no Shunzei's Daughter, ca. 1200-1201). By focusing on
the detailed vocabulary and imagery of sexual violence in some of these texts and on the others' readings of the their literary
predecessor, the 1008 Tale of Genji (Genji monogatari, by Murasaki Shikibu), this paper argues that not only are these works
some of the earliest examples of Genji reception in Japanese literature, but also that they display elements common to the
contemporary phenomenon of fan fiction. These female authors, some known, some anonymous, actively engaged with Lady
Murasaki's tale in affirmative or transformative ways, commenting on episodes they particularly liked or disliked, rewriting
endings they did not find satisfying, writing themselves into the text (an author-insert strategy known as "Mary Sue" in
contemporary fandom communities) or creating new, unexplored relationships between Genji-inspired characters ("shippings"
to nowadays fans). What this paper emphasizes, ultimately, is the existence of a strong community of female writers and
readers in the centuries following Murasaki Shikibu's Tale of Genji, a community of women deeply influenced by their literary
predecessor in the way they read and understood court tale literature, but also in the manner in which they textually engaged
with sexual violence.

SESSION 1-F: LINGUISTICS PAPERS [ CHESTNUT EAST RooM |
Chair: Yoshimi Sakakibara, University of Michigan

“Japanese n deshita in discourse: Past form of the n desu structure”
Hironori Nishi, University of Memphis



The Japanese sentential ending n desu structure is a heavily discussed topic in the field of Japanese linguistics. However,
previous studies mostly focus on its present-tense form n desu/da, and the past-tense n deshita/datta has not been included in
their scope. In addition, in the field of Japanese language pedagogy, explicit instruction on the usages of n deshita/datta is
typically not included in the curriculum, even though the n desu structure itself is introduced in elementary-level courses. By
examining a large linguistic corpus, the present study explores the usages of n deshita/datta used for past events and situations
in discourse, and analyzes the factors that trigger the use of n deshita/datta in discourse. The findings of the present study show
that out of the 167 cases of n deshita/datta used for past events and situations in the corpus, 63 cases (37.7%) co-occurred with
grammatical elements that require past-tense connections for the preceding item such as the sentential ending particle kke, the
tara structure, and the tari structure. For the cases of n deshita/datta that co-occurred with kke, tara, or tari, it was concluded
that the grammatical restrictions arising from these elements triggered the occurrences of n deshita/datta. On the other hand,
104 cases (62.3%) occurred without being followed by any grammatical elements that require past-tense connections. These
cases of n deshita/datta in the corpus were used to express the speaker’s recollection of previously held knowledge, or as part
of confirmation seeking utterances for previously held knowledge, especially when n deshita/datta was used with sentence-
final yo or yone. The present study also includes several pedagogical suggestions for enhancing accurate use of n deshita/datta
by learners of Japanese.

[7 RRALZA~DT RAAL ZA—BEBHEEHILIEIT FL 2252 TW5BDh—] (Discourse analysis of giving
advice in Japanese)
Yoshimi Sakakibara, University of Michigan
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“Style shifting to non-honorific forms in Japanese TV cooking shows”
Heeyeong Jung, Harvard University

The honorific forms of Japanese language are linguistically encoded in speech styles, mainly reflected in predicates. Recent
empirical data-based studies regarding style mixtures in various contexts pointed out that the dichotomous view on the usage
of honorific forms versus plain forms cannot give a full account for flexible and intermixed usage of non-honorific forms in
naturally occurring spoken data (Cook, 1998, 2008a, 2008b; Geyer, 2008; Ikuta, 2008; Masuda, 2016; Maynard, 2008; Okamoto,
1998, 2011; Saito, 2010, 2011). This study examines style shifts to non-honorific plain forms occurring in host-chef interactions
in Japanese TV cooking show, Kyoo no ryoori. Expectedly, the quantitative analysis reveals that desu/masu is the default ending
form dominantly used by interlocutors. On the other hand, style shifts to the plain form often occurred 1) when host
summarizes chef's comments 2) when host conducts evaluative remarks on food, 3) when chef demonstrates his professional
knowledge on cooking, and 4) when host/chef gives a soliloquy remark. The qualitative analysis on the style shifts to non-
honorific forms from the perspective of constructivist discourse theory supports the idea that marked non-honorific forms do
not signify the loss of politeness of the speaker toward the addressee but carry out specific functions in order to achieve
various indexical meanings.

“Rethinking 'exaptation’ in the formation of the Japanese conjunctive particle si”
Frederick Bowman, The Ohio State University

Japanese data have been prominent in recent discussions of ‘exaptation’ - a process by which ‘obsolescent’ or ‘junk’
morphology is re-purposed to some new use (Lass 1990) - which has recently received renewed attention from historical
linguists (e.g. Norde and Van de Velde 2016). This paper assesses Narrog’s presentation (in Norde/Van de Velde 2016) of
purported cases of exaptation in Japanese, in particular the formation of the conjunctive particle si ‘and...” in the Late Middle
Japanese (LM]) and Early Modern Japanese periods (16th-early 17th c.). Si (as in oisii si, yasui si ‘it’s delicious and cheap’) is
widely acknowledged to derive from a bound inflectional morpheme: the Middle Japanese conclusive form -si, which occurred
after adjectival roots (e.g. aka-si ‘is red’). It then gained free-word status as a particle and came to occur after other word
classes (e.g. verbs). This appears to be a prototypical case of exaptation: after the conclusive-adnominal merger (Frellesvig
2010), -si becomes obsolete as an inflectional morpheme and is re-purposed as the free particle si (Narrog 2016). However, a
closer look at -si and its place in LM] complicates matters. As Narrog mentions, LM] conclusive -si was still productive as a
clause connecting morpheme (Suzuki 1990), and was even innovatively used after the conclusive of so-called -siku adjectives:
this casts doubt on -si’s obsolescent status. Furthermore, as Suzuki has argued, the earliest attestations of particle si occur after
the LM] future negative -mai and its positive counterpart -yoo, suggesting a highly localized innovation that subsequently
becomes generalized throughout the verb system. I therefore conclude that the case of si is not one of exaptation, and further



that it lends support to the thesis (Joseph 2016) that ‘exaptation’ itself is epiphenomenal. The history of this comparatively
marginal construction in LM] is thus illuminating for broader issues in historical linguistics.

10:20 a.m.-12:00 p.m. — Session 2

SESSION 2-A: PEDAGOGY PAPERS [ PINE EAST RooM ]
Chair: Michiko Kaneyasu, University of Colorado, Boulder

“Foreign accent in L2 Japanese and pronunciation teaching”
Kaori Idemaru, University of Oregon; Nobuaki Minematsu, University of Tokyo

What does it mean when we say someone has a foreign accent? Are we noticing something in the pronunciation of certain
vowels or consonants? Or are we influenced by the way speech rhythm or intonation is slightly "off?" Understanding the nature
of foreign accents is important because the perception of an accent can lead listeners to think that the speaker is not
understandable or not to be trusted, even when the message is accurately conveyed (Derwing & Munro 1997, Lev-Ari & Keysar
2010). The first part of this presentation reports two studies that investigated acoustic sources of foreign accent in Japanese,
one using manipulated Japanese utterances and the other using L2 learners’ Japanese utterances (16 native Mandarin speakers
and 16 native English speakers). Rating of these utterances by native Japanese listeners indicated that pitch accent plays a very
important role in perceived foreign accent in Japanese. It outweighed factors such as consonant and vowel pronunciation.
Furthermore, learners with four years of classroom instruction did not outperform learners with two years of classroom
instruction. Given these research findings, the second part of the presentation discusses basics of Japanese pitch-accent
patterns as well as the frequent L2 learner errors that we found in our data. In addition, we present a demonstration of the
Online Japanese Accent Dictionary (OJAD) (Minematsu, 2014), which includes functionalities that (a) visually display pitch
patterns and (b) provide audio files created through Text-to-Speech technology for texts that users input on the site. There are
numerous cautionary reports that pronunciation is marginalized or neglected in both foreign language research and instruction
(e.g., Derwing & Munro, 2005; Szpyra-Koztowska, 2015). The aim of this presentation is to provide important rationales for
pronunciation teaching as well as background knowledge and tools that would aid instruction.

(ZATEX Y VRRABAREITI VIBRBORL EEZFHFOERIEREOEE/REHROKRD] (Student-led trials
with on-campus Japanese radio streaming: an observation on building of communities of practice among
Japanese language learners)

Kiyomi Kawakami, University of lowa
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TR E F A E] I2Task-based approachZl Y AN7=H ) F =2 F AHEIZM T TJ (Implementing a
task-based approach to “Genki” elementary Japanese courses)
Yoko Sakurai, Japan Foundation, New York; Mako Nozu, University of South Florida; Eiko Williams, University of Miami
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“Differentiated instruction in university: A case study of an advanced foreign language course”
Michiko Kaneyasu, University of Colorado, Boulder

A major challenge teachers face in advanced foreign language courses is that students come from diverse backgrounds (e.g.,
heritage speakers, those who have just returned from study abroad programs, those who have just completed a pre-requisite
course with various levels of mastery, those who were placed in the course by placement test), and their proficiency levels as
well as areas of strengths and weaknesses differ greatly even before the courses begin. A single activity or assignment may be
too easy for some students, just right for others, and too difficult for still others. Both higher education and second language
acquisition (SLA) research have long recognized individual differences as one of the most important factors that affect the rate
and degree of success in classroom learning (e.g., Tarone & Yule 1989, Cook 2008, Ambrose et al. 2010). However, in a majority
of college classes, this understanding has not been applied to actual teaching practices due to limited time, resources, and
possibly out of concerns for fairness. Another common finding from research on college learning and SLA is that learners
benefit most when they are given appropriate level of challenge. In order to do this, instructors must have a clear idea of what
prior knowledge and skills students bring and continue to assess and respond to their readiness and progress. The present
study looks at dynamic and systematic ways of differentiation that can be incorporated across disciplines, with the goal of
fostering development in individual students and helping them become self-directed, life-long learners. In this presentation, I
will present findings from an exploratory case study of college-level differentiated instruction in a 4th-year advanced Japanese
language course, and explore differentiation strategies aimed to develop students' proficiency as well as their awareness and
control of their own learning.

SESSION 2-B: SECOND LANGUAGE ACQUISITION PAPERS [CEDAR ROOM]
Chair: Mariko Wei, Purdue University

“Beyond decoding: Reading interventions for English-Japanese bilingual adolescents with autism spectrum disorder”
Mariko Wei, Purdue University

Diagnoses of Autism Spectrum Disorder (ASD) have soared to as many as one in every 68 children in the United States (Centers
for Disease Control and Prevention in 2014). As a result, more students with ASD are being included in the general education
setting, and teachers are faced with a daunting task of understanding their special needs and determining strategies that will
help them succeed in the classroom. Among all the linguistic impairments, reading comprehension is especially difficult for
individuals with ASD. They generally demonstrate well-developed word recognition skills and syntactic knowledge, but their
reading comprehension is severely impaired because they have difficulty shifting their attention from word-level reading to
text comprehension (Nation et al, 2006). Compared to their decoding skills, other necessary skills for reading such as text
integration, metacognitive monitoring, and inference making are severely under developed. The present study examined
possible effects of three instructional techniques on reading comprehension skill of English-Japanese bilingual adolescents with
ASD. 30 subjects participated in the study: 15 English-Japanese bilingual adolescents with ASD, and 15 English-Japanese
bilingual adolescents without ASD. The subjects read eight texts written in Japanese under four conditions: filling out graphic
organizers, answering sentence-by-sentence comprehension questions, making predictions and inferences, and control
(reading only). All the texts were approximately 800 characters in length and were at the same level of difficulty. A repeated
measures analysis of variance indicated that conditions differed significantly in their effects of reading comprehension, but all
three reading instructional interventions had significant effects on the subjects without ASD. However, concerning the subjects
with ASD, only the conditions with graphic organizers and sentence-by-sentence comprehension questions had significant
impacts on improving their reading comprehension. Pedagogical implications for text preparation and remedial instruction for
Japanese learners with diverse needs and particular cognitive processes will be discussed.

“Perceptional differences with regard to kanji instruction between teachers of Japanese with different cultural and
educational backgrounds”
Yoshiko Mori, Georgetown University

A growing number of studies have shown that individuals with different cultural and educational backgrounds perceive
language learning differently, and that teacher perceptions significantly influence their use of instructional strategies. Research
in second language vocabulary development has also demonstrated that students’ word learning strategies reflect the types of
instruction they receive. Drawing upon these lines of research, this study investigated perceptional differences with regard to
kanji instruction between native and non-native teachers of Japanese, and between secondary school teachers and college
instructors. 199 K-16 teachers of Japanese (166 natives and 33 non-natives; 83 secondary school teachers and 116 college
instructors) in the United States completed a 62-item kanji questionnaire eliciting their views on the nature of kanji learning
and the effectiveness of kanji teaching strategies. An exploratory factor analysis identified attitudinal and strategic constructs
comparable to those reported by previous kanji belief studies: cultural value, usefulness, difficulty, pleasure, the future of kanji,
and aptitudes as attitudinal factors, and memory strategies, context-based strategies, confidence, sound strategies,
morphological analysis, metacognitive strategies, and rote memorization as self-reported kanji teaching strategies. Overall,
teachers of Japanese exhibited strong beliefs in the usefulness and difficulty of kanji and the effectiveness of rote memorization,
memory- and metacognitive strategies. However, mean comparisons revealed that non-native instructors showed stronger
beliefs in the effectiveness of sound-, memory-, and context-based strategies than native teachers, and that secondary school
teachers exhibited stronger beliefs in cultural value and the effectiveness of memory strategies than college instructors who
considered rote memorization most effective. Together with the finding that beliefs in the cultural value and usefulness of kanji
were associated with a variety of instructional strategies, teachers of Japanese with different cultural backgrounds and in
different educational contexts use different kanji teaching strategies, which may reflect their different views on language
learning and instruction.
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“Acquisition of Japanese lexicalization patterns of motion events by advanced-level English-speaking learners of
Japanese”
Saori Nozaki, The Ohio State University

Talmy (1985, 2000) proposed that world languages can be roughly grouped into two types; Satellite-framed languages (S-
languages) and Verb-framed languages (V-languages) according to what semantic component (e.g., Path (path of motion),
Manner (manner of motion)) is allocated what part of surface linguistic form. For example, S-languages (e.g., English) often
encode Path with what Talmy calls Satellite (e.g., English preposition ‘into’) and conflate Manner with their main verbs (e.g.,
Mary walked into the room.). On the other hand, V-framed languages (e.g., Japanese, Spanish) often encode Path with their main
verbs and express Manner outside of their main verbs or often omit it (e.g., Mearf ga (aruite) heya ni haitta. ‘Mary entered the
room (by walking).”). Talmy’s S/V typology has also been applied in second language (L2) acquisition studies, and Slobin’s
(1996) Thinking-for-speaking (TFS) Hypothesis is popularly employed to explain how learners acquire their target language’s
lexicalization patterns of motion events. The current study shows how unique Japanese lexicalization patterns of motion events
are, and investigates how advanced-level English-speaking Japanese as a foreign language (JFL) learners acquire Japanese TFS.
The data are collected from four subject groups (20 native speakers (NSs) of English, 20 NSs of Spanish, 20 NSs of Japanese, and
20 advanced-level English-speaking JFL learners) via questionnaire where subjects see pictures of various motion events and
write their descriptions in designated languages (English NSs: English, Spanish NSs in Spanish, Japanese NSs and JFL learners:
Japanese). Collected data are coded and analyzed both quantitatively and qualitatively. The results indicate that the majority of
advanced-level JFL learners seem to have acquired Japanese TFS mostly, however, some learners still have difficulty in
describing boundary-crossing motion events or using manner verbs (e.g., ‘roll’) with goal prepositional /postpositional phrases
(e.g., ‘to’). With the common learners’ incorrect answers, pedagogical implications are also discussed.

“A quantitative approach to Japanese passives in learner production”
Sanako Mitsugi, University of Kansas

Researchers with formal approaches consider the linguistic properties associated with Japanese direct passives and indirect
passives as distinct (Kuno, 1973), even though the surface passive affix, -(r)are is shared. This view however, does not
sufficiently characterize how these different types of passives are learned. Building on the usage-based proposals (Goldberg,
2006), this study examines the use of passives by second language (L2) learners of Japanese and native Japanese speakers.
Specifically, the study examined passives sampled from a L2 corpus (the KY corpus; Kamada, 2006) and a native speaker
baseline corpus with respect to construction frequency, function, and prototypicality. Wherever was necessary, statistical tests
were performed using the log-likelihood G-test with frequency profiling. The results show that native speakers and the L2
learners encode various linguistic elements as the passive subject; this effect is not limited to the direct object in the active
counterpart. Furthermore, the L2 learners with advanced- and superior-level proficiency produced as many passives as did the
native Japanese speakers. More important, the distributions of the verbs used in the passives, both those produced by the
native speakers and those of the L2 learners form a Zipfian-type distribution (Zipf, 1935), suggesting the schematicity of
Japanese passives. Some of the most frequent verbs can be seen as canonical transitives, but there were surprisingly large
numbers of psychological-experience verbs (e.g., iu ‘say’, omou ‘feel’), which do not necessarily demonstrate a high degree of
transitivity according to traditional criteria (Hopper & Thompson, 1980). These passives involving experience verbs will
further be discussed in light of agentivity and perspectives. The overall pattern of results underscores the important role that
the verb frequency distribution plays in L2 production of syntactically complex structures and shed lights on L2 learning being
driven by prototypical instances.

SESSION 2-C: SIG-FOCUSED PAPERS (CLASSICAL JAPANESE, TRANSLATION, LANGUAGE & CULTURE)[ LINDEN

RooMm ]
Chair: Kazue Masuyama, California State University, Sacramento

“Japanese particle i: A study in early middle Japanese” [Classical Japanese SIG]
John Bundschuh, The Ohio State University

The semantic nuances of early Japanese particle i remain contested in Japanese historical linguistics. It is most often described
in the kokugogaku tradition as an ‘emphatic’ particle, but has also been analyzed as an accusative marker (Miller 1989), active
marker (Vovin 1997), nominalizing suffix (Hirata 2001), nominative marker (Kasuga 1985, Frellesvig 2010), demonstrative
pronoun (Itabashi 1999), and a quasi-free noun meaning ‘person’ or ‘thing’ (Martin 1987). The final four interpretations reflect
its potential relation to Middle Korean i (Itabashi 1999). However, the above researchers draw their conclusions from particle
i's quite limited use in Old Japanese (0]), since its use was thereafter restricted to kundokugo, the linguistic variety used in
Japanese renderings of Chinese texts. This study examines the use of i in both Old Japanese (O]) and Early Middle Japanese
(EM]J) sources: namely, its 6 tokens in the Man’yoshd, a collection of O] poetry, the 12 in the senmyd (O] imperial edicts), and the
approximately 300 in the EM] rendering of the Saidaiji-bon Konkomyo saish6’0kyd, one of the earliest extant annotations of the
Golden Light Sutra in Japanese. It finds the most likely candidates for i-marking to be non-singular noun phrases, including
some containing a series of specific referents, each connected by comitative particle to, previously introduced discourse
referents, and relative clauses. It concludes that the ‘emphasis’ that has often been noted of particle i can be attributed to its
being a resumptive pronoun used to increase the specificity and referentiality of the marked noun phrase, which supports the
argument for it being cognate with Middle Korean i. This research both furthers our diachronic understanding of particle i and
advocates more detailed linguistic research into EM] kundokugo texts.
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“Life history of an issei woman: Translation of daily diaries from World War II (1941-1946)”
[Translating/Interpreting SIG]
Kazue Masuyama, California State University, Sacramento

This presentation aims to the public's understanding of the humanities through a unique and unheard voice of a Japanese
immigrant issei woman, Kikuyo Nakatani (1903-1990) who lost her home, strawberry business, and her beloved son during
World War II, but overcame post-war struggles of poverty and discrimination. This presentation will be the first time to
introduce her life history through her diaries during the war (1941-1946). The diary is part of an impressive collection of
documents donated to a university in California in 2005. This presentation describes Kikuyo's turbulent life after the attack on
Pearl Harbor, daily living in the Tule Lake and Minidoka Relocation Centers, and deep grief of the death of her oldest son, Kunio,
who went to Japan for his college education. Once the war began, the Japanese military assigned Kunio to the famous battleship,
Yamato, where he served as a translator and decoder. Sadly, Kunio died on the battleship in 1945. Mitsuru Yoshida (1967, 1985,
1994, 2005), one of the survivors of Yamato, recorded Kunio’s last days. The presenter also discusses unique challenges to
translate handwritten, historical and personal accounts. These diaries, written in unique semi-cursive style, use some
characters and expressions that are no longer in use or only used locally and temporarily. Because it is a personal account, it
involves various names and places, emotions and thoughts. It took more than five years to transcribe these diaries into
readable Japanese, translate them into English, and annotate cultural and historical information. These well-preserved diaries
are a rare find and a rare opportunity to examine the experiences before, during, and after World War II of an issei woman. Her
unheard voice provides a basis for the exploration of significant events and themes in our nation's history and that advance
knowledge of the principles that define America.

“Star Wars’ mirrored dichotomies: Teaching gendered language constructs through film translation” [Language &
Culture SIG]
Caleb Boteilho, South Kitsap High School, WA

This paper explores the representation of "gendered" language between the characters Rey & Finn from the film Star Wars: The
Force Awakens (2015). Japanese is commonly taught as having gender-specific language, from pronouns to conjugations.
However there is little evidence for this distinction outside of common patriarchal domination; nothing in the word &) that
denotes a male speaker besides the fact that a larger number of users are male. Neither is i\ T < 72 &\>] more feminine or
masculine than [3&(} ] , only more rude and more polite. The translation of English dialogue into Japanese subtitles manifests
the perceptions of gender within these linguistic phrases, evidencing an inequitable distinction & representation of character.
With this film as a model there will be a discussion of social responsibility from both the film’s origin and the Japanese audience.
Through this, we will see that gender biased language is based on nothing more than manufactured cultural constructions.

“Shin Godzilla for teaching Japan” [Language & Culture SIG]
Hisaaki Wake, Amherst College

The recent popular movie Shin Godzilla (2016) provides with very good teaching materials in Japanese culture and language
courses because of its post-modern approach to contemporary Japanese society and culture. The directors Anno Hideaki
(Evangelion) and Higuchi Shinji intentionally chose popular cultural elements that are very likely to inspire the audience's
memories and gave unity and order to the assemblage of these elements based on a consistent principle for appealing to the
post-Fukushima anxiety against invisible nuclear threats. In this way, they are successful in developing an original work of art
by assembling stereotyped elements. For this reason, instructors of Japanese culture and language do not have any trouble
finding a sequence to help students improve their understanding of Japan—stereotyped cultural elements with an artistic,
ironical twist. The basic premise of the story is the battles against the mysterious monster named Godzilla apparently equipped
with an organism incessantly evolving as a nuclear reactor. During these battles, politicians and bureaucrats confront with the
restriction imposed by the Japanese legal system and the US-Japan Security Treaties. Therefore, the instructor can explain
about various political and legal aspects of contemporary Japan by taking vivid examples from the movie—not only citing
discourses and voices particular to Japanese people in power but also juxtaposing actors side by side with real politicians who
are indeed active in today's Japanese politics. Students would notice that some characters look very similar to Koike Yuriko,
Governor of Tokyo, and Miyazaki Hayao, widely known anime director. Typical voices and wordings of the otaku are also
conveniently sampled in a positive manner—because they are the persons who most contribute to the victory against the
creature—and may serve as good linguistic materials for class discussions about Japanese language and culture.

SESSION 2-D: LANGUAGE AND TECHNOLOGY PAPERS [ PINE WEST RooM ]
Chair: Nobuko Chikamatsu, DePaul University

[EARFBEAFZE I —RIZBTFEINATY v ¥ME 7Y 72 5 2DEAN ]| (Hybrid and flipped Japanese courses:
An attempt in 1st and 2nd year language curriculum)
Nobuko Chikamatsu and Mika Obana, DePaul University
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IREREODD TIWTAXI- I FHEETA DB ELER | (Development and operation of lecture videos for
Genki textbooks)
Yoshie Kadowaki and Sayumi Suzuki, University of Nevada, Reno
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(FOINT 7 vV —2 MO ERNBHM OEN & SR2FME  ERMOBML T 7 /) vV —TORB D5/
BB DA | (Use of practical teaching materials, digital technologies, and diverse evaluators: A trial to
connect with an instructor remotely via technology at a small college)

Noriko Sugimori, Kalamazoo College; Soichiro Motohashi, Western Carolina University
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I Augmented reality % i > 7= Zh ) 72 BBt D& | (Incorporating augmented reality for more effective rapid
reading instruction)
Satoru Ishikawa, Boston University; Kazuhiro Yonemoto, Tokyo Medical and Dental University
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SESSION 2-E: LITERATURE PAPERS [ CHESTNUT WEST RooM |
Chair: Kristin Sivak, University of Toronto

“Vernacular practices of folk heroes in Meiji Japan: The rhetoric of the Legend of Kintaro”
Wakako Suzuki, University of California, Los Angeles

This paper examines the national allegory of child heroes in Japanese folklore with a focus on the legend of Kintaro. This legend
appeared repeatedly and in many places, as part of the vernacular practices in the Meiji period. The legend of Kintaro emerged
in Japanese folklore before the medieval period under the influence of "The Tale of Shuten D6ji," but Kintard became a popular
folk hero in many genres, including children’s books, national language textbooks, and Japanese songs during the late Meiji
period. It also became Japanese national tradition to display a Kintard doll on Boys’ Day (May 5), symbolizing parents’ wishes
for their sons to grow up healthy and strong. Indeed, national projects used Kintard’s image as a symbol of cultural capital in
Meiji Japan. Like another famous folk hero, Momotard, Kintaro was commandeered as a legendary patriotic hero to promote the
ideology of fukoku kyohei (Enrich the Country, Strengthen the Military) in its Meiji variations, mobilized by the first Sino
Japanese war. However, the vernacularism of Kintard indicates how his iconic image was often localized, and featured by
different geographical settings, acting as a satire of power dynamics indicating the subversive function of vernacular practices
against the operation of the state-apparatus. This paper thus demonstrates how various incarnations of Kintard create a
complex interplay between standardization and decentralization in Meiji vernacularism.

TRBABNHELRHE— HEOWIE L T#®EB] % ® o TJ (The “Narrative of the Oppressed” and
“Experience”: A study of Kobo Abe’s early works)
Xie Fang, Tokyo University of Foreign Studies
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“Abe Kazushige’s Fiction and the Ethics of Hyperrealism: Surveillance, conspiracy, and Local Dialect”
Jason Herlands, Grand Valley State University

This paper examines how Abe Kazushige’s representations of hometown (furusato), local and geopolitical histories, visual
motifs, and local dialect are interwoven to construct a hyperreal, post-ethical narrative. Transcription of Yamagata dialect,
along with meticulous chronological and topographical verisimilitude, imbue Abe’s texts with an insider-outsider authority that
make fictional references indistinguishable from factual ones, one characteristic of hyperreal fiction. From his 1990s debut to
his latest work of fiction, Abe, a film school graduate, deploys video surveillance as a recurrent trope that portrays visual acts as
proxies for knowledge and power. In this paper I argue that hyperreal narratives of surveillance implicate the voyeur-reader in
the act of looking (reading), particularly when the fictionalized “footage” centers on female sexuality and victimization. In
Shinsemia (2003), in particular, a web of surveillance is overlaid by a mosaic of conspiracies, so that truth becomes a fluid
concept whereby evidence is mediated by unverifiable representations. The footage, and the act of viewing it, supply the only
unassailable facts. Indeed, more than the “actual” filming of the scenes in question, the viewing of such footage is characterized
as providing both vicarious pleasure and a confirmation that the images on the screen “actually” took place. Characters
objecting to this kind of surveillance are critiqued for having viewed — and become aroused by — scenes of victimization,
positioning the reader in an analogous, awkward position: if it is unethical for fictional characters to enjoy these videos, what
are the implications for the reader’s jouissance? What, ultimately, is the role of ethics in hyperrealist fiction?

“Passing notes: The matter of Mine in Mishima Yukio's Spring Snow”
Kristin Sivak, University of Toronto

In Mishima Yukio's Spring Snow [Haru no yuki], which is primarily about the love affair between the son and daughter of two
noble families, a second subplot affair between linuma, a page in the service of the Marquis' son Kiyoaki, and one of the younger
maids in his household, Mine, represents a puzzling aside to the events of the rest of the novel. Through the machinations of her
superiors, the maid Mine becomes the conduit and receptacle for the agonies and antagonisms of the men around her as she
also absorbs them into herself and transmutes them, acting as alchemical agent even in her passivity and silence. On the surface,
the illicit affair between the young maid and the page acts as a sort of trial run for the older maid Tadeshina's orchestration of
the central affair between Kiyoaki and the young woman Satoko, but the phantasmic and semiotically-charged spaces in which
it unfolds alter it qualitatively in a way that replaces desire with horror and prefigures the novel's (and the Sea of Fertility
tetralogy's) themes of love, revenge—and the vicious, karmic cycles of both.
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SESSION 2-F: LINGUISTICS PANEL [ CHESTNUT EAST Room |
Chair: Mutsuko Endo Hudson, Michigan State University

Panel Title: T F AFECIEDFER - EEHBFT L OB ITHBV T (Aspects of Japanese Grammar: With Reference to
Language Instruction)
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TEAREOBE~—H— T72b)] CET5—5%] (Japanese plural marker '-tachi’)
Kiri Lee, Lehigh University

— A Eﬁ?&’?ﬁ%. ED L %iﬁﬁ’%ﬁ?‘é??& ITA T OB L EEEORBIN 2N E SNER, E~—h—&
LU CHAGEIIFERRED [Hob) | BEREICE ' NFEET 5, BEFEO wl 130FSUMEOERA R 5N 52, HAE
ii&m IEE S Ty, %®tb#k%fﬁ<ﬁ%éﬂf%éﬁ$%@ﬂﬁi BHEVFHELWY 25 Ok
B o, K%’E?E’Ci [72b) OREEERT 2AFOELRELVBEL, HAEOHEE., LV biIFEEFHEEHEOH

AFEOEIIZE T D [126) OZHAOEBRIZOVTOSERFRE LTREELZW, (725 1220V TOHATICHRTIX
LFOBHEFEELT (126 DAVLONDIGSE, TO4FT TAE)] ELTHMREND ZERBIESIRTVD (eg
Kurafuji 2003, Nakanishi & Tomioka 2004, Lee et al forthcoming) , 2% Y [FH7=HIT LI ETVD] L) Lo T4t
b FEEO— RO EEO T TR, SRENFETEI28ZE08ED 1) THE2EVWHIBIETHD, AFKE
TIEZ D THEE fERD 'Definite’ Tld7e < 'Specific’ THdH I & &R L, IO 'Specificity’ DR, FlziX THHP I AT
Bl X THRSALEZDOMOAN] @ X957 'Associative Reading' kﬁiﬂé AAGERFA OHIBIZKRESBEHboTnNs 2 &
FEETD, 51T, INETIE 6] BIABSLEM R EOAEMTEFICHHATE 2 L EbNTREN, BAMICHLZD
HEHAMBIENR-TW5HZ & (Makino 2007) IZbF KT 5,

FTEfTH) 2 THEROMEE] » XAV —BFEABRBICESSTAVOBEDHMEI] ("On-going" or
"Resultative"?: An attempt to clarify the functions of -te iru)
Yuki Johnson, Johns Hopkins University

gl + 7 A i, TP OEROBR, FEMROBKOAREZERT, LirL, FEEEZ TV ANREATHD] 8% "A
squlrrellsdymg"& BRoTHMRT HZ ENZ, COBFNE T OBEKEZ R, k@@ﬂﬁﬁ‘*%@ﬁ%%ﬁ’f) ZBLTiEH
fife 72 Bl 73>if_ﬁﬂTéﬂﬂ\fxu\ ARIEFK TIE Comrie (1986) DT R/LX— « 1 7 v MEEGHIZE S OWTIC L 0 fi#IH %
RB D, HAGEIZB T 27 A7 hOWFRIZER— (1976) OT A NMEOBEROFIEIZ X 2B O 4 53EIHAE 23,
%Mim%$@£ﬁift8®<%w®ﬁ%%£¢ém&mﬁﬁmwﬁbﬁgfwéthéMT%to!E(wm)z

TANVLOERICITH - BFRO XN KE BT 5 L~ =0, I ElicE s (BEE) | 3RO
BHRLOBLAERNWE W ZEIFHATETH, HBIESEE TS (B8 | < TARRWTWD (AEE)

GEITH) 23S TEEL RV, 20X I, EROFETIEL OFSLBRH S, Comrie (1986) TIFAAEMOEE
BENRBEXNR Lo TWHED, REEERBEFOT A VE (B THEMIZASIEE > TS ) BETHEZERL S 200%
a%% BN Z TR olz, I T, BEBIEREOMAZN L, ARROT R TOZ R AT —~ B E LT T2, 2
AU LD NIER - SMER = XL X =03 0 K Lt B8 A SN 55613, BB CTHLEITHTOBEKEREL L E2 5
ibmﬁéozﬁﬁ XFEEBEOTANVLOBBET 57217 T, EOX 7R TIFEOHEITIF "ing" LR 2D 1%
fﬁ'@ﬁ@é’@fé@bl%xﬁ%ﬁ’]’@ HAGEH B RS E R D,

F'ToH 0| OFEHEREREZDHE | (Tsumori: The gap between its actual usage and instruction)
Mutsuko Endo Hudson, Michigan State University

i LFoEELrRTERICE, BIfFEFEOIRER (A1) | BER (3v) | FREE+YEY B 17<2H0)
ENDH D, VEVIXZON, BEBFHREE-ORERE, BAFICHEL T EANEMR 2RT B BHhLieob
V) , ARETIHRIEOYET) 2 1, BEE 2RI, 2T ~v V) 2KTLEZXS, B, ART—FN
DYVEY O HEEREZHIELEE~DREEZEH LT, EonTEEEBZ L2 1BOLATHS, 6 2l EHiE
STFEW, 24 2 #i13v, EHEDLZISH Y TT, ’@io&@ﬁﬂfaﬁﬁ@i YEVIZ Rib>oThboTWNHE
Z1 (TKERI]) 2L, [Z0HORE - RLORRIZISHEEbnay) (EERHEES) 7o Thbsd, AAD
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RFPAEORFET —4 (8.6MFf]) Tix, BEEROER123M4H, HEIF A4 (43.9%) . ¥ 2 7401 (32.5%) T,

YEIVE I, BEPRERRESND [SL 03] O THRE, THE-TFIW] ~0OEZE byt >

WET ) 74, TEIEY £97) 20, Fo3ffT, VE Y OMHAIZRV, NLT2—/32 (NINJAL) O#F -+ € U OfF)IX

4539315 B3, MEIIREEFIA L (Bl : MoTWBDOH V) T, 2fIZH=5, /Ibk (2005) ORFET—F (645

M) TIEYEVIFOHOARTHD, EIEX (DL T ~ F5) (17/40) . WNT [ DIE7RW] (6/40) 7273,

(SH 0T FEb RV, MO LI, EREX T T2o8 0 () ] oo WEREKBEL T
BOBY CIIYFSOEEAOERERELZBETALERS S LS,

TERBHEDODDORLFGI (Parts of speech for JFL education)
Michio Tsutsui, University of Washington

FEBENDRN - RIS SFEEFLE T D OIIISEOMERS O CEE T, Zh7e < L TISOHEE o B2 HfRC 1
LWOEHITE LY, ZL T, PTHEEIC &5@ﬁ\§%@%$£ﬁfﬁéﬁﬁ@ ERIHH OMmEAE R TH D,
UL, BAEBHBEOHBESLZEZEICB VUL, BFAERNEL RV ORERRIHE B AONLRNEORD L 2y
Bzix, Fry, mHEOYOE, BEVLFAREDOUKF, VEY, AR EORRLT, ¥ A, v~ 8O
RE) . It WEMROFT TERSCHEOMAIZH > ThH., MiEENEZ LN TWRWNWI ERE W, £72, Sh6
MFERENTVWHEREHTH, TORYMIEMNH L L0 BlIziE, 40, B, B4, BRRC2HICLTHETD 2
L) R, AEE LTCOMNEMITNIE-& Y LRV E D BIzE, 4/ < bUREFE» O R bHbd, LT, 2D
L REFORE « R EOREOARE—IL, RUBEIZFEHEOHRN 2 AARFEFZE 2T 5O TIERNA 90, e
B, SEl OO —RRERL, EFNEEMAICSHRT D2 LT, Hlx O3OERLT TR, BAREOM L 2t %
Lo EEEICHMIEL2MTIZR 200 ThD, ARBKRTIE, 7. Ml RAZREEEN, BRI EDO LI I
AAGEZHICHATE 202 B L L IR L, KIZ, 2 E CRFRESHBIZEIN TI A - -iEREERC, 1BY
M 72 KRR W%#%é&mbné EREIEE 2GR LoD, R TOEEER Z AWM RF T 2 EMEL LT 5, £ L
T, FHEEL DT DIZ A% S BTG - Eamd LB AR 2 2R3 5,

12:00 p.m.-12:30 p.m. — Lunch Break

Sandwiches can be purchased in the hotel lobby’s Link Cafe. Coffee and tea will be available in the Birchwood Ballroom.

12:30 p.m.-2:10 p.m. — Session 3

SESSION 3-A: PEDAGOGY PAPERS [ PINE EAST RooM ]
Chair: Yoshiro Hanai, University of Wisconsin, Oshkosh

I XEBELZEARVWTEVWRRIZ LI ZETHE,L —ERARFZEEIEVLENXCRBITI2EVE
ARBOMARHMZEL T (Isitpossible to paraphrase a text without changing the original structure? — A
look at the use of paraphrasing expressions in summaries written by advanced students of Japanese)

Mitsuko Kido, University of Tsukuba

AR TIE, B BARFHEEEE ORI OV TIERO FIEIZIE SO THEESH L, JFEXORB ED L 5 RE WX
KB X o THHUCEREN T D02 WET D, ZofREE2EE 2, %D%@£<Eﬁi®§%ﬁégﬁ%_ﬁm
L. TESCEBICIENT HIEZIRSE T 5, ZHMN2008FE LV KFZTIT> TV D EMRIEREORRFEERIME BV T,
FEBENENTCERSCE SN L, ZOBERE Tk, B EROBERIN TR <, EK%@iE%L%EML%ﬁ
T HEHE & LT, RXOMEEE X 2 OERLOEREIT-> T D, TORMER, BRXITBIT 55 Wil x RELC
K& B BB Th DM RBICIRELH R LI —EHEHEmNH 5 2 &#bmotom ﬁxgﬁif@%ﬁ%ﬁ
DOFERIZBNT, FXONRICH LR FNRH 5856, R E R Usttboziian [—7F) | 2 &R CEERRO T2
uzxt LTy AWV AER T Tixzel, ﬁ@@%mﬂFLmLJ%%wégﬁi%ﬁ%nto:@io&ﬁ@@@m
FAOME AT TIER <, OO O SR FIc N e Bk 2 G b ARD b Z ik b, ZhnFE— DX
W2t L CEBOMERREOBEN IR RON O BRO—2LEZX NS, #HHEET (2012, 2014.2015)1FXF 7 L—2X
(BEVWaZ) # HAEHECTRY LT 2EBEMHAIERM L TV 5D, AIFEOTLH SCOMESHT OFERE1 S & SV 21358
%@Eﬁi%&ﬁ#éiﬁ&hﬁk&ofwék*iéoﬁi@%L% S IRV A S VM 2 BB SOV TR Sy
HdoZ itk CEMEDORBEEFR &V D BN RFEELE 2 AF U BIIE N T Z e R TE 2,

AR CORMEE LT HEM L F ] (Increasing the amount of reading at the beginning level: Needs and
methods)
Yoshiro Hanai, University of Wisconsin, Oshkosh
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EOTETIE, TN, FT, BLREOEHEN IR THENR—2ATEGIN, LVEWEFEEEZZTEHED
L) T E DB LTV D (Cutshall 2015; Tschirner 2016), L2sL, BATO—EAH Y %27 AT, UEEONT
VAERBZ, FEHEED LAV ORI A S IR E T ERED T ENL WD, FRICHIRELRE T O BEAEHE X
H-EBEDIZTHSTHD LIFFVEE, TF, SMREOHINCESZBWZZHORABIERE SN TSN, Pk~
%LT z2E, FEHEOFTEMFEOARNR EBMARITAATHY | @vaT%%E%%&77m F LMD
EDMMNTITREMINGE D, FHEOBENRSHEFERNZERBICH EHT2OIZE, 2oL RREEREL, FHO
RPN S L0 BELERMABEITOLERD D, ARKTIE, %%ﬁ#%%btm¢ﬁmaﬁ&ﬂﬂiﬁf/7
HVF ¥ — NEW & OLD] & %DV =74 I (learnjpcinjapanese.com) %/ L7z HAFE = —2 2B, #fk L~Lhs
DARZ B LG a2 oI LB W TR L. BRI FIELZRRT 5, ZOFEMIT, ILFRERORRI LIS
BROR Y ZHNTF v — %2 BMICE)GRETHR S, £3,500FLL EE WIS ETHHL L TIEENTI oz &
IRE L BOFME, XBoay tu— T7 ) aV—0OFH, SRABHGROIGHR EICE AR LTS, BE

T, WL DD 2O X ) G ERHMN AR TH D 2R L, TNICL > CTAREL R D uiMEB B 2L L% L
WA Y F 2T AO—FlERET D,

INAT Yy FRIZHERE . BANPBA T A 22/~ (Hybridizing extensive reading in a Japanese course:
Moving from individual to online spaces)
Yuki Yoshimura and Sharon Domier, University of Massachusetts, Amherst; Hisako Kobayashi, Mount Holyoke College

AFER TIIAR L ERRF2ROHIR AR RIAT ) RRENRE L T A T 7 L AT EbE oA 7Y v R
Lo EORERITEERAN L, ZOREEHEERET 2, AROLHEEIZ2013FITMERIEE L HIAE VD | 2015471
BN ATRE R~ LR LBITEICE D, RERMOENELT DIV, —xt—OxFEERIc L 25t &mRN» 5, K
—INnEFmELSEARE R VD LRy, BETET v r— Moty 74 viEis e EHT I8 o7z, Zi0X
BETHLIHMIIN AT 28 L CEBRFEORAENLFTF LN, FEPBALARIIOVWTRETE T v 7 b= bETA
Hr Ty LA ETITbiLA, REA - KEff(2015)8A8 ., St CHREEE SND T 'R AV M E20165FKICHIO THA L, %
HRIZEEZFAONA LY T4 ECEEORREEHR CTED L)AL, ZOX D K CORERMIT, ~LF AT 4
TEW R LIZIEARATRTHY , "7V y FRIORERRREFT D, 42 T4 v LOGRETTHEIT, Hhl, TA, %E
NEHCRIBHICEEEEZHETE, DRMNICAREEZ2 XA L2 ML T2, FICKEHFELOT—F AT

D, Stk BAERME 5 N\RADOERIER L TX 5, %ﬁ#ﬂ@ﬁaﬁﬁm%km&\%?%%#67V?Uy7?
ETCELT v ir— bﬂ@ﬁ/74/m5£ﬁi FHEIZE o TH VI THEMER RV, £O—F, FHROFEN
b, FAEBEHEO - OICHEE MR RZEM 2 KU EV, 9BILL EOEARE TR TRIROREZFLZ ENbhroTz,
F o T A AR, BRI ENEN G END X v v T EITIS, SHRONA T Y v MU EO T AR T,

[BEfE#%¥E THDL%t] (Tadoku - Extensive Reading - in Japanese reading class)
Keiko Ueda, University of Missouri, St. Louis

ZHITRFBEHEICHAREL B TIERWA, BABHABEB VW THZHORKICETAMm A2 T& - (Rt
2015) . FEERICHTZ o T, LHOML LT-FRE, %L<i%f@ﬁﬁ%@77x®~%kLfﬁbhfwéioto%
RSN, ETEH S T IO L, FEREORLEEZIY | FESCR B F EEA~OBME AR - LRI
ZBELH 5, L LEZFOEBRKIT., ] %%#§<\7»&4A®ﬁ$%L&ﬁ%ﬁof%é%éﬁ%wﬁﬁf 7?
TELTRBISEDZ LT LW EB X, SiRETOERBKERAT, THFE, KETOHREEZEFIISZHL, FHE
OREFERLFEE B b A T, T7/H/ DB EEZE L Z 50, flxrD=—X, L~ULIZ bﬁt77zﬁ
FOMLEMEIFFELE L TND, o, FEHEEMNICHE T 2 I0XBHELEE D ZEREELER, —FRETHEXI
VFEHETDLZ L EESTIERY, LPLED LEFREE~ORGKE LT, M (2015) i@%%@%i&#é%
MREARE L, RO AREFEHEFROMRKE L TOFIEEZBRTVWE, Fio, TEFEEFLTEOBMICLY
RO ZABERENTZY ., BRB1L~0LE o007 TARCANEZVEEE2 220 EWHELEZ>TEY, %
FEOERTHIFMOREILS, 4AFEEGRTHD, LIV EREICBWTH, Hx DL AbETHRUDLHORE
IR ThHoTo Lt Fx b, ARKRTIE, EHOEBREZ AR THOFE~OT V7 — FOREREFKICHET B, &
. AREFHOWMY ML E EO L HICHREITETHUTTIERWDAOBERIZOWNTH 0,

SESSION 3-B: SECOND LANGUAGE ACQUISITION PANEL [ CEDAR RooM |
Chair: Hiroyo Nishimura, Yale University

Panel Title: TZ L XL FZH, BRLEOBMK : SBIEBICBIT 2FED%ZH] (Language, Music and Memory: The
Role of Music in Language Acquisition)

Panel Abstract: & Z L IXIE—RER ST DIZRZ 23, Glo THUNRWERERH L, XX, X &iFxe Anm
T A —EREODTbDOTHDL, LFORVEHRAL, ANIEREZBL, 2L F2EL, xR bOEEALTE, £
NTBEREZLEFZOLDOTHoTD %®ﬁ%§ﬂﬁﬁ¢é%@f%ot@#éﬁ FNHIEFEMEEE LT—HEAD
iz, VIt EE A, Ax OFEROHPICIER L | i‘?%ﬁﬁ"]ﬂﬁﬁbfk‘éo Z L CHR 2 TRLlE Ok 4 h3 fiF
%éﬂégoﬂ E@ﬁf(ﬁfﬁfk@fﬁﬁ)%j T RPN TETWD, ARRATIE, Z0OF
L LIE, R E OB R uob‘“(%\bé ZL T, ZORBFREISH LZRA R EEEB/IC O W TR~ EER
HETH, BE1TIE TAHORE] ICERZE T, AMOREBIIETART ¢ — LRFEOK THNICRELENEX BN
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LV HmEREX, AT —LRBEOMKRE, REGFEE. FICEBEREL VT, BALEEY: KO FH LI

DOBLEPBREHT 5, FHER2 TIEEE () PEBRFOREZ LT, REFRICLE L W) HEmIcKS x| WAGE

EEEIZRIE LI EEY 2B TITo 7 ERBR A LB LN OHRET D, BE 3 T, BR2 THRRI2HEBmERE .
FRBIZEV SN AT =l oW TEAL, BERERET TRIARESEOZERICHME 5 % 5 LB RENICEE S LS

LW B A B LICBA%E L7z “Japanese Through Music” O, K UMRETOIERIERSZOMREE O EBRBREEIT .
HEATEIEROPIFAETLEEZLND [EFEV ) LEHFOPIHET S [EFV ) Lofkxot@BREHRL, £

NESNEFEBE AT 2 RS W\ THEET 5,

[EBOEBEB I AT A OBERBLEHEFELY v 77 —# ] (The implicit memory of melodies and education:
Big data that override common sense about memory)
Takafumi Terasawa, Okayama University Graduate School of Education

ANHORHIFOEIT, BAE R (explicit memory) & ¥ EFLIE (implicit memory)IZ0 T L5, AIE X, —&IET OF2E 2 H
ORI THY | BHFITERHRBR R ETHOND EASLSHEENOIME L SND, BHECBO CUIBRENEE TH 5 DILH
EW WA, BIEREICS X A EOREIINEROFE (BAERE) L3 B2/ M Ao, AFEEEMTIX, Bk
EEETERWVWES (AaT 1) #1280 LERROFER, 2~45 A, 22213 RS RPRELT
MHTE 2 HEEHBENT D, 2F0 REERBIIEVHETD) L), WlkE2EITHREREEEL, TTE2RATRNT 5,
IHIZ, ENHDOFEFRIT, Ax 0L TNRPEOMREZ BN L TIWIT W L2 BEERL TS, Wi, BFOEK
RFENFRICET 2B AR MOAR S A I 7% FHRACCEMICHEIE L, WRAREE T — 2 2 IETE T, M
RPEDROEHAENE 7T 7L LTHHMETE DB 27, TDOBEZ DR, FHE T\nwo) [T, ZahbEDL b
(M B—= V] ZHTTCTANETH0O0E NS, M+HTHENWIAXRU NOERRAFVa—)VE, FEEZLICAEH
ERL, TNCKIETHIREDOKIET—4% HHBC Y77 —%) ZIE, ITL, SLIZEOREEREINCZT 4 — KXy
735 Ea—F VAT AEME LT, TRICED, FHEMOTELTH-TH, FERICHIGE L TS EAH LT
WS AEREZWEBNCT 4 — Ry 7 L, PEERZEDD ZENARRICARY, AATE, B0 BBECHETZERNAE -
7o BHEOWHLBOMAREREZRDZ LT, ECOFELN, [RUETEDLL 122D FREFETE RN E
HH ST,

IFE (K PEEEZFTJCRETEE (EREEE XL TOHERK) | (Effect of song on vocabulary acquisition)

Noriko Mori-Kolbe, Georgia Southern University

PN H ST AE S DR D NFIZ D TIERNEA S 0, T OBGIZE L TMurphey (1990)iXSong-stuck-in-my-head
phenomenon% @t L, Z 73 Krashen (1983)DDiniZfBl T\ 5 Z & 248 L7z, HHIZTICHIN T, SHEITEMN CTLHE X
50T, FREM - ZFELEE CIImEMATEE L S, Bo%23 Y (Bancroft, 1999), fERELEBEINCT R0 TH D,
X, TRIIEMDEICHE SN TOAIEROERIFICT 7 v 20 R EEE S FiF 5 & Vbt TV 5 (Salcedo, 2010), #
BEzh 1T OEP#Hi-TEBY, 41X —Fy b RICOBREHADT v 7o — RLEBERAORPALNG, P
T A MF 4 TIREASN) FHERECHEBRE) 288 L CiEhzmbEsE, HiESLIUEOR L2 ME & & 5 Super
learnings L CHMOLN TS, T L TCERIIFEZEZY 707 ASHDLOTHRE T 4 VX —NEL 20 . SaEEE ML
ENd, NEFERFRLVOTHEEZEOBE ST 2 ED, TS XL = EN L35 (Lozanov, 1978), AFEETIEIT AV
N DORFPIZET D AARGEPHR 7 — AT ON TR E L - 3B OER 2 WG T 2, FEHT2HMOHELEOL
B EIT- 72, FEBRBHITHRZ AWV E LTV, HHERCERE L oEE21T-o72, S2ADFEICHET A 27 L - R
ARTARELTITWVRRSNIT LI 2S5, BAMT A MBI THEEERALNEZ, I —2AZHE»OINE L%
BEICHOWT DT 7 — MR R IMET 2, KZICHOBIRLEADEERITHOW T Uz,

(FvIA4 v Ia—Vy 7 T FEI « Japanese Through Misic”? DB L ZDOEBEBIEMABI (The online
music video teaching resource “Japanese Through Music”: Its development and application in the classroom)
Hiroyo Nishimura, Yale University

ARBRCTEHSFEE/EZANE LA T4 2 — Vv 7 BT 4 %A “Japanese Through Music” OB K ZE DY A kD
ERAEEHRICOVTEEREEZIT), TROFHEEHRICHTOHEIRE L, FBITERLHMOO EEERMEES N
LLEEFEONTND, FRICHASGWVIERESRSHAEDOSH D ART 4 — « URALALEOMAEGDE T, SHEITEMOGES TR
720 (Wallace, 1994; Kind, 1980; Williams, 1983), FEEMR A RO D &2 HEE S 4T (Murphey, 1992), HIZH G %
Mz 5%, ZEEEZRKBIIEMAT S LICL0, BIEERELZRILT 2RERM 258 Y — Il 5 (M4, 2010; Garnett,
2005; Lake, 2002; Medina, 1993, Jolly, 1975), & v 7 RCHGRHI A R EITIEA L TV A HEHE L H A5 5, LML THAR
DO IR BOFEEE LY B BNHANLER DLW EHERT 5, BEHKRE TIEZE 9V ) b 2B IS
ON, FEHEOLZL - TiE, FEHEALSOAHEZNT T, REREHZFICEFSEDL ZERHERE LB XD,
FleBER S TFEHERNTOHBED AT 50, UREME Lo H#HMITLL< L5 THDH, £ T “Japanese
Through Music” Tit, FEEAPAHZR BHMICBIN IO RTEMEERT L L2 HEE L, (1) FHEH-A
B LCERA, (2) BAENEWA LT —Z2El, b L ITEMTEE LAZ L BICEY B b ozEl, (3) 2@k
T 2 R BR AFRR, (DB F G EEER, EWI FIETER LT A2 NE L, ABETIEZOYA b
FRIr LR E~OIERE, HICPEEOREICKIT TR (M - DEERE) LPEEORIRICOWTHET D,

rz LI EREBED > TV 3B D] (Islanguage connected with music?)
Seiichi Makino, Princeton University
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:@%ffm\ﬁ®2£%%ﬁ ITHZEICHD, 1o, FRIE ) LI SEOPEOERE 2R LT IV
— T, TOFIZHLEBIIELELRWNWE 7 [Z2F0 ] BHLZOTHEHZVD, 22081F, T EEFENMAICEDL T
HENEFEHBTICLEREEDLATHHTE 20 TIERWD, TTE1IEAICEHL T, Z&iEb ke LToER LK
SN, BEL TR, PR D, Q) BEERM AR EEmGARLERDH D, 3) SFIETARBRED | 2
HDH, TO3RIFSFEL EHSFELITH 2D FEB L TNDET, HESEULE LTOERLZD—DODr — A 2T &
BRNTHAH, ESHICRO LI RILBEENPH TS B, (1) ZEIELERED [F) BPLThrnEnzflmlbd oKL &
HFERDH D, 2) LI EIFICHLEFRICHY XA, M (AuT ) | Bl - G, Tomen, 5K, KR ERH D,
BB ERIIOG T L—XD L7 IheEV | B’dbs, (4) ZERCHERICHLHEFL25 XAz Ty K
Ll BZbY, ZORBEZZNY RLEAER, A%%%ﬁ@ﬁm@ofméom:t“ %gi LT —~RHh., FORE
B ® 5, (6) FH25iEGETROBHBL AT LLT, R 85, ()2 %Wd®$ﬂ(aﬁ\‘m\ﬂ
HER) BH DA, TR ihv\k#ﬁiﬁkaﬁ L5508 H 5, (8) EHIT, _& IHERITHLERN k) T
HDHEVHBRBORBRNNLT 50T [Z & iﬁ%tj&wo%ﬁ®%%ﬁﬁ4#éoF’aﬁﬁgﬁjf&n@\a
AFEHBREORFE ORI OWRESELH 5,

SESSION 3-C: SIG-FOCUSED PAPERS (STUDY ABROAD FOR LANGUAGE ADVANCEMENT SIG)[ LINDEN RooM ]
Chair: Atsushi Hasegawa, University of Kentucky

TBZANTEERORERETHEZALTNDSDN| (What do students learn in residence halls during study abroad in
Japan?)
Fumi Yamakawa, Toyo University

AREFOHWIT, BARATHABEZZSEFENRKFETMEZATNDION, FTOFONREEIND A=A A L1310
Dy EWVWHZEERELNITEIETHD, BPEER. BENZT THERLSHERMIBONTHELL DI L EEATND,

BRC, KPR A R R a2 R o ERERIER 2% - T0D 2 b, BRI 2= — a ViEH DM kir &
SRRSO EEND LFME I TUVWD  (Vande Berg, Connor-Linton & Paige, 2009; 1IE5%, 2015; 224,2013) , L2>L. K
FRENEOX I BREERBEOL THIICHLEOLT, HTOFEWIETLHRIEHE VA T2V (Ogden, Dewey &
Kumai, 2011) , #Z°C, AFRITFEFAE L AARNFEER —HBITHEDRFEIER L, FFAESA T LEAEICET 58
WA v X Ea—%fTo7, ZONHTORRE, [HEAFICHT 28] . [thE L oBfRE~0xS&] | [k -
i 2] . [BARGEOME] . [EROBSZ] LW I5O0FUNRHEZ ENHLNIR T, £, DL
IRBRERFODAR Lok, NEBMER) . TAWER) . TWIER] 03500 Y —ARNEILT 78 ATE5
LOBESNTWENL Tholz, 2FD, BILIEZFDOL IRV YV —ADTHLREENRH D, VY —A~DT 7 AN
ThHoTeNbIZE, FUOBREENTWeEE RS, UEOZ D, HFANRKFRIIBWTEOZEST 5201
m HIZHFPAELE BRAD —RIZEDITLNE WD Z & TIERL, ZFIIRFOPERTEZA D=L E2HHIT TN Z L
MEBEIZR->TLDEF R D,

TEXK2F ¥ v RRCBIT DRI ALEFEOEET FA1 W — BARFBHE~D)SH —] (An analysis of
educational design for US-Japan two-way collaborative learning: Application to Japanese language education)
Akiko Murata, Hosei University; Yuko Prefume, Baylor University

Ja—r bt WS E B AROREM CTRAENB T AICBE L, FOE I BENEZ s, ZhETEAELH
W2 EBR AT EE N, FRIMEENE L CHATEHF ICID AL TWDN, HARLWIND2F v o 2B AN BE L
T%U/\O HETRB O SHTE 2T TN TR LT, TOHENRERE., T L THRBEE IR 2I5H O AN %2 B

WZTHZERRODLENTND, ARETIE, 2 LEHELL HKRO2F v /32 &2 B8) L TIThi 2 BU5 M HHETE
@J (ﬂﬁﬁ@%éf"ﬂﬁ%%i%%%ﬁ&%@?)ﬁﬁ) DOEBESHTEZITV, BAEHABFICB T 2HENREREH LT 5,
IHTICHS A E LT, ZRE T CE e FAEMBH Y + — FU—2 (FFE - #2#82015) . BHFOXFWHA » F—r v
v 7 OFAAER (FFH - Mariotti201672 &) THROLNIZHMREAZZH L, 2O LETINETHOHTETW Ao BRI
WHFEIMEOEET VA > O EITH, ZE@ U THRSEO B ABHERREN MBI TS Ly s 7 5% KE
T ETHESLSHAEZRMT B, Wt RIE, 20165FD6H M H2017F02H ORI THON D AKD2F% v /XA E DR
PHEREOBEE T A > EFEMOMEMERT, T—% & LT, MEGEFORE, BEisk, FEOREE, 1
VHEE a— R E ST B,

“An initial analysis on why U.S. university students elect not to study abroad in Japan”
Thomas Mason, ALLEX

This paper, based on initial analysis of data collected for the author’s doctoral dissertation, presents a framework for
understanding the reasons fewer U.S. university students are choosing to study abroad in Japan. Study abroad directors, on-site
residential directors, and Japanese instructors have recently spent much time lamenting the decrease in student enrollment in
academic-year and semester-long study abroad programs. At the same time, summer-only study abroad participation is
increasing. Relying on data from nearly 100 student-respondents from universities across the country and a significant number
of faculty participants, this paper presents the issues, often from a student perspective, on why study abroad in Japan has
become unattainable for many undergraduate students in our language programs and shares an initial analysis on how
programs can be redeveloped to better serve an undergraduate population wanting - but unable - to study abroad.
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MEHEZEROHERY N7 O &L S8EEH DE1L] (Study abroad, social network, and language choice: A
preliminary report)
Atsushi Hasegawa, University of Kentucky

BETHZEEOBBIIESTFET L0, SHEEEGLORERFRICER LTI, —BLEMERERSHRE SN TR
(Kinginger, 2013) , Z#ud. BFHFORER (FFETHLEL) BEHETHLINHIELE X2 (Wilkinson, 1998) , HFIZ,
EBENPREET D AB RN EEFEAICKELSEb>TWA Z Lk, BT THLHE SN TS (Dewey, Belnap, &
Hillstrom, 2012) , LU, F#EFOHS Ry MV —27 OBLEFICTE L, £ 0%k & S35 o B 2 Eris o
T HRAILHE VT TV 2V (Ring, Gardner, & Dewey, 2013) , ZD7=®, AR OFREICER L, HARTHE
SN OBEMOEMEN 0 7T AT, fAEEIToTZ, 2070 r T LTI, WP O BARGELSOMANEEIE ST
b, . BREEFHTOAARARPEL IR CT S~ N TEETLIOT, AAEFAOBENEZSAESRLTWD
LEXD, P, HEADOAMBMROEEZ RDEDIZ, Tor—MlEdttaxy FU—2#iflia. 7 u /T ARG
ERETRHCEN LTz, BROEEZTIRT D7D, 77 24MNEH) (BE., k%, SNEE R ) 055818, FEE
kA v X a—, DEOEEEIToTe, WE LT —FItExry NU—27 WO A THN L7z (Felmlee, 2003) .
FETIE, GVRERO—HERNT 2, FEFICL D AHBEREE Y - OERB AN R, EANIZENT
b, Tl APHATERBRBRICKERENA N, EOXLIICLTINGDERRSLEMPRE ToNEELEL, I
x+2,

SESSION 3-D: LANGUAGE AND TECHNOLOGY PAPERS [ PINE WEST RoOM ]
Chair: Kazumi Hatasa, Purdue University

IR—F NNV RFEHOVEEKBRE I o= —3a V3 22O R 2% @) (3D virtual world for
experiential communicative learning: A discourse analysis of learner interactions)
Kasumi Yamazaki, University of Toledo

AU —F—FESEFE (CALL) OBFENERL T F, BAEHESH THLS, a2 CAL LEBESCHRR
ERREINTND, BESEMOEITHIRICLAONDI LT, AV TAVFEECT LT Ay RT—=0 7% 8 10
AR T )V b HIKTRHEARTOEANL L hotr, BIETRELIINAT I/ HHETA—F v LY T
U7 4— (VR) RKBEZ AKFEIRSNE A T4 (MMO) 77— ADBARNER, L0 EHA R TE N RE 7
CALLBRELESTETNS, LL, AABHAESHFTOVRLMMOZEY AN/-CAL LIFEITKKZ L LTHRD
el EFF2HEFMNO3IDNA—F ¥ LU — L RERD ANTZHAGEFE Y 27245 CALC (Computer-Assisted
Learning of Communication) OERAMZBHHAEL TND, ZOXIREEPLARTIZ, 3DA—=F ¥ LT —)L FF—
LERAWIEEBRE O 2= =3 a UIREDIFEIFEZHEN L, 7ul T A0EE LR HBEHTTHRRT, AESRETH
HHARGETEE (n=21) NEDOLICaIa=Fr—ralFPEEED TV OREZME L, CALCHY F 2T AT,
FFIZ, MMO 3D &V 9 F—AREARKIBICAEL LEFEFEHZI0 AND 2 LT, FEHFIXLY THEFzERLE
LA OE#EEBRELE, RBASEIOFHETIE, 201 44FK052 0 1 6 4K E TO 24ER CTEIL L 721G FOFRE
NERLTF v v MNEREEOEZFT—FIZIEH L, 3DRX—F 9L T — L FE NI CAL LEENEEEICH 2 2FEHIE %2,
HEUERY ., BELHEOBE O G5 E8T 5,

TARIS2 T Y OERK LM —##k. F%k. £ S —HI9°D] (Execution and evaluation of three ARIS
contents)
Kazumi Hatasa, Purdue University

IIBFE TRIZELG AV P VR REOF—ALR (vav~=T—HAT | OLIREKENBNER-TbD7 Y
JERRBIZE (AR) ZISH L7277 U0 BN #RETHD, I RARY —REFEH A ARFEER TIH0144END T 4 A3y
TURFETHIE S NZARIS VN, ARE BAGEFEHOBERER > TWD, 5FE, FEFIZHLTH H o7 TLDDARIS
AT UYDOEDICEALT FiEIT) ZENTEZOT, TOREETDH, Uk TIHIREORKAIZ ATV r—
VR EERL, PEEBIII4EHOZ AT ZITWRBLX v U RAO R B X [E 5 72, FRRITSREOZAEITHEIT LIz
RARY —DAR Y b7 N—TELE NI B TEE, WAREF & FEZHAMICIEMN L, 2N ENEARISTT ¥ —
TRILL, arF ot b7, ERTIRREIEEAD 1300WEE f - AW THESEAE] (K ALBHIR) 0884
L5 NII0NDFENZARIST T VL | BLeAIOMERMIEEE L -7, TNERDO LUV THNE EARIS 12 % LTD
iz T AT v — b aER Lz, AARUV X — 2 MIRBREBEOFEELE NI ZE T, BLALLWIBERRNEN-T-
2N, H R R EAORAEBIER SN, A7 0FTIEy I alb—Ya R —FeiMti 22T 7=, THRIZARISE D &,
I — TR B, EEEH A RRBRORI CTLH o7 & T, FH A e, WRICITE T 2572 D T,
KAEITE v a DI COICSEDFENES T2 DN LT, BIEAHTHIZRIT =0, B4 D b i 215
2, EREELRESRDHD Z L LIEER S,

TEYaT7r /XN - I F—LBRETEHED D | HIRGHEBH OB%] (Development of an online novel for
Japanese language learners at the novice level)
Yuta Mori, University of Michigan

Il L~ VIR & SUEBRON TN DS 7o, FEBEBOLHFLLHIRICIR 72 MYy 7 OFfREM 2 AFT 2 OB LU,
Fiz, 2L DEE. YIRAAFEFEOBIEDL, ARKSFERTEL22LTHL, IHile - FHS) L0 b T - 57
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MTEDLT—L2O—HThDH, BUE, EVaT7 NV ~LITHETHERNATRETH Y, MEEORT TRIEE 54, ZO%
PIZL > THEADIESEL 2L TES, 207 s I 05%5FA L, ERICFEFEENBARICEFE LEBEICERT S TH
%Oﬁﬁ@ Kk2 22 LRI 2 Y AN WiEE, 7 — MER CTHRAED D Z N TE LB 2 HFRE Lc, REETIX

D BIREN % REAE o Fo 2B (5354) ~OT v — bORIBEEREIZ, BV aT I~ &Yk L)L O G Eht
k LCEAT LIk, FEHBEOEER., £SEENEUEMEAOM EICED LS RIRRH D1 EELRT D,

“Conversation success and failure: A telecollaboration case study”
Kiyomi Fujii, Kanazawa Institute of Technology; Yasuo Uotate, University of Florida; Yuka Matsuhashi, Temple
University, Japan Campus

Rapid technological development offers new options for learning languages and cultures. Telecollaboration especially enables
learners to interact with other students and target-language speakers throughout the world. Previous studies have proven that
learners improve their language abilities (Belz & Kinginger, 2002; Hirotani & Lyddon 2013) and intercultural competence
(Byram, 1997; Elola & Oskoz 2008; Jauregi & Canto 2012), as well as raise motivation (Fujii et al., 2015; Jauregi et al., 2012)
through telecollaborative projects. Although there are many advantages to such projects there are also pitfalls. For example,
these activities depend on participant engagement, because it influences not only their level of participation (0'Dowd & Ritter
2006) and expectations (Ware 2005), but the overall experience for their fellow participants. Too wide a gap between a
participant’s commitment and that of his or her counterpart will not yield optimal results for either. The authors of the present
study have developed language-learning activities between JFL and EFL learners as part of a telecollaboration project, which
comprised a series of video and written exchanges between the two groups at US and Japanese universities using Facebook.
The present study investigated conversations between these learners during the course of the project. The data include
questionnaire responses collected before and after the project, video data created in the target language, and participants’
perceptions gathered from reflection logs. In this study, the data are compared between JFL and EFL learners to examine
successful and failed conversations. The results show certain detectable patterns that result in continued conversation between
both learners. Also, the results show that technological literacy affects their conversations. This paper will provide a brief
overview of the project and report the salient results attained through our analysis. We will also share pedagogical implications
of the results, and suggest additional ways to implement a telecollaborative language-exchange project.

SESSION 3-E: PEDAGOGY PAPERS [ CHESTNUT WEST ROOM |
Chair: Satoko Ogura Bourdaghs, Columbia College, Chicago
THARGEZ 7 ANIZBIT 2 THNEBKRB] (ER~DZ AW T S a—F ] (Various approaches to the works of
Shuntaro Tanikawa in Japanese class)
Teruka Nishikawa, University of Winnipeg

SFEIERT Y UNOLFEREEM & LI AARTEREOEBRREIZ b D, Hlxix, THEA] &) Vv L LiciEHE
L. MEaEIME20] othED., EE, T LTV T A MIES @OV U -XEERE, T, b5 —
ANOERITIER L, fOSBFOENFLOaTRL—2 a2 B L TOERFEE L, B845L0WIH B ToREREIT
E5T%%9# BINBEKET O ZEEHIL, SF2AETRICL P EL P, AxRERSFLOaTIRL— a3t
SMDAATIR S 72 L IRV, BlxiX, HEIZHh T X ORFEZEM E LT 25REZENfEED IFELER] 027
TV—Va/ 2T OadRL—va VEERFETHOIEFOFRESLCHAREREZTIEHFTH LR AT
OEEEEThD, XFEEME L TRIINOFFOHREZRH 12T T/, MOEMSBEOEMFE LR/ OILEIEENEAL L
B 2 BAGERZEICIRD AND Z & T, A BT RO O EM S8 & OBES B2 IRV Y v L OEREMLIZS
PN D Z & BN TE D, £o, HEHE L TOFELOLODOZ T AN . HEN LT DL, fﬁ“‘%ot
BNLDIZRDD TIPS INEEZT, T2 T, BT EDY 4 =T RZEPRAARGES 7 AT, BEFEERTEIC
D, FAEZEIHE R DT X ORGETEEICRIBR KNG 220 =5E84E 8] TwH) | ZLTRIIIDOFH ;#?ﬁﬁ?ﬁﬁﬁﬂ‘%éﬁ‘é
A LAl (BN AT 28 LTE0HITTE . KERITZTOERBRETHY ., BINOFHOHH - =%
£ BEOFEREF-LEHEEM L LEREBCBOWT, 2A0Z T ANE, HfFESCTEO B R 25T 5,

FBRF Y NV — 7 BEO-DOXBEOAREE—FE~y 7ERE ZDOEMHDEE) D] (Support for learners in
building semantic and syntactic networks: "Vocabulary maps" and their classroom use)
Satoko Ogura Bourdaghs, Columbia College, Chicago

AFFTIE, PIRAARBEBFEE LR L L EEE RO MREL IS ARMSEER A R LTEEL, %ﬁfﬁ#t
[GhfE~ v 7] OERRR L~ TR LEBBEEEZHENT 5, FEESEEHE LTI —(LLaB L TH&ESR

=2 2BHE LT Z L, FLUTEEEEZMEBN L AATENE & L GERA LHEENLIE~EX Y P U — 7%#%L
TWS ZEIZEREZY T, BEEIFEEVNSARTST2DIIERZ VIRV BEEN, Rae LM LA 5 HHEEICHE
ERBRZEZTHEEEERE A TRE, BABHBICEVTIE, BAEHCLEER EORMSHENIIiFTEN £ <
HHNDEIThRoT-N, EEREITDVR, PRV »E TEDEEFEHOREITEROMY HETHS, * T,
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“A study of the pragmatic uses of chotto “a little” by non-native Japanese speakers: From the perspective of
intersubjectivity”
Yan Wang, Carthage College

The Japanese adverb chotto (‘a little’) is often used by native speakers (NSs) to decrease the degree of the intensity or lighten
the force of speech acts such as requesting (Matsumoto, 2001). Introduced as a hedge expression in the beginning level of
Japanese textbooks, chotto consequently frequently appears in Japanese learners’ conversations. Using discourse analysis to
analyze the on-going interactional sequences where chotto occurs in free conversations between non-native speakers (NNSs),
this study investigates whether chotto is used by NNSs in similar ways as NSs, and examines various interpersonal/
intersubjective factors that trigger the usages of chotto as a pragmatic mitigator. My study demonstrates that chotto is primarily
used by NNSs to mitigate the forces of speech acts that potentially burden, impose, or challenge the addressees; for instance, to
make new assertions, express personal feelings, and perform various Face-threatening Acts such as negative assessment,
disagreement and rejection. NNSs can skillfully manipulate chotto to express different opinions while negotiating with each
other in an affective manner, as shown in the example below. T: Tokidoki yonensee no toki, Nihongo no jugyoo ni suwarimashita.
Sannensee no ressen wo mimashita. Chotto... “When | was a senior, sometimes I sat in the third year’s Japanese class and
watched the third year’s lessons. Sort of...” G: Soo da ne. “That’s right” T: Chotto taihen desita. Demo, ano, sannensei wa nihongo
wo hanasu no wa.... “It was sort of tough. But, umm, the third year students’ Japanese speaking is... G: Chotto ii= “Sort of good” T:
=Chotto [heta, hahahahaha “Sort of bad” G: [Iyaiya chotto hahahh Yeah yeah, sort of... With chotto as an example, my study
suggests that intersubjectivity, the speaker’s interactional attitude toward the situational and/or social relationship with the
addressee, is a universal element that deserves more attentions in language acquisition and pedagogy.

SESSION 3-F: LINGUISTICS PAPERS [ CHESTNUT EAST RooM |
Chair: Kotoko Nakata, University of Kansas

“Explicit learning of Japanese mimetics using voicing, gemination, and reduplication rules”
Kotoko Nakata, University of Kansas

Mimetics are commonly used by Japanese native speakers to express the manner of actions and sensations. However, they are
often not taught explicitly in many Japanese language classrooms. The current study will test a novel teaching methodology to
help English-speaking learners of Japanese learn Japanese mimetics. Learners will be explicitly taught three
phonological/morphological rules during learning. The three rules are: (i) voicing, (ii) gemination, and (iii) reduplication. In
Japanese mimetics, these phonological/morphological factors systematically affect the meaning of mimetics. Mimetics with
voiced sounds often express largeness, heaviness, roughness, and aggressiveness, whereas mimetics with voiceless sounds
often express smallness, lightness, smoothness, and quickness. Gemination in mimetics often indicates that the
movement/action is quick and instantaneous. Reduplication usually indicates that the movement/action is repeated
consecutively. The current study examines whether explicitly teaching these three rules helps English-speaking learners of
Japanese who vary in Japanese proficiency acquire mimetics as well as helps them generalize these rules to newly encountered
mimetics. The procedure uses a Pretest-Learning-Posttest design. The Experimental group will explicitly learn the three
phonological/morphological rules while the Control group will not. In the Learning Session, all participants will be taught 32
mimetic words with a verbal description (a static picture along with a sentence that contains the mimetic word). All learners
will then participate in a Posttest and a Delayed posttest (one month later) to assess their retention of the mimetic vocabulary.
The current study will assess (i) whether this novel teaching methodology can aid in learning mimetics using verbal
descriptions and, (ii) whether learners’ proficiency affects learning mimetics, and (iii) most importantly, whether explicitly
knowing the three phonological/morphological rules plays a role in acquiring mimetics as well as retaining the lexical
knowledge.

“A study on the use of zenzen with affirmative vocabulary”
Hyunji Kim, University of Oregon

This study was inspired by a normative understanding that zenzen must be used in negative contexts. The present study, first,
by exploring the actual examples from Japanese literature, investigates the historical background of zenzen and the changes in
its use in order to confirm what attributes to the misleading normative understanding. After studying real examples of zenzen
from a variety of contexts such as Japanese literature from the 1990s to 2000s, and recent Japanese media, TV shows and blogs,
early uses accompanying affirmative words were found. This finding indicates that zenzen can be used in both negative and
positive contexts. However, the number of affirmative examples has become relatively limited compared to the negative ones
after the postwar period. This implies that the normative understanding relevant to zenzen started to spread and became
misused in that period. With further research, it was found that Korean learners of Japanese also understand zenzen to be used
to respond to negation only. One possible reason for this is that Koreans associate zenzen with jeonhyeo which represents a
similar meaning but is used in only negative contexts. In addition, volumes of Japanese textbooks published in Korea simply
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explain that zenzen used with affirmative predicates is a misuse. Unfortunately, a negative impact of the normative
consciousness was found from the farfetched translations of zenzen in which Korean translators excluded the affirmative
meaning of zenzen. The findings of the present study imply that instructors of Japanese also have to be aware of zenzen's
affirmative use, and teach its multiple meanings depending on the context in which the word is used. Also, understanding its
usages will prevent learners of Japanese from generalizing or stereotyping how the word is used. Lastly, it will contribute to a
more precise translation of the adverb.

“A comparative variationist approach to borrowing: The status of lone English-origin nouns in Japanese”
Yukiko Yoshizumi, University of Lethbridge

Many empirical studies of various language pairs have shown that lone borrowed nouns from a donor language are behaving
similarly to their counterparts in a recipient language (Lr) (Poplack et al. 1989; Sankoff et al. 1990; Poplack and Dion 2012;
among others). However, the status of lone English-origin nouns (LEONs) in Japanese discourse remains ambiguous as the
patterning of LEONSs is interpreted by relying solely on prescriptive description of Japanese (Namba 2008; Nishimura 1997). In
their account, a LEON followed by a case-marking particle in otherwise Japanese discourse, as in (1), is considered to be
integrated into the Japanese system. On the other hand, a bare LEON, as in (2), is considered to retain the English system. (1)
Nan-sai kara ano innocence-o ushina-tta-n-darou. what-age from that ACC lose-PAST-COP-I wonder ‘I wonder from what age |
lost that innocence.” (JECC/003/ 1:11:58) (2) Mada party-@ hajima-te-i-na-kattari toka. yet NOM start-GER-be-NEG-PAST FP
‘The party has not started yet.’ (JECC/008/24:24) The latter is commonly identified as code-switched, ignoring the fact that
monolingual Japanese nouns also sometimes surface bare as in (3). (3) Rikugun-g zettaiteki keni-o nigi-chatta. military-NOM
absolute authority-ACC seize-PAST ‘The army seized absolute authority.” (JECC/017a/208) Employing variationist
methodology (Poplack and Meechan 1998), 420 LEONs are extracted from Japanese-English data and compared with 628 lone
Japanese nouns (LJNs) in unmixed Japanese discourse and with English nouns in unmixed English discourse. Our comparative
analyses show that case-marking rates in both subject and object positions mirror almost exactly those of their native
counterparts. Furthermore, LEONs are conditioned similarly to L]Ns by internal factors (e.g., verb adjacency, word order), being
systematically different from native English nouns. Our findings demonstrate that bare LEONs are behaving like Japanese and
confirm that they are not code-switches but borrowings as only the Japanese grammar (Lr) is operative.

2:20 p.m.-4:00 p.m. — Session 4

SESSION 4-A: PEDAGOGY PANEL [ PINE EAST RooM ]
Chair: Yasu-Hiko Tohsaku, University of California, San Diego

Panel Title: TFFiRE X2 BREHE : Vv x NV Xy VI —F 7 « 7Fu—F (SNA) OEHIH S| (The
Role of Assessment in Teaching and Learning Japanese as a Foreign Language: Cases from the Social Networking
Approach (SNA))

Panel Abstract: 5ihz EVER TR AT ) SREEANOREL HIFT Y =Y v - 2y bU—=F 7 - 77 u—F (EfE
2013) i, HE TORHETE SR OBENIEAN L7 SOERKGT A — U PRETZ 2027 liT 20016, FEDHE
BREN &N T 4 — = AT A —t T o v 7Rl 2 & T S ARRRHIEIC S T Mo BB E AL L, AT
Tk, ZOFEONRT ZA L7 MIEREZH T, AREEREN ZEYNIAHEIT 5 2 & T, FEEO S b 7225 MEMRREE
D, HEHREERRT) . AT 47 VT I U—ROOERICHKOMN Z & 2737, FBR1TE ICROFMMAELET 7 /1
D=l o T LW R S 2 AT G DE D 2 LIiC &k o T 1543 %) ey, 21D 2 F V2B 5
FEEBN L, BAGEBEIN EOLIICHCOFME ) 77 v —2ME L TV RENbERT D,  FEXK2TIE, BAO
RETE VR A2 RS PENRMRIEO R R 2@ U TRE BB RERIENE 2 T2 o0 bivehz 324 L BEn 2 i T
FEfi ATV L7l 2 A L, ZORRBEFEDHAREL 2l a=r—2a VA% - 2R ED L S IO n
ZETT 5, FERI T, BAFEOEFTDZ FATHEEDEERNRFVUOT o A2E AL, N— 7+ U AR EDK
HRGRHEZBR A LR, PAORKGED 7 7 —m A Om LICK O W EG 2 BT 5, K4 TIE, BROKYE
DEFAEL BARANFEORBFEIEB 4@ L, Fin2fEr bthaMEE 2. Fi-ofiiEz Rl Lt 218 2 TT
S IFHFA ] NEeBROOH LWEHEOH Y 74 TRHIAAFAE, 2, BPAEREEZE TS LW RANLRET
Do

T RO FEAM 3 A= 2o 7 LW H AFESE | (Creating new Japanese language learning by formative assessment)
Yasu-Hiko Tohsaku, University of California, San Diego
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WS BAGEOEEFEELAECHI L EERAMRE L2, BICEHEEN, B2 Ia=r—va ViBhOoRR LT,
MR EE S, BED BB, AEH. BB, ITV T 73— Db 521D A X L2 HICfHiF, 4x & 21k
THTa— SIS TE D EREELED D, BEAEZ XM URERH 2170, 1ERICH SR B % Ak
LEO2ELTWS, 2O AEZR¥ELZBEL TGERL TV 20I2E, REDOT 0t X TEERTERAFHEZ MU,
BB T 40— KRy 7L, FEPHEMITGEZ D LI EFEZENTW ZERNEYTH D (William 1998)
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TERRAEHAN 2, B OREN & 328 & 3 720icid, BABHEDO ZNE TOIMMOMSEE X 2L ENDH 5.

T/, HORHME, E7EME 2l EE LT, FEEEFMICERNICBMEED 2 L ICkVFEEFICH OB ICEEE R
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7o 38 LW B RIREI 515 2 B A G DT D703 d | fE1. 21RO AR VAR T B HiEEH T 5 & & biT,
HAZEZII N ED XL )ICEFHED Y 7T v —%2MIE L T REN L ERT D,

RFEEBOETRR « AR NV ELHARBEHOZAIZL Z5M & HEMIC X 2FMDEE] (Assessment of a basic
business competence and language skills project by students and instructors)
Hideko Shimizu and Naruhiko Shiratori, Kaetsu University

AREOHIIE D R A L SUERBHE174 0% #9 HSNAZ @ U2 EEENIC BT 2 8 RO 0L )5 %2 %52
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Py v VIZESWEETFEHEEOEDDEREEZERDOFFMIESE] (Learner-centered assessment for genre-based
kanjilearning)
Yuki Matsuda, University of Memphis
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REMRECHEEE L HEIN BB CRMET 5 2 & 2R L WD (EE - 1%2012, p67) . ARETIE, ZOLH 7k
SNAXOFFMIC KT 2B 2 2 AAFEOWETO 7 7 AISA LR ERNT 5, BROREICIVET, OLR%R, W& A
F. BT L AODLFEMENIGT D AARFET, ZOXFEABERIUYLO—2TH Y, TN XIZHARFEOLT, FF
WEERGFE R L NI FEE VL, 20X RFEEOHBEEZERDRNI I, Ka—ATIEIEIERLLOY
BEDANTESPETERY, BOPZT D7 A4 XEEY, SHICHR— 74+ U FTHEORERES 7 A X, {Efe & &7
BITBHLEVWHIRER-T, BHiL, XTFEREENC XY VAFAEDOT 7 A NOFRTED X ) RBEREEZ R L TV B0/ 8T
DONTRIDEZRELRND, TNEFNOV ¥ MR- T-7 B (AC P ROFSERE) RN L, TORE.,
WROFEFZENH « EfROFEF LR C LD RiEFE, WTEEEBEL, 724 AT v 70 TAEERE) EHAENES
F=AnNEL Aol ZOMREEICTMAZSNABIRET 2 EERERICEZ DL T, BABHENSZREDL DI
o> TN IO THBE L7z,

MRS ECHRE, #HM, AABEE — T VAV NIERZERLELBZAELERANFAORBFEELZEL T
— ] (Fostering students, teachers and Japanese language teaching through assessment: Development of
designing ability in collaborative learning for international and Japanese students)

Noriko Okamoto, Tokyo International University

AFFIT, BrAEL ARNFEO BB FEEBZE L, SNADRET 2T M8 DB E R 2 B iEx &
H LR 2R A TS D2 B OO H Y 52 [RHES YA, 2, AAREELZE T2 LWL IBRRNLM
WD AMET 2, ARET, [SH2EOSHRERZHEERNMCER L, BN, EEMICHEL. 2
i L oBBeE L THEZAl> TV L) [F—ar_Fri—| 2532, kOoaIa=r—var
RAZMZLDTA L HERERBLERL CTE /o, PEENAT 4 THIEZB L CTHABEO 4AFEEO LTV 7 b7 +
VM BERAREOE V2T NVERICHER L, BEFEO AT 4 T ABCHENC AT L. TEREIC) B A B ol E %
AEL TV AT T I T 7V —FRIEBHTLH D, PEER, 7o —HESORBEL U EFEERL L TPOE I
T, RO & D RBEMPBE LT F SR &R - WEHAZ A, A LB OFEICHELRLFESREHAZ LT,
ZZiE, SNAMRIE T 2 FEEOT T LITDEKS Thhv ) THMEL) | ARtER L0 ToRB8Y ] Z2HEL, 2%
MAFZ TN THRNEEE ) BloB L2, £ 2 TOMEL, €O, ARt KON & 24 L o 4@
LTHERENEHEN TS BERDD, DFED, SNABRET L TAMRLEPEELEMEZERT 2] o0 (E1E,

1EF2012) bOTRTNTRER, ARERZEL T, RETIT 2o A O, AR & OZHRZRFHTIZS>WT
AT L. FHli2» 5SNADRME T % HAGEBE OER L SR OFEERO T MMz ITE 2120,
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SESSION 4-B: SECOND LANGUAGE ACQUISITION PAPERS [CEDAR ROOM]
Chair: Hitoshi Horiuchi, Akita International University

THARBIEXNORREICEREY THEEBET 41— F Xy 7 OFR] (The effect of written corrective feedback on
cohesion in Japanese as a foreign language learners’ writing)
Shota Kawamoto, Purdue University

L L ORI OSCHER - FERIRER 0 AR TR RIEIC OV TIE, #3523 CTHalliday & Hasan (1976)723AFERIFL &
B2 CUk, #ix RBlLE 0 LRI RN ED DN b OO, FEFRMICE S Z Y CTHEXOREEOWIEZ < 2, L
N, ENTIED 2D EFEFEE ZRRE LR TR, FRIIBRESCTIEY  — Ry 7 3 dE o\ EICR %2 b2
59 & ) FEIFFZE AN A STV B (Lee, 2002; Tangkiengsirisin, 2010), ABFZETIET A U 7 FPFEFIO KT HAGE 2
01 %ZBELTWAEAEERNRIZ, EET 4 — Ry 7 MEXORERMEZR LT 50 EMET 5, fARMEICET 7 4
— RN 7 G2 2 OEHRIEEE . BEABRIICRA Y 23T IET 2 EBREE, B2 7 — Ry 7 LTI —a—T 4
VI G2 HEBREERIEL, 70— Ry 7 OFHMERTT S, K0 OERE 2 B ARGEOVESL 2 W =R A D
RN EEBEL, A TOMBREIIHREFL (Fer, A, A, B BT 2W\RMBEEZ I Thrb, ey
T TANTIONRED T VA VA N—I VT % To7c, ZO LT, 1FHMTRRD FE Y 71220 T250F 05
3007 OB E 5 EIFEE, HiNDL 74— v o2 b2 onlz, Z0%, 74— v 7 2FBICENEThOURZE
ELEEBmEsES ZEE2ROLNTZ, TN0 5 BEIOFIRICEDPNIEXNORBREHOK A KT HZLIZE, 74—
KAy 7 ORMBGIREZREET 5 &2, EREBHEL L1 » HRISEDPNIZEIZ O TH R T2 LT, &
IR BB LT, KBIZ, 74— KRNy 7 BREROSHRIG L Lim ATREOMRERA~ L5 LEDROES
WNZEERET D hERET D,

THERDENCMEERDZP—TFTA TR =V —PbR2BABEREEOFETEKE L ¥EHE—] (Whatcan
successful self-taught Japanese learners teach us?: Studying the learning motivations and methods of self-taught
Japanese learners through life story interviews)

Tomoko Ikeda, McGill University

A H—=Fy FEFMALT, #THLMBICEHENFDFRICRY . BABEFAEEOFHELZIRLL TVD, EHEDH)
BRTH, BAGBZEKE COFEBEIED W BATEMEE 2, PIRRE PR L~V O 7 7 RTRAT 2 &5 r— AR
AN D& Do 7z, 2OV ol 5% B BEENO LLZE FRHIHEEENICB T D AERIRAE D Z & AT
Sh, HARFEZMNZNERD LAV B OBEFEB 2 MWETHEEICES TV D, £ I T, ARRKTII2HA O HAFEME
FEDOTATA =Y =26, HODOFEE R, FEHBELRY . BATRREE LIOROFEENRRITFECEL IR T X
EIETO W REtEERETT 5, 24 OMAEWHIF L. MBI X0 HIHPHE» S PREE OFERET], KFENEF T %, K
FOHAFER— A 212 HRZH L, ZOBRFOMEB IR 72 &V ) IBDOREZFFON, — NiIfhE & oMby o
THIZHLWHEEZ RO TWeDlZxd L, b5 —~ A& L O BAGE TORRIZRL, FI-HREMTELL91Tks
LWV REOFERFEBBE L o> T, 20X, TNENOFEEDE, FEITEIRESSRRLIR, Ebbb%E
NENOBREET TAARERDN 2R ELTOTAT T 47 4 2L, ZOZ ENMEDORDTORNB -T2 LEZD
Nd, £le, R¥FEDZ FATIE, MOFEENOGZL ORBEZTIZLBRTEY, BEPMESDTAT T 47 1 &
DIFTI2 > TN Z EBRER T, INHDORRND, HATFMEE O =— R DBEEH L3 L LB, HD
DFECDOREERZ WHNTEY AdL, RO AATEFEE LMEE L 2o CHRFWMMA T 20OV TEET D,

(AEREFEESDOHABTEARIFOMAHERE : 2 — R I2E I 4H ] (On the use of polite forms of verbs in
Japanese by English-speaking learners: A corpus-based analysis)
Hitoshi Horiuchi, Akita International University

AFEFRTIEH, FEBE I RZESI WL Y, HFEEFFE L T2 AAFEZEE O TESEEREFHOMAEELZH LT
b, T—HEFKYT— A%, ZTORBIZIEIZ 7 EKYa— 2 &2 A0z, UE»LBH#kE TO LRI T a— &
2, WEERERRE OB~ A OGR4 ABIOIE EBEE DL EIT o7, KLU O~ AFETE A DR S
NDBNRTHA LDOFRE, A, vV &, v~ BV OBEGEICER L, TEEHFANEO LS ITHOLNATHD DT %
1Tolz, Fio, REFNFHEGE SMMOFPEELHAD0, FEHERKROT -2 Lol s, Bio, HEEHEE & ORRF % T
R572®, BCCW]DT —F L DI 61T o7z, ST ORER, LLFOZ ERNnhode, 7, HEERFERE X T s KEhE o
FIEAR Z R TR b Z < AV, PRI ETIERICED T, 27, BISAET,. TE LT ORFRI ETEmL,
FRIZHBRCOEANEN 572, WIZ, TEEREFHOZEFRICE L T, ~ RGO »512%LL LT, FfkLLE
TEZOFEGITHML, - @HTIES0%U LD, Tl o FE B Lo lkiEBEREZHEND, v ZITH<EIE
e A XD /IEL, FHENH10%L BT, UgENTS, Y, ., ATT, OT] B"EFAEnd, vz EE
ALV KREL, ERUETI0O%REEZ DS, [FE, ) BEHEIND, ULOERELFEEL2NE - BFEEEOT
—H F b RHRFRI S EEOHT (Granger 1998) OBLEN B TSRS EA 018 Rl G )0t o0 2B F 1L A W RRBUS S
WTH s,

THABREREE L EFBLRFLITI0ABEFHFORRBROE) (Comparison of Japanese native and non-
native speakers’ academic argumentative interviews)
Chisato Yokoyama and Yukiko Hatasa, Hiroshima University
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20084 B E o L BUF O THREFA305 AGHHE | OFEMICHEY, HARENORFEEZEOGEHERE TS A AREEEH I
200801275 AD B RIBIZHAMN L, 20154FICIF20 0 AE A T D, 2D X5 T, B¥EE, BESEHEET CIdk
, THFI v I BRPHEH T LB LT —ar a2 Llil, LR—FE2ELREDTHTI v 7 AFANRKRD LN TE TN
%, FTZACTFL-OPI O L~YVHIEDH A KT A > OHICYH, EFETIE, @ LakeEr LD, HEREOREEZ MR
TEXHZENKRDLINLTVD (ACTFL, 2012), L2>L., AHH2 (1997) TiX, F BB AESEE X B FETEOSFEXMER
AT 5D, BEEEZMAW, BAEE LTHNARARFL I LD LICN#LZZ D BRI TWS, TE, 7IF73
T e TAT AT ORETEa— 22V TEFENREATHDIN, FEENRT AT I v 7 RBETED L ) nikihs
HEEET 2 OB D B IO Th720, £ 2T, ARIFETIE, AARAKFEAEIL, KEOH Bk HARGERE 35
9O DE R A M L, REME L EAERICOWT, BB I OVEMICON Lz, TOfER, #E2EES H
ARFEFEF BRI EL TV, RO T RECHE A SRR O ICEW R A LN, £, BRI - T

TREAEIE N B o T, EDIC, FEEREEICFEEOUEDOE L EVITHOWTHIRFHEAZ L, Motz Liz& 25,

BRECREOME AT TR, REOKRBEHM TOBRROE LD H R ENEET L LNy hoT,

SESSION 4-C: SIG-FOCUSED PAPERS (AP, PROFICIENCY ASSESSMENT, PROFESSIONAL DEVELOPMENT) [ LINDEN

RooMm ]
Chair: Etsuyo Yuasa, The Ohio State University

“Translation as a Pedagogical Tool in the AP Japanese Language and Culture Classroom” [AP Japanese SIG]
Nicholas Sturtevant, Silver Creek High School (CA)

This paper seeks to address the important role that translation can play as a pedagogical tool for high school students enrolled
in the Advanced Placement Japanese Language and Culture Course. While translation, when used poorly, has often deservedly
come to be viewed as a regressive pedagogical practice, when used creatively and, more importantly, communicatively,
translation can serve as a tremendously powerful vehicle for insight into a second language and culture. This paper will
demonstrate, using student samples from an actual AP Japanese Language and Culture Classroom, how translation can be used
effectively to harness students' intrinsic desire to interpret, discuss and present on various popular cultural topics in addition
to more traditional Japanese poetry and literature. Student work will also be used to illustrate how the practice of translation
can be used to reinforce students' growth mindset and reflection on their own language acquisition process. Comparisons will
be drawn between antiquated grammar-translation methodologies and new standards-based approached to translation in the
classroom. Participants in workshops based on this paper will be asked to engage in translation exercises and will walk away
with concrete activity design techniques that will be of use in their classrooms, whether they be AP courses or college-level
courses in Japanese.

MEFIC L2 RMLBEIERENFMO—FEL LTOT VIV =Y =7V 7 EERHE ]| (Using digital
storytelling as an assessment tool for intercultural competence after study abroad) [Proficiency Assessment SIG]
Nobuaki Takahashi, Elizabethtown College

AFFIT, AARERGOPEEORGEISTEDZN D —FEE LT T VH VA = —F U v JHlfED &
Thsd, BUEOEHBHZZBNT 77—V AMER] TEEERBEICBOWTHREICB N THRNERAXRHETH Y |
TO—ghE LTHBAEERETOND, T L TERZ2EL TELNDATILOT A AL e LT, RERICEE
TOHREERDDZODT L —RA A T Ak, ACTFLODOral Proficiency Interview<° H AGERE IikB/e &, SiEA T MIC
K9 BFMIEA < AT TV AR, BILHEISEE ISR 2 3R i) b 7o, ZOFH & U CFHEd <& T3k
DEFRRL., fhiRny7e TERIMEEIGHET] 2O L ICFHMT 20 PHEICEE > TV RN ENREF D (Schulz,
2007) . HABHKOFEHFIZ—HFDL LIF—FMORFEERBEN T TWE, HHKEDO U XTI LT —YDORFTBN
T, BSUELWRE MR T B A A "ethd b7 ey =7 "R LT, 7a— LRl LWIER R S0 AR
W H B FRBOFMET > r— b, BT r sl HxRhFERH LD, BFORBEEHRMVICSET (O
T) RETHZENRTEETVXNA NV =TV 7L, TUXNBGIERE L TRBIEEI OB 2 EICR— 74+ U 4
ARG NEZ ENnD, RBICEET HICE -T2, HFERMLIZ5LOHARBEBELZOFEREFIL, TUVFNVA =Y —
ZHIES ., TONEOFHEGIER, 4 F TIEBMICEHME ST o L BIUEISRE N 2 50, FEFIRBEMN TS
NTWDEEEELSHBDOH Y X 2T AOPTEAMIEHET 5,

TERWXEREE N L —= T O=—XLHA b (Teacher training for grammar instruction) [Professional
Development SIG]
Etsuyo Yuasa, The Ohio State University

YRLTIEHAREBHMER D= DDA L —=0 T 217> T D, Z O15FERRT H ARGERRE LI A ARGECEZ %
Sa—ZAHHL TS, ZOa—A0x=—7 A%, BARENEICOWTOEGBZ 5 &I, SOEFEIC L7
BAFLOEBEBE L TVWEETHS, ARETIZ, 2O —= 7 THARMEL Y., EO L RAFLDES
WIERTREDRGET 5, EEEN R B ARG IEREO X XL AL A2, Ka— A TILRERNEOREDT T 2T I,
T =2 DYIOIIIIEFEOIRROMEFITOVNTO#ELH Y, a—2ADOBMNHITAABHE ORR, BAREOMEL &
BTHDH, LLERD, BARBEEENIAREFEOMGSIE T Cliama=r—a  hao0 52 LR TERVE I IT,
SCHEO MG, SCEOBZ T OB TIESUEERMICHEZONS L) IR b2y, £, 1) A, 2RN, o
HBRRBI L 2ED 2%, 2) [Ko%x) (EBRZHE42010) 2o Hoxim, 3) EAL T vy 7o, 4) v
T 7 A N bELTHEBEOEY 7, 5) FEEFOT T —H LMY LSO DIZ N B R ERFEO AL, 6) B
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HIEH & OBBROMR, 7) FEME D72 SICMERR LN, BERETE, Bz FR2Rl 0 EARAFLVOERRH ML —=
VI PMENIRANRD, B ARFEHESHEIZOWTOFRENEAILRY 20H D (2011) , 2 Ia=bF—a Dl
HOIE (FHEH2005) OIEOES EICER LW & & o 728F%8 (1ILN2009) LIRS TS, T b DM REEHE
ANCIRETENPL TV EDIZS, B — A — ADOEZIFETOIAX L EZREIET TN ZENMNETHDL EHE XD,

TEARFBHEEEFOH Y HIL BEFAEDZHEV] (Practicum students’ learning as related to the form of Japanese
teaching practicum]
AKkiko Mitsui, York University; Hiroko Yamamoto, Chubu University

AFFTIE, BEFEOAARFEOREICEEENHMO [RE V] OSHTEMTHERMOENEF BN LFEEED
FHETCOHAEA~—Var7ul 6070 r—YF=4— (UTFTET=F—) L LTEMLEEFREDOZOE LG, 4
WL, HEEHBOHLY LM &E 25, #ieFEEDA L FF 7 aDHYF (Sincair & Coulthard, 1975) <
BERBIIBT2aIa=r—va VEEABRROEEN (B4R, 2013) B o 2205250, YO L5 RHAEETHNF
BELEDaIa=br—a VNIHRABRON, TROLEXEZ EOLDITI oz, =4 —L LTOSIMZ
L pFEBTIE, FEAIEEERILE LY, 2EMO T 0 7T 28T, EEE LR CLALFEE L, £2TOFHICS
MTBZEICEY, BENTEEF L HARBEOHL THEMT O EIEFICLFol, 2014FDFT=F — L L TOEEA
L2016 DR DEB L WG OFERIFERT 77— b, FROA LV F a2 —EDO5 % To7& 2 A, LTORERNE
Lz, 1L IERBIOITRAEDZEONNT, HENOSLYERY , EDFICKIE L, TH#E & WO SEHFNLDORFICR LT
Too 2. B=F—HOFEFHEOFOE, HAEL T TELUIDRMIESTET 2KEREL L, FEHEOHGNISEL T, BHED
DADARNFEHE~OHELF EDHBIZEY, FEHELOHELFIZOWTEAR IS EF O, THHL Li3oW
BRAELNTZ, ZOX92, FE=F—HOFEETIE, MERHEOFEE LD LZEER2FONR TE SRS RE I N, B
SEN & DORZFERRER 7R EDORBFAEDEFRIZOVWTHRFI L, EENFEELOMDY Z2ZEMICTESEE L >0 L
AN

SESSION 4--D: LANGUAGE AND TECHNOLOGY PAPERS [ PINE WEST RooM ]
Chair: Junko Tokuda, University of California, San Diego

TREFEELEIEDELIIT— 22 fio7na — ALY XTF ACo-ChuD#FFEH|| (A case study with the
corpus system Co-Chu using NS and NNS spoken data)
Saeko Komori, Chubu University; Matthew Lanigan

WEOAL Ea—F —OREIIF-ST, WL - HEOBY TH S EIERFAENRIREIND LTk, LML, §
BOMEERBAMNSHET — & 2 o TR BRI E X THIT LR Z 0T 52 L2, RETHHLIIE XV, 20O
T arBa—F—|lEFERNLIANDEGIMEZ DY —LE LTa—Z2 Y AT ACo-ChuDBRZFICE W A TV 5D,
Co-Chuiza— RAHAKFBZEDTODO Y =TT 7V r—2arTh, MEESCHMMPBESTIE LAY Py —2%
a— 2L LCHIFIT& %, [Build] [Import] [Edit] [Analyze] ® 4 >D¥fes —oDA L H—T =24 A THEZ B X
IZTHA L ENTWVWD, Co-ChuTlL, 3 (FH) OMHK, BE, anr—a VOOHBARETH D, MK, HESHT
T, FwEOBMEICLD2RBADENR, MEFHEOHFICLIRBIAOENGTOFWELZ ST TLZ LN TEDH, ARG
DORFET —F T T B L, ROFERH TN o T2y 7e EIER T 2557 ENE £iv, HERMITIZIZEAEH
H, TR, BEEEERVWT =X EH N TMIAaT 2B BT 0 ENH D, Co-chuTIXINSDOMALEEZ HEI TR Z
2, MIZ a7 OEHBICKEDOR2NE I L TWD, arsr—a rofiicdhiz> Tk, Weiand Li (2013) TR S/
N7 Z LREHTEMIR 27 OFHEFIEICESOTAARERICKRLZbOZFHAL TS, AFKTIX, Co-ChuTHZE L2
FVPFNT—=FDa—RRAZONTC, BrEaARa— A LBEERNZa— AT LICEHEERROMIA 2T 21t
L, ROBEIZED L) REVWRRLNDIDESNT 5,

R %EBT7T 7Y TEXF] 2657 EE#®E ] (Exploring the use of a kana writing app in the classroom)
Ryosuke Sano, Purdue University; Shinji Shimoura, University of South Florida

A —FEMORREICLY, PEEIUTEBREMH LA AT ARSI, PEEXANLLEXLTFORKROEL
ELEHCEDL01CkeoT, TLT, ZOHMERA LLZXTFEE T YRS — AR I TS, ZNHDT T
VIZFEZANLEXFEANFTHDLWVIIATTERZIZETIELZY, ENWIEL OOV M2V LIERTDHZ &N
TE D, ZHTHERORICLF 2 ENTHE T 5 XCFEEETIE, TERDPSEIETHD, REFET 7T DELNH
AANORERICETE I N, TOFEEFEEZ, ESEMMNMEBTRARAZREZY, 2R LTT7 4 — RNy 7 2T LW IE
ABZ A bz, 228, 2O LI RBATIE, AREFEHEEDORLTFEICBNTAT V 2AORNEXFOBRBITO/RM
niz<wnwetEZBNS, TOHPT, HABFHERICKBESNEZT 7Y [#E£3X7) (GLODING INC.) Tk, AL L T
ZEEE ZTNIHLEETT 4 — FRv I BRREND, FEXLFTOETNVIEH, Eilk, EXIELZEEIC, 5 A0S
TERTATD, Lo, ZOL2%T7 7Y OEREEREORAETFFZE KT HHDEIILESNTELT, ¥7 Ly B
ETCENRWVICETZ X0 R>TREA RO ECTHRBRICET A2 X212 > TV AN MRGET A2 HE R H B, T T [E
LF] AR AABEEEECESTE W, TV E L, RICEWZR AT ZORNEXERET S LD
ol ERAE Lz, ARETIE, TEXT) OMELEMGEZEN L, ZBE~OT 7 — 77U HARSOR
ZOUKEBEL T, TORELESHBORBEICONTELERT D,
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[EARFEOFHEEIT A FJOPTORRE L #HE — VX XAHKR%EZ F .02 — | (Onthe development of Japanese Oral
Proficiency Test (JOPT): Focusing on the construction of the business domain)
Masahiko Mutsukawa, Osamu Kamada, and Tadashi Sakamoto, Nanzan University

ARIEFR CTITHAEB R oo B ARFE O BARE /)7 A FJOPT (Japanese Oral Proficiency Test)IZ oW T, HFIZ B2 R A fEEZ F10MT
BT 5, HEFEFEHCBTD2OHEENOEZERHETHLLRDDLILEZATHLIN, EAMNTHLONAKOSH ST A MED
TSI BN TV D, ME—OPIREL ABNTWAA, e OBBICE VAR S S LIZS 2720, 20 L5 R0
L REH D IT2013FEICEE OB % % 17 TJOPTOBRE ZBE L, 20174E3HICIET A P ETAEROTETH 5,

JOPTIX., 7H7 I v 7 (A). EVHA(B), 2I2=7 4 (C)DO3EHENOLKY . LHPAIC A >ERMIEATE2Z L% H
LTS, MHERIMEEZITERRENTET A =0, BiiOBHLER DD T T 74 T A N aEo-EER OB
DEREINTLT LUy FEERL, BRE L ISHOBERFEEZITO. 7 A MBh L FRFICREHT Y 7 Ly M A BEE S,
BTHS—R—CEONTT—F 2 d L TA VAT A ETHE - 7T 2, 2 TDOFT A MISTEP 1-3D3EFEN LY |
PRI NHRETCOT—HE2RTF L, SEIMEEITOT—H o D, ZZCTHRATHBEEIL, BEots
AT TR, ABMABANTRD2FPEFELRRIC, EOXRAMRTHIEL SN OIS EEEMNEIZH 5, JOPTIZHET
LE VR AEROBENSEERE LI1Z. HERENTZA T A P OHECRNEZHE L, BEANLE LTHEN - 3t
BICHIE LWH A CTEBRTE, S50, MEEABEA-LTHRES D WIS ROREBAZFHIL, XIS TX5HH] ©
ZEThDH, BEHEOT A MIFr— LT LA ELEEND, ARKRCTEBEEOV TV MEEZYART L TETH D,

RFEZDJOPT-BEEFR L TH b2,

(ZEEREEDIHEROTMENT : 77 /0P —2RA L ERRELBETOFMEE O ERKEHF| (Motivating
students with formative assessments: Technology implementation in large classroom settings)
Junko Tokuda, University of California, San Diego

T A AL MCITRIERREE, B H Y, AAGEDZ T A THLZOHMICALE Tix 2FMR T b b, A%
FTIE, BERFHIICE > TH 726 SNBEFEEHFICHONTE 2120, BREHEIC B E I B4 OF OO ELH
EAfR s, 7 7 AEHOEEEZBERI T LT, IEEBICHEBMICSMT 5 L O BTHRIMFEINSE (K,
2014) , 74— KR 7 %25 2552 L THEHEOERITE £ 572 (Shute, 2007), HWEHICFZIT 5 Z L IFHAOE
WhREITHE, FFEHEORZEEZMIBT LI L1, ZMCE > THRENETZIRVIEDLZOOHERERE 25,
L L40ANBRED Y FATEEZE-AN—AZBEL, ZOHEMELILRELANOEBEII 7 — Ny 225252 L1F
D CTHEHE LV, &2 CTAREETIE, KEfRY I2ATHLIIETEDT 7 ) v V—%2FM LIEBREHN O 7k & 2 D5h R
EWET DL, XV a A= T x>, X7 by NEAA LUZEREEHEL, AR THREEOHME LR TE DT
20 TR BT T A EEME LA R T HRELHD TWS, AAREDY FATH LLITLND T A RITEHMNEES 72
W, 9 LERHMIICE EM A4 A=V EEFIIL 220, LnLT 7 7 av—%FH L s 72 O iknic e 2
75 2EEBO—BE LTERY AN Z LT, THIIEEN S — LB TRIMTELRLVERI L 20, HEMICIESNLS X
B, FFEIRECRHETEEY 2 B 2 HEk ORE, SAOBE TIX2 <, WHBNTEEI & (2358 HEERE D ]
DT B0t (B, 2006), 29 L7727 /7 aV—0FBIIHERS L L Bbhd, BETESBEOAREREIZONTE
oAV AR
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PART TWO

Terrace Room, Chestnut Conference Centre

89 Chestnut St., Toronto, Ontario
Thursday, March 16, 4:30 p.m.

4:30 p.m. - 6:30 p.m.: Refreshments and cash bar available

5:00 p.m.: Conference Keynote Speech (in Japanese)
Seiichi Makino (Princeton University)

“To Delete or To Repeat, That’s the Question”
Seiichi Makino, Princeton University

[Abstract]

A functional-linguistic analysis of deletion was systematically presented by Kuno in his 1978 book [#75? 3] . There he
stated the following: “The main objective of deletion is to lower redundancy of a sentence by deleting information known
obviously to the listener, even if the speaker hasn’t said anything about it.” (p.8) I started to wonder if an act of repetition
simply heightens the level of redundancy, and wrote my book [< ¥ 2>% L ®3¢i%] in 1980. My encounter and talk with
Oriza Hirata, a playwright, led me to start to reconsider issues of repetitions during the past five or six years.

In my talk I will discuss the following nine aspects of repetition: (1) Is an optional deletion rule called the Gapping Rule (/&
17} HI) always optional? (2) Does repetition always express pathos (emotion), not logos (logic)? (3) Is poetic emotion created
by rhythmic repetitions? (4) What functions does repetition have in conversation and in dialogue? (5) How is literary style
related to repetition? (6) What are the roles of fixed repetitive constructions? (7) When does a Japanese infant start to use
repetitions interactively? (8) Are repetitions in elementary Japanese language textbooks enough? (9) What does Benoit
Mandelbrot’s Fractal Geometry mean for the theory of repetition?
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Panels of Interest to AAT] Members at the Association for Asian Studies (AAS) Annual Meeting

The Saga of Japanese Honorifics (keigo): Persistent Myth, Persistent Reality
Panel Sponsored by AAT]
Thursday, March 16, 7:30 - 9:30 p.m.

Patricia Wetzel’s (2004) Keigo in Modern Japan is a backdrop for this interdisciplinary discussion of the current status of keigo
studies. It is said that Japanese honorifics embody cultural identity for Japanese speakers and serve as a tool for agency;
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through keigo, speakers negotiate their identities in what Geertz calls “common sense” fashion. This panel examines the
dynamic status of keigo from the viewpoints of anthropology, linguistics, history, literature and pedagogy.

Panelists:

Hiroaki Kawamura (University of Findlay) (chair)

Mari Noda (The Ohio State University)

Steve Nussbaum (Gustolab International - Institute for Food Studies)
Barbara Pizziconi (University of London)

Charles Quinn (The Ohio State University)

Pat Wetzel (Portland State University) (discussant)

Who'’s Studying Japanese? Preparing the Next Generation
Panel Sponsored by Japan-US Friendship Commission
Thursday, March 16, 7:30-9:30 p.m.

Who is studying Japanese? And why is Japanese language study important? The study of Japanese language is one of the most
critical ways that students get interested and engaged in the study of Japan. This panel will focus on ways to secure interest in
and support for Japanese language study amongst the next generation of students, and will discuss ways in which to engage a
diverse student body.

Panelists:

Theodore Bestor (Harvard University) (chair)

Any Catalinac (NYU)

[an Condry (MIT)

Indra Levy (Stanford University)

Motoko Tabuse (Eastern Michigan University; AAT])

Teaching Translation and Interpreting in a Global Age
Round Table Sponsored by AAT]
Saturday, March 18, 5:15-7:15 p.m.

To mark the inauguration of AAT]’s newest Special Interest Group (SIG), Translating/Interpreting, educators and practitioners
discuss the latest developments in teaching the much-needed skills of interpreting and translating. Their topics will include:
how translation courses simultaneously develop students’ translation skills and their overall Japanese proficiency; teaching
business, technical, and literary translation; helping students who are interested in careers in translating and interpreting; and
making cross-language skills one of the cornerstones of cross- cultural education.

Panelists:

James Davis (University of Wisconsin, Madison)
Janet Ikeda (Washington & Lee University) (chair)
Yoshihiro Mochizuki (University of Michigan)
Stephen Snyder (Middlebury College)

Anna Zielinska-Elliott (Boston University)

VISIT AATJ] AT BOOTH 211
IN THE AAS CONFERENCE EXHIBIT HALL
ON FRIDAY (3/17), SATURDAY (3/18), AND SUNDAY (3/19)!
(AAS Conference Registration Is Not Required to Visit the Exhibit Hall)




